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Abstract 

In his 1987 book, Cu~tura~ Literac~: What Ever~ 
Bm§~i~§□ ~§§g§ tg t□Q~, E. D. Hirsch, Jr. contended that 
current elementary textbooks contain very little of the 
traditional literature which students need to know. For 
this research, nine elementary reading/literature textbook 
series were analyzed for their use of seven types of 
traditional literature: fable, fairy tale, folktale, 
legend, myth, nursery rhyme, and tall tale. It was found 
that less than ten percent of the reading selections in 
the selected textbook series would fit the criteria to be 
considered traditional literature entries. Furthermore, 
it was found that, in the selected series, textbooks for 
students in grades four through six have fewer or equal 
traditional literature selections than do textbooks for 
students in grades one through three. 
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Chapter 1 

Introduction 

In 1987, three books were published which expressed 

different, yet related, concerns about problems in the 

American educational system. These books, The C\os~ng gf 

l 

the American Mind by Allan Bloom, What Do Our 17-Year-Olds 

Know? by Diane T. Ravitch and Chester E. Finn, and 

Cultural Li_teracy: What Every American Needs to tng~ by E. 

D. Hirsch, Jr. caused a great deal of commentary and 

controversy about the current status of American 

education. 

E. D. Hir·sch, ~"J1r. (l.987), in particular, pinpoint€'~d 

what he considered to be a major problem: the curr-ent 

lack of a shared background of knowledge, which he called 

'cultural lit<:?.r-acy.' The major premise of his book is 

that reading is more than a system of decoding words. 

Reading is also applying commonly known background 

information to the content of written and spoken materials 

in order to understand them. Without this shared 

background knowledge, which he believes is known by all 

literate members of the culture, Hirsch suggests that 

students will be less likely to succeed in both school and 

career. Without it, he believes, it is nearly impossible 

for the poor and illiterate to break the cycle of poverty 

and illiteracy. 

Hirsch further suggests that our current fragmented 

public school curriculum precludes the teaching of the 

general background information, the traditional culture, 



which he feels is necessary. It is his view that this 

information should be given to children at an early age. 

instruction in literate national culture. 

almost too late. Tenth grade usLtc.'\lly i~:; too late" (p.26--

27). 

Hirsch believes that reforming the curriculum to 

include the basics of cultural literacy will require 

radical changes in textbooks and in other educational 

mater :i. al is. In the elementary school, he would change the 

current basal readers and literature textbooks, which he 

feels do not include enough of this core information. 

Among the [basal] readers I've seen, some 
are better than others in that regard. Most 
of them are based on the assumption of reading 
as a transferable skill and therefore they 
haven't been paying much attention to culture­
related materials-certainly not in a systematic 
~-.,ay. I hav€-? £:?:-: ami nE~c:I some c,f those pr·ograms, and 
they are much more likely to include what every 
average American gg~§□~t need to know. Some pro­
grams do happen to incorporate useful cultural 
information, but not because there has been any 
conscious attention to this problem. (in Cox, 
l 9B7, p. 20) 

He specifically recommends including a '' ... much 

stronger base in factual information and traditional 

lor-·e: ... " (Hirsch, l9ff7, p.14-0), including " ... tr·aditional 

( i n Co:-: , 1 9B7, p. l 7) . 

The purpose of this study is to examine Hirsch's 

contention that current elementary textbooks include only 

a small amount of the traditional lore which he considers 

to be an important part of the background in cultural 



literacy which students need. 

Are current elementary students being exposed to 

cultural literacy terms and reading selections that might 

be included on cultural literacy lists? Are elementary 

students exposed to traditional literature through 

elementary basal readers and literature textbooks? 

Hypotheses 

This researcher predicts that less than ten percent 

of the material in a majority of selected elementary 

reading and literature textbook series will contain 

content which is ~onsidered to be traditional literature 

on a cultural literacy list. 

This researcher also predicts that a higher 

percentage of content which may be considered as 

3 

traditional literature on a cultural literacy list will be 

included in the reading and literature textbooks for 

students in grades four through six than in textbooks for 

students in grades one through three. 

Definitions 

For this research, Hirsch's (1987) definition of 

cultural literacy was used. He def i nE?f.5 cul tur·al l i terac" -------- -------L 

as '' ... the network of information that all competent 

readers poss;es~;;" (p. 2). 

specific information-the same broad array of specific 

information that other literate people in the culture 

havE?" (:in Co:-:, 1r.:i>l:l7,1 p.1.7), including " ... the elc?.ments cJf 



4 
Trad~tiona~ !itgc~tYC§, in this research, is defined 

as fables, fairy tales, folktales, legends, myths, nursery 

rhymes, and tall tales. 

Limitations 

One limitation of this study was that reading and 

literature textbooks are only part of the literature 

materials used in an elementary classroom. Literature 

taught in any other way was not included in this study. 

Tradebooks and other materials used for the whole 

language approach to literature also were not included. 

While these materials may be used to supplement or replace 

textbooks, the titles selected for use vary by district, 

building or teacher. There is no universal list of whole 

language materials currently in use which could be 

compared to a textbook in classroom use. 

This study was also limited to the editions of the 

nine textbook series which were selected for the study. 

Some elementary schools may use other textbooks series or 

they may use other editions of the selected texts. Those 

other series and other editions were not included in this 

study. 

In addition, this study was limited to actual 

reading/literature textbooks. No supplementary materials, 

such as individual storybooks, posters, kits, models, 

etc., were included in the study. 

Assumptions 

For the purposes of this study, it was assumed that 

teachers in elementary classrooms use textbooks to teach 



reading and literature. The whole language movement has 

had some effect on the use of textbooks in classrooms. 

Some teachers have replaced textbooks with tradebooks; 

many others use tradebooks to supplement the texts. 

Because of the impact of the whole language movement on 

education, some textbook companies have adapted their 

textbooks to the whole language approach, creating 

tel-( tbooks ~..,hi c::h Eire• mar ket.ed as "whole 1 anguage basal 



Chapter 2 

Review of the Literature 

Both prior to the publication of Cultural Literac~: 

What Ever~ American Needs to Know and after its 

publication, E. D. Hirsch, Jr. wrote articles and papers 

which explained his ideas. One result of these 

publications was widespread discussion among educators and 

others about the concept of cultural literacy. The 

combined impact of these articles has been to define the 

term 'cultural literacy,· explain the viewpoint of Hirsch, 

as well as the viewpoints of his critics and supporters, 

and to test the concept with studies and experimental 

curr· i c:t.tl l.tm. 

Definitions of 'Cultural Literacy' 

1• c: -·· 'cultural literacy?' The definitions vary. 

According to Hirsch (1987), it is 

the network of information that all competent 
readers possess. It is the background infor­
mation, stored in their minds, that enables 
them to take up a newspaper and read it with 
an adequate level of comprehension, getting the 
point, grasping the implications, relating what 
they read to the unstated context which alone 
gives-, mt=c:ming to what thc~y read. (p.2) 

Hirsch (1984) also describes the specific types of 

infonnc.~t:i.on includt=d in h:i.s definition by stating "This 

knowledge would include not only political, and 

proverbial, and historical, but also scientific 

information as part of the general background knowledge 

thcd:. I am callin<J 'cultural liter·ac:y'" (p. 6). 

Hirsch is not the only educator who feels strongly 



about the cultural aspects of literacy. 
7 

The 1983 National 

Commission on Excellence in Education recommended that the 

high school graduate should be able to 

... (a) comprehend, interpret, evaluate, and 
use what they read; (b) write well-organized, 
effective papers: (c) listen effectively and 
discuss ideas intelligently; and (d) know our 
literary heritage and how it enhances imagin­
ation and ethical understanding, and how it 
relates to the customs, ideas, and values of 
today's life and culture. (in Edwards, 1984, 
p.71) 

In his definitions of 'cultural literacy,' Purves 

(1988) places even more emphasis on the importance of 

being knowledgeable about one's own culture. 

