University of Northern lowa

UNI ScholarWorks

Graduate Research Papers Student Work

1991

Cooperative learning: Is it the approach for the minorities

Helen E. Wright
University of Northern lowa

Let us know how access to this document benefits you

Copyright ©1991 Helen E. Wright
Follow this and additional works at: https://scholarworks.uni.edu/grp

0‘ Part of the Education Commons

Recommended Citation

Wright, Helen E., "Cooperative learning: Is it the approach for the minorities" (1991). Graduate Research
Papers. 3600.

https://scholarworks.uni.edu/grp/3600

This Open Access Graduate Research Paper is brought to you for free and open access by the Student Work at UNI
ScholarWorks. It has been accepted for inclusion in Graduate Research Papers by an authorized administrator of
UNI ScholarWorks. For more information, please contact scholarworks@uni.edu.

Offensive Materials Statement: Materials located in UNI ScholarWorks come from a broad range of sources and
time periods. Some of these materials may contain offensive stereotypes, ideas, visuals, or language.


https://scholarworks.uni.edu/
https://scholarworks.uni.edu/grp
https://scholarworks.uni.edu/sw_gc
https://scholarworks.uni.edu/feedback_form.html
https://scholarworks.uni.edu/grp?utm_source=scholarworks.uni.edu%2Fgrp%2F3600&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/784?utm_source=scholarworks.uni.edu%2Fgrp%2F3600&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.uni.edu/grp/3600?utm_source=scholarworks.uni.edu%2Fgrp%2F3600&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@uni.edu
https://scholarworks.uni.edu/offensivematerials.html

Cooperative learning: Is it the approach for the minorities

Abstract

Cooperative learning Is a teaching strategy whereby students work together in teams to produce a group
project or master a unit of study (Slavin, 1983). The teacher acts as a facilitator of knowledge, not the
direct purveyor of information. Students are responsible for their own learning under the teacher/s
general guidelines. They set up time frames, assign tasks within the group, and gather their own research.
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Cooperatlve Learnling: Is It the

Approach for Mlnorltles?

Cooperatlve learnling 1s a teachlng strategy
whereby students work together In teams to produce a
group projJect or master a unlt of study (Slavin, 1983).
The teacher acts as a facllltator of knowledge, not the
dlrect purveyor of Informatlon. Students are
responslible for thelr own learnlng under the teacher’s
general guldellnes. They set up tlme frames, asslgn
tasks wlithln the group, and gather thelr own research.

The purpose of thls paper |s to study the hlstory
of cooperatlve learning, to clte the varlous types of
cooperatlve learnlng, and to extrapolate Its virtues In
Amerlcan educatlon. Emphaslis wl!ll be glven to the
effects of cooperatlve learning on the educatlon of
clted mlnorlty groups.

Thls paper descrlbes the cultural dlfferences of
Afrlcan-Amerlicans, Hlspanlcs, and Natlve Amerlcans |n
relatlon to thelr deslre to work alone or
cooperatlvely. It determlnes whether a cooperatlve
learnlng experlence could be one of the solutlons to

the hligh dropout rate among these mlnorlty students.



Ihe History of Cooperatlve Learpnlng

Cooperatlve learning Is an Instructlonal strategy
that has been used for many years. In the late 1700s
Joseph Lancaster and Andrew Bell made extenslve use of
cooperatlve learning groups In England. The ldea was
brought to Amerlca In 1806, when a Lancastrlan school
opened In New York Clty. 1In the early 18008, there was
a strong emphaslis on cooperatlive learning In the Unlited
States (Lancaster, 1833). In the last three decades of
the nlneteenth century, the program Implemented by
Colonel Francls Parker In Qulncy, Massachusetts, was so
successful that the school system averaged over 30,000
observers a year (Parker, 1909).

In the late 19408, Morton Deutsch proposed a
theory of cooperatlve and competltlve sltuatlions that
has served as the foundatlon of today’s research
(Deutsch, 1949). Slnce that tlme, there have been
gseveral groups of researchers throughout the Unlted
States that are worklng wlth cooperative learning.
David W. Johnson and Roger T. Johnson from the
Unlverslity of Mlnnesota have worked on a model of
cooperatlve learning. At Johns Hopkins Unlverslity, the
work wlth cooperatlve learning that was started by
Davlid DeVrles and Kelth Edwards |s belng extended by

Roger Slavin and hls colleagues (Slavin, 1983).



