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Chapter 1
INTRODUCTION

If there 1s snv reason for educgation to be a stimulating
-and challenging profession, grappling with the inadequacies of
the present bubTic educational structure sand traditional
teaching methods would suffice. Two areas now experimenting
with ways to meet deficiencies are the Instructional Media
Center and Social Sciences. Both fields are among the highly
traditionally oriented areas in the public school and both
have heen analyzed and diagnosed as to their deficiencies.
The problem has devolved into one of finding appropriate
remedies.

The IMC has been declared by many to be an integral
part of the school system. As such it must have an effect
on every student to helv him achieve his potential as =
meturing human being. Furthermore, the IMC i1s not 1imited to
print materials but 1is supposed to offer a tempting and intrigu-
ing variety of learning methods with nonprint and print materials
used to their optimum. Thus the concept of an IMC 1is one
of being an indispensable part of the curriculum because of
its materials and the librarian's ability to index and utilize
them more efficiently than a single classroom teacher. This
is especially necessary where several teachers are assigned
to one subject area such as world history or American Government.
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The field of social science has in recent years
been undergoing a series of projects such as the Harvard
Project. These are designed to investigate new vossibilities
of teaching in the social sciences. From some of these
projects has come the renewal of interest in the Inquiry
Method with the Penton series of texthooks for world and
Americen historv. The empvhasis in most of the projects
has been on utllizing primarv materials such as speeches,
letters, etc. as much as nossible. Another goa2l is to motivate
students to participate more in the learning activityv and not
be merely psssive listeners. As a2 result, teachers are en-
couraged to move away from the texthook method of teaching
and use a wider variety of media.

In reality, social stience teachers have usually
recognized the value of audiovisual materials in learning, and
it 1s a rare social studies teacher who uses only a Bblack-
board. It is even more rare if that method is effective es-
pecially when trving to describe 1ife in another period of tire.

The main problem in social studies is effective use
of audiovisual materials., Often the teacher may have had little
to sav in determining if = film on the Middle Ages will help
emprhasize 2 point about that verlod in the method he wants
used. Or he may wish for a few pictures to demonstrate a voint
and can find only fiftv minute films.. And sometimes the idesa
he has in mind for his unit requires showing pictures or
maps from a wide variety of sources which may require more effort

than he feels 1s needed to teach the unit.



Furthermore, it is less time-consuming and less
frustrating to follow a textbook's pattern of units than to
develon the unit so that the texthook is supplemental. It is
also less costlv. Thus the teacher finds himself not determining
the curriculum and sometimes not even the method of teaching it
if he follows the study guide exvlicitly. 8o although the
tescher would 1ike to utilize more medis and experiment with
different units he is 111 prepared to do so. As = result, most
audlovisual materisal ased in a social studies classroom is
on a sunplemental and often entertaining basis.

When one considers the fact that high school students
often do not find the texthook relevant to themselves and that
they are attuned to a multimedlia approach because of television
and radio, the need for change becomes crucizl. But teachers
rarely effectively change a curriculum single handedly; they
need the librarian to suvport their goals. And thev need to
he saware of thils.

One srea widely ignored in social sciences in high
school 1s the American Indien. The American Indisn Historical

Society recently published Texthooks and the American Indisn

in which over 300 texts were examined by Indian scholars,
native historians and Indiasn students. The results were dis-
couraging for a field that is making strides in the Black
Studies:

Wot one could be avproved as a dependable source of
knowledge about the history and culture of the Indian
people of America. Fost of the hocks were, in one way or
another, derogatory to the stive Americans. Most
contained misinformation, distortions, or omissions of



important history.1
The American Indian Historical Soéciety views this
as alarming because of the value still placed upon textbooks
in teaching history.

There is a difference between a book for general
readership, and one accepted for classroom use, In the
first case, the individual has a choice and this choice
we must protect. It is part of our freedom. The student,
on the other hand, has no choice; he is compelled to
study from an avproved book. In this case, we have a
right to insist upon truth, accuracy, and objectivity.