To be a member of a culture, one must possess 
a fair amount of knowledge, some of it tacit, 
concerning the culture: its rules, its rituals, 
its mores, its heroes, gods, and demigods. 
This knowledge lies at the heart of cultural 
literacy, and such knowledge is brought into 
play when we read and write as social beings 
within a particular community. The lack of 
such knowledge keeps us outside, as witness the 
problems of visitors to a national or disciplin­
nary culture who often suffer trifling embarrass­
ments or serious misunderstandings. (p.3) 

Riecken and Court (1992) agree with Hirsch's 

definition but believe that it should be expanded to allow 

people to understand and evaluate the messages of the 

popular culture, especially those related to television. 

Cultural literacy, as we have defined it, re­
quires two things. A basic requirement, and 
here we agree with Hirsch, is that one be 
literate in the usual sense, that is, able to 
read and write and possessed of broad general 
knowledge of the arts, sciences, and humanities. 
Second, since culture must be seen to include 
the pervasive messages of the popular culture, 
one must be able to apply critical thinking to 
the analyses of media messages. 

We believe that there is a third component 
of cultural literacy: a strong value base from 



which students can do their critical analyses. 
(p. 161) 

Those who disagree with Hirsch's basic definition of 

cultural literacy believe that his definition is too 

restrictive, that it does not allow for an awareness of 

the multicultural nature of current American society. 

Their definitions of ~ultural literacy reflect that 

multicultural aspect. P. All ein s;tates that "Cultural 

literacy is defined as recognition or awareness of one's 

own culture or ethnicity and the development and 

utilization of skills and techniques to more adequately 

function in cross-cultural situations'' (in Melenchuk, 

1987 '! p. 18) 

In an earlier study, Wilson (1973) also defined 

cultural literacy as a multicultural awareness. 

Cultural literacy is defined as insight 
into one's own culture which includes some 
understanding of one's own frustration and 
tolerance levels and the ability to work 
effectively with people who are culturally 
different and to demonstrate the skills this 
requires. Cultural literacy is being aware 
of your ethnicity and utilizing crosscultural 
communication skills. (p.1) 

After studying various aspects of cultural literacy and 
various definitions, Melenchuk (1987) suggests this 
definition of cultural literacy. 

Cultural literacy is the recognition or aware­
ness of one's own culture or ethnicity and 
cultural continuities and discontinuities that 
exist between cultures. It is the development 
of a clarified cultural self-identity, positive 
attitudes toward self and other cultural, eth­
nic and racial groups, and personal self­
actualization. The culturally literate indiv­
idual has the ability to function, at least at 
a minimal level, within several cultural environ­
ments and is able to understand, appreciate and 
share the values, symbols, and institutions of 
seNe1···.,,'1 c::ul tur·f.~s;. It i c.,; thE"i dE'Jvel c>pment c)f 

8 



multicultural perspectives and feelings which 
enables the individual to live a more enriched 
and fulfilled life and involves the ability to 
formulate creative and novel solutions to 
per-sonal 2md sclc:ial prclblems. (p.85) 

Cultural Literacy: The Views of E. D. Hirsch, Jr. 

9 

E. D. Hirsch, Jr·. (l.987) begins his book Cultural_ 

Literac~: What Ever~ Amer~can Needs to Know by explaining 

why he believes that cultural literacy, as he defines it, 

is crucial to overall literacy. It. :is his view that 

1 i t1?.racy :is mor£~ than the abi 1 i ty tc> decode wor·ds. "We 

know instinctively that to understand what somebody is 

saying, we must understand more than the surface meanings 

of words; we hav£~ to under-s~t2md the conte:-:t as wel 1. 11 

(p.3) He stat.es that the necessary context in this shared 

communication is a specific shared background knowledge of 

inf c.1rmat i cm. 11 Books and nc?.wsr.papf=WS as sum£:.~ a 'cnmmon 

reader,' that is, a person who knows the things known by 

nther 1 :i t£-?ratf:? peri;:;cms; in the cul turc;:~" (p. 1 :3). 

The responsibility of the American public school 

system, Hirsch believes, is to prnvide all students with 

this shared background of knowledge which he calls 

cultural literacy. "The ac:c:ultLwativE~ responsibility o·f 

the schools is prim.;ffy .-;md fundament2\l 11 0987, p.l.8). It 

is particularly important, Hirsch states, for students 

from disadvantaged backgrounds. 

Young children from the middle class sometimes 
receive necessary literate information outside 
the school, but disadvantaged children rarely 
have access to literate background information 
outside the school. Therefore, to change the 
cycle of illiteracy that debars disadvantaged 
children from high literacy, we need to impart 
enough literate information from preschool 



through third grade to ensure continued prog­
ress in literacy on the part of all our 
children. (1987-1988, p. 63) 

Hirsch (1987) identifies several things which he 

10 

perceives to be problems in current American education. A 

primary problem, he states, is the belief by educators in 

'educational f ormial ism, ' " ... the theory that any sui tab 1 e 

content will inculcate reading, writing and thinking 

skills ... " (p.21). This belief has led educators to 

provide a content neutral curriculum rather than 

traditional literate materials (p.21). "The skills 

orientation to education has assumed that the particular 

contents of the curriculum can be arbitrary'' (1985, p.11-

12) . However, Hirsch believes that learning skills 

independently of specific content is wrong (p.11) and 

detrimental to overall literacy. 

This is particularly true, Hirsch believes, in regard 

to teaching reading. "F;:eading is a gener·al skill only 

with regard to its rather elementary aspects, those 

involving phonics, parsing strategies, guessing 

strateg:ies, eye habits, and so on" (1985, p.10). 

these elementary skills have been attained, success in 

reading and in literacy is dependent on the background 

knowledge that students bring to their reading. Hirsch's 

view, he st.;:1.tt?s, is-, support<~~d by reading e:-:perts. "TrH~ 

top reading researchers in this country, Richard Anderson, 

Director of the Reading Center at Illinois [University 

of], and Jeanne Chall, Director of the Reading Laboratory 

at Harvard, strongly support my arguments'' (in Cox, 1987, 



p.19). 

Hirsch's solution to the problem he perceives in 

American education is a curriculum reform '' ... consisting 

of two complementary parts, which might be called the 

E-~:-: tensi vr-!:! cLtrT i cul Ltm and th~= intensive cur·r i c:ul um" 

(Hir·sc:h, 1987, p. 127). The extensive c:urric:ulum would 

1.1 

consist of the traditional core of knowledge necessary for 

high sc:hool graduates to be culturally literate, the 

information that '' ... has to be known by every child and 

must be c:ommon to all the schools of the nation'' (p.128). 

This information is '' ... sometimes quite superficial but of 

qn::)i:1t cultural :importanc£~ ... " (in Co:-:, 1987, p.20). The 

other equal part of Hirsch's proposed curriculum would be 

the intensive curriculum. "The intensiv£c.' cL.wric:ulum is 

what you study in depth in each subject area-whatever the 

school district believes should be part of the core 

curriculum .... " of th,::1t i:;c:hool di str· i ct ( p. 20) . Hirsch 

believes that the combination of his extensive and 

intensive curriculums would allow for well-educated and 

literate high school graduates. 

To achieve the goal of literate high school 

graduates, Hirsch (1987-1988) believes that the extensive 

curriculum, the traditional c:ore of information that every 

student needs to know, should be taught throughout the 

curriculum, beginning with the youngest students (p.66). 

"l>Jhat I would do at thf:.'• very ea1rJ.iest gr.:Idef.:, ~•muld simply 

be to include some of the traditional literate information 

:i.n rr:iade!rs for· vi,?r·y young children" (in Cc:l:-:, 1987, p.17). 