Slavin (1988) proposes that the baslic elements of
cooperatlive learning are much more than belng
physlically near other students, dliscussing materlials
with other students, helping other students, or sharing
materlals among students. He descrlibes flve basic
elements. The first baslic element of cooperatlve
learning 1s positlive Interdependence, where students
"sink or swim" together. They have mutual goals and a
division of labor. They dlvide materlals, resources or
Information among members. They are assigned student
roles, and they are glven Jjolnt rewards. The second
basic element |s face to face Interactlon in a setting
where the Interactlion patterns and verbal exchange
among students affects the educatlional outcome. The
third baslc element of cooperatlve learnling |s
Individual accountablility. Each group member |s
responslible for learning the materlial, for providlng
approprliate support and asslistance to others In the
group, and to maximlze the achlevement of each
Individual student. The fourth basic element In
deflinlng small group skills |Is Interpersonal; students
are taught soclal skll1ls needed for collaboratlion.

Students are taught appropriate communicatlion sklills,



leadershlp skllls, declslon maklng skllls, and confllct
management skllls. Flnally, the flfth baslc element
descrlbed by Slavin ls group processing. Teachers need
to glve students tlme and teach them procedures for
analyzlng how well thelr groups are funétlonlng.
Students are glven tilme to thlnk about how well they
are usling thelr soclal skllls to help all of the group
members achleve, whlle they malntaln effectlve worklng
relatlonshlps with thelr group.

Cooperatlve learnlng has flve learnlng approaches.
The flrst approach |s Student Teams-Achlevement
Divislons (STAD). 1In thls approach, students assemble
In teams of four or flve to master worksheets on
materlal covered In a lesson presented by the teacher.
They may take a gqulz on that materlal. The team’s
overall score |s determlned by the extent to whlch each
student |Improved over hls/her past performance. The
team demonstratling the greatest |Improvement may be
recognlzed In a weekly newsletter.

The second approach |s the Team-Games-Tournament
(TGT). The procedure |s the same as that |In STAD, but
Instead of taklng qulzzes, the students play academlc

games wlth other members !n the class whose past



performance was simllar to thelr own. The team score
ls also based on Indlvidual Improvements.

The Jlgsaw Method |s the thlrd approach. Students
meet In groups and the teacher glves each student an
ltem of Informatlon whlch the student must teach to the
team. Students are then Indlvidually tested for thelr
mastery of the materlal. Jlgsaw II |s the same, except
that students obtaln thelr Informatlon from textbooks,
narratlve materlal, short storles, or blbllographles.
The class |s then qulzzed for Indlvidual and team
scores.

The fourth approach |s Learnlng Together. After
the teacher has presented a lesson, students work
together In small groups on a single worksheet. The
team as a whole recelves pralse and recognltlon for
masterlng the worksheet.

Group Investlgatlon Is the flfth approach. Thls
ls a more complex method, requlring students to accept
greater responslblllity for declding what they wlll
learn, how they wlll organlze themselves to master the
materlal, and how they communlcated what they have
learned to thelr classmates.

Durlng Group Investlgatlon, students form thelr

own small groups. After each group decldes on |ts



toplc, the members research that toplc In depth, uslng
such materlals as textbooks, trade books, classroom
handouts, encyclopedlas, audlovisual alds, and even
primary sources. The students dlvide the labor In
order to cover as many of these materlals as posslble.
Durlng class time they share the Informatlon they have
collected which enables everyone In the group to work
from the same knowledge base. Each group member |s
responslible for the asslgnment and each must help the
other group members by readlng thelr Informatlon and
checklng the content and mechanlcs. The group recelves

one grade (Slavlin, 1988).

Research on Cooperatlve Learnlng

Slavin“s (1988) studles of cooperatlve learnlng
have conslstently found that these approaches Increase
student achlevement In a varlety of subject areas and
grade levels. He also found that wlthln cooperatlve
groups, the students who galned most from thls learnlng
setting were those who gave and recelved elaborate
Instructlons.