However, merely changing a textbook approach will

not solve the 1immediate problem. Most textbooks remain as
part of the teacher's equivment for about five years or un-
til the vprincipal decides that a new textbook is needed. Thus
a conscientious teacher must prepare units for material not

covered or ignored by the textbook. Again, as this is a

monumental task, the librarian should assist.
THE PROBLEM

Statement

In order to develop a curriculum which is more
relevant to student interests and the school's needs, the
1Tibrarian and teacher have certain duties to perform. The
teacher defines the objectives deslred; the librarian pro-

vides and develops medis which achleve these objectives,

1Jeannett Henry, Textbooks and the American Indian,
ed. Rupert Costo (San Francisco: Indian Historical Press,
1970), p. 11,

21pi4.
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Therefore, the librarisn and the Instructional lMedia Center

are the hest sources not only for commercially produced materials
hut for those which the school produces, Possibly the most
effective sres to vroduce materials would be in units not

covered adequately by the textbook, in this case, the American

Indien.

Analysis
Although both the teacher and librarian should dis-

cuss the objectives of a unit, especially the long range
objectives, the fteacher is most aware of the scheme of the
semester's organization, and how the unit will fit in re-
lation with other units, a primary concern to effective learn-~
ing, Therefore the teacher must make the final decisions about
the obhjectives and the mode of teaching the unit.

Once the objectives are estahlished, the librarian
is 2aMle to determine the hest media to achieve these aims.
In the case of the American Indlan, an Inquiry method was deter-
mined by the teacher to be the best approach. Thus the obhjec~
tives, which can be found in the Apprendix, are based upon
the decision to let the sudents make and test their own hy-
rotheses.

A slide-tape was used as an introduction to this
unit for several reasons. First, it is relatively a uniqgue
experience at the high school level. ost students have never
seen a2 sllide-tapve hefore snd this would hold thelir attention.
Secondly, it would motivate students to begin using pictures

a8 a means of learning about history as well'as print materials.



Thirdly, it would be of sufficient brevity to stimulate
interest in the American Indian but not give all the in-
formation at the beginning of the unit.

The 1librarisn has other reasons for using a slide-
tape as orposed to producing other material for a unit. For
instance, the majority of the processing and mounting is done
a2t a2 film laboratory which means that the most time-consuming
and difficult part of photogravhy is handled by trained peonle.
The cost of developing film is inexvpensive in time and money
as shown on the Table of Costs in the Appendix. Second,
the film is easily obtalinable and again inexpensive when
compared with ordering or purchasing a 16nm film or a filmstrip.
Third the slides can be kept for future use within the IMC.
There 1s no problem about ordering and re-~ordering the software
only to find it 1is unavailable at the particular date wanted.
Finally, the slides can be used in other subject areas such
as’ art or English as well as Americaen History. The same
reasons generally apply for the use of tapes. In addition,
the tape can be revised to add more slides or to fit a
different unit. Combining the two media provides more interest
to a presentation and can strengthen the desired effect,t

The egquipment used to develop the slide-tape is
listed in the Appendix. Most of this equipment is easily found

within the library or school at present and thus additional

1Jerrold . Kemp, Planning and Producing Audiovisual
Materials ( 24 ed.; San Francisco: Chandler Publishing Co.,
1968), p. 36.




ptrchases wouls be unnecessary. A problem may 2arise in
obtalning a copyv desk if the budget for audiovisual hard-
ware is low. But considering the use one could make of

it 2as 2 teaching a2id, the expense could he justified. &1so,
this could be used by a2 photography club if one is active
in the school. Thus students could benefit directly and
indirectly from it.

As an introduction to the American Indian enough of
the various topics, such as Indian warfare, culture, religion,
concerning the American Indian are included to insure fur-
ther research either within the class or independently. In
an Inquiry spproach, the student bhe naturally exploring
further into materisals that the library offers. This again
is part of the reason for brevity on various aspects such
28 the ¢common characteristics of Indians. By selection of
various media on the Indian, the librarian can guide this
study indirectly. For instance, in the lMidwest, the majority
of informstion may concern the Sioux and Blackfeet with a
sample representation of other tribes in other areas. The
problems of Indians could be studied using these as the
main examples as they would be familiar to students in this

area .

