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Introduction 

With the current emphasis on civil rights and the equality of 

all people, much attention has been i;riven to the rrinorities in this 

country. C'ne such minority, the American Negro population, is be­

ginning to demand the rights that they have been denied for centuries, 

Generations of black Americans have l:ived without recognition - almost 

invisibly - in America. They have been separated from whites socially 

and culturally. 

As the Negro population has emerged from oblivion, and the atti­

tudes toward these people have changed, educators have begun to evaluate 

the portrayal of blacks in literature, Literature has always been a 

mirror of the times, and children's literature also reflects the thoughts 

and attitudes surrounding the black people. As the attitudes toward 

the Negro has changed, the portrayal has  changed in children's literature, 

The librarian has a very important role as selector cf child-

ren• s materials. The books he makes available to children may influence 

their attitudes to blacks, Thus, it is important for the librarian 

to know the history of the portrayal of blacks and be aware of the racist 

elements in children's books. He must learn to evaluate materials based 

on their contribution to the development cf positive attitudes tcward 

black Americans, 

The History of the Portrayal of Blacks

A better knowledre and understandi nf of the way blacks have 

been portrayed j n literature j n the fl8 st .,rj 11 lead to understanding of 

the blaclr people today, The portrayal of blacks has changed greatly in 



2 

the last century, yet this change was surprisingly slow. In 1861, 

Jane Andrews described blacks: 

"Their lj ps were thick, their noses broad, and jnstead of hair, 
their heads are covered with wooJ., such as you might see on black 
sheep. The wool is braj_ded and twisted into little knots and 
strings aJ.J over their heads, snd bound with bits of red string 
or any gay looking thread. They think it looks beautiful, but I 
am afraid we should not agre~ with them." (Seven Little Sisters 
Who Live on the Round Ball That Floats in the Sky, PP• 73-4)1 

Considedng the times, the wa.r, etc. it is perhaps understandable that 

such a description should appear :in literature. Less understandable 

is findjng such a similarjty to it written in 1946 by Eleanor Francess 

"Lovis' hair, cut close to his head, was curly as a lamb's 
fleece. But Julie's hair was brajdecl to tight to curl. It was 
braided in many little braids, each tied with a bright ribbon, 
green and red and pink anc1 pold." (Bayon Boy, pp. 17-8)2 

The misrepresentation of the Negro was due to a great extent to 

the J.iterature of the day. At this time there was very little contact 

between the races. 'Post authors of children's books of the early 1900 1 s 

had no way of knowing anytM.np.: about the Negro he was writing about. 

Yet, t-hey often explajned customs and ways of life not as they normally 

were, but as they c.sme to be stereotyped. The generally accepted belief 

was that the Necro livec:1 little better than he had in plantation days. 

He bed notMnp:, wanted notMnp-, and looked like notMng tha.t resembled 

other h~an beings.J 

Very few children• s stories were wrj_tten about the Amerfoan 

1 Dorothy Broderick, "Lessons Jn Leadership," Library Journal, 
961 (February 15, 1971), 699. 

2 Ibid. 

3 Dharothula H. ~illender,. "Through a Glass, Darkly," Library 
Journal, 921 (Cctober 15, 1970), 4571. 
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Negro even through the 1920's and the Negro Renaissance. The books that 

were written were almost all of plantatjon life, Typical of the 

time was a picture jn a story ca1Jed "The Country Fair" by Nelson Lloyd. 

Although the picture hac1 no connection with the text of the story, the 

reader was to think that the Negroes were going to the fair. The three 

grotesque, apish - looking, black people did have a somewhat normal 

looking small boy. The caption was: "Dey's somfin' goin' on. 114 It 

was typical that whites portrayed blacks as speaking in a dialect that 

no one could understand. Also, the Negro was protrayed as a carica­

ture or joke, as afraid, lazy, docile, and always unambitious.5 The 

news media planted this concept and the litere.ture picked it up. Many 

articles were wr1.tten at the time to prove the supremacy of whites. 

From the 1900' s to the 1940's little was known about the Negro 

except that he lived on a plantation 50 years ago. Negro authors 

could not get their material pub]j shed, thus the white• s stereotype 

of the Negro continued. In the late 1930's a few publishers and writers 
; 

began to recognize the frustrations of the Negro child in trying to 

find an identity through literature. A few writers saw that it was 

time for elementary histories on the Negro for children. Several books 

of photographs of Negro life appeared. In 1939, a book was published 

that should have been a landmark book. Tobe, by Stella Sharpe, pre­

sented the yeer-round Jjfe of a Southern, black, rural, farming family. 