Slavin (1988) states that students need to be
taught how to cooperate and learn how to contrlbute
thelr own ldeas. They need to learn how to encourage

others to particlpate, express support for others,
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summar lze, and coordlnate the efforts of all the
members of the group. Students who have not been
taught cooperatlve skll1s may be unproductlive |n
groups. That leads to the common complalnt that a few
students do all the work.

Sleeter and Grant (1988> found that student team
learnlng Improves both academlc achlevement and
students’ Interpersonal relatlonshlps among hlgh,
average, and low achlevers. Posltlve effects on
achlevement have been found because students encourage
and help one another learn. Indlvidual accountablllty
and group rewards are necessary |f cooperatlve learnling
Is to have posltlve achlevement effects. If learnlng
of every group member 1s not crltlcal to group success,
or |f group success |s not rewarded, achlevement |s
unllkely to be lncreased above the level characterlstlc
of traditlonal classrooms.

In addlitlon to Increased academlc achlevement,
Sleeter and Grant (1988> found posltlive effects on
soclal relatlonshlps, such as lmproved race relatlons,
and attltudes toward academlically handlcapped
classmates. Thls expected learning In group dynamlcs

creates the condltlons of cooperatlve contact long
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belleved to Improve relatlonshlps across boundarles
such as race or ethnlclty.

Lucker, Rosenfleld, Slkes & Aronson (1976) found
that the posltlve effects of cooperatlve learnlng
methods on student achlevement appeared as frequently
In elementary as secondary schools; In urban, as In
suburban, or rural schools; and |ln subjJects as dlverse
as mathematlcs, language arts, soclal studles and
readlng. There |s some tendency for Afrlcan-Amerlcans
and other mlnorlty group students to galn, especlally
In achlevement, as a result of worklng cooperatlvely,
although Caucaslans In cooperatlve groups also make
more achlevement galns than Caucaslans In tradltlonal
classes.

Slavin (1988) found posltlve effects of
cooperatlve learnlng on student achlevement to be equal
for hlgh, average, and low achlevers. Posltlve effects
were seen for Afrlcan-Amerlcans as well as Caucaslans,
but were especlally strong for Afrlcan-Amerlcans.
Johnson, Johnson, and Holubec (1986) found that one of
the strongest princlples of soclal and organlzatlonal
psychology s that worklng together to achleve a common
goal produces hlgher achlevement and hlgher

productlvity than does worklng by oneself.
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Not all researchers are as unlversal In thelr
endorsement of cooperatlve learning. DeVries, Mescon
and Shackman (197%a), Edwards, DeVrles and Snyder
(1972), and Slavin and Olckle (1971), found greater
galns for low achlevers. Hulton and DeVrles (1976)
found that students who preferred to cooperate learned
best In a cooperatlve program, whereas students who
preferred to compete did best In a competltlve program.

Studles conducted by Hértz-Lazarowltz, Sharan, and
Stelnberg (1980) and Slavin (1985) conflrm earller
research which Indlcates that students who work
together 1lke school better than those who are not
allowed to do so. They also llke thelr fellow
classmates more. Students who have worked
cooperatlvely are more llkely than others to be
unselflsh and to belleve cooperatlion !s good. They are
also more llkely to say that they want classmates to do
well In school and that they feel thelr classmates want
them to do well.

Students’ attltudes are more favorable toward
school when cooperatlve learnlng strategles are
applled. They belleve that teachers, teacher aldes,
counselors, and princlpals are Important and posltlve;

teachers care about and want to Increase students’
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learnlng; and teachers and princlpals want to be
frlends wlith students. Students experlenclng
cooperatlve Instructlon appear to llke the teacher
better and percelve the teacher as belng more
supportlve and acceptlng, academlcally and personally
(Johnson & Johnson, 1978). The posltlve attltudes
displayed In cooperatlve learning could be those whlich
potentlal dropouts need to develop to help them stay In

school untll they graduate.

Presldent Bush, In hils flrst State of the Unlon

Address In January, 1990, announced that the Unlted
States must lIncrease the school graduatlon rate to no
less than 90 percent by the year 2000. Explalnlng why
some marglnal at-rlsk students leave school whlle
others stay to graduate 1s both dlfflcult and complex.
Part of the dlfflculty 1s due to the lack of a standard
deflnltlon of the term "dropout". Some admlnlstrators
characterlze them as students wlth a poor attltude
toward school, low grade polnt average, or behlnd In
credlts ("Bush announces," 1990).

