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Abstract

Five published guides for elementary media skills instruction were selected and compared for general
learning skills, instruction in topical areas unique to the media center, and capacity for integrating media
skills into the elementary school curriculum. The hypotheses checked the grade levels where general
learning skills and topical areas were introduced, taught, or reviewed. The extent of media skills
instruction and exposure to nonprint materials and activities was also examined for primary and
intermediate grades. Written statements of philosophy were examined for evidence of the integration
concept.

The hypothesis concerning general learning skills was rejected because an inadequate number of guides
contained general learning skills as part of their skills descriptions. Each of the three hypotheses
concerning topical areas unique to the media center was accepted, indicating that the guides provided an
adequate percentage of initial instruction in these areas. The hypothesis dealing with instruction of
nonprint materials and creative activities was rejected because an inadequate number of guides provided
instruction in both areas for primary and intermediate grades. Three of the five guides contained
philosophy in support of an integrated approach to teaching media skills, thus allowing the hypothesis on
integration to be accepted.

The guides were varied in format and in their method of listing or describing skills introduced or taught.
Some were difficult to record on the forms designed for this study. Media specialists utilizing any of these
guides as a model for their own building programs will need to adapt them to fit the needs of their
students, faculty, and facility.
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Abstract

Five published guides for elementary media skills-instruction:
were selected and compared for general learning skills, instruction in
topical areas unique to the media center, and capacity for integrating
media skills into the elementary school curriculum, The hypotheses
checked the grade levels wherée general learning skills and topical areas
were introduced, taught, or reviewed, The éxtent of media skills'instruc-
tion and exposure to nonprint materials and activities was also examined
for primary and intermediate grades.. Written statements of philosophy
were examined for evidence of the integration concept.

The hypothesis 6oncern1ng general learning skills was rejected
because an inadequate number of guides contained general learning skills
as part of their skills descriptions. Each of the three hypotheses con-
cerning topical areas unique to the media center was accepted, indicating
that the guides provided an adeguate percehtage of initial instruction
Iin these areas, The hypothesis dealing with instruction of nonprint
materials and creative activities was :ejected because an inadequate
number of guides provided instruction in both areas for primary and -
intermediate gradés: Thz'ee of the five guides contained philosophy in
support ufxanwintegrated appxoach to teaching media skills, thus
allowingvths hquthesis,dn integration to be accepted,

The guides were varied in format and in their method of listing
or describihg skills introduced or taught. Some were difficult to
record on the forms designed for this study, Media specialists utilizing
any of these guides as a model for their own building programs will need

to adapt them to fit the needs of their students, faculty, and facility,
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Chapter 1
INTRODUCTION

As more elementary schools work toward developing media centers
from thelr libraries, the media specialists in such bulldings are faced
with the task of bullding a complete media program, Ideally, the pro=-
gram should be related to all areas of the building's curriculum, en-
couraging utilization of many media formats toward the achievement of
course and leaming objectives,

At the elementary level, students possess a natural enthusliasm
to work and to learn independently., They are usually eager participants
in activities planned by both the teacher and the media specialist that
correlate with thelr classroom studies, but they also enjoy using re~
sources of the media center on their own,

Media speclalists have designed a wide variety of programs of
media skills instruction centered around the general objective of pro-
ducing a student who is an independent and effective user of media,!
Medla skills are an integral part of many major educational goals and

are essential to the accomplishment of others,?

1rhomas H., Walker, Teaching Media Skills (Littleton, Colorados
Libraries Unlimited, Inc., 1977), Ds 25.

2Tbid,, p. 26.



Media skills can be defined as the group of student skills
related to the gathering and utilization of information which in past
educational usage was designated by such terms as "research skills",
"study skills", and "library skills", Use of the term "media skills"
recognizes the use of nonprint sources and also corresponds with the
change in terminology from library to medla center and from instructional
materials to instructional media.’

Media skills programs created for the elementary level appear
to be similar with respect to grade-level distribution and topical areas
presented, They may differ in respect to depth of content, types of
media includeé in instruction, methods of instruction, and detall of the
program itself, Many programs have been written with the needs of one
particular elementary school situation in mind.

However, questions may emerge concerning the varlances of these
published guides from medla specialists who wish to use them, Are the
guides designed to be used only for instruction in the media center? Do
they suggest any integration of media skills with components of the
curriculum? Are objectives and activities written that are current and
appropriate for students in the elementary school?
| The purpose of the writer in this research project was to select
five published guides for elementary skills instruction and to compare
their content using three guiding questions, as follows:

Do recently published media skills guides provide activities
satisfying the general objectives of learning?

Do these media skills guides provide activities in toplcal areas

unique to the medla center?

3Ivid., p. it.



At what grade level and what level of instruction (introduced,
taught, reviewed) do these media skills guides provide activities, with
respect to the elementary school?

Thomas Walker grouped learning skills objectives in the follow-
ing manner: |

1. The ability to identify and locate materials

2., The ability to select one media item over another

3. The ability to utilize, comprehend, and apply information
derived from media formats

4, The ability to create, produce, or present media naterials

Walker's list provided a basis for this writer to establish a
set of learning skills objectives for comparison. BEach specific skill in
the four general objectives above was listed as a separate category,
making a total of nine categories for the first step in comparison,

The topical areas to be considered which are unique to the media
center are:

1. Orientation to the media center

2, Care of materials

3. Location of media center materials

4, Parts of a book

5. The caxd catalog

6. Classification; the Dewey Decimal System

7. Arrangement of fiction and nonfiction

8. Research skills

9, Use of reference materials

I‘Ibidng Pe 25-



10, Magazines

11, Use of Readers' Guide to Periodical Literature

12, Nonprint media and appropriate equipment

13, Creative activities involving local productiond

These topical areas are defined in the Operational Definitions
section of the methodology.

The five skills‘guides\were5%e1ected to fit the following
criteria¥

1. Date of publication is 1970 or later;

2. Skills are distributed by grade levels from kindeigarten
through slxth grade;

3. General objectives are listed for the grade levels included;

4, Suggested or actual activities are piovided to support the

general objectives,

§xgotheses

81x hypotheses were formulated for this research project,

1. Each guide chosen will provide learming experiences in six
out of nine of the categorles listed when tallying grade-placement level
in relation to the general objectives of learning as directed toward
integration,

2. Each gulde chosen wlll provide learning experiences 1in nilne

out of thirteen of the categories listed when tallying grade~placement

5Contra Costa County Department of Education, Bducational Media
Services, Handbook for Elementary Library Media Instruction, revised
edition, U,S., Educational Resources Information CGnter. ERIC Document
ED 125 652, 1975.




level in relation to the topical areas unique to the media center,

3. Among all five guides, 75 percent of the initial instruction
in the first four topical areas unique to the media center will be found
to occur in the primary grades, or in kindergarten and grades one through
three,

4, Among all five guides, 75 percent of the initial instruction
in topical areas numbered five through eleven that are unique to the
media center will be found to occur in the intermediate grades, or in
grades four through six,

5. Instruction for the purpose of introduction, actual teaching,
or review in topical areas numbered twelve and thirteen that are unique
to the media center will be found to occur in both primary and inter-
mediate grades innfoﬁr out of five of the guides chosen for comparison.

6., At least three of the five guides chosen for comparison will,
through justification contained within, be found to support the philo~
sophy of integrating media skills with components of the elementary

school curriculun,

Significance of the Problem

Media specialists are continually seeking suitable materials for
skills instruction that are current, fit general learning skills object-
ives, fit a specific topical need, and blend easily into the established
school curriculum, |

Because the scope of skills instruction varies from building to
building, media specialists may be forced to choose one route to follows
that is, either to work on general learning skills with media center

applications, or to concentrate on topics unique to the media center,



without an opportunity to integrate these skills with curriculum., This
project's comparison of current skills guides, taking all these areas
into consideration, may ald media professionals or school district
committees in selecting or utilizing s skills guide or combination of

guides that best fit thelr needs.

Assumptions
Five media skills guides for the elementary grades can be located

to fit the gulidelines for inclusion as established in the purpose.

Instruction in media skills is an important component in con=-
tributing to fulfillment of the general learning objectives established
for the elementary school student,

Integration of skills with areas of the curriculum provides an
appropriate link between the media center and the classroom,

A media center supplemented by an appropriate skills program is
valuable to the elementary school child,

Media skills instruction is equally important to students at

the primary and the intermediate levels,

Limitations

The number of skills guides examined was limited to five so
that they could be thoroughly compared in the three areas described in
the purpose, The skills guides were compared in only the three areas
described in the purpose, although other elements were components of
particular guides,

Literature was eliminated from review that did not deal with

media programs at the elementary level, as were those sources that



sumnarized media programs organized in other than a skills-type format.