Included in Cultural Literacy:_ What Every Amerlcan 

l\let=ds to t5!J9.~ (1987) is a list of items which " ... :is 

intended to illustrate the character and range of the 

knowledge literate Americans tend to share'' (p.146). The 

list contains approximately 4500 items from literature, 

history, geography, art, music, and science. It wa=; 

intended '' ... to establish guideposts that can be of 

practical use to teachers, students, and all others who 

need to know rn.w· 1 i ter·ate c::ul tLwE"~" (p. 146). Particularly, 

Hi1'-sch statE,~s, it !5hould 11 
.... :i.ndic,3.te the kinds o·f 

materials that ought to be going into our children's 

textbooks, particularly the language arts textbooks and 

histor·y tE~:d:.book~;" (in Cm:, 1987, p.1f.3). 

Cultural Literacy: The Critics 

The concept of cultural literacy as described by E. 

D. Hirsch, Jr. in his writings has received a great deal 

Educators and others specifically criticize 

his ideas for being restrictive and elitist, for 

indicating the need for a core curriculum, for favoring 

information content over the acquisition of skills, and 

for the inclusion of the list of approximately 4500 items 

that he feels culturally literate people should know. 

One major criticism of the concept of cultural 

literacy is that it is restrictive and elitist. Ekowne 

and Neal (1991) state that Hirsch presents a biased 

definition of whose culture should be taught. They feel 

Hirsch is promoting the white, male, Eurocentric, middle-

class values and failing to recognize the cultural 



1 ::::: 
pluralism in America (p.160). Koh 1 ( 1 992) , F'ur· ves ( 1 988) , 

and Berthold (1989) concur with that viewpoint. 

Christenbury (1989) is concerned that by enforcing 

Hirsch's elitism, a message is being sent. 

And certainly, if it is clear that the domin­
ant culture-white, middle-class-is the culture 
which we should be teaching, transmitting, 
then the literacy of that culture, while cer­
tainly informing diverse members of society, 
also gives them the powerful message that one 
culture is better, more valued, than others. 
(p.15) 

Browne and Neal (1991) express concern about the 

effects of supporting Hirsch's views. 

To endorse the specific values recommended by 
Hirsch ... would have the effect of shifting 
attention away from the emerging concerns of 
women, ethnic minorities and other excluded 
and underprivileged groups in our society, 
and in sweeping these issues under the rug to 
deny justice in our society and to invite 
corrective explosions in the immediate future. 
( p . l 61- :I. 62) 

Edwards (l984) states that Hirsch's reforms may not work, 

that '' ... a rigid, tradition-based book list may be too 

elitist, too exclusionary to have a widespread effect in 

improving our naticincd literacy" (p. 71 .. -72). 

Critics of Hirsch's concept of cultural literacy are 

also concerned that this movement may lead to a prescribed 

core curriculum, perhaps on a national level. "Whc:\t:. one 

'needs' to know becomes a matter of prescript.ion and, if 

one considers the movement toward a national curriculum, 

even 1£:~gisli::\ticm" (Kohl, :l.9':Y2, p.10). Christenbury (1989) 

istc:1tEis that "A core curriculum based on the Hirsch list l• C" . :::; 

dangerously sho,~t 1:;i ghted .... " ( p. 16) . Sh€·? sugge,~ts an 

alternative put forth by Gray (1988). 



Every discipline, every state, every school 
system, every department ought to create its 
own list. That may not be the way to Hirsch's 
national literate culture, but he has not made 
a persuasive case for either his idea of the 
national culture or for its embodiment in his 
list. One of the benefits of deciding for 
ourselves what every American needs to know 
may be that we will discover how much we al-
, ... £~acly know in common .. (p.:.::oF.J). 

Hirsch's attack 6n educational formalism has also 

received wide-spread criticism. "Cul t.ur·al 1 i t.eracy 

ignores the importance of skills in favor of name 

14-

In an 

open letter to Hirsch, Booth (1988) states a risk of 

emphasizing content. 

More important, if students are led to see 
learning as something others give them, they 
will become permanently passive-indifferent, 
like too many of their parents and, no doubt 
too many of their teachers-to any further learn­
ing; curiosity will die. (p.17). 

Booth concludes by saying '' ... For you, the goal seems to 

be a nation of knowers who can talk with each other about 

what they knoi,J. Few· me, it is a nation of lear·nerf:5 ... " 

(p.21). 

Critics also believe cultural literacy is a 

superficial idea of knowledge. "Onr? <:>f the under]. yi rHJ 

premises of Hirsch's Cul_tural_ Li_teracy: What Ever~ 

American Needs to Know (1987), is the idea that to be 

culturally literate, one must evince recognition of a 

term, not necessarily information about it (Christenbury, 

1 989, p. 14-) . This viewpoint is also held by Scholes 

( 1988) who stc~tes that "Hirsch want!?.; to save Lts through 

informaticin. He thinks that knowing about things is more 



important. than knowing things" (p.~::2:3). 
1 ~3 

Scholes says that 

cultural liter··acy is " ... a quick, cheap fi:-: to massive 

educational problems ... " (p.331). In Hirsch's proposed 

educational reform, he has '' ... too little to say about 

'intensive' education-the actual reading of books, the 

actual writing of papers, the actual conversations or 

lecturf~s in th<~? clc.-;i.i;:;sroom ... " (Booth, 1988, p.1~5). 

Hirsch's list of approximately 4500 items which 

culturally literate adults should know has also been 

extensively criticized. Many of the previous criticisms 

have also been used to describe the list of items. It has 

been called elitist. (Browne and Neal, 1991, p.157), 

culturally biased (Harris and Baskin, 1989, p.30), and 

~;upE.~r·fic::ial (Booth, 1988, p.17). Scholes (1988) states 

that "The smal 1 nt:?s!s of thi ,..,; 1 i st is perhc.:,.ps the most 

prepc:lstt:?r·ous thing c:1bout it" (p. :T30-31). 

Cultural Literacy: Similar Viewpoints 

E. D. Hirsch, Jr. and his idea of cultural literacy 

have many critics, but there are also many educators and 

others who agree with his ideas. Hirsch's concept of 

cultural literacy, the importance of a traditional core 

curriculum, the need for appropriate background knowledge 

in order to succeed at reading, and the need for change in 

American textbooks are all topics with which others agree. 

Hirsch's collection of writings about his concept of 

cultural literacy have been widely defended by his 

s1..1pporterf,;. "He is c:1r(}L.1i ng not for· a 1 i terc:11~y canon to 

conservatively assert status distinction, but for a 
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cultural common ground which makes a democratic social and 

political r·ei.,,lity possiblf::!" (Gc.1ldfarb, 1989, p.671). 

Gell d·farb state~s, "Fur·ther, he Vl~ry much is ,::\n Amer·i can 

pragmatist, following Mead (and Dewey) in pointing out 

that requisite literacy requires a basic knowledge of a 

common wor·ld of cultur·al discourse" (p.671). Scott <1988) 

agrees that Hirsch's ideas have merit. "My or,,m vi ew i s 

that the professions's negative response to Hirsch's bock 

is not only intellectually shortsighted (I find his 

central thesis fascin.,,ting), but also politically inept" 

(p.338). Westbury (1988) concurs. "Hirsch's conception 

and approach seem right in principle and direct thinking 

about the role of general education in the secondary 

school in a way that a concern with a body of abstracted 

'vcd.uE~s, under-standings and skills' c:an riever del" (p.192). 

Bennett (1986) is another supporter. 

'Cultural literacy' may sound like a narrow 
concern of budding humanities scholars, but 
:it is an essential frame for the skills and 
knowledge developed in the social studies 
curriculum, as well as other subjects. E. D. 
Hirsch and other scholars have found that 
children do less well in school if they do not 
possess a body of shared knowledge about refer­
ences and symbols ... A principal function of 
elementary school must be to introduce children 
to the "common knoi,Jlf?.clr;ie" of our shar·eid culture. 
(p.14) 

The view that all students must know this shared culture 

in order to function well in society is reinforced by 

Cheney (1987), Miller (1990), and Bejar (1986). 