Hahn (1987) noted that the publlc schools In
Chlcago have nineteen dlfferent "leave codes" for

students who leave school before graduatlon. Some of
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the categorles are "lost-not comlng to school', "needed
at home", "marrlied', and "cannot adjust". Hahn (1987)
also stated that "ghost students" padded the rolls of
many schools to lncrease the average dally attendance.
Thls allows schools to obtaln funds even though the
students had been truant beyond the legal number of
days.

There are two common formulae that school
distrlcts use to determine the number of dropouts.
Flrst, many distrlicts stll]l estlmate thls by an annual
count of how many students stopped attendlng school
that year. However, an Increasling number of school
distrlcts are more accurately estimating the number by
using the cohort dropout rate; thls iIndlcates how many
enterlng freshmen graduate four years later (Harrls &
Loughrey, 1990).

Estlmates of the percentage of young people who
drop out today vary, depending on whose statlstlcs one
chooses to use. The Natlonal Center for Educatlon
reports that the number of elghteen and nlneteen year
olds not enrolled Is 14.3 percent (Iowa Department of
Educatlon, Vol. 19, 1987-88). Bosma (1988) flnds
dropout rates for mlnorlty groups vary widely from

gstate to state and reglon to reglon, but natlonal
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flgures Indlcate a 25 percent for Afro-Amerlcans, 40
percent for Hlspanlcs, and 42 percent for Natlve
Amerlcans. The Iowa Department of Educatlon llsts
demographlcs of the reglon In the Unlted States, and
urban school settlngs as reasons for dropplng out (lIowa

Department of Educatlon, Vol. 19, 1987-88).

Specla)l Needs of Dropouts

Dlsclpllne or student conduct has long been
percelved as a majJor problem of publlc schools. Bartz,
Hl11lman, and Uchltelle (1989), collected Informatlon
about the Impact that school suspenslons, used as a
control measure, have on the dropout rate. Informatlon
was primarlly gathered on urban Afrlcan-Amerlcan
students who chose to attend maJorlty whlte suburban
schools as a part of an Inter-dlstrict desegregatlon
plan In the St. Louls, Mlissourl area. The reason for
thls study was to gather Informatlon whlch would be
used to propose strategles for reduclng the rate of
suspenslons, an act they belleved led to dropplng out.
These researchers found that students suspended
repeatedly In the elementary grades were twelve tlmes
more llkely to experlence multlple suspenslion In the

mlddle grades, and they clalm that these sltuatlons
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eventually led to dropplng out. Whlle large numbers of
suspended chl ldren were Caucaslan, proportlonally more
were Afrlcan-Amerlcan, poor, and male. Reasons for
eventually dropplng out were disllke for school,
suspenslion and expulslon, and home problems. They
suggested Integratling the varled cultures of the
student populatlon Into the currlculum, and provlidlng
approprlate academlc asslignments to relnforce
Inter-cultural understanding. Nothlng was mentloned In
these reports about preferred learning styles due to
culture.

Harrls and Loughrey (1990) conducted a study In an
urban New Mexlco hlgh school. The subjects had GPAs
below 1.0 or less than a "D" average. NIinth and tenth
graders were chosen. Slxty percent of the 235 attltude
surveys were malled to ninth graders and forty percent
went to tenth graders. In each malllng was an
explanatory cover letter and a parent permlisslion form.
An estlmate based on surnames |ndlcated that
approxlmately two-thlrds of the students were Caucaslan
and the remalnlng thlrd were Hlspanlcs.

Some major reasons for dropplng out Ilncluded
students’ negatlve feellngs about thelr poor grades,

allenatlon from peers, boredom, or the feellng that
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academlc challenges were too great. Of those wantlng
to stay, 81% sald they llked belng with frlends, 48%
sald they had frlends who wanted them to stay, and 51%
Indlcated they were recelving extra help.

The thrust of Eberhard‘s longltudlnal study (1989)
was to provide data for characterlzlng Natlve Amerlcan
secondary urban dropouts. Four cohorts, or graduatlng
classes, were examlned: (a) 1980-84, (b> 1981-85, (c)>
1982-86), and (d) 1983-87. Dropouts and "stayers" were
examlned on slx varlables: (a) academlc achlevement,
(b) famlly moblllty, (c> famlly constellatlon, <(d)
school attended, (e) gender, and (f) trlbal
afflllatlon.