Definitions

Primary grade students are defined for purposes of this
research project as those pupils in kindergarten and grades ome through
three, Intermediate grade students are defined as those pupils in
grades four through six. Opergtional definitions related to the com-

parison of the skills guides will be given in the methodology,



Chapter 2

REVIEW OF RELATED LITERATURE

A search of literature was conducted, emergling with summaries
of library and media skills programs published in the last two decades.
Additional literature was also sought concerning the isolated and inte-
grated approaches to library and media skills programs, the importance
of maintalning elementary school media centers and teaching media skills
to students, grade placement of skills, media skills programs in spe-
cific elementary schools, and the concepts that such programs emphaslze,

Printed materials on the teaching of media skills have gradually
materialized with the development of elementary school media centers
during the twentieth century., During the period from 1900 to 1950,
several books were published for the elementary librarian, Some of these
were of a professional level in design, glving outlines or ideas of what
to teach, Others were designed for direct use with children, Content
usually included book selectlon, book circulation, and appreciation of
literature, Alphabetizing or simple dictlonary work were the only
skills suggested for instruction, Such materials make it obvious that
educators had not realized the importance or potential of the elementary

6

school library.  However, by the 1950's, the need for improved library

6Daphne Jeanne McLean, A Study of the Necessity of Library Skills
Instruction in the Primary Grades" (Master of Arts thesis, Califomia
State University, 1972), p. 6.



9
facilitlies and materials was recognized by educators, They also sought

full-time librarians if they were available.

The publication of Standards for School Library Programs by the

American Library Association in 1960 presented guidelines for functional
school library programs in both qualitative and quantitative standards,
Also, with the implementation of the Ellementary and Secondary Education
Act of 1965, school libraries develdpéd much more rapidly and were able
to take initial steps toward achievémentfof the 1960 Standards,’

These two events inflﬁenced the development of elementary school
libraries and résﬁlting prograﬁs, as the 1960-1965 time period marked
the publication date for several books that were designed to teach
library skills to elementary students. Such books included The Chil-

dren's Book on How to Use Books and Libraries by Carolyn Mott and Leo

Baisden, A Guidebook for Teaching Library Skills, a five=-volume set by

Margaret V, Beck and Vera M. Pace, and The Elementary School Library in

Action, by Lora Palovic and Elizabeth Goodman,

A comparison of two of these bHooks in relation to their philo-
sophies revealed some interesting points., The set by Beck and Pace does
not advocate elther integration or isolation, but the authors state that
the teaching of skills should occur when the need arises from a student's
interest or from a classroom assignment:

The sections of the,libiary may be 1ntrodﬁced to individuals

at any grade level when they show an interest in or a need for
information in books other than those found in the picture book
collection..ss The use of the card catalog should be started at

any time when a child shows a need for such instruction.... The
foundations for using the reference section are begun as early

7Richard W. Hostrop, Education Inside the Library Media Centerx
(Hamden, Connecticuts Linnet Books, 1973), De 55,




10
as kindergarten.... By instructing small groups in the use of ref-
erence books at a time when they have a raaledesire to learn how
to use them is the best possible motivation,

The philosophy of the guide by Palovic and Goodman appears to be
one of isolation, stating that "the novice will need to exercise care to
avoid Dbecoming enmeshed in subject material whose proper place is the
classroom, She must bear in mind that her focus is application only of
libraxy skills to any given subject.”9 Another statement emphasizes
application, but not integration: ",..Concentrated application of skills
learned in the fall comes in the spring through reference assignments."1o
Terms such as “drill", "weekly lesson", and "lectures" occur frequently .
enough to make one think that the lessons are closely structured around
isolated library skills,

In the 1970's, additional books on elementary media centers were
published, but most included only a brief section on skill development

as a part of the total media center program responsibilities. Included

in this group are Developing A Successful Elementary School Media Center

by Lillian Glogau and others, and Pathfinder:; An Operational Guide for

the School Librarian, by Patricia Freeman,

Examination of these two sources for evidence of their philo=-
sophles in teaching library and media skills revealed differences in

opinion concerming the concept of integration., Glogau states that

8Margaret V. Beck and Vera M. Pace, A Guidebook for Teaching
Library Skills (Minneapolis: T.S, Denison and Company, Inc,, 1967), Ps 7.

9Lora. Palovic and Elizabeth Goodman, The Elementary School
Library in Action (New York: Prentice-Hall Publishers, IncC., 1968), De Xe

101vid., p. 195.
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"strategies must be employed to involve the teaching staff in continued

utilization of the media center for it to become an integral part of the
regular school program.”11 She also stated that the goal of the media
center is "to broaden, enrich, and titillate the learning experiences

of each child; to make it a natural part of the total school environ-
ment."iz' Glogau also feels that "listening, watching and reading skills
«ee are an ongoing process, The skills have a sequential order, Chil-
dren proceed from the mastery of the most simple to the most complicated.,
These skills are as‘indigehous to the classyoom curriculum as they are
to the media center curﬂculum."i3

The guide by Freeman emphasigzes having teachers present lessons
on library-use instruction., A list of suggestions is given for "imple-
menting the curriculumy,? The basic framework for integrating media
skills into the curriculum is present in the gulde by Freeman, but is not
outlined through a skills teaching plan,

Also in the 1970's, increasing numbers of educational producers
and publishers marketed multimedia kits to teach library and media skills
to all ages, Thls increase in the creation of media skills learning
packages brought the need to know just what was available. In 1975, a
bibliography of library and media skills instructional resources was com-
piled by Margret Iadanza, Using a letter of inquiry approach sent to

all known educational producers, publishers, and distributors, she

1115111an Glogau, Edmund Krause, and Miriam Wexler, Developing a
Successful Elementary School Media Center (West Nyack, New York: Parker
Publishing Co., Inc., 1972), p. 79.

1ZIbid.

131bido’ Pe 390
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obtained bibliographic data for 368 items of varied format used to teach
library and media skills, Of these, 48 were designed to be used specif=-

ically in the elementary grades.lu

However, such commercial publications
have been found to have serious weaknesses, and many media speciallsts
use such publications as a model to develop thelr own guides and mater-
ials for skills instruction,

Several studies emphasize the importance of having a media center
‘available for elementary students to use, whether or not a skills pro-
gram 1s included. Mary Gaver, in her study on elementary media centers,
stated that "from 1963 to 1967, one of the most significant changes in
educational thinking was the acceptance of the media concept, or, in
other words, the school library incorporating and servicing children's
needs with media in many forms."!® Also, in 1968, the Knapp School
Libraries Project noted this change, stating that "the philosophy of the
school library as a center for all instructional materials has won general
acceptance."16

Additional Jjustification for the existence of elementary school
media centers emerges in two doctoral dissertations., In the first, tests
were administered to students at the fourth and sixth grade levels to

determine whether the quality of learning is strengthened for elementary

1"’I"largre‘t. A. ladanza, The Development of a Bibliography of Library
Skills Instructional Resources, U.S. Educational Resources Information
Center, ERIC Document ED 114 085, 1975,

15Mary Virginia Gaver, Fattemns of Development in Elementary School
Libraries Todays A Five Year Report on Emerging Media Centers (3d ed.;
Chicagos Encyclopaedia Brittanica, Inc., 1969), pe 3G

16Peggy Sullivan, ed,, Reallization: The Final Repoxrt of the Knapp
School Libraries Project (Chicago: American Library Association, 1968),
Pe L"o
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students having access to a centralized library program administered by
a media professional, Students in twelve Detroit elementary schools were
given the lowa Tests of Basic Skills and the Library Skills Test, BRead=-
ing achievement and composite scores from the Iowa Tests of Basic Skills
and reference skills scores-frdm the Library Skills Test were noted for
comparison, 8ix of the schools housed centralized libraries; six diad
not. The findings from testing ihdicated superior educational gains for
the students in schools with a centralized library and a media profes-
sional in the areas of reading abllities and reference skills, Ms, Will-
son also noted in her study that students in the schools without libraries
were not supplied with any materials to learn 1ibrary-rela£ed skills, 17

In the second dissertatlion, James Yarling involved two elementary
schaols in a three~year test to compare students' understanding and use
of library-related skills, The school labeled as the experimental school
in the study housed a centralized, well-equipped library. The school
used as the control school had no library facilities, Yarling's test~
ing measures included the Special Reading Test, the Library Skills Test,
and the Library Acquaintance Test, He found that students in the school
with the centralized library performed significantly better on all tests
than students without library access.. He: also found that within the .
experimental school, fourth grade students in 1965 showed significant
improvement in all areas when tested as sixth grade students in 1967,
These areas included library skills, arrangement of library materials,

and expressing ideas effectively in relation to reading, The 1965 fourth

17E11a Jean Willson, "Evaluating Urban Centralized Elementary
School Libraries," Dissertation Abstracts International, 27:1567-68a,
December, 1966,
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grade students in the control school showed only slight improvement in
the first two areas when tested in 1967,18