(1984) also supports Hirsch's concept of cultural 

literacy. 

Bertsch 

Without a certain body of knowledge as a touch-



stone, that wh:ich Marty describes as the "know·­
ledge and understanding that make one a share­
holder in a common culture.," nc:1 one is able tc.1 
develop the perspective needed to respond 
appropriately to the cultural environment. Stu­
denti.; who lack a "shar-ed culturall literacy" 
will not function as critical thinkers, will not 
be able to defend themselves again [sic] slanted 
information, and will not understand the common 
skills and meaning in all disciplines of learning 
if they have no access to the traditions and ways 
of thought that ~ave shaped and still drive that 
culture. (p.::::o) 

Hirsch's concept that a traditional curriculum is 
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needed in American schools has also received agreement and 

suppc.wt. "Cultural L.i_terac:t amd Wha\t De) Our 17-·-Year--01 ds 

t□g~2 typify the best of the reports in their insistence 

that all children in a democracy should be brought 

together in a common, academic core curriculum'' (Gagnon, 

1 987 , p. 40) . Hadeed (1984) concurs. Ravitch (1991) also 

sees this curriculum as necessary. "The historic mission 

of the American public schools-the common schools-has been 

to help forge a national identity that all Americans 

j:~har .. e" (p.8-9). Stotsky (1991-1992) argues for a common 

core of literature. "If our students hav<:• few reading 

experiences in common, will they as adults be capable of 

engaging each other in responsible public discourse?'' (p. 

56). 

Hirsch has also received support for his premise that 

background knowledge is essential to reading. The Comm--

ission on Reading (1985) stated: 

Reading is a process in which information from 
the text and knowledge possessed by the reader 
act together to produce meaning ... No text is 
completely self-explanatory. In interpreting 
a text, readers draw on their st.ore of know­
ledge about the topic of the text. (in Ravitch 
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and Finn, :t.9!:'37, p.21) 

Reading researchers Chall (1983), Anderson (1985), and 

Pearson (1987) concur. "That prior knclwledge facilitates 

comprehension, particularly inferential comprehension, 

seems well established (Pearson, 1987, p.2O7). Hirsch's 

contention that lack of background knowledge causes 

reading problems as early as elementary school is also 

supported by others. "Research shows that chi 1 drf:m who 

experience school failure often begin to have serious 

problems around fourth grade, when they must start 

applying their reading skills in earnest to other academic 

~subjects" (BE"mnett, l986, p. 12). This belief is also 

supported by Bejar (1986). 

As a teacher of remedial reading ... ! have 
found my students' lack of information as much 
of a" rec:\c:ling problem" as their· difficulties 
with vocabulary or complex syntactic structures 
... My experience clearly supports Hirsch's con­
tention that beyond the rudiments, skill in 
reading has little to do with abstract tech­
niques and everything to do with information. 
(p.114-115) 

One of Hirsch's suggestions to improve cultural 

literacy was to include more traditional literature in 

textbooks, which are still widely used in schools. 

The majority of teachers do rely on textbooks 
a~; c:\ tool. In his ar·ticlE•, "The Politics of 
Tei-:tbcJok Adoption," Raymond English stated 
that approximately 80% of the knowledge to 
which students are exposed involves the use of 
textbooks. Other studies estimate as much as 
95% of classroom time involves the use of 
te:-:tbcJoks. (Hadeed, 1984, p.124) 

Hirsch's concern about the current content of these widely 

used textbooks is supported by Cheney (1987). 
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In the basal readers most widely used now, 
10 percent or less of the content is classic 
children's literature. The emphasis in current 
readers is overwhelmingly on contemporary writ­
ing, generally by writers whose names are unknown 
outside the textbook industry. They produce a 
variety of materials, mostly aimed at developing 
skills, everything from how to recognize cause 
and effect to how to make grocery lists and use 
the telephone! book. (p.15) 

Hearne (1992) is also ~oncerned about the content of basal 

readers which she states '' ... are used in virtually every 

educational system despite the fact that most of these 

primers are narratively unimaginative, usually vapid, and 

emclti onal l y empty" (p. 26). Bennett (1986) notes that some 

readers have provided versions of classic literature 

" ... which retain the drc:~matic qualiti<?.s of language whi.l.f? 

c:cJping with limited reiading skills" (p. l.1), but that 

others have not. Again, Cheney (l.987) concurs, suggesting 

that 

In the early decades of this century, they 
[students] read myths, fables, stories from 
the distant past and tales of heroes. They 
learned about Daedalus and King Arthur, George 
Washington and Joan of Arc, exercising their 
imaginations and beginning to develop a sense 
of life in other times. (p.16) 

These are some of the same types of materials that Hirsch 

urges be included in elementary reading and literature 

teJ-:tbooks. 

Testing and Using Cultural Literacy 

Following the publication of Cultural Literac~: ~h~i 

Every American Needs to Know in 1987, some researchers and 

educators were interested in testing Hirsch's theories and 

in trying a curriculum using cultural literacy as a basis. 

Two research studies and two curriculum experiments are 
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among the information which has been published. 

Kosmoski (1990) investigated whether there is a 

correlation between cultural literacy, as defined by 

Hirsch, and academic achievement of elementary students. 

The subjects for this study were 611 fifth-grade students, 

attending sixteen urban elementary schools in a mid-sized 

industrial city in northwest Indiana. Academic 

achievement was measured by the reading and arithmetic 

scores of the Comprehensive Test of Basic Skills (CTBS) 

for each student. Cultural literacy was measured for each 

student by the Cultural Literacy Assessment Test (CLAT) 

(Kosmoski,1989). The CLAT is a multiple-choice test 

developed from randomly selected items from Hirsch's list 

of cultural literacy terms (Hirsch, 1987) and administered 

orally. The results of this testing showed 1) a 

significant positive relationship between cultural 

literacy and each area of academic achievement, 2) 

ethnicity, socioeconomic status and type of school 

attended seem to affect cultural literacy achievement, and 

3) ethnicity, sex, socioeconomic status and school 

attended did not appear to affect the pattern of the 

relationship between academic achievement and cultural 

literacy. The results of the author's data analysis 

showed a significant positive relationship between 

academic achievement and cultural literacy. Although the 

author could not determine the causality of this 

relationship from this study, she suggested that 

experimental studies be done to determine whether 



strategies that improve cultural literacy also improve 

academic achievement. 

Brayfield, Adler, and Zablotsky (1990) tested the 

importance of cultural literacy for students' mastery of 

the materials in a college level introductory sociology 

course. The researchers hypothesized that white male 

students would be more culturally literate than women or 

racial/ethnic minority students and that students 

possessing higher levels of cultural literacy as 
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background knowledge would perform better academically. A 

cultural literacy pretest was developed and administered 

to the subjects at the beginning of the semester. The 

results of the pretest were compared with the final course 

grade, which was statistically analyzed to create a 

composite teacher variable. The researchers found that 

cultural literacy is related to higher course grades and, 

in fact, is a strong predictor of performance in the 

course. 

An elementary curriculum, developed by E. D. Hirsch 

and his associates, and based on the theories of cultural 

literacy is being piloted at Three Oaks Elementary School 

in Fort Myers, Florida. The student body at this school 

is made up of grades kindergarten through fifth grade, 

with 930 students attending the school. The curriculum 

includes American and World Civilization, Literature and 

Language, Fine Arts, Science and Technology, and 

Mathematics. This core knowledge sequence makes up half 

the curriculum, allowing teachers to use other materials 



for the second half of the curriculum. The school 

principal is very pleased with the progress the students 

are mak i n<_:;i. The curriculum has since been adopted by 

twenty additional schools in Florida (Lutz, Jones, and 

Lr.:1.Fuz e, 1992) . 