Eberhard (1989) found elghty-elght percent of the
Natlve Amerlcan puplls |In thls study dropped out after
belng retalned. GPAs were slgnlflcantly hlgher for
those who stayed In school; math or Engllsh seemed to
be thelr strong subjJects. Parental support was
Important. There were no speclflc gender Impllcatlons.
The more often students moved, the more llkely they
were to drop out. Impllcatlons concernlng school
cllmate were unclear, urban schools were preferred over
reservatlon schools. Data on trlbal afflllatlon showed

that NavaJo pupl1s were less llkely to drop out than
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all other trlbes. Thelr dropout rate was 27 percent;
the dropout rate of all others was 60 percent.
Eberhard (1989) also belleves that Indlvidual
learning, Includling computers, should be expanded. He
says old practlices such as malntalnlng the pupll as a
passlve learner, competltlve environments, and

retentlon practlices should be re-examlned.

The Impact of Cooperative Learning on the Drop Qut
Rate for Stated Mlnorltles

Does cooperatlve learning Ilmpact dropout rates of
mlinorlitles? The followlng studles on Afrlcan-Amerlcans
and Hlspanlcs Indlcate that It could, In a poslitlve
way. However, the bulk of the research uncovered on
Natlve Amerlcans cltes varlous Intrinslc values and
behavliors that would tend to block the advantages of

learning In a cooperatlive settling.

African-Amerlcang

Shade (1982) and Jones (1989) found Afrlcan-
Amerlcan students, from an early age, to be
gslignlflcantly more person-centered than malnstreamed
chlldren who are characterlzed by an object-centered
approach to learning. The helghtened tendency toward

gsoclallzatlon In the Afrlican-Amerlcan communlity may be
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due to hlstorlcal settlngs that requlred Afrlcan-
Amer lcans, for survlval purposes, to be hlghly
senslitlve to the moment-by-moment moods of others.
Both Shade (1982) and Jones (1989) found that
Afrlcan-Amerlcans prefer, and learn better, lf many
stimull are present at one tlme, and they do markedly
better |f formats have hlgh varlablllty In problem
solving tasks.

Smith (1986) and Vasquez (1990) studled Afrlcan-
Amer lcan students and concluded that teachers should
provide actlvitles that allow Afrlcan-Amerlcan students
to work on proJects wlth others In small groups, to use
more people-deal lng-wlth-one-another concepts |In math,
and to have more opportunlty for student lnput and role
playlng.

These clted researchers are espousling cooperatlve
learning for Afrlcan-Amerlcan students. By determlnlng
the kilnds of actlvitles or practlices they would prefer
to engage In, the cognltlve performance of Afrlcan-
Amerlcan students In a school settlng should Improve

(Jones, 1989).

Hlspanlcg
The studles conducted by Smlith (1986) and Vasquez

(1990) also Included Hlspanlc students. These
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regsearchers found that many of these students are
distingulshed by a sense of loyalty to famlly. Vasquez
gstates that soclallzatlon of thls type cannot help but
produce a sense of motlvatlon that |s other-dlrected,
external, and famlllal. Furthermore, he reports that
Hlspanlcs and malnstream students dlffer signlflcantly
along the dlmenslons of cooperatlon and competltlon.
He found that the preference of many of these Hlspanlc
learners |ls for actlvitles In which they can achleve a
goal wlth other students. In confrast, he flnds that
malnstreamed youths learn early on to be competltlve,
to strlve to be number one and to achleve |In school at
someone else’s expense.

Valverde (1984) conslders the most potent factor
related to achlevement, and consequently having the
greatest promise for program Interventlon and
remedlatlon, Is the cognlitlve style of Hlspanlcs. Thls
study of Hlspanlcs revealed that they tended to be more
fleld dependent rather than fleld Independent.
Valverde (1984) states that fleld dependent students
view thelr environment as unlfled and havling an
Inherent order. They learn more readlly when worklng
together and when competltlion Is minilmlzed. Program

Interventlon, therefore, In mathematlcs should favor
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soclal content, group learnling, and a minlmal amount of
competl!itlion.

