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WELCOME!
The 2015 Ethics Conference aims to provide a forum for the exchange of ideas, research, and best practice in facilitating 

and supporting integrity within the classroom, schools, and college campuses.  Oral, panel, and poster presentations will 
be off ered from faculty and staff  at UNI and other colleges and universities in Iowa that focus on ethics and integrity by 

students, faculty, and administrators in all aspects of their scholarly work.  

The Center for Academic Ethics is an interdisciplinary initiative devoted to advancing ethics in the academy.  Our vision is 
for individuals from many fi elds to join together to promote integrity and ethical decision-making and behavior through 
research, education, and professional development.  A special emphasis is placed on ethical practices in scholarship and 
research.  Another focus area is on building and maintaining a culture of academic and professional integrity across all 

areas of science, social work, humanities, education, and business.
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Times Location

Registration 8-8:30 a.m. Ballroom Lobby

Welcome 8:30-8:45 a.m. Ballroom A, B, & C

Keynote - James Lang, PhD
Cheating Lessons: 
Learning from Academic Dishonesty

8:45-9:45 a.m. Ballroom A, B, & C

Poster Session & Book Signing 
with Refreshments

9:45-10:15 a.m. Ballroom Lobby

Morning Plenary – 
Cheating Resistant Pedagogies

10:15-11:15 a.m. Ballroom A, B, & C

Morning BREAKOUTS
A.  Ethics Around the World
B.  Perspectives from the Humanities
C.  Building a Culture of Integrity

11:20 a.m. - 12:20 p.m.
University Room

Center for Multicultural Education 
Oak Room

Luncheon & Student Panel 12:30-1:45 p.m. Ballroom A, B, & C

Afternoon BREAKOUTS
D.  Preventing Plagiarism
E.  Scientific Integrity in Research & Practice
F.  Ethical Issues & Children with 
Disabilities 

2-3 p.m.
University Room

Center for Multicultural Education 
Oak Room

Afternoon Break with Refreshments 3-3:15 p.m. Ballroom Lobby

Afternoon Plenary -
Enhancing Academic Integrity

3:15-4:15 p.m. Ballroom A, B, & C

SCHEDULE



KEYNOTE SPEAKER
James M. Lang, PhD, is a Professor of English and the Director of the Center 
for Teaching Excellence at Assumption College in Worcester, MA.  He is the 
author of four books, the most recent of which are Cheating Lessons: Learning 
from Academic Dishonesty (Harvard University Press, 2013), and On Course: 
A Week-by-Week Guide to Your First Semester of College Teaching (Harvard 
UP, 2008).  A starred review in Library Journal describes Cheating Lessons as 
a “lively book” that “explains relevant cognitive theory, outlines factors that 
foster cheating, and presents fascinating examples of course structures and 
classroom activities that stimulate students to work toward mastering their 
subjects.”  Lang writes a monthly column on teaching and learning for The 
Chronicle of Higher Education; his work has been appearing in the Chronicle 
since 1999.  His book reviews and public scholarship on higher education 
have appeared in a wide variety of newspapers and magazines, including 
the Boston Globe, Chicago Tribune, and Time.  His new book, Small Teaching: 
From Minor Changes to Major Learning, will be published by Jossey-Bass 
in 2016.  He edits a new series of books on teaching and learning in higher 
education for West Virginia University Press; the first titles in the series will 
appear in 2016.  He is a member of the Fulbright Senior Specialist roster in 
higher education, and has conducted workshops on teaching for faculty at 
more than fifty colleges or universities in the US and abroad.  He has a BA in 
English and Philosophy from the University of Notre Dame, an MA in English 
from St. Louis University, and a Ph.D. in English from Northwestern University. 

KEYNOTE PRESENTATION

When students engage in academically dishonest behaviors, they may be responding to subtle pressures in the learning environment 
that interfere with deep learning and nudge them toward cheating. Hence if we can gain a better understanding of the reasons for 
academically dishonest behavior, we can use that knowledge to improve our course design, teaching practices, and communication 
with students.  The talk will review current statistics on cheating in higher education, consider the role of the learning environment 
in influencing academic integrity, and offer practical suggestions for how to design and teach courses that foster intrinsic motivation, 
facilitate mastery learning, and create a growth mindset in students.