Both of these doctoral studies demonstrated that the elementary
students involved benefited from the availabllity of library resources,
and that scores improved when students were tested on skills directly
related to the library., However, significant galn was also noted in
general educational achlevement and in skills related to reading ability,
Such outcomes provide additional evidence for the necessity of elementary
media centers and their accompaﬁying skills programs,

Daphne McLean, in her theesis dealing with media skills for the
primary grades, points out four reasons for offering elemeﬁtary media
skills instructiony

| 1. The curiosity, interest, and enthusiasm of a younger child
can be directly applied to discovery and learning in the media center,

2. Instruction éhould be offered so that only reinforcement=-type
instruction of basic skills is necessary in junior and senior high grades,
80 that medlia specialists can proceed with more detalled or difficult
media skills related to the secondary school curriculum,

3. As more methods of independent study and the inquiry approach
are being initiated in the elementary grades, with students expected to
proceed on their own, the ability to use materials is essential,

L, Media skills instruction at this level leads to better habits

and attitudes toward reading and the use of libraries in the future.19

187ames Robert Yarling, Sr., "Children's Understandings and Use
of Selected Library-Related Skills in Two Elementary Schools, Cne With and
One Without a Centralized Library," Dissertation Abstracts International,
2913352=-53A, April, 1969,

19MCLean| OPs 0113.. P 160
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Studies have als§ been conducted to determine if elementary

pupils benefit from receiving instruction in media skills. Ms., Gaver,
in summarizing research completed on elementary school libraries, noted
the following:

Children who have had systematic instruction in library skills
closely related to the curriculum and the opportunity to use an
organized library collection consistently and continously score
higher on work-study tests and/or on tests of library skills than
do children lacking this opportunity,<0

Project Impact, completed at Maedgen Elementary School in

Lubbock, Texas, supports Ms. Gaver's statement, Tests were conducted to
assess the importance of instruction in media center usage., The experli-
mental group received instruction and alsc had the opportuﬁity to use
the media center to obtain materials for both currlicular and noncurric-
ulaf activities, Students in the control group attended a school with
limited media center access, and received no skills instruction., Tests
given in library skills showed a significant difference in scores, indi=-
cating that students with both media center accessibility and media
skills instruction have a distinct advantage over those with no such
opportunities.z1 While these results may be anticipated, there are per~
haps greater implications for students to possess lifelong library and
media skills because they have received this type of exposure and in-
struction,

Today's primary grade students are prime candidates for media

skills instruction in that many have been exposed to such educationally

ZOMary Virginia Gaver, "Research on Elementary School Libraries,"
American Library Association Bulletin, February, 1962, p. 121,

211en Ainsworth, "An Objective Measure of the Impact of a Library
Learning Center," School Libraries, Winter, 1969, p. 35.
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based programs as - preschool inat:uction and Headstart, They also are
more receptiie to 1Lstruction becaﬁée of the influence of television
and formalized'kindergarten traip;ng. They enter the primary grades
ready and eager to learn about the media center and to use it effectively.
Students of this age group are capéble bf learning about such topics
unique to media centers as the parts of a book, arrangement of fiction,
the Dewey Decimal System, use of encyclopedias, and the purpose of the
card catalog. If these topics are presented to primary students in the
proper way, they will be familiar with them when they reach the inter-
medlate grades and are expected to use them.22

However, many of the earller published materials oﬁ elementary
library skills were written for a student audience of fourth grade or
oldér, with respect to vocabulary used and skills presented. Primary
grade puplls were ignored,

According to the historical search of skills done by Ms., Mclean
in her study, the first series of guidebooksvto include primary level
lessons was the set by Beck and Pace, These books included material
on selection, circulation, and appreciation as did the earlier published
materials, but also covered such toplcs as authors, 1llustrators, fiction
and nonfiction differences, and basic elements of the Dewey Decimal
System presented at the first, second, and third grade levels.23 McLean
found that the book by Palovic suggested that the card catalog be intro=-

duced and simple alphabetizing rules be presented to primary students.zu

22McLean, ops cit., p. 9

23Tbid., p. 8.

247114, pe 7
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Another author in addition to Ms., McLean felt that primary grade
students are often neglected when consideration is being given to the
development of the skills program in the media center, Nancy Pollette
emphasizes that introducing research skills at the primary level should
not be thought of as an addition to the primary curriculum but rather as
a functional application of those skills included in the curriculum,
Simple research and reference skills can be acquired by
primary students and should be introduced in a functional situation
in the kindergarten program and developed throughout the elementary
school years, The skills taught should be those that primary
students will use, and should be followed immediately by application
by the student,25
Two additional creators of media skills programs were found to
agree with thls phliloseophy, Eleanor Ahlers advocates instructing pri-
mary grade students, but on an individualized inquiry basis. Each child
should learn to select, utilize, and evaluate various types of media
appropriate to a specific learning activity.26 The Middleton, Wiscon=-
sin public schools begin instruction in most of thelr media skill cate-
gories in the primary grades. Thelr philosophy states that skills are
most efficiently acquired when students need them to gather information
for a specific project.27
Testing has been accomplished with primary students in media
skills knowledge with some interesting but unfortunate results., A com~-

mittee in the Mount Vexmon, Indiana school district developed a media

25Nancy Pollette, Developing Methods of Inquirys A Source Book
for Elementary Media Personnel (Metuchen, New Jersey: The Scarecrow Press,

i;lC.. 197—3). Pc 930

26Eleanor E. Ahlers, "Instruction in Library Skills," School
Libraries, Spring, 1972, p. 23.

27L.E.,Baitinger, "Trying on New Medla Skills," Wisconsin Library
Bulletin, July, 1977, p. 151,
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skills program for kindergarten through eighth grade. In examining
commercial skills programs that had been previously used with their pri-
mary pupils, the committee members felt that certain skills were taught
later through the commercial programs than needed by pupils for class-
room-related work, The committee's feelings were confirmed through the
school's testing program: students were being tested for knowledge of
skills they had not been exposed to, and probably would not be exposed
to for at least another year, if use of the commercial skills program was
continued, The committee therefore decided to develop thelr own program
in which they could teach skills earlier than what had been recommended
commercially.28

Thus it is shown that the primary grade puplil needs exposure to
skilis at an earllier age than some commerclal programs call for, A
student may not be capable of complete comprehension, but when interest
in a source is shown, an introduction to that source is important in order
to fulfill the child's sense of curlosity, Actual teaching of the source
can be undertaken when the student 1s ready to use and apply the source's
content to coursework, not to isolated lessons,

Ms. Pollette, when referring to skill development in the inter-
medlate grades, again emphasizes instruction when the skill is needed and
can be immediately applied. When intermediate students have experienced
a primary level skills program, they should be able to develop the higher~

level skills of critical thinking and independent judgment through their

28R11zabeth N, Blackwell, "A Sequence of Library Skills," Hoosier
School libraries, February, 1975, p. 18, cited by Thomas L. Hart, ed.,
Instruction in School Media Center Use (Chicagos American Library Associa-
tion, 1978)' P. 21,
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work in the media center, Skills taught to these students should allow
them to learn to evaluate and choose among sources, distinguish the real
from the fanciful, draw conclusions, develop logical sequence of data,
determine cause and effect, and observe pertinent details in the media
they use.29

As noted in the literature on actual programs that have been
compiled for elementary media skills instruction, most media speclalists
or school district committees create thelr own programs after finding
commercially prepared programs lacking or inappropriate for their pupils’
needs, The five media skills guldes selected for comparison in this
research project fit this mode of thinking,

Most of the media skills programs summarized in the literature
reviewed emphasized the importance of teaching a skill when a child needs
it and is ready to use it, The author of the program used in the Jordan
School District in Sandy, Utah lists "Skills Children Need* in her pro-
gram handbook, Included among the skills were media center citizenship,
care of materials, location of items in the media center, development
of reference skills, and appreciation of all media center materials.Bo
Ms. Dunyon's list of needed skills were compatible with the guidelines
selected by this writer for comparison of the five media skills guides.,

Other programs reviewed also support the concept of teaching
skills when the need is evident and application is expected afterward,

The program at J.C. Mitchell Elementary School in Boca Raton, Florida was

29Pollette, op. cit., p. 102,

30Bileen R. Dunyon, A Curriculum Based Media Program Describing
Media Techniques Developed at Oakdale School in Jordan School District,
Uégé Educational Resources Information Center, ERIC Document ED 121 287,
1976.
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created with the following emphasis in mind;