The photographs by Charles Farrell gave grace, beauty and difnity to 

4 Millender, P• 4571. 

5 Ibid. 
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the black charecters, It failed to make a big jmpa.ct because of the 

less than ecstatic reviews,6 

In the 1940' s rnore books on Negro life were published, Most 

of these were biographies, mth some fiction. With the arrival of 

Negro biographies many myths and stereotypes were dispelled. The 

few fictional works that were published were often objectionable jn 

that they jnsulted the average Negro, People wanted to read about the 

Negro who had little to eat, fought off rats and rodents, froze iw 

unheated, decaying, overcrowded tenements, turned to dope and the cut­

throat life of the streets, hac no father figure, and came from large 

famjlies.7 It seems to be accepted even today that fiction about 

Negro Jife must be lewd, low-down, and lustful, Stories of violent 

actions, broken homes, anc street life capture the publisher and the 

public.8 

As the end of World War II approached, "the age of brotherhood" 

arrivep jn children's books. Since black people were basically be­

lieved to be unattractive as blacks, then draw them white and color 

them sepia.9 This philosophy can be seen in DeAngeli's Bright Morning 

where people with typically Caucasian characteristics are painted brown, 

After many years of the black rran being caricatured, the "color me 

brown" but "act, look, and thlnk white," portrayal came into existence. 

6 Broderick, P• 700. 

7 Millender, P• 4574. 

8 Ibid., P• 4576. 

9 Broderick, p, 701. 
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Perhaps jn relation to stories about other kinds of children, 

the number of books about Negro life for children was still small, 

but the fact that publishers were now willing to accept a dj_fferent 

kincl of story about Negro life was a giant step forward, In 19lt-1 only 

two dozen books could be called acceptable, By the end of the decade 

there were over two hundred, 

By the 196o•s, there was B deluge of stories by and about the 

Negro, more about the Negro, however, than by the Negro, The stories 

by black authors were a little tnore realjstic than those by white 

writers, Dialect and derogatory stories were meeting disapproval from 

all sides, Still, the very young child was neglected in books that 

he might select for free reading. On the upper elementary and junior 

.high level, there were many good stories •1 a Al though late, it seems 

that publishers anc writers reali-zed the need for Negro and interracial 

books. 

Today there are many kinds of books about Negroes with whom 

readers might mal<-e en acquaintance. We have much physical contact 

today, but the races are still miles apart in understanding, The 

illustrations in books are mostly p:ood. The customs and modes and 

ways of living are being described more or less normally, and stereo­

types are gradually disappearing. 

Racism Perpetuated in Children• s Books 

If America is the melting pot that social studies teachers 

10 Mill~nder, p, 4576, 
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traditionally teach cM.Jdren, then one of the basic jngredients has 

been left out of the soup. All blacks have grown up looking at white 

faces in their school books and picture and story books. Whenever 

anyth:i.ng black was shown, it was something either to be laughed at, 

ridiculed, or ha0 otherwise unfavorable connotations. 

The portrayal of blacks in children's books has done nothing 

to close the rift between the races, The Nef"ro author seems to have 

been unacceptable to the publisher, and the :white author did not 

know much about the Negro life. Because there were no books to reveal 

the true life and aspiraU ons of the Negro, progress in race relations 

was set back years. Those who chose to promote the jnferjority of 

the Negro went. unchalJ engecl by the masses who had no way of finding 

out for themselves. 

Implicit racism tecomes apparent in many ways, Reflecting­

society in general, chilclren's stories symbolize black and white as 

evil ancl goocl respectively. This is evident in the story The Wolf 
/ . 

and the Seven Little Kids, in whfoh the specific point is rr;ede that 

the wolf's black paws revea J Ms evil intent, for the mother's feet 

are white, Many of the favorite chilclren's stories ha.ve a. sirrdlar 

damaging effect. 