CHEATING LESSONS: LEARNING FROM ACADEMIC DISHONESTY



POSTER PRESENTATIONS
Poster session with book signing (9:45-10:15 a.m.)
Posters will be displayed all day. 

1.  BIG OPPORTUNITIES OR BIG PROBLEMS?: 
PARTICIPANTS’ VIEWS ON BIG DATA

Helen Harton, PhD, Professor, Psychology, UNI
Michael Mintz, MA, Graduate Student, Psychology, UNI
Kristin Broussard, MA, Graduate Student, Psychology, UNI
 
At the most recent convention of the Society for Personality 
and Social Psychology, there were three symposia dedicated 
to using big data methodologies for social research. Despite 
this push for academic researchers to use social networking 
sites in experimental contexts, popular opinion often reflects 
negative attitudes towards researchers conducting big data 
experiments without acquiring fully informed consent from 
the users whose data is being used. Following a recent study 
published by Facebook (Kramer, Guillory & Hancock, 2014), 
concern was raised over how the researchers approached 
the consent process and managed the harm from perceived 
privacy violations (Ross, 2014). To more systematically 
ascertain how people feel about online companies using 
their data, 248 students recruited through the psychology 
participant pool and 224 mTurk workers indicated how okay 
there were with each of several types of sites (e.g., Facebook, 
Twitter, email) using their data for internal versus published 
research. Participants also responded to questions about 
their concerns with online safety and data security, belief 
in conspiracies, and general trust using established scales. 
Participants agreed that sites should allow their users the 
option to opt-out of research and should get permission 
from users before using their data for research. However, 
participants were not okay with sites using identifying 
information for research. Participants who were less bothered 
by researchers using their data were more trusting and 
less likely to hold conspiratorial beliefs. Researchers should 
take steps to bring their ethical practices into line with how 
participants view their data rights and online privacy.

2.  THE STRUCTURE OF CHINESE HIGHER EDUCATION 
CORRUPTION: A CASE STATISTICAL ANALYSIS
Qingli Meng, PhD, Assistant Professor, Sociology, Anthropology, 
& Criminology, UNI
Corruption in the Chinese higher educational sector is 
an increasing concern but it has not been systematically 
studied. This paper distinguishes three major intermingled 
structural typologies of corruption in the Chinese higher 
education sector: academic specific, non-academic specific 
and a combination of the two. Data supporting this 
conceptualization come from a case statistical analysis of a 
non-randomized sample of 215 court decisions on corruption 
cases detected in Chinese universities during 1994-2009, 
complemented with a perception-based survey in different 
Chinese universities. The result postulates taxonomy of the 
distribution of corruption among the three typologies. This 
study finds non-academic specific corruption cases take up 
a disproportionately high portion of corruption compared 
to that of academic specific corruption in the Chinese higher 
education sector. None of the scholarly academic corruption 
cases was detected from the case statistical analysis though 
there is obvious reflection of scholarly academic corruption 
in the perception-based data. What has been neglected 
is the lack of sector-specific Chinese central government 
anti-corruption initiatives, especially those that are scholarly 

academic related even though the consequences could be 
more detrimental than corruption in the non- academic field.

3.  APPLYING THE MODEL OF HUMAN OCCUPATION IN 
THE DEVELOPMENT OF CONSISTENT ETHICAL BEHAVIOR
Cindy Hahn, OTD, Program Director & Academic Field 
Coordinator, Occupational Therapy, Allen College
Margo Kreger, MS, Academic Field Coordinator, Occupational 
Therapy, Allen College
Health care education programs are struggling in preparing 
future graduates for ethical practice. Students need to not 
only develop a better understand ethics, but also value them 
and learn to self-evaluate their progress in becoming ethical 
practitioners. To this end, educators need to imbed ethics into 
all classes and allow for consistent skill practice. Incorporating 
“habitual” practice can support later consistent skill 
performance. According to the Model of Human Occupation 
(MOHO) developed by researcher and occupational therapist, 
Dr. Gary Kielhofner, “habituation is an internalized readiness 
to exhibit consistent patterns of behavior guided by our habits 
and roles and fitted to the characteristics of routine temporal, 
physical, and social environments” (Kielhofner, 2002, p. 
63). Habitual ethical performance can support consistent 
performance in practice.   