Delimitations

In develovning thils slide-tape, the overall unit and
evaluation of it sre not considered. This would he the
teacher's sole responsibility, although the librarian may
offer advice., The librarian should be aware of these ob-

jectives, however as much of the students' work will be in



the IMC., In fact, the slide-tape should be in the INC:
for reference by students.

The Inquiry Method is the sole method of teaching
considered in developing the slide~-tapre. In developing a
slide-tave or other nonprint, the librarisen is working
with one teacher and would therefore be concerned with one
method. The implication here is thet the librarian is
familiar with different methods of teaching and is able to
devise ways to make these methods more effective. There-
fore when s teacher wishes to use a particular wmethod, the
librarian 1s able to make accessible those pertinent materials,
and produce them when necessary.

The Inquiry Method is an innovative procedure when
compPared with lecture or guided dilscussion. The librarian
may helv change and vary learning methods by demonstrating
with a unit such as the American Indian the exciting pos-
Sibilities of the Inquiry Method. Its biggest asset seems
to be that students discover they are encouraged to use their
imagination and explore all possibilities related to an
incident without fear of censure from the teacher.

Another limitation in the slide-tape is that it is
oriented toward the high school. The narration contains
a more sophisticated vocabulary than could be used in
elementary or junior high. Also it might be better to focus
in an earlier grade level on one concept instead of trying
to combine too many different concepts at once.

Finally, in developing the unit a bias is developed

in favor of the American Indisn. This is partly personal and
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partly to provide a counterbalance to the textbook which probably is
derogatory or ignores the American TIndian altogether, It should en-
courage atudents +o make a2 more positive analysis toward all minorities

in Arerica from an historical perspective,
THEORETICAL TFRAMEWCRK

‘The production of materials for teachers can be accomplished when
the roles of the teacher and librarian are clear and yvet flexible enough
to fit different teaching units., This production also means an experienced
knowledge of teaching methods and a knowledge of the preparation involved

in production of materials.

Basic Definitions

In oxder to properly follow the material the following terms
have been defined as to their roles:

IMC. The TMC or instructional Materials Center of library is
regarded as the key circulator éf coordinator of commercial materials and
producer of materials to fit the nceds of the school's curriculum and
students. The person in charge of these functions as the adninistrator
is the librarian,

Inquiry Method. This method i m2inrly used in relation to the

area of social studiesxalihbugh it could be adapted to other subjects. The
basic characteristic of the Tnquiry Method iz its purposz, which reflects
the changing attitude about the purpose of cccial studies in the echools.

Tt should be remembered that the purpose of the social s+tudies enter-
pricse is not only to develdp the ahility of students to identify de-
pcndable generalizations “but to be able to outline steps to be taken,
roads to be traveled, utilizing both cognitive (analytic) and intuitive
(creative) processes and skills, All these are indispensablc elements
and constitutc inseparable components of thc proposed new social
studies program. The social studies curriculum should he comprised
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" produced in the school, The various parts of the clide-tape can be used
separately and referred to later when desired. »Development of the slide-
tape requires a team approach between the teacher and librarian on the per-
>formance of certain functions involved in producing the slide-tape. The
teacher determines the objectives and method of teaching; the librarian de-
termines the Tinal selection of media which will be used in the slide~tape
and makes this and the equipment available. Qertain fonctions can be
interchangeable such as writing the zseript or choosing the pictures., This

is decided betwecn the two people,

Basic Assumptions

In using this slide-tape, it is assumed that the teacher has done
most of the groundwork in developing objectives and structuring the rest
of the unit as fas as possible activitics which may occur. The librarian
may advise the teacher in these matters if cbnsulted, but the main role here
is to provide the necessary materials. It would probably be wisest for the
librarian tp obtain ac wide a varieiy of materials as possible, for many
pictures of excellent quality can be found in art books or collections
of photographs about a period of history. Thus the librarian should be
aware of the variety of types of pictures which shonld be examined in or-
der to make a better decision as to the best picture for the ldea that is
being used. Then too, primary material is often scattered within secon-
dary sources which the librarian may be able to point out 1f the teacher
is unaware of its existence,