Cultural Literacy was also piloted as a course for 

ninth grade students at John Dewey High School in 

Brooklyn, New York. The school has over three thousand 
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multiracial, multiethnic students. The method of teaching 

the curriculum was to have the students research terms 

selected from Hirsch's list, which were then discussed by 

the class. Guest speakers were also invited to discuss 

topics in depth. The e:-: per i mE-mtal cl a~;i,5 " ... had on 1 y 

positive rf2sultis" (Byr·m:!, 19€:19, p.291) inclLtding class 

cooperation, student self-confidence, interest in 

homework, and improvement in research skills. All 

students in the pilot group have stayed in school. 

Summary 

Although few studies have been published related to 

cultural literacy, there have been many opinion articles 

wr i ttE.m. The authors of those articles have been unable 

to agree upon a definition of cultural literacy nor can 

they agree upon its importance in education. Critics of 

cultural literacy, as defined by Hirsch, are concerned 

that it is too restrictive, too supportive of the concept 

of a national core curriculum, and too content based. 

Hirsch's supporters favor his idea of providing students 

with a common, traditional core of background knowledge. 



Two research studies and two curriculum experiments 

based on Hirsch's theories of cultural literacy have been 

done. The two research studies indicate that a positive 

relationship exists between cultural literacy and academic 

achievement. Similarly, the two experiments using 

cultural literacy as a basis for curricula have been 

regarded as successful by the school officials involved. 
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Chapter 3 

Methodology 

Nine reading/literature textbook series were read an 

analyzed for this study. Each selection in each book was 

evaluated as to whether it qualified as the traditional 

literature that Hirsch considers important to a curriculum 

which fosters cultural literacy. The selections which 

qualified as traditional literature were categorized by 

type of literature and listed on the text evaluation form. 

( See App€'md i :-: A) 

O'Brien (1987) used a similar method to categorize 

all the types of literature in three basal reading series. 

She evaluated those texts for the percentage of reading 

st~lec:tions which ct:iuld be cati;:~gorized .-:H;; "'gc:iod 

literature,' which was defined as quality literature that 

could be classified into categories determined by experts 

in thei fit:?ld of children's literature" (p. ii). To do 

this, she recorded the titles of the selections which 

qualified in each text for each kind of literature 

She then tabulated the percentages of "good 

liter·ature" in r·€',llation to c:111 the selections in each 

textbook and in each series. 

The selection of textbook series to be used in this 

study was based on the textbook sales figures by company 

,::1s published in E'.!::it?..1.i.2 b_~r.:_2 \1~@t!.Y: ("Top Elhi Publisher·s," 

.J1.me 2, 198<-7). These figures showed the four top selling 

companies to be Harcourt Brace Jovanovich, Simon and 

Schuster Educational Publishers, Macmillan, Inc., and 



Houghton Mifflin Company. 

The Curriculum Laboratory at the University of 

Northern Iowa has nine textbook series published by these 

publishers. The Simon and Schuster Company is now a 

subsidiary of the Paramount Publishing Company. The 

educational division of this company, Paramount Publishing 

Education Group, publishes many of its textbooks under the 

imprint Silver Burdett Ginn. The other companies 

published textbooks under the primary company name. 

The textbook series used in this study were: 

Harcourt Brace Jovanovich 
Odyssey Series (1982) 
HBJ Reading Program, Laureate Edition (1989) 
HBJ Treasury of Literature (1993) 

Silver Burdett Ginn (Paramount Publishing) 
World of Reading (1991) 

Macmillan 
Ser· i E::s r· ( 1 986) 
Reading Express (1986) 

Houghton Mifflin Company 
Houghton Mifflin Reading 
Houghton Mifflin Literary 
Houghton Mifflin Reading: 

(1991) 

(1989) 
F{e~aders (1989) 

The Literature Experience 

The traditional core literature which is considered 

important to cultural literacy in this research includes 

fable, fairy tale, folktale, legend, myth, nursery rhyme, 

and tall tale. The definitions used in this research are 

those of Shaw (1972). 

fable 
A short, simple story, usually with animals 
as characters, designed to teach a moral 
truth ... (p.1!:i4-). 

fairy tale 
A story about elves, dragons, sprites, hob-



goblins, and other magical creatures. These 
super·n21turi.:d "spirits" are usual 1 y r·epre­
sented as having mischievous temperaments, 
unusual wisdom, and power to regulate the 
affairs of man in whatever fashion they 
chDC)Se .... (p. 155). 

folktale 
The long-standing and traditional beliefs, 
legends, and customs of a people ... includes 
written accounts of traditions, literature, 
cr·aftsmanship, and folk habits ... (p.163). 

legend 
A tradition or story handed down from earlier 
times and popularly accepted as true ... [It] is 
now applied to any fictitious tale concerning 
a real person, event, or place (p.218). 

myth 
A legendary or traditional story, usually one 
concerning a superhuman being and dealing with 
events that have no natural explanation ... A 
myth usually attempts to explain a phenomenon or 
strange occurrence without regard to scientific 
fact or so-called common sense ... (p.249). 

nursery rhyme 
A simple poem or song for infants and young 
childrt?.n (p.'.;;:57). 

tall tale 
A narrative which relates bizarre, exaggerated, 
hard-to-believe events or occurrences ... (p.372). 

26 
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Chapter 4 

Analysis of Data 

Textbooks intended for use in kindergarten classes 

were eliminated from this research. The format of many of 

these books did not lend itself to analysis. Many of th~:? 

selections were pictures with no words to be read. In 

some textbooks, pictures were used to demonstrate sequence 

or to encourage oral language development. Some pi ctur-es 

related to nursery rhymes or traditional folk tales. In 

some examples, several pictures relating to different 

nursery rhymes or folk tales were used in the same 

picture. Selections use in this type of arrangement could 

not be easily tabulated. 

Other materials which were used in the textbooks 

evaluated but were not tabulated included selections used 

as examples to teach literary skills or writing styles. 

An example of this type of selection would be the 

selE-~ction entitled "What's BE~hind the Word" from !2~:tQ[lQ 

Exgectations (Farr, R. C., et al., 1993). This ar .. ticle 

uses the story of Echo and Narcissus to explain the origin 

of the i,u.:ird "ec:hcl." Similarly, th<•?. AE?sop fable, "Belling 

th€":) Cat," is used to teach elements of f i c::t ion in Bt.. t..b.@ 

~~g~ of the World (Sebesta, 1982). 

Traditional selections from the United States were 

included when they met Hirsch's criteria for cultural 

The African-AmE?r·ican tale c:1bout "Br 'el'· Rabbit" 

was included, for example, bec:ause that character is 

included in Hirsch's list of what culturally literate 
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Americans know. However, because no Native American 

selections or people were included on that list, no works 

by Native Americans were tabulated for this research. 

The data collected were analyzed by computing the 

percentage of cultural literacy selections in each 

textbook related to the total number of reading selections 

in that textbook. For each textbook series, the data were 

also compiled for textbooks in grades one through three 

and for grades four through six. 

then compared. 

The percentages were 

The data and findings are presented in tables. There 

is one table showing the number of entries and percentage 

of traditional core literature for each textbook series by 

series. Another table shows the percentage of traditional 

core literature selections for each textbook series for 

grades one through three and for grades four through six. 

Appendix C lists each selection in each text considered to 

be fable, fairy tale, folk tale, legend, myth, nursery 

rhyme, or tall tale by title and grade level for each 

series. 

In each of the textbook series which were evaluated 

for this research, less than ten percent of the reading 

entries could be considered as cultural literacy entries 

using Hirsch's definition. The textbook series with the 

highest percentage of cultural literacy entries was the 

Odyssey series from Harcourt Brace Jovanovich with nine 

percent. The Macmillan Series r series had the lowest 

percentage of cultural literacy entries with three 



per-cent. In six of the nine textbook ser-ies, the 

per-centage of cultural literacy entries was four or- five 

per·cent. (See Tabl f.::~ l.) 