Health care students also need to learn to regularly self-
evaluate their ethical performance. Without the constant 
influence of their educators, graduates have the potential to 
embrace “short-cuts”, putting their ethical practice at risk. By 
learning new skills for regular self-evaluation and habitually 
practicing them, the students can continue to assure that they 
remain ethical in their health care interactions.  

This poster utilizes occupational therapy philosophy and a 
highly respected model of occupational therapy practice to 
present a process for developing professional and ethical 
practitioners that are successful self-evaluators of their ethical, 
professional practice. As the presenters of this poster, the OT 
Faculty of Allen College will additionally discuss their plan 
for incorporating this process into the new Master of Science 
degree program in occupational therapy beginning this fall.

Reference:  Kielhofner, G. (2002). A Model of Human Occupation: 
Theory and Application.  Baltimore, MD: Lippincott, Williams, 
and Wilkins. 

4.  CRAFTING RESEARCH WRITING ASSIGNMENTS THAT 
EMPHASIZE SCHOLARLY INTEGRITY
Jessica Schreyer, PhD, Associate Professor of English, Language & 
Literature, University of Dubuque
This presentation will share pedagogical practices for 
a research writing assignment that emphasizes the 
development of an ethic of scholarly integrity. Geared for 
first-year students, the assignment is embedded in a unit 
on research writing that is designed to helping students 
understand the research and writing process. Many students 
are novice researchers, therefore guidance on appropriate 
citation and the reason for such citation is needed. In addition, 
students learn about how maintaining detailed records to 
ensure they can appropriately give credit to authors as they 
navigate the wide variety and type of sources available. 
Within this assignment, discussion and reflection on scholarly 
integrity is emphasized to help students create their own 
understanding of scholarly integrity and the process for ethical 
research. 

This presentation presents original pedagogical ideas which 
help students through the entire research writing process. 
While many teach and write about citation and sourcing, there 
is less information about specific pedagogical processes for 
doing so. Students are often left to meander through their 
introductory research assignments. This pedagogy allows 
students to get a strong understanding of not only the how 
to conduct research with integrity, but why they should care 
about doing so. The audience for this poster presentation is 
primarily for those who teach first and second year college 
students.  

5.  FACTORS CONTRIBUTING TO FACULTY RESEARCH 
MISCONDUCT
Anita Gordon, PhD, Director of Research Ethics & Research 
Scholar in Social Work, UNI
Helen Harton, PhD, Professor, Psychology, UNI
This poster and oral presentation shares selected results 
from a national survey, funded by the U.S. Office of Research 
Integrity, to investigate the perceptions of research 
misconduct by faculty researchers from four disciplinary areas 
(biology, social work, sociology, and psychology).  About 
4,500 faculty from 107 randomly selected research-intensive 
and master’s comprehensive universities were invited to 
participate, leading to a response rate of approximately 
40%.  Respondents assessed scenarios depicting researcher 
misbehavior and reported how likely they would be to take 
those actions under the same circumstances.  They also rated 
their perceptions of how wrong the actions were, how likely 
the actions were to become known to others, and what 
sanctions might be applied if the actions were to become 
known.  In addition, respondents reported their perceptions 
of organizational justice in their own research environments 
as well as external funding expectations and publication 
productivity. 
 

PLENARY SESSIONS

I.  CHEATING RESISTANT PEDAGOGIES:  APPLYING 
INSIGHTS FROM “CHEATING LESSONS” IN THE 
CLASSROOM 
Morning Plenary (10:15-11:15 a.m.)