Secordly, the teacher and students should be familiar with and
have previously used the Inquiry Method. Since the Inquiry Method tries
to fit parts or units into a whole, this requires alrost total use of the

Tnquiry Method in the course. And starting on.a relatively unfamiliar unit
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vith an unfamiliar method to both students and teacher can have disastrous
consequences unless this is meart to be the first unit of the year. This
wonld not be recommended for the slidé—tape on tﬁe American Irndian as there
‘are 2 wider varicty of concepts presented in a manner which could be con-
Tusing and discouraging to one not familiar with Inquiry. Also nothins de-
finite is stated as a conclusion abovt the Indian except at the very bhe-
ginning.  Thus there should be preliminary work done by the teacher, the

students, and the librarian in using Inquiry so that all are aware of what

ic required of ther to implement this method.

<

The teacher and librarian chould have already established a working
relationship prior to the developmert of the zlide-tape, Therefore the
teacher knows that the librarian encournges and is eager to see more non-
»int used in instruction. Furthermore, the teacher knows the librarian and
IMC are extensions of the classyroom. The librarian is alert to issues with-
in the soclal studies and how these can be implemented into the curriculum
to enrich it. The IMC i35 deorigned to make these materials easily accessible
to students and teachers. Furthermore, the librarian continues to meet
individual student's needs on the subject after the unit has been finished.

Finally, it is assumed that the equiwnent is available and in working
condition, Also the actval taking of the pictures could be done by an aide,
TTA, or clerk if they have some %talent in this direction., And the taping
could be>done by either the teacher or librarian depending upon who writes
the script and who has the beticr voice. But the primary assumption here

in that both the teacher and librarian understand and respect each other's

capabilities.



Chapter 2

SCRIPT TO THE AMERICAN NATIVEY :
STEREOTYPE OR REALITY?

As arranged here, the script includes a brief descrip?
tion of the slide used wlth the narration. Theoretically, the
script should support the slide as an éxplanation. In an In-
quiry unit in which primary materials are used extensively,
explanations are generally avolded. Instead, the student is
encouraged to make his own hypotheses from what he sees and
hears rather than accepting a secondary source's, 1. e., the
téacher, interpretation. As the students explore the subject -
further, &t is hoped that these slides. and the narration can
be re-used for a more concentrated examination, either separately
or, together, as the $lide-tape covers the materlal rather fast.

The script is divided into two parts: The American
Indien a2nd The people. These terms were chosen as titles to
identify the name which the white man uses for the American
Native and the name most Natives glve themselves. The first
part covers the stereotype of the blood-thirsty savage and
briefly explores some of the reasons for thils image. Generally,
the cause was & lack of communication between the Native and the
European, Shirley Hil11l Witt states:

The Americans embraced a bewlldering array of widely
dlverse languasges. Adjacent tribes very often used tongues

13
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unintelligible to thelr neighbors. Bilingualism and multi-
lingualism was well=nigh essential for trade and other inter-
tribal business among Indlans for.centuries. Several sign
languages were developed to overcome linguistic barriers.

And then came 0ld World peoples with their myriad
‘tongues. And even though English may have been the official
language after the French and Indian War, it was not the
national language--immigrants spoke whatever language they
brought with them, although it may well have been incom-
prehensible to both fhelr European and Indian neighbors.

No wonder most communicatlion between Indians and Eur-
americans was relegated to weapon-point! No wonder the
Indisn seemed mute, wooden. Perhaps he was.

Al though this lack of communication 1s not openly
stressed in the slide-tape, the teacher could reveal this
concept by seversl means. The easlest would be shutting off
the tepe recorder at the picture of the map which shows the
various language areas found in America and pointing out the
number of language groups and their location and discussing
the implications of so many languages. In fact it is hoped that
the tape can be shut off and a particuiar slide discussed in more
detall 1f the teacher declides this 1s necessary. Another way
is 'to discuss the narration of the second patt which consists
mainly of quotations made by Indian orators and writers. The
concept of communication and understanding between cultures
could be discussed by replaying the tape and listening to
what 1s said.