Tom Tit Tot by Jacobs and illustrated by Evaline Ness, creates 

the ima.ge of the malicious and y:hysically repdsive cre2ture by re­

petition of the phrase "little black thinr:," Uke the Negro Arnerican 

male, Tom Tit Tot is not even h1.1m:o.n, referred to not as "he" but as 

"that.n11 A cMld may not consdously jdentify ,dth these racist 

11 Judy Werner, "Black Pearls ancl Ebony," Library Journal, 
93: ( October t.5, t 0 68), 3899. 
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concepts, but in :moments of anger, the final insult among Negro children 

is to call each other black. 12 Color is important in a child's life 

and developing an appreciation for color becomes a major element in 

children's books. Cver and over again black is the representation of 

evil, baa and dirty, while white repre::,ents the good, pure and clean. 

"TMs is racism, not by evil intent but because of the way these con­

cepts s,re assirrDateci by both white and black people and transferred 

to hwan relations in a very subtle way.u13 

Some of the children• s books and stori_€s that have become 

classics can be considered racist today. A prime example is Doctor 

Doolittle by Hugh Lofting, a 1923 Newbery :redal winner. It includes 

such words as "dark;J," "coon" and "nigger." In the book, Prince Bumpo, 

the kin@' of Jol1iganki's son, s:ir:hs, "If only I Here a whjte pdncel 1114 

Although some books were innocent when they were written, like 

Little Black S2-mbo, the connotation is now bad. The name "Samba" is 

today a deroratory name for Nerro. The argument has been offered that 
/ 

children don't know the background of a name, but it has been proven 

and experienced that when this story, ore similar one, is read to an 

interracial group of children, there is 2_ certain amount of discomfort 

and :inferiori.ty feeUngs for a black child when white cl?ssmates look 

at hiri and giggle, later teasing him by calling him Sambo. 15 

93: 

12 Werner, p. 2091. 

13 Ibid, 

14 Margaret G. 
(October 15, 1968), 

Cooper, "lfowbery Racist," Library Journal, 
3899. 

1.5 Jessie M. Birtha, "Portrayal of the Black in Children's 
Literature," Top of the News, 261 (June, 1970), 397, 
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Publishers, reviewers and readers wanted to perpetuate the 

racist attitudes toward NeP-roes in cMldren's literature. Wben black 

characters were depicted with thfok lips, kinky hair (boys) or hundreds 

of tiny pigtails(girls), when they had protuding eyes, ape-ljke jaws, 

and angular bodjes, people thouvht of them as representatives of that 

marvelously quajnt and curious p:roup of "colored folk." But, when 

Negroes were oepictecl wH,h charn 2nd die:njty, they were "pleasant," 

but lacJ.dnp- in "gaiety and spontanejty.n16 In Epaminadas and His Aunty, 

by Sarah Cane Bryant, the characters are objectirnable both to Negro 

children anc1 their parents. The main characters are a stupid, trifling, 

big lipped black boy and his equally worthless aunty. Books that por­

tray the black child as equal or superior to the white child are too 

few, though the reverse can readily be seen. 

The exclusjon of Negroes in history has tended to leave Negro 

children and other children with the impression that the Negro had no 

hand an buHdin~ tMs naUrn; that no Negro heroes lived or died here; 

that no Herro culture flowed jnto the American melting pot. Such 

bookish rac1srn has been responsible for what James Baldwin called, 

"a feeljnf (in blac'k cMlclren) of no past, no present and no future."17 

Generations of blacks were brought up beJievin17 that their only 

place in American Mstory was as slaves. In studies made as recently 

as four years flgo, it was founc:l tha.t b1ack people djd not exist jn 

American history books widely used in schools and libraries. The 

16 Broderick, p. 701. 

17 Richard G. Hotcha, "The Library and the Black Revolt," 
Illinois Libraries, 52: (March, 1970), 237. 
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black man was considered onl:v 2s a s1ave befcre the Cjvil W2r 2nd as a 

problem since then. 

It is obvious that the practical erasing of the black people 

from the recorc! of the past hac! serious effects 0n the self-concept 

of the black cM ld. Personal health depends to 2 great extent on g-roup 

self-esteem. The spirit withers and dies jf it js deprived nf the 

opportunity to feed on the deeds of §Treat men and the ideals of great 

movements. It is also bcuncl to have had its subtle effect on white 

attitudes. In general, the history books of the pa.st have reinforced 

notions among whites of their superiority and among blacks of their 

inferiority.18 

It is regrettable that our textbooks and library books have 

made the black population invisible; that they have created an image 

which typifies black people 2,s artless, unsophisticated and spine-

less creatures. In failjnr to see that they were party to the con­

tinu8>3 degradation of the black people by helping perpetuate attitudes 

formed duri~ slavery, and by accepting stereotypes instead of demea.nding 

human be:ings, they added fuel to the fire of racism. 