Accordling to Connoly and Tucker (1982), Hlspanlc
chlldren are taught to be cooperatlve and have a sense
of communlity. As a result of thls, they many tlmes do
not see the relevance of the Instructlon they recelve
In school. Therefore, they may not achleve
academlically nor appear to have hlgh academlc
asplratlons.

Dodd, Nelson, and Peralez (1988) suggest
presentatlon of actlvitles In ways In whlch chlldren
can work together because they too found Hlspanlc
chlldren feel more comfortable when attemptling new
tasks |f they are allowed to work wlth other chlldren.
Freedom from tlme constralnts, withln llmlts, Is
another suggestlon; the Hlspanlc "ahora" (now) means
gsometime In the present. U0Other events may lntervene
and (now) may be extended conslderably. Thus, the use
of time |s lelsurely and conslderate and walts for
everyone. It does not preclude thlngs belng
accompl Ished or completed, but It Includes
Interruptlons and delay. Touchlng, oral communlcatlon,
displays of warmth and affectlon are other aspects of

Hlspanlc cognltlve and soclal behavlior. Research
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evidence complled by Smith (1986), Vasquez (1990),
Valverde (1984), Connoly and Tucker (1982)>, and Dodd,
Nelson, and Peralez (1988), suggests that a cooperatlve

learnlng approach would be a preference for Hlspanlc

chlldren.

Native Americang

Most of the research on Natlve Amerlcans has not
supported cooperatlve learnlng as an approach that
would make a marked dlfference In whether these youths
stay In school or drop out. The followlng researchers
studled varlous trlbes In an attempt to dlscern reasons
for thelr fallure to become |Interested enough to
complete school. Some views were common but there also
were dlfferlng oplnlons as to how to Insplre these
students academlically.

Results of the Meyers-Brlggs Personallty Indlcator
clted In Meyers and McCaulley (1985), and admlinlstered
by Hultt (1988), to Navajo college students ralsed on
the reservatlon concluded that Natlve Amerlcans vlewed
themselves as Introverted on the personallty lndlcator
(64.6%) and they preferred enhanced lecture wlith fllms
and overheads, In a loglcal step-by-step fashlon.

Hultt (1988) stated the Indlcator revealed that Navajo

students prefer to work iIndlvidually and may not relate
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well to self-paced Instructlon, an Integral facet of
cooperatlve learnlng. Rather, these students may
respond well to sltuatlons where a teacher Is settlng
goals, checklng for progress, and provlidlng feedback on
task completlon. He advised usling computer Instructlon
as long as It Is not self-paced. The results also
showed that Navajo college students are much more
homogeneous than are non-Natlve Amerlcan students.
Hultt (1988) went on to report data collected In
reservatlon schools at the junlor and hlgh school
level. The data suggest that relatlve percentages of
personallty types at thls level are similar to the
Navajo col lege students, and recommendatlons to
Instructors would be simllar too. Hultt (1988)
cautlons about the generallzablllty of thls data. He
observes that one mlght expect that Navajo students who
grow up In dally contact with the majority culture, off
the reservatlon, will not show the same homogenelty of
personallty type as the students In thls partlcular
gstudy. Therefore, the flndlngs of thls study may be
less approprlate when deslignling Instructlon for
Indlvliduals 1lving off the reservatlon. Hultt (1988)
concludes that these results and accompanylng

suggestlons for teachlng strategles should be
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consldered as merely a startling polnt for determlinlng
personallty tralts, preferred learnlng styles, and
preferred teachlng methods.

Forrest Cuch (1987), Educatlon Dlvislon Head for
the Ute trlbe, studled the phllosophles, values, and
bellef systems of Utes and Anglos. He states that
although a lot of studles have been conducted, none
have looked deeply enough Into the Natlve Amerlcan
world to develop an adequate understandlng of the
soclo-cultural Issues confrontlng Natlve Amer!lcans.
Some aspects of thelr culture are that they are
bellevers In free will, they belleve In "flowing" whlch
suggests llving In the here and now; the parental role
Is one of advising and admonltlon and seldom one of
force. Therefore, Cuch (1987) suggests experlentlal
learning where a greater emphasis is placed on
Indlvldual cholce and Internallzatlon of actual
experlences and consequences, rather than upon
adherence to rules and standards of moral conduct.
Self-rellabllity becomes the rule. Cuch (1987) states
that when Ute chlldren leave thls flexible/permissive
environment and enter a hlghly structured, rlgld,

controlled environment they mlight become violently
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angry or completely wlthdrawn. They tend to classlfy
the new sltuatlon wlth more famlllar ones.