Table 1 
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Percentage of Cultural Literacy Entries by Textbook Series 

Te:-: tbook Ser-i es 

HBJ Ody~;sey 

HBJ Reading Pr-ogram­
Laureate Edit.ion 

HBJ Tr-easur-y of 
Li ter·ature 

Houghton-Mifflin 
Reading 

Houghton-Mifflin 
Liter-ar-y Reader-s 

Houghton-Mifflin 
Reading-The 

Reading 
Entr- i f?S 

Number 

'.?47 

341 

:3:36 

28'.2 

188 

Literatur-e Exper-ience 248 

Macmillan Series r 

Macmillan Reading 
E:-:press 

Ginn World of 
ReadincJ 

TOTALS 

408 

2T7 

473 

2800 

Cultur-al 
Literacy 
Entries 
Number-

~, .... 
.a:: . .,::. 

14 

14 

10 

l.O 

18 

l. ::::: 

1 
.... 

. -~:• 

r-,c:-
.S:: . ...J 

Cultural 
Liter-acy 
Per·centage 

9'1/. 

4'1/. 

4% 

4% 

5% 

7% 

:31. 

5% 

5% 

The fir-st hypothesis on which this r-esear-ch was based 

was that less than ten percent of the r-eading selections 

in the selected reading and liter-atur-e textbooks would fit 

the criteria to be considered traditional literature 

<~ntr i es. The total number of selections used for this 
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research was 2800. The total number of traditional 

literature selections was 139. The average percentage of 

traditional literature selections was five percent. The 

hypothesis was accepted. 

The second hypothesis was that a higher percentage of 

content that could be considered as traditional literature 

on a cultural literacy list would be included in the 

reading and literature textbooks for grades four through 

six than in textbooks for grades one through three. 

Analysis of the data shows that, in seven of the nine 

textbook series, less than ten percent of the reading 

selections meet this researcher's definition of items 

which would fit Hirsch's requirements for cultural 

literacy for grades one through three. Two series, the 

Harcourt Brace Jovanovich Q~Y§§§Y series and the Houghton 

Mifflin Readi.ng-The Literature Experi.ence series, have 

primary textbooks which exceed ten percent. Both of these 

series have eleven percent of the selections which may be 

considered as the traditional core literature which Hirsch 

considers to be part of cultural literacy. The textbooks 

in grades four through six have even fewer cultural 

literacy reading selections. (See Table 2.) 
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Table 2 

Percentage of Traditional Literature Entries by Textbook 
Series and Grade 

Textbook Series and Total 
Grade Levels Reading 

HBJ Odyssey 
grades 1-3 
grades 4-6 

HBJ Reading Program­
Laureate Edition 

grades 1-3 
grades 4-6 

HBJ Treasury of 
Literature 

grades 1-3 
grades 4-6 

Houghton Mifflin 
Reading 

grades 1-3 
grades 4-6 

Houghton Mifflin 
Literary Readers 

grades 1-3 
grades 4-6 

Entries 
Number 

107 
140 

206 
135 

189 
147 

164 
118 

87 
101 

Houghton Mifflin Reading­
The Literature Experience 

grades 1-3 124 
grades 4-6 124 

Macmillan Series r 
grades 1-3 
grades 4-6 

Macmillan Reading 
Express 

grades 1-3 
grades 4-6 

Ginn World of Reading 
grades 1-3 
grades 4-6 

146 
262 

142 
135 

333 
140 

Traditional Traditional 
Literature Literature 
Entries Entries 
Number Percentage 

1~ 
~ 

10 

9 
5 

12 

13 
~ w 

7 
6 

10 
3 

18 
7 

2 

6 
4 

11% 
7% 

4% 
4% 

6% 
1% 

4% 
3% 

6% 
3% 

11% 
4% 

5% 
2% 

7% 
2% 

5% 
5% 



In the textbooks intended for grades four through 

six, the highest percentage of selections was again in the 

Harcourt Brace Jovanovich Od~ssey series, which had seven 

percent. The lowest percentage was one percent in the 

Treasury of Literature series, which is also published by 

Harcourt Brace Jovanovich. 

In each of the nine selected textbook series, the 

percentage of reading entries which may be considered as 

traditional literature for grades four through six is 

equal to or lower than those for grades one through three. 

In two textbook series, the H~J B@~~ing Program-Laureate 

Edition and the Ginn Wor~d of Reading series, the 

percentage of traditional literature reading entries is 

equal. In the other seven textbook series, the percentage 

of traditional literature entries in the textbooks for 

grades four through six was less than those in the 

textbooks for grades on through three. 

The second hypothesis of this research stated that a 

higher percentage of content which may be considered as 

traditional literature on a cultural literacy list would 

be in the reading and literature textbooks for students in 

grades four through six than in textbooks for students in 

grades on through three. In two of the textbook series 

which were evaluated, the percentage was equal. In seven 

of the textbook series, the percentages in textbooks for 

grades four through six were less than those for grades 

one through three. In none of the textbook series were 

the percentages higher in the textbooks for grades four 



through six. 

rejected. 

Therefore, the second hypothesis was 
33 



Chapter 5 

Conclusions, Recommendations, Summary 

The types of traditional literature included in this 

research were fable, fairy tale, folktale, legend, myth, 

nursery rhyme, and tall tale. Some reading entries were 

found for each type of traditional literature. 

entries were found in the folk tale category. 

The most 

These 

entries included well-known tales from various European 

countries and from the United States. These entries 

included such tal eis a!:', "The Three Bi 11 y Gc)ats Gr·uff, 11 "The 

Ugly Duckling," "St.on~? Soup," and "Tht:"~ Bremen Town 

Musicians." The fable category included tales by Aesop 

inc: 1 ud i ng "Thf? T<..1r·toi se and tht-;i Hart~, 11 "The~ Li on and the 

Mouse," and "The Boy Who Cr·i ed Wc:il f." The few fai r·y t.al t~s 

found in thest?. te:-:t.s :included "Tht?. Elves and the 

Shoemaker II and "Snow Whi t:.E,! and Fr-·i ends." The 1 e~gends 

included i,Jer·e f1~om the Gr·eek, such ,,ts "King Mida~; and t:.hf2 

Gal df:1n Touch, 11 c:md ·from the f-imer·i can t.rac:li ti on, such .;::ts 

"Davy Crockett." and "John Ht~ru·y. 11 The myths included were 

from both the Greek and Norse heritage. The nur·sE0ry 

rhymes includf~~d such titlf:1s aE.~ "Solomon Gr·undy," "The Dld 

Woman Who l....ived in a Shc:le," c:\nd "The Itsy Bitsy Spideir-· .. " 

The tall tales featured such characters as Paul Bunyan, 

St.ormalong, and Pecos Bill. Stories about Johnny 

Appleseed were categorized as tall tales if they included 

exaggerated events and legends if they did not. 

It is the conclusion, then, of this researcher, that 

E D. Hirsch, Jr. was correct in his statement that 
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elementary textbooks do not contain many selections which 

may be considered as part of cultural literacy. In each 

textbook series, less than ten percent of the selections 

can be considered as cultural literacy selections. 

Many of the arguments stated by E. D. Hirsch, Jr. are 

related to reading abilities as measured on standardized 

reading tests. It is the recommendation of this 

researcher to examine these tests to see if they are 

written with an emphasis toward cultural literacy 

selections, rather than including skills and the multi-. 

cultural aspects which modern textbooks often emphasize. 

When Cultural Literac~: What Every American Needs to 

Know was published by E. D. Hirsch, Jr. in 1987, it caused 

controversy about the status of American education. 

Hirsch maintained that reading scores would improve and 

citizens would be better educated and better able to 

communicate effectively with each other if all had an 

education based on his concept of cultural literacy. He 

quoted reading experts and others to explain his beliefs. 