Martha Reineke, PhD, Professor, Philosophy & World Religions, 
UNI
Kim Baker, PhD, Assistant Professor, Sociology, Anthropology, & 
Criminology, UNI
Lisa Brodersen, EdD, Professor of Nursing, Allen College
Timothy Adamson, PhD, Instructor, Humanities & Ethics, 
Hawkeye Community College
Our panel discussion will focus on James Lang’s Cheating 
Lessons.  Our goal is to capture the attention of any faculty 
members who suffer from plagiarism fatigue and think 
that everything that can be said about cheating in higher 
education has already been said.  Our presentation will 
demonstrate that Lang breaks new ground.  He draws on case 
studies of cheating, but not primarily to teach his readers 
about why students plagiarize or commit other academic 
ethics infractions.  Rather, Lang invites his readers to treat 
each case as a distinct lesson in how students learn.  Focusing 
on contextual rather than dispositional factors linked to 
cheating and drawing on a body of empirical research, Lang 
explores powerful pedagogies that come into view in the 
wake of learning failures to which his case studies attest.  
Scrutinizing the Olympics of Ancient Greece, civil service tests 
in China’s dynastic history, and Atlanta’s No Child Left Behind 



testing scandal, among other examples, Lang establishes 
that high-stakes testing settings as well as those that focus 
on performance rather than process offer students only 
an extrinsic motivation to learn.  Most significantly, these 
environments are highly conducive to cheating. 

Juxtaposed with these cases are chapters by Lang 
that describe four distinct cheating-resistant learning 
environments.  These environments will be the primary focus 
of our panel discussion.  These settings promote learning 
through mastery rather than performance, feature low-stakes 
assessment, activate students’ intrinsic motivation to learn, 
and support learners’ self-efficacy.  Lang draws his examples 
from interviews, observations, and teaching materials shared 
with him by award-winning college and university teachers.  
In our panel discussion, we will build on the examples in 
Cheating Lessons as four faculty members illustrate how we 
implement one of Lang’s teaching-resistant pedagogies in our 
classes.  

Lang’s account of powerful pedagogical practices, rich with 
possibilities for enhancing learning in the classroom, makes 
Cheating Lessons a valuable resource.  But we believe his book 
will be even more valuable if persons attending the conference 
are able to engage in discussion with faculty who have 
implemented Lang’s ideas in the classroom.  By demonstrating 
how Lang’s ideas can be applied in our local context, we hope 
to encourage other faculty to try his recommendations for 
creating cheating-resistant learning environments in their 
classes.  

II. STUDENT PERSPECTIVES ON ACADEMIC ETHICS
Lunchtime Panel Discussion (12:30-1:45 p.m.)
Laura Terlip, PhD, Associate Professor, Communication Studies, 
UNI
This panel will consist of undergraduate and graduate 
students who will answer specific questions regarding 
academic ethics and discuss their positions with the audience.  
Case study examples will be posed for student/audience 
discussion and interaction.

III.  ENHANCING ACADEMIC INTEGRITY AND FACING 
ACADEMIC DISHONESTY
Afternoon Plenary Session (3:15-4:15 p.m.)
Abbylynn Helgevold, PhD, Instructor, Philosophy & World 
Religions, UNI
Jennifer Waldron, PhD, Associate Professor, Health, Physical 
Education and Leisure Services, UNI
Disa Lubker Cornish, PhD, Assistant Professor, Health, Physical 
Education and Leisure Services, UNI
Brittany Flokstra, PhD, Instructor, Chemistry and Biochemistry, 
UNI
Craig VanSandt, PhD, David W. Wilson Chair of Business Ethics & 
Associate Professor, Dept. of Management, UNI
A core classroom value for many college and university 
instructors is academic integrity and honesty. Instructors 
often employ a range of strategies to strengthen academic 
integrity and limit academic dishonesty in their individual 
courses. By bringing together panelists from a variety of 
disciplines and professional experiences, who teach a range 
of courses in diverse formats, levels, and sizes, this panel 
aims to generate a discussion about how to support a culture 
of academic integrity. We will address these issues based 
on how we think about academic integrity and dishonesty, 
our discipline or course specific concerns, our physical and 

institutional environments, and our experiences with students 
and other members of our communities. Ultimately, it is 
worth noting that cultivating academic integrity within each 
individual classroom is but one dimension of strengthening 
and sustaining a broader culture of integrity in the academic 
communities of which we are a part. In keeping with the spirit 
of strengthening a broader culture of integrity, this session 
will include opportunity for discussion and synthesis with the 
audience.