Skills are only mastered or learned as they are needed; skills
presented may be absorbed, even stored, but the pay-off of the
skills comes only from use ,,. skills too must be applied to specific
learning situat%gns and reinfo:qed with systematic, sustalned use
to be mastered,

The Astoria Park Elémentary School program in Tallahassee,

Florida adVACates that "skills are the result of learning pattems that
must be repeated often, consistently, and with a purpose.."32 The media
program at Peachtree Elementary School in Norcross, Georgla 1s based on
personal and instructional needs as well as the observed curlosity and
discovery levels of the child,33 The library skills program at Buchanan
Elementary School in Livonia, Michigan was designed for individualized
learning, but with consideration of the needs of children for skills
relevant to their learning.Bu

The programs noted also emphasize the building of sequential

skills for continuous learning, These skills are introduced, taught
when needed, and reinforced through their integration into the school's
curriculum,

Additional literature was reviewed concerning integration of

media skills into the curriculum, Walker stated that instruction in
connection with the school library was considered “"library orientation"

as late as the early 1960's., In the late 1960's, the school library

319, Philip Baker, School and Public Library Media Programs for
Children and Young Adults (Syracuse, New York: Gaylord Professional Publi-
cations, 1977), p. 104,

321p14,, p. 122
331bid|’ Pe 132.
347p1d., p. 198,
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served primarily to support classroom instruction., Currently, it is
stressed that the medlia center be an active participant in instructional
planning processes and avsupporting participant in dally instruction.35

Walker's book provides a model for integrating media skills
instruction into the modern processes of teaching:

The school library was regarded as a passive depository of
printed information only roughly related to the mainstream of
instruction .., The current unified media concept identifies the
media center as the very core of the school, housing all the media
and materials of instruction and actively changing to reflect
every iggovation in the curriculum or instructional style of the
school,

Some school programs have accomplished integration in one
curricular area while some have achleved nearly total integration
through team planning and implementation with teachers. The Lewlistown-
Porter Public Schools of Youngstown, New York were cited by Baker as
having integrated the media program with the reading program,37 while
the Peachtree Elementary School program exemplified total integration.38

The inclusion of nonprint media skills throughout the elementary
media skills program adds another dlmension to the ways a child can
learn and satisfy natural curiosities. Information obtained by using
nonprint such as filmstrips, videotapes, or recordings may provide moti-
vation and interest that print materials alone cannot generate. When

learming about the resources of the media center, elementary pupils should

be exposed to or allowed to locate and use that media format with which

35Halker, op. cit., ps 9.
361p1d,, p. 12
37Baker, op. cit., ps 242.

BBIbido; Pe 133-
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they wlll most likely succeed, and build upon those successes to develop
and absorb additional skills,39

While reviewing summaries of other programs, several positive
statements were noted conceming the inclusion of nonprint skills in a
media skills instruction program. For example, the Sea Girt Elementary
School program in Sea Girt, New Jersey 1s described as having:

eee evident success in using thé print medium without denigrating

the nonprint medium., This approach aims to develop both a literary
and technical competency for children and reflects the importance
of good literature to their learning. This, in turn, has an impor-
tant bearing on the abilitioof the child to develop the entire
visual literacy component,

An equally strong viewpoint on the use of nonprint media is
taken in the Whitewater, Wisconsin schools, An elementary media skills
curriculum is utilized there based on the concept that in the media
center, newer learning materials, such as most nonprint formats, can be
integrated with print materials to encourage successful, independent in-
quiry and study.41

To summarize the literature reviewed, it is evident that the
elementary media center and its corresponding skills program have devel=
oped into vital components of the modern elementary school, In planning
media skills experiences for elementary students, media professionals and

designated committees have found that it is important to consider the

needs, curiosities, and interests of both primary and intermediate level

39pollette, ope cite, ps 119.
40Baker, ops cite, pe 119,

ulBeverly L. Good, "Please -~ I Want to Do It Myself!", Wisconsin
Libraxy Bulletin, July, 1977, p. 153.
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children, Print and nonprint sources both demand adequate exposure at
all grade levels, Most programs developed and lmplemented in recent years
have attempted to integrate skills teaching with one or more curricular
areas so that students and teachers alike can understand the necessity

of a media skills program's existence,



Chapter 3
METHODOLOGY

Comparison of several published guides for media skills instruc-
tion should involve more than one focus, Professionals in library
science have, for many years, been concerned with sequential teaching
of library skills as they fit the learning capacities of elementary stu=-
dents, However, with increased emphasis on integration of medla and
media-related skills with curriculum, it seems important to examine each
guide selected in relation to all these areas,

. Media specialists should be able to formulate a skills program
on an integrated basis with greater ease by using the guides examined here
which utilize the concept of integration, They might choose to select
from other materials for introduction or review of formal media skills,

Five skills guldes were sought that fit the following criterias

i, Date of publication is 1970 or later;

2. Skills are distributed by grade levels from kindergarten
through grade six;

3. General objectives are listed for the grade levels includedj

4, Suggested or actual activities are provided to support the
general objectives,

These criteria were chosen with the thought that current media
professionals should use materials published within a recent period of
time, Guides published within the last decade should contain updated
strategles for teaching, and bibliographies for further consultation,

24
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Skills guides for kindergarten and grades one through six were chosen
because the scope of this study 1s directed toward the elementary school
containing those grade levels., General objectives and supporting activ-
ities should be included within the skills guides because these components
support a thorough teaching process,
The five guides chosen for comparison ares

1, Margrabe, Mary, The "Now" Library Media Centers A Stations Approach
with Teaching Kit, Washington, D.C.: Acropolis Books, Ltd., 1973.

2, Schwarz, Edith, and others, Instructional Program for Library/Media
Centers, U,S., Educational Resources Information Center, ERIC
Document ED 114 082, 1975,

3. Montgomery County Public Schools, Instructional Objectives for Media
Research and Communication Skills, Suggested Scope and Sequence
Chart, Rockville, Marylands: Montgomery County Public Schools,
1975,

4, Leon County Schools, Scope and Sequence of Media Skills K~12,
Tallahassee, Florida: Leon County Media Specialists Association,
1976,

5. Wisconsin Department of Public Instruction, Learning to Use Media,
Bulletin No, 197, Madison, Wisconsin: Wisconsin Department of
Public Instruction, Division for Library Services, 1970,

These guides were compared for their content of general learning
skills, topical skills unique to the media center, and philosophy related
to integration, Forms were created to record the presence of these

three areas, Definitions for the two sets of skills follow,

Operational Definitions

The nine general learning skills have been defined as followss

1, Identification: to prove an item the same as something des-
cribed.

2. Location: to search for and discover the position of an item,

3. Selection (preference): to choose; to know that one item of
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media will meet on;'é needs bettér than another,

4, Utilization: to use independently without supervision or
guldance,

5. Comprehension: to understand through description and verbal=-
ization practice,

6, Applications to use for a particular purpose,

7-8, Production/Creation: to write, construct, and prepare
original materials for the use or understanding of others,

9. Presentations to exhibit materials for the use or under-
standing of others,

The following definitions were used to determine the recording
of each skills guilde in respect to the thirteen topical areas unique to
the media center,

1. Orientation to the media center; including manners, circula-
tion procedures and limits, introduction to the media specialist,

2. Care of materials: using bookmarks, turning pages correctly,
protecting media items from pets and young children, handling nonprint
items correctly, and returning borrowed media items on time,

3. Location of media center materialss finding areas in the
media center such as fiction, nonfiction, reference, nonprint, magazines,
paperback books, the card catalog, and the vertical file,

4, Parts of a book: including cover, spine, copyright date,
dedication, forward, title page, table of contents, index, illustrations,
text, bibliography, and appendix,

5. The card catalogs: using the author, title, and subject filing
concepts, information contained on catalog cards, relating call letters

or call number to arrangement in the media center, and including cards
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for both print and nonprint media in one catalog.