Selection of Children's literature Portraying Blacks 

After a century in which 20 million .Americans were :invisible, 

now the scene is rapidly changing. Wi.th black awareness penetrating 

the national consd ousness, blackness is selli nr well, and the pub-

18 Hot.cha, P• 237. 
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lishers are pouring forth books, TMs is vH,aJ.ly ~I"portant to librarians 

ser:iously try:ing to relate themselves to the black revolt, because books 

and other 1ea.rning materials fil1ed with half-truths, eva,sions and dis­

tortions a~e disastrous to both white and black P.mericans, Many 

new books, written a.nd published j n haste to meet demands for black 

literature, do little more than ta:Ve away one stereotype and repll'lce 

j.t with another. This makes it rrost important that librarians set 'up 

selection policies and goals that are relevant to the needs of black 

and white children, 

Selection of cMldren•s books that reflect the black experience 

is not easy, In fa.ct, even a librarian with good intentfons ma:y become 

confused, Jessie B:irtha, a black librarian, sets up guidelines for 

selecting black literature, The librarian should begin by asking 

two genera] questions: (1) "How would I feel upon reading this book if 

I were a black child?" and (2) "If I were to borrow this book from 

the library, would I return to get another book like itr"19 In asking 

these questions, the librarfan may dE'stroy the myths and stereotypes 

that have plagued Negro cM lcfren for g-enerati ons, 

A great deal can be said concerning the selection of non-fiction, 

yet inaccuracies in non-fiction are more reacily recognized than in 

fiction, Library books :in this area should be selected that will reveal 

the trePJendous contributions that blaclsr paorle have rnade to its building, 

considering the austere condjtions 11nder which they lived, the violence 

19 Birtha, p. 400, 
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that has always been a major pa.rt of :its fiber, and the hyrocrisy, 

prejudice, arrogance, and bigotry that are part of the foundations 

· upon which this country stands.20 In building collections, the 

folklore, proverbs, moral stories, and myths of Africa whfoh have 

come down to twentieth century Americe. through the Africans brought 

here as slaves should be as much a pBrt of the libre.ry as European 

folklore. 

The selectfon of f:ict:ion b:corres c: b:it harder. There are many 

books that deal expl:ic:itly with Ne17ro Jife :in .America. Among these 

are several novels about the Harlem exper:ienco. These should be con­

sidered with caution as so:rre authors s.nd :ruclj shers are :i.nclined to 

explojt sensst:kneJ asr::0cts :in treat!l'ents that have 1:ittle educational 

or literary :rr-er:it.21 Cther novels w:ith rac:iaJ therres are pedestrian, 

superficial and ric:Jactic, especially those written for the teen-eg:e 

reader. The rlot often concerns a blacv or wMte youth who comes :into 

contact with another racial group anr after in:it:ial difficulty estab­

lishes comfortable relationships a.nd learns thc>t an people rre the 

same underneath.22 

Yet, stories and poems offer a chance to develop healthy racial 

concepts. For example, :instead of the racist use of black for evil 

(mentioned above), books may develop a ,;-re_rrri fee}jng- tcw:rd black and 

2° Cs.rrie Robinson, "Media for the Bleck Curriculum," A.L.A. 
Bullet1n, 631 (Feb:ruFry, 1069). 2L,3. 

21susan Peters, 11The Black Experience in Books," Top of the 
~' 25: (June, 1969), 385. 

22 lbid. 
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brown. Wanda Gag•s Millions of Cats jnclucles "r. k:itten 1,rh:ich vra.s 

black and very beautiful." Tico, j n I eo I ionnj_ • s books does not f:i nd 

happ~ness unt11 he is all black; Ms reward for p-iving e.way Ms pre­

cious golden feathers jn a rerl2ceFent ,·dth "real black feathers, soft 

as silk."23 Perhaps this js a subtle pojnt, but subtle means can be 

effecUve jn helr:inr cre2te better human relatjcns, based on a black 

child w:ith a healthy self-trrage 2nc a white child wHh a healthy fa.ag-e 

of the black child. 