MORNING BREAK-OUT SESSIONS
Times:  11:20 a.m. - 12:20 p.m.

BREAK-OUT A:  ETHICS AROUND THE WORLD 
1.  PROACTIVELY FOSTERING ACADEMIC INTEGRITY IN 
INTERNATIONAL STUDENTS  
G. Mark Woodhouse, PhD, Professor, Computer Information 
Systems, University of Dubuque
Many of our colleges and universities are seeing changes 
in campus demographics as an increasing number of 
foreign students and first-generation Americans respond to 
recruitment efforts.  Students from other cultural backgrounds 
sometimes have very different bases for the ethical standards 
by which they live.  Some cultures consider pragmatic 
practices like employing proxies or paying/accepting 
bribes as a way of life, and do not view them pejoratively.  
Proactively providing clear and unwavering standards for 
acceptable academic performance can benefit from helping 
these students take a fresh look at their own cultural norms 
and whether living by those norms will allow them to be 
successful in our academic institutions.  This must be done 
early on in their academic experience and without prejudice or 
cultural denigration.  This presentation will focus on activities 
and interactions that can facilitate any necessary adjustment 
in an international student’s perspective on academic 
integrity.

2.  ETHICS WITHOUT BORDERS: TRANSLATING THE 
ETHICAL STANDARDS TO AN INTERNATIONAL SETTING
Halkeno Tura, MA, Graduate Student, Health Promotion & 
Education, UNI
Disa Lubker Cornish, PhD, Assistant Professor, Health Promotion 
& Education, UNI
Despite increased interest in research-based health promotion 
in international settings, the application of ethical principles 
in health promotion research in these settings is not often 
discussed.  The gap in progress may stem from a limited 
understanding of how to translate or apply ethical principles 
in health promotion among poor nations.  In addition, there 
is a limitation in experience in applying ethics in health 
promotion research (2).  There is a substantial literature 
base related to bioethics, the practical ethics of medicine 
and biotechnology, but the application of ethics to health 
promotion and education research is more limited (3). 
Although advancing empirical knowledge and public health is 
the intended end of health promotion research, the means by 
which that end is met are also very important.

Many nations in developing countries have been struggling 
with how to apply codes of ethics in health promotion 
practice.  Those who have developed codes of ethics to guide 
the responsible act of research often lack capacity to reinforce 
these codes.  Mozambique is one such country that is left 
to the integrity of researchers.  The country has distinctive 
challenges in conducting health promotion research, namely 
to fulfill moral duties of justice and respect in the face of 

poverty, lack of resources and the potential for exploitation.

The purpose of this paper is to present one example of how 
ethical guidelines for U.S. research were translated for use 
in health promotion research conducted in Mozambique.  
Using the framework of an evaluation of the cascading 
health promotion model, this presentation will describe the 
ways in which principles of the Belmont Report, informed 
consent, and the Code of Ethics for Health Educators were 
applied to this international research study. In addition, 
recommendations and “lessons learned” will be provided 
for students and faculty seeking to conduct future research 
in international settings when clear ethical guidelines are 
missing.  
References:  1. Kerridge I, Lowe M, Stewart C.  Ethics and 
Law for the Health Professions. 3rd ed. Annandale, NSW: 
The Federation Press; 2009.  2. Skolnik R. Global Health 101: 
Essential of Public Health. 2nd ed. Burlington, MA: Jones & 
Bartlett Learning; 2012.  3. Sindall C. Does health promotion 
need a code of ethics? Health Promote Int. 2002; 17:201-3. 

BREAK-OUT B:  PERSPECTIVES FROM THE HUMANITIES
3.  CHARACTER SELF-CONSTRUCTION AND MORAL 
PRINCIPLES: FRANKLIN’S METHOD AND A DIALECTICAL 
MODEL OF CHARACTER
Catalin Mamali, PhD, Social Sciences, North East Iowa 
Community College
The study starts from the premise that within the dynamic 
personality system character is mainly an acquired subsystem 
that is the outcome of self and social construction. On a 
continuum that represents the interaction between innate 
and acquired factors the study posits that character is mostly 
constructed while temperament is mostly given.