Other educators disagreed with his arguments. One 

argument that Hirsch stated was that American textbooks do 

not include selections based on cultural literacy. 

researcher analyzed the content of nine elementary 

reading/literature textbooks to evaluate Hirsch's 

statement that cultural literacy selections are not 

This 

readily available in these textbooks. This research shows 

that no more than eleven percent of the selections are 

based an the traditional core literature, fable, fairy 



tale, folk tale, legend myth, nursery rhyme, and tall 

tale, which Hirsch considers to be part of cultural 

literacy. In most cases, the percentage of cultural 

literacy selections is much less than eleven percent. 

This research supports Hirsch's contention that cultural 

literacy selections are not prevalent in elementary 

reading/literature textbooks. 

36 
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Titles of Reading/Literature Selections Considered 

to b~ Traditional Literature 

Selections Arranged by Publisher and Literature Type 
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Textbook Series: Harcourt Brace Jovanovich Odyssey 

selection title grade level 

"The Hare and the Tortoise" 
"The Ant and the Dove" 
"The Lion and the Mouse" 

Fable 

"The North Wind and the Sun" 

"The GunniwDlf" 

Fairy Tale 

Folk Tale 

"The Three Billy GDats Gr·uff" 
"Tef?ny Tiny" 
"The Magic Porridge Pot" 
"The TrDlls and the Pussy Cat" 
"The Traveling Musicians" 
"Rumplestiltskin" 
"The Princess i:1nd the Pea" 
"The Hedley l<ow" 
"East. o' the Sun and West o' the Moon" 
"The Fool r,;; of Chi 1 m and the Stupid Carp" 

"John Henry" 
"Casey Jones" 

"A l·-lero 's Promise" 
"The Flight of Icarus" 
"Arachne" 

Legend 

Myth 

Nursery Rhyme 

"A Bear Went Over the Mountain" 
"SDlomon Grundy" 
"Puddin' Tame" 

Tall Tale 

:I. 
2 
4 
4 

1 
l. 
2 

2 
2 

'-1· 
4 
5 
6 

5 
6 

5 
6 
6 

1 

. ..,. . .::, 

Textbook Series: Harcourt Brace Jovanovich Reading 
Program-Laureate Edition 

Fable 

"The Boy Who Called Wolf" 
"City Mciuse and Country Mouse" 
"The {~nt .;rnd the Grasshopper" 

l. 
, ... , 
. .::. 
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Fairy Tale 

"Snow White and Fr-iends" 

"The Ugly Duckling" 
"The Bur-ied Treasur·e" 

Folk Tale 

"The Emper-or's New Clothes" 

Legend 

"Cornstalks and Cannc1nbal 1 s 11 

"A Needle Fights for Freedom" 
"John Henry" 
"The Boy l,,Jho Held His Finger in the Dike 11 

"The Story of f➔tal ant a" 
"Atalanta" 

Myth 

Nursery Rhyme 

Tall Tale 

"The Mornin<;.l the Sun Refused to Shine" 

3 

r•\ 
..::. 

6 

6 

6 

Textbook Series: Harcourt Brace Jovanovich Treasury of 
Literature 

Fable 

"The Tor·toi se and the Har-e" 
"The Lion and the Mouse" 
"The Crow and the! Pitcher·" 

Fairy Tale 

Folk Tale 

"A 11 Dur Noses ?-)re Her· e" 
"The n·iree Little Pigs" 
"The P,:1ncake" 
"Hf.-:.>nny Penny" 
"Stone Soup" 

Legend 

"~Johnny App 1 ese€-?cl" 

Myth 

r"\ 
..::. 

3 

1 
1 
1 
1 
I"'\ 
..::. 

5 
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Nursery Rhyme 

"GD In and Out. the Wi ndClvJ" 
"l-1JhfJr-e is Thumbki n?" 
"Si:-: Litt.le Ducks" 

Tall Tale 

"Johnny Appleseed" 
"The Gn::iwi n' of Paul Bunyan" 

Te>:tbook Series: Houghton Mifflin Reading 

Fable 

"The Cr·ow and the Pi t.c:her 11 

11 The Tovm 1'1<::iuse ,::lnd the Count.r-y Mouse" 

Fairy Tale 

Folk Tale 

"Th£~ Lit. t.1 f=! RE::•d Hen" 
''The F~abb:it and the Tur·nip'' 
"My Mt::it.her Sends Her v-Ji sdom" 
''The BL.tried Tr·£easur€~•• 

"Finn McCoDl" 
"Paul Bunyan" 

Legend 

Myth 

Nursery Rhyme 

Tall Tale 

"St.ormal ong Goe~; to Sea 11 

1 
j_ 

:L 

3 
r.::­
d 

6 

2 

l. 

3 

4 
c::­
.J 

Textbook Series: Houghton Mifflin Literary Readers 

Fable 

"The Cr·c.1w and the Pi t.c:her- 11 

Fairy Tale 

"The Elves and the Shoemaker" 

Folk Tale 
1 
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"The Enor-mcius Tur-nip" 
"F:abbit c:~nd the Tur-nip" 
"The Bur-ied Tr-easur-e" 

Legend 

Myth 

Nursery Rhyme 

Tall Tale 

1 

3 

''How P2\ul Bonjean Became Paul Bunyan'' 4 
"Mr. Stor-·mal c:lng" ~5 

Textbook Series: Houghton Mifflin Reading: The 
Literature Experience 

Fable 

"The Dog and His Shadow" 
"The Tortoise and thf:.~ H,::\re" 
"The Tcwt.oi se and the H,::\r-e" 
"The Lion and the Mouse" 
"The Boy tiJho Cried l>Jolf" 
"Poor- end Li on II 

( . 
,ln 

Fairy Tale 

Folk Tale 

Stone Soup" 
The Thr-ef:.~ Little Piqs" 
The Gunny~-.iol f 11 

Vf2r-·se) 

Br- 'er Rabbit and Br 'er- CocJter Race" 
Catherine, Bly Country Las!:;" 
Old Plott" 

Legend 

"Johnny Appleseed" 

Myth 

Nursery Rhyme 

"This Old M2m 11 

11 The 01 d Woman in thE' Shoe" 
"Old Man Da:i.sy" 
"f".:i Sai 1 or Went to Sea" 
"M:i. sis Lucy" 

1 
2 

4 

1 
1 
1 
6 
6 
6 

1 
1 
1 
1 
1 



Te>:tbook Series: Macmillan Series r 

"The Dog and the Bone" 
"Th€;) Li on and the Mou1:;e" 

Fable 

Fairy Tale 

"Five in a Pod" 
"Th£:? Empt:~ror· 's Night i rlgal e" 

Folk Tale 

"The Princess and the Pea" 
"BremE~n Town Musicians" 
"Harlequin" 
"Peter and the Wolf" 

Legend 

"Davy Crockl-::>tt" 
"l<i ng Mi dc.:i~;; and the Gal den Touch" 

"Hammer of Thunder" 

"Babe at the Circus" 

Myth 

Nursery Rhyme 

Tall Tale 

"Th£;) Tal 1 Tale Tournc1mE?nt" 

Textbook Series: Macmillan Reading Express 

Fable 

"The Lion and the Mouse" 
"The Crow anc:I thE~ Pitcher·" 
"The {-~,nt anc:I th~~ Grasshc.,pper·" 
"Rabbit's-, Trick" 
"The Tortoi s;t:""'! and the Har·e" 

"The Thr£c>E? Wishes" 
"The Ugly Duckling" 
"Hans Clodhopper" 

Fairy Tale 

,.., 
.,::. 