6, Classification - the Dewey Decimal System: using the ten
groups of the Dewey Decimal System and understanding their direct rela-
tionship to nonfiction items in the media center,

7. Arrangement of fiction and nonfiction: using the call letter
or call number system to locate specific media items,

8., BResearch skills: using parts of a book, using main ideas,
note-taking, outlining, cross-reference, footnotes, and bibliographies.,

9., Use of reference materials; including dictionarles, encyclo-
pedias, atlases, almanacs, specialized dictionaries and encyclopedias.,

10, Magazines:; learning about types, format, frequency of pub-
lication, currency. of information, and scope of content,

11. Use of Readers' Guide to Periodical Literature: learning its

purpose as an index to magazines, understanding format of entries, using
index for retrieval of specific magazine articles,

12, Nonprint media and appropriate equipment: providing famil-
iarity with and operation of filmloops, filmstrips, cassette and reel=to-
reel tapes, slides, records, films, videotapes, and thelr corresponding
players, recorders, or projectors; use of headphones, listening stations,
overhead and opaque projectors, and simple cameras,

13, Creative activities involving local productions using
existing media items and media production techniques as springboards

toward production of items created by students,

Skills Guide Comparison

Each media skills guide selected was analyzed according to the
following procedure;

1., The chart or written summary listing skills contalned in
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each guide was analyzed and information was recorded on Form A. (See
Appendix A.) The top portion of Form A was marked to indicate appear-
ance of general learning skills, Iﬁ keeping with a philosophy of inte-
gration of media skills teaching with school curriculum, the top portion
of Form A was marked only if that particular guide could be used by the
media specialist to appropriately relate media to the curriculum, Each
of the nine skills was marked with an "x" if that particular learning
skill was presented in a description of a topical skill which was intro-
duced or taught at that particular grade level,

The bottom portion of Form A was marked to compare treatment of
topical skills unique to the media center, (See Appendix A.,) The
following coding was used as each skill was plotted:

I - This skill is introduced to students at this grade level as
thelr initial encounter,

T - This skill is taught to students at this grade level, mean-
ing that instruction is provided and suitable application of the skill
follows,

R - This skill is reviewed or reinforced with students at this
grade level,

2. Appearance of initial instruction for a skill at the primary
or intermediate level was recorded for each guide on a second form,
labeled as Form B, (See Appendix B.) This form compares the five guides
in relation to their instruction in the topical areas unique to the media
center, with additional consideration toward placement of those skills
emphasized in the primary grades, and those emphasized in the intermediate

grades,



29

The tabulations on Form A were used to complete Form B, Each
skills guide was recorded on this form. An "x" was marked for a partic-
ular skills guide if the question listed next to each group of skills
could be answered "yes." No mark was made 1f a "no" response was the
result,

3, Evidence of the integrated approach to teaching media skills
was recorded on a third form, labeled as Form C. (See Appendix C.)
Introductory statements from each guide concerning integration were
quoted, with additional judgment made by this writer as to whether that
guide utilizes or has potential for utilizing an integrated approach. A
separate form was completed for each guide.

A number of problems were encountered in recording the char-
acteristics of the guides, For example, not all guides listed the skills
taught by single grade levels, A summary of the recording for each guide
follows, including problems and resolutions in charting, with examples
where appropriate,

Guide 1 - Margrabe: Some problems in exact grade level record-
ing occurred with this guide because the author did not feel that a
specific grade level had to be assigned to a particular skill station,
Also, the problem of marking any skills with an "I" symbol for intro-
duction emerged because the skills in this guide were charted from the
section of the guide entitled "A Summary of Skills Taught by Level in
This Program" which did not differentiate the level of instruction, All
skills taught were recorded with the "T" symbol, since the guide stated
that the skills were taught, not introduced, at the levels specified.

No "R" symbols for review appear on Form A for the Margrabe guide for

the same reason. (See Appendix A.)
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By examining the bottoﬁ portion of Form A for Margrabe, one can
observe that "T" markings were recp;ded for each grade level for some
topical skills.‘ It appears that more detailed content is taught at the
upper grade levels when teaching also occurs at the lower grade levels,
For example, skills that were recorded as "T" skills under the card
catalog topical skill heading included that a student was "to be able
to find the call number of a fiction book whose title is known by look-
ing in the card catalog.” This was listed as a suggested skill for
kindergarten and grades one and two. A card catalog skill for grades
three and four stated that a student should "be able to use the card
catalog to determine whether or not the center has a certain piece of
material if the author and/or title is given,” Students in grades five
and six were "to become acquainted with the three types of catalog cards:
author, title, and subject card, "#2

Guide 2 - Schwarz: This guide provided two sources from which
to record skills, An overview of skills covered in each guide preceded
the extensive charts that gave each skill a planned (P), taught (T), or
reviewed (R) ranking.uB These charts were written in a very detailed
manner, Many minor components of a skill were listed following its
general heading, and each component was assigned a P, T, or R ranking,

It was difficult to determine an accurate summary of introductory (I),

“2Mary Margrabe, The "Now" Library Media Centers A Stations
Approach with Teaching Kit (Washington, D.C.: Acropolis Books, Ltd.,
1973)’ De 1“”‘".

u3Edith Schwarz, Instructional Program for Library/Media Centers,
U.S. Educational Resources Information Center, ERIC Document ED 114 082,
1975.
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taught (T), or reviewed (R) rankings in such cases, For example,
under the heading "Understanding Parts of a Book”, separate P, T, and
R rankings were given for the book as a whole, the title page, verso,
table of contents, index, glossary, lists of maps and illustrations,
dedication, forward, text of book, appendix, bibliography, and develop-
ment of the book, In this particular case, the rankings given for the
"book as a whole" category were recorded.‘m‘L

This problem in recording was resolved in one of two ways: either
by recording I, T, or R at given grade levels for the most general de=~
scription of the skill given, or by marking the grade level where a
skill was initially introduced, taught, or reviewed,

Guide 3 - Montgomery County: This guide also listed components
of ékills in detail under each general topical skill area, For example,
separate introductory, mastery, and maintenance levels were recorded for
26 different parts of a book in the "Understandings about Materials"
section.u5 The initial introduction, teaching, or review sequence was
summarized and recorded for the skills listed in such detail,

A separate scope and sequence chart accompanied this guide,
Although it presented a comparison of general learning skills in an
organized fashion, this chart was not used on the comparison chart be-
cause Levels A-B-C-D-E were assigned to skill competencies instead of

grade levels,

Guide 4 - Leon County: This guide grouped grade levels in the

Wirpia,

45Montgomery County Public Schools, Instructional Objectives
for Media Research and Communication Skills, Suggested Scope and Se-
quen;e Chart (Rockville, Maryland: Montgomery County Public Schools,
1975), Pe Js
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following manner when recording skillss K-1; 2-3; 4-5; 6~-7-8 (middle
school), The comparison forms were marked in that manner,

An explanation was given for the "x" markings for the guide,
stating that "x indicates the grade(s) at which a skill may be intro-
duced., These skills should be reinforced each year on a continual basis
from grade to grade through grade 12."46 Therefore, "1" was used for the
initial introduction and "R" for each year afterward that the skill was
to be reinforced., No "T" symbols were recorded for this guide,

An "I" was recorded for each grade level in the case of some
topical skills because an "x" appeared at éeach grade level in the guide,
For example, under the "Reference Tools" heading, picture dictionaries
are introduced at grades K-1; handbooks and manuals at grades 2-3;
~encyclopedias at grades 4-5; and yearbooks at grade 6,47

An "I" was marked in each grade level box since different ref-
erence sources were introduced at each level and a summary could not be
arrived at,

General learning skills were not recorded in the top portion of
Form A for this guide. Such skills were not directly stated, according
to the definitions used in this report,

Guide 5 -~ Wisconsin Department of Public Instructions The
Wisconsin guide grouped elementary grade levels in the following manner:

K~2; 3-4; and 5-6, Recording on the comparison forms was completed

46Leon County Schools, Scope and Sequence of Media Skills K-12
(Tallahassee, Floridas Leon County Media Specialists Association, 1976),
P. 10,

¥71vid., pe 13.
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according to this grouping structure., The "I" symbol was used exclu-
sively for this guide, because no reference was made either to the system-
atic teaching of these skills or to review, Although review might occur
after teaching, this thought was not stated in the guide,

An "I" was recorded for each grade level for the topical skill
"nonprint materials and equipment"”, The following quotations from the
guide illustrate the reason for such recording:

The media speclialist will "have books, records, tapes, and film~-
strips ready for students to use during browsing time,"” This was listed
as a skill for kindergarten and grades one and two. For grades three
and four, the media specialist will "teach small groups how to operate a
tape recorder, sound filmstrip projector, filmstrip and slide projector,
and 8 mm filmloop projector through classroom lecture, demonstration, or
on closed circuit television,"” In grades five and six, students can
"show a film or filmstrip or play tapes by or about an author."48

Like the Leon County guide (Guide 4), general learning skills
were not recorded because they were not directly stated, according to the

definitions used in this report.

48Wisconsin Department of Public Instruction, Leamming to Use
Media, Bulletin No, 197 (Madison, Wisconsins Wisconsin Department of
Public Instruction, Division for Library Services, 1970), p. 9.