The research is focused on long-term personal experiences 
that aimed explicitly to develop one’s own character. Taking 
into account the theoretical framework of Petersen and 
Seligman (2004) that distinguishes between strengths 
and virtues the present model of character includes three 
dimensions and an orienting principle. The three dimensions 
are: a) strength-weakness; b) goodness-evilness; c) 
transparency versus opacity. A strong character could be good 
or evil, transparent or opaque. All these dimensions are related 
to self-tested orienting principles such as (Truth, Love, Justice, 
Non-violence.

The study analysis three personalities who generated 
self-records for a long period of time on their personality 
development and especially on character questions. The 
autobiographies of Franklin, Gandhi and Thoreau’s Walden 
experiment are studied as paradigmatic modes of enhancing 
intentionally one’s own autonomy as a necessary condition 
to increase the personal ability to cope with major social 
conflicts for the sake of common good. The educational value 
of Franklin’s methods for character training is discussed based 
on practical exercises carried with students.

4.  THE ETHICS OF WORDS IN AN ETHICAL (ACADEMIC) 
WORLD
Bill Koch, PhD, Adjunct Professor of English, Languages & 
Literatures, UNI
The topic of my presentation was prompted by a question 
I’ve asked students in my writing class: why is it that colleges 
almost uniformly require students take courses on writing and 
speaking in their first year of college? Why do programs like 
Cornerstone usually consist of courses on writing and speech 
and not, say, biology and business?  Why are words in spoken 



and written form so important?  My presentation will answer 
these questions and show that the ethical issues related to 
integrity and cheating can be greatly clarified when students 
and faculty engage more deeply, radically with their words.  
This presentation will have two parts. First, I will argue that 
just when students should be inner directed, examining the 
body of assumptions (especially about words) they bring 
into college, college now encourages them to be more outer 
directed than ever with their continued involvement with 
(among other things) communication technology.   Their 
inner, intellectual life remains radically unchanged.  Using 
the insights of educators like Northrop Frye, Mark Van 
Doren, Alfred North Whitehead and Susanne Langer (and 
from the use of my own textbook on college level writing), 
I will propose that if all faculty in liberal education (not just 
teachers of Cornerstone) can understand why almost all 
colleges ask first year students to take courses on words, they 
can help students in any college course to develop a personal, 
revolutionary and ethical relationship with words such that 
this personal relationship with words will prompt the students 
to be academically honest with their use of words in other 
courses.  

In the 2nd part, I will ask participants to attempt some 
activities that show what I mean by developing an ethical 
and personal relationship with words. Through different 
activities they will: 1) examine the word-image dynamic 
going on automatically in their own minds; 2) see the 
metaphors that are in discursive texts; 3) see how their own 
minds automatically produce metaphors to make concrete 
one’s intellectual experiences; and 4) see that their deliberate 
creation of metaphors to convey ideas leads to a deeper 
engagement with not just words but their own their intellect.  
Finally, I will 5) show how a student need only use better the 
words that they have already put on the page (with special 
attention to infinitives and nominalizations) to achieve college 
level writing.  When they use better the words they have, I 
argue, they will experience an evolution and a revolution with 
words that they will want to “show off” in their other courses 
(whether in speaking in discussions or in writing). 

This personal engagement with words amounts to more ...  
When the student has a personal engagement with words, 
they will have a more intense and vivid thinking experience 
and be a more active receptor of words conveyed in their 
courses. 

BREAK-OUT C:  BUILDING A CULTURE OF INTEGRITY
5.  CREATING A CULTURE OF EXCELLENCE AND 
INTEGRITY IN HIGHER EDUCATION
J. Scott Raecker, Director, The Robert D. and Billie Ray Center, 
Drake University
This session will focus on how to intentionally cultivate the 
competencies necessary for a culture of excellence, and 
specifically integrity, in higher education. The session will 
present the current research-based culture shaping framework 
being advanced by The Robert D. and Billie Ray Center in both 
higher education and major corporations.  The framework 
includes assessment, data-driven planning, research-based 
education deliverables, and proactive coaching and support.  