2 

1 

4-

4 
5 

5 
6 

1 

2 

1 
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Folk Tale 

"Chicken Little" 
"My Mother Sends Her· Wi sclom" 

"Daedalus and Ic,:irws" 
"The vJinged Hc:wsei" 

Legend 

Myth 

Nursery Rhyme 

Tall Tale 

1 
5 

6 

Textbook Series: Silver Burdett Ginn World of Reading 

Fable 

"The H,::1rf.'~ and the To1,··toi se" 
"The Bundle of Sticks" 
"The Boy Who Cried Wolf" 
"The W:i. ncl and the Sun" 
"A Dr i n k for Cr ,Jw" 

Fairy Tale 

Folk Tale 

"The Three L.it.t.lt::! Pigs" 
"St.one Soup" 
"The Thn::~e Wishes" 
"Al 1 of Our Noseis An? Here" 
"Ugly Ducklin~J" 
"Not So W:i !::;e As You Suppose" 
"The Br·emen Town Musicians" 
"Too Many Babas" 
"Har· J. f.'~qui n" 
"When Sch 1 emi el W1-:2nt To W,:ir·sc~w" 

Legend 

"The Story of Johnny Appl esef.-"?cl" 
"K:i. ng Mi da~s and thf.-"? Gal dt~n Touch 11 

"Odys;seus c:~ncl the f.-3tJa Kings 11 

",John Henr-y" 
11 Damon and r~•yt. hi as 11 

Myth 

"Arachnf?" 

1 

6 

1 
1 
1 
l 
2 

:2 

2 

5 
5 
6 
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Nursery Rhyme 

"Itsy Bitsy Spider-" 

Tall Tale 

"The f;to1~y of Paul Bunyan" 
"Pec:os Bill c,nd Slue-Foot Sue, 
"Popc:r.)F·n Bli:o~zaF·d" 

l 

tht:"? Hai nmaker- ":3 
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Appendix D 

Traditional Literature Entries in Each 

Textbook Series By Grade 
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Textbook Series: Harcourt Brace Jovanovich Odyssey 

Te:-: t Title Recc.immended 
Gr-ade 
Level 

Where the Clouds Go 1 

The Heart of the Woods 2 

Under the Midnight 

Across Wide Fields 

East elf the Sun 

At the Edge of the 
World 

4 

6 

Total Cultural 
Readinr;i L.iter-ac:y 
Entr-ies Ent.r-ies 

'27 4 

:::-9 6 

41 2 

47 3 

49 3 

4•'.1- 4 

Textbook Series: HBJ Reading Program-Laureate 

New Fr·iends l 10 0 

Mort i mer· Fr Clf;J 1 10 0 

Mr. Fig 1 9 0 

Ribbons 1 21 l 

Sand Castles l 24 0 

Weather Vane~; r•\ . .::. 33 
,.., 
..::. 

Windmills :;:: ~_::;3 ::: 

~3 N,•-r .. ) .. ) l 

F anf i::ires "=!' ·-· 3:3 ~, . .::. 

4 4!5 0 

Skylines ,:;;· .., 44 0 

Treasures 6 46 5 

Textbook Series: HBJ Treasury of Literature 

At My l>Ji ndoi-, 1 15 ~~:; 

A Fr-iend Like You 1 10 0 

Across the Fields 1 1 1 r•, 
..::. 

Let's Shake On It 1 9 0 

Cultural 
Literacy 
% 

1 ~i'Y. 

1!5% 

5% 

6% 

6% 

9% 

Edition 

0% 

0% 

0% 

~5% 

0% 

6% 

9% 

:~::% 

6% 

0% 

0% 

11% 

20% 

0% 

18% 

0% 



t. c::· 
Jd 

The Deep Blue Sea 1 2l 1 5% 

Silver of the Mocm 1 20 l. C:' ■ I 

,_J/a 

Up One Hi 11 and DD\."Jn 
Another· r•, 

.,::. 24 r•, 
..::. 8'1/,, 

1,,-'oul dn , t You Like a 
Dinosaur·? rs . .::. :28 l. 4% 

Like a Th Du sand Di ,\:\monds ~: 26 1 4% 

h Most Unusual Sight ··:!" ._, l''"IJ;;;' 
..::.'l.,J 1 4% 

Feast Your·· Eyes 4 46 0 0% 

U.ght Up the Sky 5 5:3 :~ 4-% 

Beyond E:-:pectations 6 4B 0 0% 

Textbook Series: Houghton Mifflin Reading 

Bells 1 7 0 0% 

Dr·um£~ l. 7 0 0% 

Trumpets :I. 7 (l 0% 

Parades 1 2(> 1 !5% 

Car··ousel s :L ;;:(> 0 0% 

{4dventures rs .,:;, 24 2 8% 

Di sc civer· i es ~, .. ::. :::~6 0 O'i: 

Caravans ··~ .... , 26 2 f.:l% 

Journeys ~~:; :27 1 4% 

Flights 4 --;•·1:.:· 
... :•...J l. :)% 

E:-: p 1 oration!:; 5 4 ,-., 
..:. 

~-, 
.,;:. ::i% 

Celebration!:; 6 41. 1. :2% 

Textbook Series: Houghton Mifflin Literary Readers 

Book l. 1 26 2 8% 

BDok L~ :-2 21::1 , .... 
..::. 7% 

Book ::::; :::; :~;::~; 1. :::::% 

Book 4 '+ ::::o l :~:.r.% 



66 
Book 5 2 

Book 6 6 0 0% 

Textbook Series: Houghton Mifflin Reading-The Literature 
Experience 

!>Ji th a Crash and a Bang 1 r·,a:::· 
.. ::.-...J 1 4% 

Bookworms 1 28 8 29% 

Silly Things Happen ,., 
..::. :;:'.() 0 0% 

Come One, Cc1m€~ r~ll 2 20 4 20% 

Just Li s;ten --~-·-· 19 0 01:, 

Golden Threads 3 1 , ... , 
"·- 0 0% 

Dinosauring 4 :::4. 1 :31.1 

Fast as the Wind c::-
,J 3cjl 0 0% 

Beyond the F~eief 6 ~:i 1 4 B% 

Textbook Series: Macmillan Series r 

Rainbow World 1 ~:4- 1 4% 

Magic Times 2 2B 1 4% 

Mil'""l'"Ol'"S and Images 2 28 :3; 1l. % 

Secr·ets and Stw pr- i s~e~s "!?" 
'",I ::::: 1 1. 3% 

Full Ci n:1 e ·-:r .... , :35 1. ::)% 

Rhymes and Reiasons 4 97 -:!" ·-· 3% 

Echoes of Time c:· 
d 80 :: :3% 

Catch the Wind 6 85 l 1% 

Textbook Series: Macmillan Reading Express 

In the Wild 1 :;~() -:!" ·-· 1.5% 

!>Ji shes 
,., 
..::. 46 3 7% 

Small Wor·J.d 
,., 
..::. 

r"\t::" 
..:~d 1 4% 

On thE) Tr·ac: k ::::; 25 
,., 
.i::. B% 

Or-bits ''=!" ·--· 2Cl 1 4'.%. 

Winning Moments; 4 46 0 01: 
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Bell d Dreams r.:· 
,J 44 1 2% 

Great Endeavors; 6 4 r.:· 
·;J 

,., 
..::. 4'1/. 

Textbook Series: Ginn World of Rea.ding 

All Thrc.1ugh the Town 1 '""'l"':,1' . .::.-..:, 0 0% 

Out Came the Sun 1 23 1 '-~% 

Morning Bells 1 24 0 0% 

Make a Wi ~~h 1 42 :2: 5/: 

A Nei,J Day 1 39 --=!" 
·-· 8% 

GardEm Gates; ~-. ..::. 27 i::.· 
,.J 19% 

Going Pl c:\ces 2 :.28 3 11% 

Castles of Sand ~:; 6
,., 

},£.. 1 2% 

On thf: Horizon .. ~. .... , 6 r.::· 
,J ":!" .... • 5% 

!:=3i 1 Vf21'" Sec1··ets, 4 47 0 0% 

DrE?c:1m Ch,::1sers~ 5 45 4 9% 

Wind By the SE~c\ 6 48 ":!' 
·-· c,% 
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