Chapter 4
ANALYSIS OF DATA

The first hypothesis in this study statess Each guide chosen
will provide learning experiences in six out of nine of the categories
listed when tallying grade-placement level in relation to the general

objectives of learning as directed toward integration,

Table 1

General lLearning Skills in Guides

Anticipated Number
Guide Number of skills
1 6 9
2 6 6
3 6 9
L 6 0
5 6 0

Guide 1 and Guide 3 provided learning experiences in all nine
general learning skills, Guide 2 provided learning experiences in six
of the nine general learning skills, Learning experiences for creation,
production, and presentation were not provided in Guide 2, Guide 4 and
Guide 5 provided no learning experiences in relation to general learning
skills, No corresponding language was included in either guide that

matched any definitions given to general learming skills, Guides 4 and
34
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5 did not appear to be for integration of medla skills into the curriculum.
Since only three of the five guides provided learning experiences in six
of the nine general learning skills, the first hypothesis was rejected,
The second hypothesis states:s Each guide chosen will provide
learning experiences in nine out of thirteen of the categories listed
when tallying grade-placement level in relation to the toplcal areas

unique to the media center,

Table 2

Topical Areas in Guides

Anticipated Number
Guide Number of Skills

13
13
11

12

W & W™
O 0O N0 O N

12

All thirteen of the topical areas were found in Guides 1 and 2.
Twelve of the thirteen topical areas were found in Guides 4 and 5, Guide
4 did not provide learning experiences for creative activities (topical
area 13)., Guide 5 did not provide learning experiences for parts of a
book (topical area 4), Eleven of the thirteen topical areas were found
in Guide 3, with no learning experiences provided in Dewey classification
(topical area 6), and research (topical area 8),

As noted in the discussions of each guide concerning the problems

in recording data, all guldes were not charted using all three symbols;
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However, any evidence of a learning experience was tallied, in keeping
with the language of this hypothesls, Since each guide exceeded the
prediction, the second hypothesis was accepted.

The third and fourth hypotheses are closely related because both
predict that initial instruction will occur in the first}eleven topical
areas. (See Appendix B.,) Topical areas one‘through four are directed
toward the primary grades. Topical areas five through eleven are directed
toward the intermediate grades,

Data related to the third and fourth hypotheses is summariged.in
Table 3. An "x" indicates that the guide provides initial instruction in

the designated topical area,
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Table 3

Occurrences of Initial Instruction in Topical Areas 1-11

Primary Guide
Topical Area 1 2 3 4 5 Total
1. Orientation X X X X X 5
2. Care of Materials x x x x X 5

3. Location of

Materials X X X X X 5
4, Parts of a Book X x X 3
Total 3 4 4 4 3 18
Intermediate Guide
Topical Area 1 2 3 4 5 Total
5. Card Catalog x X X X L

6. Classification
(Dewey) X x x x 4

7. Arrangement -

Fiction/Nonfiction x x 2

8. Research X x X X L
9. Reference X X X X X 5
10; Magazines X X X x L
11. Readers' Guide X x X x L
Total 7 55 46 27

The third hypothesis states that among all five guides, .75
percent of the initial instruction in the first four topical areas
unique to the media center will be found to occur in the primary grades,

or in kindergarten and grades one through three.
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Guides 2, 3, and 4 provided initial instruction in all four
topical areas in the primary grades., Guide 1 and Guide 5 provided initial
instruction in three of the four topical areas. Instruction in parts of
a book (topical area 4) was not provided for the primary grades in those
two guldes.,

There were twenty instances when instruction was possible, Eight-
een instances were found. This is equivalent to a 90 percent occurrence,
Because 75 percent was needed and 90 percent was achieved, the third
hypothesis was accepted.

The fourth hypothesis states that among all five guides, 75
percent of the initial instruction in topical areas numbered five through
eleven that are unique to the media center will be found to occur in the
intermediate grades, or in grades four through six.

Guide 1 provided initial instruction in all seven topical areas
in the intermediate grades. Guide 5 provided instruction in six areas,
with no instruction provided for arrangement of fiction and nonfiction
(topical area 7). Guide 2 and Guide 3 each provided instruction in five
topical areas. Gulde 2 provided no instruction for the card catalog
(topical area 5) and arrangement of fiction and nonfiction (topical area
7)e Guide 3 provided no instruction in Dewey classification (topical area
6) and research (topical area 8)., Guide 4 provided instruction in four
of the seven areas, with no instructior provided for arrangement of fiction
and nonfiction (topical area 7), magazines (topical area 10), and the

Readers' Guide to Periodical Literature (topical area 11).

There were thirty~five instances where instruction was possible,
Twenty-seven instances were found, This is equivalent to a 77 percent

occurrence, Because 75 percent was needed and 77 percent was achieved,
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the fourth hypothesis was accepted,
The fifth hypothesis states that instruction, for the purpose
of introduction, asctual teaching, or review in topical areas numbered
twelve and thirteen that are unique to the media center will be found
to occur in both primary and intermediate grades in four out of five

of the guides chosen for comparison.
Table &4

Occurrences of Instruction in Topical Areas 12 and 13

Guide
Topical Area 1 2 3 &4 5 Total
12, Nonprint Materials
and Equipment (Pri) X X X X X 5
Nonprint Materlals
and Equipment (Int) x X X x 4
13, Creative Activities
(Pri) X X x x L
Creative Activities
(Int) X X X X 4
Total Lb 3 4 2 4 17

Guides 1, 3, and 5 provided instruction in the topical areas
for both primary and intermediate levels., Guide 2 provided instruction
in three areas, with 'no instruction provided in nonprint materials and
equipment at the intermediate level (topical area 12), Guide 4 pro-
vided instruction in nonprint materials and equipment for both grade
level groups, However, no instruction was provided for creative activ-

ities at either level for Guide 4.



Because only three of the five guides provided instruction in
both topical areas at the primary and intermediate levels, the fifth
hypothesis was(rejected.

The sixth hypothesis states that at least three of the five
guides chosen for comparison will, through justification contained
within, be found to support ihe philosophy of integrating media skills
with components of the elementary school curriculum,

The first guide by Mary Margrabe states that "instructors of
all levels could incorporate many of these ideas in their curriculum .,
the skills may be introduced in parts as needed to suit the child's
curriculum ...""9 "ese The media specialist will need to maintain an even
closer lialson than usual with class and group activities ,.. to be able
to recommend the teaching of skills when needed e0e9% .. without the
teachers' knowledge, help, support, understanding, and cooperation, this
program could not be successfully conpleted."51 It seems reasonable to
conclude that this guide can be readily adapted to an integrated approach
to teaching media skills.,

A statement clearly advocating integration is included in the
school library philosophy of the second gulde by Edith Schwarz, It states
that the purpose in writing this guilde waé "{o provide a planned, purpose=-
ful, and educationally significant program which will be appropriately

integrated with the classroom teaching and learning program."52

249Margrabe, op. cit., p. 10,
501bide, pe 15.
511b1d.. Pe 20,

528chwarz, ope Cit., pe 1.
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Also, tﬁe appendix containing the seQuence of media skills activities
was "“designed to correlate with the various curriculum areas to provide
a logicél program of instruction through the grades."53 These statements
of philosophy show that this second guide chosen for comparison supports
the concepts of integration,

The third media skills guide, from the Montgomery County, Mary-
land schools, contains supporting statements for the integration of
media skills into the curriculum:

The introduction and continued application of these process
skills are best achieved through their integration with the ob-
Jectives identified in all skill and content areas of the instruc-
tional program, Joint planning by teachers and media specialists
in developing strategies, assessment measures, and determining
instructional responsibilities is 1mperative.54

The fourth and fifth guides d4id not appear to advocate a
philosophy toward integration, The fourth guide, from the Leon County,
Florida schools, is suggested as an examplary model of a scope and se-

quence guide to teaching media skills in Thomas Hart's book, Instruction

in School Media Center Use, He feels that "while it is possible to use

many of these library activities in conjunction with classroom work, the
intent is to make instruction in library use an end in itself,"55 It
seems that making media skills instruction an end in itself is in support
of an isolationist philosophy in regard to media center use,

Two brief statements in the fifth guide from the Wisconsin Depart-

ment of Public Instruction suggest some combination of media skills with

53Ibid., pe 22.
SMontgomery County Public Schools, op. cit., p. 2.

55Thomas L. Hart, Instruction in School Media Center Use
(Chicago: American Library Association, 1978), ps. 1.
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classroom teaching, but with no directly stated support for concen-
trated integration with curricﬁlum. The compilers of this guide suggest-
ed that skills might "correlate with classroom teaching" and that the
teacher might "follow up classroom instruction with individual help.”56
Although the guide does not contain statements that disagree with use in
an integrated fashion, true support for integration does not appear to
be evident.

In summary, three of the five guides did contain written
justification of support for an integrated philosophy of teaching media
skills, The sixth hypothesis was accepted, although through more sub-

Jjective means than the other five hypotheses treated in this report,

56Wisconsin Department of Public Instruction, op. cit., p. 6.