AFTERNOON BREAK-OUT 
SESSIONS
Times:  2-3 p.m.

BREAK-OUT D:  PREVENTING PLAGIARISM
6.  AN INTERPROFESSIONAL APPROACH TO 
PLAGIARISM PREVENTION
Jacqueline Meyer, PhD, Assistant Dean, Graduate Nursing, Allen 
College
Lisa Brodersen, EdD, RN, Coordinator, Institutional Research 
and Effectiveness, Allen College Seth Vickers, MA, Instructional 
Designer, Allen College Dana Wedeking, MSN, Retention 
Coordinator, Student Services, Allen College

The Graduate Nursing program employs a comprehensive, 
interprofessional approach to facilitate academic integrity for 
Master’s of Science in Nursing and Doctor of Nursing Practice 
students.  This panel presentation will address the various 
facets of this approach, focusing specifically on plagiarism 
prevention.   
An Academic Integrity Standard Operating Procedure (SOP) 
addresses expectations for students in regard to all aspects 
of academic integrity, including plagiarism.  In addition, 
this SOP establishes a mechanism for dealing with instances 
of plagiarism when they occur.   As a condition of the SOP, 
students sign the plagiarism policy at program orientation 
and annually thereafter.  During their “Academic Success and 
Readiness” orientation the Retention Coordinator presents 
a writing workshop that includes strategies for plagiarism 
prevention.

A required one-credit hour Seminar course taken during 
the first semester of attendance in the program focuses on 
graduate-level writing and communication skills.  Students 
complete a “Primer on Plagiarism,” which includes the online 
Student Lingo Plagiarism Workshop and a Turnitin tutorial that 
involves practice submitting a paper to Turnitin and reviewing 
and interpreting originality reports.  Each student’s originality 
report for the course’s academic writing assignment is closely 
scrutinized, and if plagiarism is detected, students receive 
individual written and verbal counseling about avoiding 
plagiarism. At the end of the course, students formally 
acknowledge their understanding of assignment feedback 
and the expectation that they paraphrase sufficiently and 
quote accurately and correctly in future academic writing 
assignments.

The Graduate Nursing Curriculum Committee has also 
addressed the issue of academic integrity.  The Committee 
established an expectation that all graduate-level academic 
papers will be submitted through Turnitin as part of 
the plagiarism screening process.  To facilitate student 
pre-screening of papers, a Blackboard course has been 
established with a Turnitin link where students submit papers 
for originality review prior to submission to course faculty 
for formal evaluation.  The Blackboard course also includes 
additional student resources for plagiarism prevention.  This 
process is managed by the College’s Instructional Designer. 

Finally, when students do have an occurrence of plagiarism, 
the approach to dealing with the issue is student-centered 
and focused on education and prevention of further violations 
of the Academic Integrity SOP.  While the consequences of 
the violation are spelled out in the Academic Integrity SOP, 
there is a range of options available so that it is possible 

to individualize the response for each individual situation.  
Counseling occurs with a third party present, usually the 
retention coordinator, as a means to facilitate education 
and referral for additional writing assistance.  The Retention 
Office provides writing resources for students in face-to-face, 
telephone, or online formats to further reinforce writing 
development and prevention of plagiarism.

Overall, this Graduate Nursing program is similar to other 
programs in that first offense academic integrity plagiarism 
violations occur.  The current interprofessional process in place, 
however, facilitates education for prevention of plagiarism, 
early detection of such plagiarism, and counseling for 
prevention of subsequent violations after an initial violation 
occurs. 

BREAK-OUT E:  SCIENTIFIC INTEGRITY IN RESEARCH & 
PRACTICE
7.  FACTORS CONTRIBUTING TO FACULTY RESEARCH 
MISCONDUCT
Anita Gordon, PhD, Director of Research Ethics & Research 
Scholar in Social Work, UNI
Helen Harton, PhD, Professor, Psychology, UNI
This session shares selected results from a national survey, 
funded by the U.S. Office of Research Integrity, to investigate 
the perceptions of research misconduct by faculty researchers 
from four disciplinary areas (biology, social work, sociology, 
and psychology).  About 4,500 faculty from 107 randomly 
selected research-intensive and master’s comprehensive 
universities were invited to participate, leading to a response 
rate of approximately 40%.  Respondents assessed scenarios 
depicting researcher misbehavior and reported how likely they 
would be to take those actions under the same circumstances.  
They also rated their perceptions of how wrong the actions 
were, how likely the actions were to become known to others, 
and what sanctions might be applied if the actions were 
to become known.  In addition, respondents reported their 
perceptions of organizational justice in their own research 
environments as well as external funding expectations and 
publication productivity.