It is Bgreed that en subjects as critical as race, authors 

must follow one cf the fj rst rules of ·wri tj nr, ''i:ld.te what ycu know 

about." WMte euthors have permeatec:1 the field of black Jjterature 

with books wrH.ten out of p:ui1t. Eut, rood jntentions are not enough, 

• for imbred racist attitudes continue to nefate the black imag-e and 

experience.21.r, These books cannot be cal1ed a representation of the 

black experience, but a. white j nterpretation of the black experience. 

Whil~ some cr1tjcs feel that such a book might be gooc for the white 

child, Jessie Birt.ha does net. She shit.es: "If it contajns material 

inappropriate for a black chilc, it is .slso unsu:itable for a white 

child, for the wMte child w011ld derive from tM s book a distorted 

picture of a. blaclr child, his emotion, Ms behavior, his backfround. n2.5 

23 Werner, P• 2101.. 

24 Binnie Tate, "In House and Out House; Authenticity and 
the Bl2ck Experience in Ch:ldren' s Books," Library Journ2.l, 95: 
(October 15, 1970), 3596, 

25 Birtha, P• 40C. 
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In selectjng material that reflects the black experjence, it 

should first meet al] of the essentia1s of good Uterature: plot, 

content, theme, che.ra.d.erizatjon, style and format. After this five 

points must be evaluated: 

1. Approach - Does the author real]y know black people? 
Is he unbj_e.sed? Does he use the "color them black" slant? 

2. Style of Writing - Does the book erouse resentment in 
manner it is told? bre there canned expresions like "flashing 
white teeth," etc.? 

3. Charecterhation - .Are- the blc>cks offensively or 
realistically portrayed? 

4. Languafe - Is the language natural and convincing? If 
dialects are used, are they believable? 

5. Illustrations - .Are the old stereotypes used or are the 
cheracters natural and clignified? 

With i.ncrea sing oemands for bleck literature from both blacks 

and whites, the librarian may have difficu]ty in finding enough material 

that meets al] of these points. The final rule of selection is to buy 

multiple copies of a few good books rather than numerous books without 

consideration'to quality. 

Blacks Portrayed j n Children• s Literature Today 

While ch:i ldren • s books are portraying blacks much more real:i stic­

ally today, there is stilJ a varfation :in the qua} j ty of these books. 

Also, as with any ljterature, there j_s no general arreement as to the 

worth of black literature. A very brief survey of books found in the 

Youth Collection of the Unjvers:ity of Northern Iowa Libr2ry rives an 

indication of several types of books that are now being published. 

As a reactjoy, agajnst the invisibility of the Negro people 

in past years, non-ffot:ion bool<s have been written with the specific 
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intent of portra.yj nr blacks in !l"odern American society. These books 

are ;,rrjtten with the clt:a1 rurpose of informjng whi.te people about how 

black peopJe Jjve, anc1 f!ivinp- the black people a chance to relate 

tc others of their own race. Two ot1tstanclj TI@: examples of th1 s type 

of non-fiction are Uptown by John Steptoe and I Wish I Had an Afro by 

John Shearer. In Uptown two black boys take a walk through Harlem 

and try to decide what to be when they grow up. They see junkies, 

cops, Brothers and hippies and consider the lives of each. They view 

Harlem not as vjsjtors, but as boys a.t horre jn thej_r own neighborhood. 

Uptown is a powerful and realistic book ,;,-,rhich meets all the criterion 

stated ebove. 

John Shearer's book depicts a sirrdlar environment but with a­

sl:\r-htly different slant. Candid black and wMte photos illustrate 

the story of a poor black family. The son Little John, Ms mother Rena, 

and his father John, each talks about Ms ljfe, his hopes, and his dreams. 

The_ 1book gives s n honest appraisal of the problems facec" by a black 

family. Both of these books fulfjlJ the function of jnforming the 

reader about a way of life. Perhaps the most striking characteristic 

of these bocks is that they present a story without an ending. In 

Uptown, the boy's clay is concluded: "'I really don't l<ncw what we're 

gonna be,' said Dennj s. 'Guess we'll just hanr out together for a 

while, and just c:ip on everytMn' tl:at•s go:in' on.'" Little John, in 

I Wish I Had An .Afro, poses many questions tc himself. He finally says, 

"'}:aybe when J be twelve I'll know.'" 