There i1s an effort to engage the students' sympathies
for the American Indisn through the use of the sllde-tape.

This 1s probably best achieved by viewing the slide-tape without

lsnirley H111 Witt, “Listen to His Meny Volces: An
Introduction to the Literature of the American Indian,” The
Way, eds. Shirley Hill Witt and Stan Steiner (New York:
Alfred A. Knopf, 1972), p. xxvil.
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interruption. But with proper handling and planning, it could be utilized
in the various ways mentioned. Also? since a variety of concepts are
touched upon in the narration, the teacher and students may wish to re-
examiné only one or two of the slides or quotes, or they may regroup the
slides for different ideas. This could serve as a springboard into further
study on one topic such as the Indian in America today, or the interchange
that occurs when two cultures 'meet and one cﬁlture‘is relatively isolated.
The overriding objective to this unit would be io break down the stereotypes
often assumed to be true about #11 Indians, No matter what is discussed by
the classes, this will be the goal. Possible objectives for the unit
can be fdund in the Appendix.

Finally, although much of the narration is quoted verbatim from
several sources, footnotes are not included as they would be impractical
in a taped narration. The teacher and librarian could point out the sources
used and make them avaiiable in either the librafy or classroom for students

to use depending upon the number of students involved.

s



Chapter 3
SUMMARY

One conclusion about the slide-tape on the American Indian is that
both the slide~tape and the American Indian are missing at the high school
level, ‘There seems to be no justifiable reason for this neglect as other
subjects and other types of nonprint are widely used and accepted at the
high school level,

Lack of enthusiasm to use material on the American Indian in the
high school curriculum and classroom is tragic. It differs from ignoring
Blacks in that they too are immigrants and developed a culture within the
framework of the white society. The American Indian or Native, on the
‘other hand, is an original without any European viewpoint. He was also
thoroughly familiar with the land he lived on and not an unsuspecting
or naive stranger used to a tamed environment,

The treachery,- -deceit, and risunderstanding encountered by the
American Native is on a much wider scale than Blacks in American History
which generally begins with the coming of the Buropeans. This is still
grue today for the‘white culture recognises the black man and feels he
has a place in society however low; the Indian is ignored by the large ma-
Jority and rarely considered as diiferent from the traditional stereotypes.
Many whites can say, "Some of my best friends are Black," but how many
can apply this same statement to the American Native? How many have really
seen and talked to an Indian? How many even noticed when citizenship was

conferred upon the Indians? vFurthermore, the whiteman never tried to

16



exterminate the Blacks as they did the Indian. Nor have whites con-
tinued to shut their eyes to living conditions in ghettos as they have to-
wards reservations, |

| If the present soclety is avoid adding to the guilt of history,
educators must begin to put an end to ignorance, to start an education which
teaches about minorities in such a way that an inquisitive and questioning
attitude about their way of life and the white attitude toward it is under-
‘stood. Once this is achieved, a change in the policies towards minorities
can begin,

The slide-tape is designed to obtain a reaction either for or against
the American Indian, but what is even more importaht is that it helps initiate
curiosity about the Indian, his past, and his life today. The slide-tape,
as a nonprint item, could be effectively used to promote this curiosity,
because of its greater flexibility than either the filmstrip or motion picture.

- Production of the slide-tape and other nonprint media in the high
school would thus have certain implications. First, it would encourage the
tgﬁchér and librarian to work together to develop the unit. The roles each
person has in developing the slide-tape have been described as well-defined
as far as determining the development method and media used in the slide-
tape. But with the actual production, greater flexibility is necessary.
This is true if one of the team has a talent or is better trained in
writing a script or narrating one or is better at photography. And this
flexibility may mean that the librarian has a different role in production
with different teachers. With some, the librarian may take greater res-
ponsibility for the production, with others very little, However, neither
the teacher or librarian could effectively develop an effective slide-tape
without the other person, The only exception might be when the librarian

develops a slide-tape concerned with teaching the use of the library.
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In developing this particular slide-tape the most time-consuming
part was locating the material for the slides. This also happened to
be the most interesting part of the search, There were a wide variety
of print materials which had excellent pictures, drawings, etc,; and it
was hard to make a decision as to which pictures would best depict some
general characteristic about the American Indian. Also some pictures were
chosen to show the environments the Indian was familar with and which sur-
prised the European, Thus in finding the pictures both the librarian and
teacher should'plan for several days to examine sources.,