8.  STEM EDUCATION, ETHICS & COMMUNICATION
Laura Terlip, PhD, Associate Professor, Communication Studies, 
UNI
Jeffrey Brand, PhD, Associate Professor, Communication Studies, 
UNI
This session will focus on the need for integrating ethics 
education in general and communication ethics specifically 
into K-12 STEM education.  The authors will discuss their 
previous work on science communication and ethics and 
present the results of a survey conducted to ascertain K-12 
educator perceptions about the need to incorporate ethics into 
K-12 STEM programs.

BREAK-OUT F:  ETHICAL ISSUES AND CHILDREN WITH 
DISABILITIES
9.  VULNERABILITY AND CHILDREN WITH DISABILITIES: 
ETHICAL SPHERES OF CONCERN IN RESEARCH AND 
PRACTICE
Chris Kliewer, PhD, Professor, Special Education, UNI
Susan Etscheidt, PhD, Professor, Special Education, UNI
The U.S. Department of Health and Human Services requires 
that research involving children, including highly vulnerable 
social categories of children, detail adequate provisions to 
solicit the assent of children (in addition to receiving parental 
permission). The purpose appears to recognize the autonomy 
of children. 



In this presentation, we raise questions about the autonomy 
and rights of children in both research projects and 
educational/therapeutic practices (often the focus of research 
projects). Commonly, justification for research and/or practices 
proceeds from two seemingly complementary orientations: 
(1) a deficit/deficiency model of disability and (2) a utilitarian 
ethical consideration focused on a rather narrow analysis of 
costs and benefits.

The deficit model of disability (often referred to as a medical 
model) presumes an inherent and objectively measurable 
deficiency to social behavior and engagement that fall outside 
perceived norms. In a simplified sense, research and practices 
are implemented to correct or normalize the child. These 
efforts are presented as non-ideological, apolitical, and self-
evidently positive. Rarely do we see legitimate efforts made to 
solicit the assent of children or to fully express to parents who 
exactly is benefiting from their signatures of permission and 
how. A brief history in disability research will be provided.

We will self-critically examine how this combination of deficit 
model and narrow cost/benefit analyses has colored certain of 
our own research efforts and IRB procedures.  In other arenas, 
we will provide examples of how this has deeply influenced 
the trajectory of special education research and practice 
through so-called gold standard approaches involving Applied 
Behavior Analysis and adaptive skill development through 
means such as social scripting.

Recently, a social model of disability has emerged to challenge 
the dominant deficit model. Born of the disability rights 
movement, the social model suggests that human variation 
associated with disability need not inherently be interpreted 
as deficient. Differences might be just that, differences and 
not deficiencies. For example, the emergent neurodiversity 
movement argues that performances associated with the 
autism spectrum should not be approached as behaviors 
in need of correction and normalization, but should be 
recognized as part of the broad spectrum of being human. 

People labeled with autism are now generating a whole new 
genre of critique exploring their subjugation at the hands of 
researchers and therapists throughout their childhood. They 
are raising the demand of legitimate assent being procured 
prior to becoming human subjects. This is captured in the 
disability rights call to action: “Nothing about us without us.”

In response, we will propose a broad spectrum involving 
spheres of ethical concern that move us beyond utilitarian 
analyses. Included will be spheres that return us to 
issues of children’s vulnerability and autonomy as well as 
considerations associated with human emancipation and 
social justice.  Multiple questions will be raised with the 
audience. Prominent among these is the gnawing concern 
over where the line is between research and practice as 
liberation versus research and practice as coercion and a 
demand for social conformity: Who decides and on what 
basis?
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