Up to ten ;years ag-C' one would have believed to lool, at the 

shelves, that there were no black leaders in krr.erica. This :is now 

beinv remedied with new biographies that depict the accompl:ishznents 
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of great black leaders. One such book is Harriet And the Fro!llised Land 

by Jacob Lawrence. This is the story of Harriet Tubman, a slave who was 

i.nstrumental in helping over 300 people to freedom. The pictures combine 

with the verse to give the reeder a vivid impressi_on of slavery. 

11A runawey slave 
'WHh a price on her head, 
'I'll be free,• said Harriet,· 
•or I'll be c1eadt '" 

The jntegration of schools has led the writing of many books 

on this subject. ~any writers, getting on the bandwagon of popularity 

of }Jegro books, turned ot1t stories of varying degrees of quality. 

Two typical examples are New Bov in School by May Justus and The Empty 

Schoolhouse by Ne.talie Se1.vafe Carlson. In May Justus• book a Negro boy 

enters an all - white grade school. "It all seemed so strange to 

him. Most of the faces about him were friendly - Miss Baker• s and 

those of the chj ldren - but they were wM te faces. 'There are so many 

of them,• se1.id Linnie,•and only one of me.• Yes, Linnie was the only 

Neg-ro boy in the room." (p. 12) This bock jn no way depicts a black 

cMld's expedence i.n a white school. Instead it gives a white authors 

i nterprete.ti on. Linnie has his problems and his white teacher and 

friends help him to soJve them. 

The Empty Schoo1,...nouse is more rea}j stic in that a great deal 

of trouble occurs when a Negro girl tries to enter a whi.te parochial 

school. The Negro g-irl's white friends turn against her, and yet 

the prejudice exhibited seems only to be token prejudice. The real 

hate that combines with prejudice was absent. There is a long list 

of books available in this mode. Most of ther' hav6 happy endings 

i_n which the blacks and whites come to understand each other. It 

is int.erestj_np: to note that most of these books are wrjtten by white 

authors. 
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In contra st to these novels that portray a shallow imag,e of 

the Negro is a bock by Mary Hays Weik which gives a realjstic inter­

pretation of a black child• s experience, The Jazz Man is a story 

about 8 black boy named Zeke, Zeke is confronted with, hunper 'and 

fear when hjs µi.rents desert him, This book reveals all the terror of 

a chDc left alone in Harlem, 

The final group of books were selected because they deal not 

specifically with NegTo children and black expedence, but Negro 

cMldren ancl ch~ Jdhc-or' experj ence, Two excf3llent examples are Evan's 

Corner by Elizabeth Starr Hill end City Rhythms by Ann Grifalsoni, 

WMle both of these books have a Negro boy HS a main character, 

n0ither boy is concerned with his color. Yet, the Negro way of life 

is a pert of the story, Both stories take place in the city, In 

Evan's Corner, Evan lives in a small a.pertmmit with ll farr:ily of eight, 

His concern is findinr 2. place that is all his own. In City Rhythms 

JiTT'rny bccC'ries rva re of the sounds, sn,ells, si g-hts and rhythm of the 

city. These rooks arc e.bout blad- chiJdren - but mostly thoy are 

r, bout cM ldren. 

This s:rr:8JJ srrr1~ ni: <'1oes not befin to cover the man,y books that 

are written sbout bJ.acks torey, There arE" now more and !'lore books, 

w-Mle net with a black theme, that jncluc1e characters th11t 1:1re black. 

A growjng !T'ajorjty of the nev chDdren' s bods ere in-I E:rracial in 

reflected in the books he reeds, 
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Conclusion 

There has been a great deal of soul searching recently out of 

1,Thj ch has come the realj zatfon that only the inhuman brutalhe. 

Havin?" been a party to the brutalization to which .America bas subjected 

black peorJf1, ,rn have recided that it is imperative that we respect 

jndjviclual 1-:ort'h enc1 cease tc majntain futile attempts at being superior 

sjrrrly because Arreric2 has e white mejority. 

It is the librarian's job to help destroy the myths and 

stereotypes that have plarued Negro chj]clren for gener2-.tions. Lit­

erature must be made avaHable to bleck cMldren that will give them 

pride j n ancl an awereness of their hed.tape. Cur hope for the future 

is that books abcut Nefrocs for children will cease to require "prior­

ity status," Then these books wjll sjmyJy appear as a normal part of 

the pub] jshinP' world, and wilJ be 2 cceptable to their readers on the 

sa.me bases B-s other poo<:1 books for cMldren, 
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