Chapter 5
SUMMARY AND RECOMMENDATIONS

This study compared five published media skills guides for the
presence of nine general learning skills, thirteen topical afeas unique
to the media center, and potential for in%egration into the elementary
school curriculum, 8ix hypotheses were generated and tested concerning
these three areas,

The first hypothesis stated that each of the five guides would
provide initial instruction in general learning skills, This hypothesis
was rejected since only three of the guides met this expectation,

Each guide was anticipated to provide initial instruction in
nine of the thirteen topical areas in the second hypothesis, This
hypothesis was accepted since each guide exceeded the anticipated results
by providing initial instruction in at least eleven of the thirteen topi~-
cal areas,

The third hypothesis stated that 75 percent of the initial instruc-
tion in topical areas one through four would occur in the primary grades.
These topical areas achieved a 90 percent level of initial instruction,
thus exceeding the anticipated outcome and allowing this hypothesis to be
accepted.,

The fourth hypothesis also stated a 75 percent occurrence of
initial instruction, in topical areas five through eleven in the inter-
mediate grades, This hypothesis was accepted as the seven topical areas
achieved a 77 percent level of initial instruction,
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Four of the five guides were to provide initial instruction in
topical areas twelve and thirteen for both primary and intermediate grades
as stated in the fifth hypothesis, This hypothesis was re jected since
only three of the five guides provided initial instruction in the two
topical areas for both grade level groups.

The sixth hypothesis stated that suppoxt for an integrated philo-
sophy for teaching media skills would be found in introductory statements
from three of the five guides, This hypothesis was accepted since three
of the five guides contained sﬁpport for integration in their statements

of philosophy.

Conclusions

In reviewing the methods of comparison used for the media skills
guides, it appears that the guides chosen included topical areas within
their scope and gave them appropriate consideration regarding intro-
duction or instruction, Three of the five guides utilized language
related to general learning skills to present the topical skills, Also,
three of the guides appear to be written in a manner that would allow
integration of media skills into the curriculum. A thorough examination
of the guldes was completed during this study which led to greater famil-
iarity with both strong and weak points of each.

Although five guides were located which presented elementary
media skills in comparison format, all guides did not fit the eriteria
fof inclusion as adequately as anticipated, Difficulty was encountered
in comparing the guides exactly by the measures created and used in this
study. The guides varied in their style of summarizing skills, detail in
describing skills, and the method used to record grade-level placement

of skills, As a result, some of the recording completed in this study
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appeared repetitive when compared with the gulde itself,

The first hypothesis was difficult to test with two of the media
skills guides. Guide 4 and Guide 5 did not directly state their objec=~
tives in terms of the general learning skills defined for recording pur-
poses, However, the definitions were easily applied to the three guides
that did use general learning skills in their instructional plans,

The acceptance of the second hypothesis indicates that the five
guides placed adequate emphasis on instruction of appropriate topical
areas unique to the media center, Although the third, fourth, and fifth
hypotheses were alsO’concernediwith the topical areas, it became obvious
that the questions placed on Form B to test those hypotheses were rather
1imiting.' If the questions on that form had been reworded, additional
beneficial data might have been obtained. For example, if the first
question on Form B had been divided into two questions, more detail might
have emerged in comparing skills introduced in the primary and inter-
mediate grades,

The fifth hypothesis might have been more accurately tested if
toplcal areas twelve and thirteen were separated and results tabulated,
More logical conclusions might have been drawn about the presence of non-
print instruction in these elementary media skills guldes if those two
topical areas were considered separately.

The sixth hypothesis was tested through written introductions or
philosophy statements in the guides and not through tabulations based on
content of skills contained in the guide. The concept of integration was
included in the comparison of these skills guides because it appears that

integrating media skills with curriculum projects the importance of teach-

ing elementary media skills,
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It appears that all the guides used in this study were written
specifically for a particular school building or school district, There-
fore, the format for each guide was tallored for that immediate audience,
However, many similar elements were part of each guide, such as some type
of 1list of skills introduced or taught,and a recommended grade level or

levels grouped together where the emphasis on the skill should occur,

Recommendations

This study can best be used by professionals in elementary media
centers as an overview of five recently published guides for media skills
instruction, with comparisons of the guides serving as a selection tool
toward choice of a guide or a combination of guides upon which to pattern
their own media skills program, With the inclusion of guides that advocate
integration, the decision to choose one gﬁide over another should be
facilitated if the ﬁedia profesSional wished to implement an integrated
media skills program,

Guide 1, by Margrabe, best serves as a stations~type approach to
teaching media skills, Any portion of these stations could be utilized
by the media specialist to teach certain skills, The content of the
stations could be ' . : to include subject areas toward integration
with curriculum, Grade-level suggestions could be adapted downward or
upward to fit content as encountered in the particular subject,

Guide 2, by Schwarz, is best used when the media specialist wishes
to instruct pupils on specific media center resources and detailed skills
in both the print and nonprint areas,

Guide 3, from Montgomery County, contains a detailed plan: for:

instruction in print and nonprint resources as they fit with curriculum,
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This guide also contains a scope and sequence chart which could be
carefully followed in planning a thorough sequence of media skills in=-
struction, It is structured as a type of cross-=reference chart to the
skills guide,

Guide 4, from Leon County, expresses its instructional levels
toward teaching media skills in a general fashion, If one desires de~
tail to be given in the guide used as a model, Guide 2 or Guide 3 would
be more appropriate.

Guide 5, from Wisconsin, gives description of skills to be intro-
duced or taught rather than using a grade-~level chart, The suggestions
for each grade level appear to be in summarized form, and would demand
considerable expansion to emerge with a complete media skills program,

In deciding to use any of the five guldes as models for future
programs, media specialists will need to check the recommended grade
levels for teaching certain skills against the structure of their indi-
vidual buildings and the apparent learning cavacities of their students,

A future study of media skills guides might investigate the depth
of integration with media skills teaching in particular subject areas in
the elementary curriculum, The concept of integration seems to provide
many topies for further comparison,

Studies completed in the future will hopefully show that increas-
ing numbers of guides are being published for the use of others in the
profession, Several valuable sources, including three guides, were pub-
lished within the last four years, making this study more complete. It

is hoped that this publishing trend will continue,
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FOTmM A

GENERAL LEARNING SKILLS AND TCOPICAL SKILLS TABULATED FOR EACH GUIDE
Guide 1: Margrabe

Grade Level

General Learning Skill K 2 3 4 5
1. Identification X X X X1 X
2. Location X X X X1 X
3. Selection (preference) X | X X
b, Utilization X X X X1 X
5. QComprehension X X X X{X
6. Application X X X X1X
7. Creation X X {X
8., Production X X X Xi{X
9. Presentation X X X X{X

Topical Skill

1, Orientation T T

2, Care of Materials T T T T

3+ Location of Materials T T{IT}|T)|T
4, Parts of a Book | T
5. Card Catalog T T T T T
6. Classification (Dewey) T
7 ?§f22§§g7§2nfiction) T T T T

8. Research T
9. Reference T T T
10, Magazines % ! T
11, Readers' Guide § ‘ Pt T
2. Yonprimt materials  iplririTiT |71
o %ﬁiﬁiﬁngczéziaiigioductio;) i T } T iT T

Key: I=Introduced T=taught B=Reviewed
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GENERAL LEARNING SKILLS AND TOPICAL SKILLS TABULATED FOR EACH GUIDE

Guide 2: Schwarz

Grade Level

Topical Skill

General Learning Skill K 1 2 3 4 5
l. 1Identification X X X X X{X
2, Location ' X X X X Xi{X
3. Selection (preference) X X X XX
4, Utilization X X X X X{X
5. Comprehension X X X X X{x
6, Application X x| x 1 x| xjx
7. Creation

8, Production
9. Presentation
===============£===================

1. Orientation I T T R RI{R

2, Care of Materials I T T R RIR

3+ Location of Materials I T T R R |R

4, Parts of a Book I T T R R {R

5. Card Catalog I I T T |R

6. Classification (Dewey) T {T IR

7 ?ﬁfﬁgizgiﬁznfiction) I Tt R IR

8. Research I T T

9. Reference I T T R

10. Magazines ‘I I I I I

11, Readers' Guide { BELEE

R LR R LR R LR R

13, Creative activities ; ; . ; I g 111 '
(involving local production) : | ; : :

Key: I=Introduced T=taught #=Reviewed
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GENERAL LEARNING SKILLS AND TCPICAL SKIILS TABULATED FOR EACH GUiDE
Guide 3: Montgomery County