Cuch (1987) states that Instructlonal approaches
should be hollstlc In nature, and he advocates uslng a
multl-sensory approach wlth a slgnlflcaht amount of
social Independence. He also says Ute people are
Indlviduallstlc even though the domlnant culture
Inslsts upon strlct adherence to soclal norms and group
standards of behavlior. He theorlzes that Ute
Indlviduallsm may stem from the establlshed fact that
prlor to reservatlons, Utes were never actually one
nation or large trlbal group; lnstead, they were
comprlsed of many famlly grouplngs scattered throughout
western Utah and eastern Colorado.

Accordlng to Cuch (1987), Anglos belleve In
competltlon and aggresslion. They belleve In strict
dlsclplline of chlldren and they belleve In evaluatlon
of others. The Utes’ bellef systems do not match up
wlth Anglo culture bellef systems, but some bellefs do
match up with phllosophles of cooperatlve learnling.
Those would be non-competltlve and non-agresslve
behavlor, and freedom of cholce.

Rhodes (1988) studled Hopl! as well as the Navajos

and states that the Hopls also need a hollstlc approach
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to educatlon. He found that these trlbes are also
gsel f-evaluators, preferring to work alone, showlng
thelr work only after they are comfortable wlth Iit.
The emphaslis |s on success rather than learning through
fallure as |s the norm In malnstream technlques. He
suggests projects, lndlviduallzatlon, experlmentatlon,
peer teachlng, non-threatenlng evaluatlons,
relnforcement, structured play, lncubatlon time, and
prlvate practlice time. Presentling the whole idea
flrst, detalls later was another approach he suggested.

Trimble and Flemlng (1989) report that the U.S.
Bureau of Census currently recognlzes over 500
dlfferent trlbes and 187 Indlan languages. They
belleve that "brldglng the gap between Indlan and non-
Indlan world Is cruclal to the success of thelr
school lng" (Trimble and Flemlng, 1989). They further
belleve that educators have to use materlals and
teachlng methods relevant to Indlan cultures.

Gllllland and Reyhner (1988) and Locust (1988)
found that some common core values are shared by many
trilbes. Among the common values are cooperatlon,
sharlng, and harmony.

Lee Little Soldler (1989), head of elementary

blllngual and readlng educatlon In the College of
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Educatlon, Texas Tech Unlverslity In Lubbock, advocates
cooperatlve learnlng for Natlve Amerlcan students. She
gstates that educatlon must have personal meanlng for
students. Educatlon must begln where students are,
wlth materlal that Is relevant to thelr culture. She
says core values of Natlve Amerlcans are group-centered
and Include cooperatlon and sharlng. They are
accustomed to sharlng whatever they have wlth many
famlly members at home, and thls sense of soclablllity
Is carrled over Into the school settlng.

Little Soldler (1989) also states that tradltlonal
Natlve Amerlcan famllles encourage chlldren to develop
Independence, to make wlse declslons and ablde by them.
Natlve Amerlcans respect and value the dlgnlty of the
Indlvidual; chlldren are afforded the same respect as
adults. Thus, thelr locus of control |s Internal
rather than external; they are not accustomed to
viewlng adults as authorltatlve flgures who Impose
thelr will on others. Natlve Amerlcan students
enterlng school for the flrst tlme may respond wlth
confuslon and passlvity to an authorltarlan teacher who
places many external controls on them.

Little Soldler (1989) feels that the problem

faclng educators |Is to bulld a warm, supportlve
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learning environment for Natlve Amerlcan students
wlthout compromlsing educatlonal goals. She says that
to make cooperatlve learnlng work, educators must rld
themselves of the notlon that students who help other
students are somehow "cheatlng". Educators are
programmed fo view learning as a competltive actlivity
and tend to overlook the value of group methods of
reachlng Indlvldual goals.