4£0IM A

Grade Level
General Learning Skill K 1 2 3 4 5
1. 1Identification X X X X1X
2., Location X X X X XX
3, Selection (preference) X1 x|x
4, Utilization X X X1 X Xi{X
5. GComprehension X X X X X{X
6. Application X X X Xt{ X
7. Creation X X X X X} x
8, Production X X X X X1 x
9. Presentation X XiX
snamamls————————
__——-——_L—._T_—“—-—_==
Topical Skill
1. Orientation 1 T R R RIR
2, Care of Materials I T R R R|R
3. Location of Materials I I T{T}{ T|R
4, Parts of a Book I T T R RiR
5. Card Catalog I I T]R
6. Classification (Dewey)
7' (Flotson/Nonfietion) S I R B
8. Research
9. Reference I I T T T{T
10, Magazines i 1 {1} 1z
11. Readers' Guide % i I
12. Nonprint materials % 1 1 I T i T r | R
and equipment ] ! : ‘
B %ﬁiziﬁnzciizia}.igioducﬁ 031} i 1 T i T 5 T R g
Key: I=Introduced T=taught R=Reviewed
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GENERAL LEARNING SKILLS AND TCPICAL SKILLS TABULATED FOR EACH GUIDE

Guide #: Leon County

Form A

l Grade Level

| General Learning skill 1K 1 2 3 | 4 5 ‘ 6

1, Identification GENERAL LEiARNIX&G l
né. Location %KILL§ WEiE i

3+ Selection (preference) ﬁOT R?COR@ED

4, Utilization FOR THIS GUIIE,
5. Comprehension

6. Application
L 7. Creation b
'-8. Production ;
1 9; Presentation ] ; -
- _ 4*================£====J
| Topical Skill '
{ 1, Orientation I I R}{R R R|] R
| 2. Care of Materials I{T1|{R|R}R| R[R I
| 3. Location of Materials I I R1{R R R B 3
’ i:n Parts of a Book It |z |1l ir|a|lRr 1

5, Card Catalog 1{1 |1 ]1{®R
-6. Classification (Dewey) I 41 I I|R

7 ?§f§2§2§7§2nfiction) I R R]R R | R ]

8, Research I I 41
“;. Reference I I11I IG1I I |JI
.10. Magazines I IR R|R R i R ;
11, Readers' Guide I I{R R i R !
ke AEIERRAERERE:
137 Creative activities

(involving local producticn)

{ey: I=Introduced

T=taught

AZ=Reviewed
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GENERAL LEARNING SKILLS AND TGFICAL SKILLS TABULATED FOR ZACH GUIDE

Guide 5: Wisconsin

Form A

Grade Level B
General Learning Skill K 1 2 3 4 5
1. Identification GEN&RAL iEARJING
2. Location SKILLS WFRE
' 3, Selection (preference) NOT%RECOBDED
| 4. Utilization FOR %THIS%GUI$.
5. Comprehension
K 6. Application
. 7. Creation
; 8. Production
9. Presentation
Topical Skill
1, Orientation l I |I I
: 2. GCare of Materials {1}z I
3. Location of Materials ; I I I I I|1I
fﬁ#. Parts of a Book ;
5. Card Catalog i I I
‘6. Classification (Dewey) I I I
ey e B R
8. Research 1 i I
| 9. Reference : é AAJ,I iI I
10, Magazines ] I
11. Readers' Guide 1 IfI
12 Homprint naterlals JEIEREERIE
*‘1&3. Creative activities . 11 1} 1
(1pvolving local producticn) ] 1
Key: I=Introduced T=taught R=Reviewed
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SUMMARY OF TOPICAL SKILLS BY PRIMARY AND INTERMEDIATE GRADES

Formm B

Guide
Question Topical Area 1 2 3
1 ey
RHESR §’ 1, Orientation X | X | X
BpctS0
B 5% o § 2, Care of Materials x| x
0q crckre 0} =
H oo B
B egu®] 3, Location of Materials X X X
& sdn
D OO} :
¢ | 4, Parts of a Book X X
&
. 5. Card Catalog X X
BREY
gg @ 16, Classification (Dewey) X X
ST
wB o 7: Arrangement X X
s §; (Fiction/Nonfiction)
(o]
55 5} 8. Research X X
N B
t gy
% b 9, Reference X X X
o < =
P o - ~
%»}og_ & po. Magazines X X X
= )
Boh, Readers' Guide X X X
g8 p g o122, Nonprint niateriais
&4 gig g and equipment (Primary) X X X
® ,,.ag o+ Nonprint materials
Bhoo X d equipment (Intermediatd)X X
*3 B and equipmen ntermediate
B 88 5 o [
o 5248 113 Creative activities (Pri) | X | X | X
B P 8 B
D1 RO O
oo Creative activities (Int) | X | X | X
! S
Key:s X = yes Blank = no
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Form C

EVIDENCE OF INTEGRATED APPRCACH

Guide 1: Margrabe

Skills Guide

1.

2.

3

Does this guide utilize the integrated approach to teaching
media skills? Ideas are contained in the introduction to the
guide that emphasize integration,

Does this guide have the potential to be an integrated approach to
teaching media skills? Yes

Introductory statements or philosophy which support or do not
support the philosophy of integrationg

"Instructors of all levels could incorporate many of these ideas
in their curriculum, since multi-media is fast increasing in all
disciplines,"

" ose the skills may be introduced in parts as needed to suit the
child's curriculum,,."

' wee the media specialist will need to maintain an even closer
liaison than usual with class and group activities .., to be able
to recommend the teaching of skills when needed,"

"Without the teachers' knowledge, help, support, understanding, and
gooperation, this program could not be successfully completed.,"

"Ideally, the teachers will provide *follow-up' ... by assigning
practical work that will allow the students to apply those skills
recently learned,"

It appears that the content and subject matter of certain
stations within this guide would need to be changed in order to
facilitate integration with the curriculunm,
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Form C
EVIDENCE OF INTEGRATED APPRCACH
Guide 2: Schwarz

Skills Guide

1.

2.

3

Does this guide utilize the integrated approach to teaching
nedla skills? Yes, This guide was written with this philosophy
in mind,

Does this guide have the potential to be an integrated approach to
teaching media skills?

Introductory statements or philosophy which support or do not
support the philosophy of integrationt

Part of the policy statement of the district concerning
school library philosophy states that the purpose in writing this
guide was “to provide a planned, purposeful, and educationally
significant program which will be appropriately integrated with
the classroom teaching and learning program,"

" ,es in the implementation of skill objectives it is imperative
that close cooperation exist between the classroom teacher and the
librarian.”

The appendix containing the sequence of media skills
activities was "designed to correlate with the various curriculum
areas to provide a logical program of instruction through the
grades,"
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Form C
EVIDENCE COF INTEGRATED APPRCACH

Guide 3: Montgomery County
Skills Guide -

1. Does this guide utilize the integrated approach to teaching
media skills? Yes

2, Does this guide have the potential to be an integrated approach to
teaching media skills?

3. Introductory statements or philosophy which support or do not
support the philosophy of integrationtg

"The introduction and continued application of these pro=
cess skills are best achieved through their integration with the
objectives identified in all skill and content areas of the in-
structional program, Joint planning by teachers and media spec-
lalists in developing strategies, assessment measures, and deter-
mining instructional responsibilities is imperative, "
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Form C

EVIDENCE CF INTEGRATED APPROACH

Guide 43 Leon County

Skills Guide

1.

2,

3.

Does this guide utilize the integrated approach to teaching
media skills? No

Does this guide have the potential to be an integrated approach to
teaching media skills? Yes

Introductory statements or philosophy which support or do not
support the philosophy of integrations

The Leon County skills guide is included in Instruction in
School Media Center Use, by Thomas L. Hart, In his introduction,

he states, "This book is designed to bring together many comcepis
which will assist the library media specialist in presenting creative
and innovative library media center instructional activities, While
it is possible to use many of these library activities in conjunction
with classroom work, the intent is to make instruction in library
use an end in itself,"

It appears that it would be the decision of the user of
this guide to adapt the guide either to an isolated or an integrated
approach,
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Form C
BEVIDENCE OF INTEGRATED APPROACH
Guide 5: Wiscdonsin

Skills Guide

1.

2.

3

Does this guide utilize the integrated approach to teaching
medla skills? No

Does this guide have the potential to be an integrated approach to
teaching media skills? Yes

Introductory statements or philosophy which support or do not
support the philosophy of integrationg

Two brief references to this effect are mades " ,,., correlate
with classroom teaching"” and " ... follow up classroom instruction
with individual help".

The skills contained in this guide could be utilized toward
an integrated approach to teaching media skills if desired by the
user, However, definite support of integration with the curriculum
is not evident in this guide,
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