Cooperatlve learnlng 1s based on princlples of
team sports, and Natlve Amerlcan students have a
herltage of playlng team sports and are avlid team
competltors (Little Soldler, 1989). Cooperatlve
learnlng teams work toward a common goal. Team members
dlscuss problems, make declslons, and qulz and
encourage one another. The teacher serves as a
resource, gulde, evaluator, catalyst--a teachlng role
that 1s compatlible wlth the attltudes of Natlve
Amerlcan students who look to thelr elders for wlsdom
and counsel.

Little Soldler (1989)> concludes that cooperatlve
learnlng Improves student achlevement. It also matches
such tradltlonal values and cultural behavlors as
respect for the Indlvidual, development of an lnternal

locus of control, cooperatlon, sharlng, helplng, and
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harmony. Cooperatlve learnlng can lmprove the
attltudes of students toward themselves, toward others,
and toward school, as well as lncreaslng cross-raclal
sharlng, understandlng, and acceptance. She concludes
by statlng that 1|f Natlve Amerlcans are to have a wlder
array of cholces In thelr adult llves, our schools must
kbe more responslive to the maJor problems In thelr
educatlon and more wllllng to conduct experlments to

flnd solutlons.

Summary and Conclugions

Thls paper reports on the concerns and cltes
gstatlstlics about the alarmlng dropout rate among
mlinorlty students. Emphasls has been placed on three
mlnorlty groups In Amerlca, Afrlcan-Amerlcans,
Hlspanlcs, and Natlve Amerlcans. The revlew of these
dlfferences and the revlew of cooperatlve learnlng as
an alternatlve learnlng/teachlng style |s presented to
determlne whether cooperatlve learnling would be an
effectlve strategy to Implement wlth these mlnoritles
In order to Improve thelr academlc competency and self-
Image, thereby keeplng them In school.

Studles have shown that dropout rates usually
decrease when there 1s an Increase |n academlc

competency and self-lmage. Afrlcan-Amerlcans, wlth a
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hilstorlcal background of oral tradltlon and the
necesslty for soclallzatlon, beneflt from cooperatlve
learnlng. Jones (1989) states that slnce culture
exerts Its Influence on cognltlon, cooperatlve
learnlng, wlth Its small group Inteactlons, group
declslons, and group efforts, provides the soclal
cognltlve approach most meanlngful to Afrlcan-

Amer lcans.

Valverde (1982) concludes that the underachlevement
of Hlspanlcs In the Amerlcan educatlon system Is well
documented. Research efforts have provided greater
Inslghts Into the Hlspanlc chlld’s cognltlve and
affectlve styles. Academlc performance |s enhanced by
cooperatlve learnlng because of thelr adherence and
deep-rooted tles to bellef In famlly and cooperatlon
Instead of competltlion within the famlly.

Not all research supports the use of cooperatlve
learning with Natlve Amerlcans, although there |s
support for thls teachlng approach. The bellef systems
of the NavaJo, Ute, Hopl, and Sloux Natlve Amerlcans
are so simllar one might conclude that most of the
Natlve Amerlcan groups belleve and react to school
sltuatlons simllarly. Cuch (1987) and Little Soldler

(1989) say that cooperatlve learnlng Is found to be
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useful In ralslng academlc achlevement and promot ng
Inter-raclal frlendshlps In urban classrooms. Locust
(1988> and Gllllland and Reyhner (1988) support Cuch’s
(1987> and Llttle Soldler’s (1989) polnt of view that
brldglng the gap between the Indlan and non-Indlan
worlds s cruclal to the success of échoollng, and they
conclude that there are some common core values that
are shared bg'many grlbes. Among the common values are
cooperatlon, sharlng, and harmony. These students
would tend not to respond to competltlve learnling
sltuatlons; they would llkely prefer noncompetl!ltlve,
Indlvidual, or cooperatlve actlvitles. Follow- up
studles of cooperatlve learnlng need to be conducted
wlth Natlve Amerlcan students--in both homogeneous and
raclally mlxed classrooms (Little Soldler, 1989).

If mlnorltles are to enJoy the beneflts that
should accrue from schoollng, educators must devl!se
strategles that allow all mlnorlty cultures to flgure
promlnently In the learnlng process. Cooperatlve
learnlng 1s one strategy to be serlously looked at In
the educatlonal procesé. The flndlngs of thls research
paper support the use of cooperatlve learnlng for
Afrlcan—Amerlcéns and Hlspanlcs, but not as

concluslvely In the classrooms of Natlve Amerlcans.
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