It would probably have been easier to choose some of the pictures
if the script had been completed before the pictures were chosen. However,
while there was a wealth of secondary source material on the American
Indian, an Inquiry Method is most effective with primary sources which allow
the students to make their own observations. Therefore, the last part of
the script involved searching print materials for quotations, poems, letters,
anything which was a direct observation from either the Indian or the whites
upon %irst éncountering Indians. These were felt to be less blased as far
as supériority bf whites than secondary sources. The teacher would probably
be better able to recognize the type of source in the material which the
librarian finds, In this unit the script would probably be written by the
teacher, In most slide-tapes, the script should be written first especially
if there are only a few concepts being emphasized which was not the case
in this slide-tape.

It is hoped that this material will fit a variety of activities
or at least help to initiateée them. This further search should utilize the
‘materials of the IMC, The librarian can be of help by providing accessibility

of these materials to the students. The possibilities for exploration



of print and nonprint should be emphasized and encouraged,

At the end of the unit, the slides and the tape should be placed
in the IMC for use by other teachers ans students. Thus, by producing
nonprint materials for the teacher, the librarian is achieving the goal
of making material relevant to that particular school's needs, Further-
more the use of a variety of nonprint in instruction is increased, And
by storing and re-using the slide~tape for the future in the IMC, accessibility
is guaranteed to new teachers and new students as well as to the present
faculty. Dut most of all, nroducing ronprint can have benefit in bringing
the teacher and librarian inte a working relationship in which cach sees
the potentialities of the other in helpirg students learn to use their minds

and develop their skills,
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of the Indies, they discovered anothexr con-
tinent and another race with over 600 different
cultures...

Nor were the inglish Settlers of the fif-
teenth and sixteenth centuries prepared for
wuch a land as this...

Dense, impenetrable virgin forests, stretching
beyvond even the wildest imacination...

Just as impressive as the forest were the
people. Thomas Morton of Merrymount Massachu-
setts said in 1622: ",..it was myv chance %o

be landed in the parts of New England where I
found two sortes of people. The one Christian,
the other Infidels.,."

"...These T found most full of humanity and
most friendly than the other...,"

Yet to most European settlers and especially
P-ritans, the Indiang wers instruments of
Satan, Therefore they had no right to the
blessings of the land even if they were here
first...

As lazy people, they wexre thought to make
good slaves..,

Scholars called them inferior to whites %,,.
as children are to adults, as women are to

meNae.."

Ministers argned as to whether or not they
had souls...

Furthermore, use of the Indians in political
struggles between Britain and France only
deepened the pioreer's conviction of the
Tndian's menace...

Add to this the ¥astern Indians' own strug-
gles among themselves for supremacy and the
movement toward a more sophisticated political
organiration such as the Five Iroquois Nations,
then a dominant force, and the Settlers felt
they might be pushed from a paradisc....

And at night, the stories of tortures and
unspeakable crimes committed by the Redskins...

Such as $calping which incident21ly was started
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in the Northeast by the Puritans...
Only added to the growing distrust and
suspicion...

These skirmishes between Indian and white
were depicted as being horrible for the
Europeanaa.

But nothing is shown of the thousands of
innocent women and children of “astern tritbes
who were cruelly and gleefully murdered by
Buropean settlers,

With the slaughter of their mothers, brothers,
sisters, and children, Indians sought revenge
and retribution according to their way...

Thus the concept of the Indian as a menace
and a nulsance was carried with Immigrants
ir the late 1840's through the rest of the
century as they moved over the plains...

And as resistance and fighting between the
two cultures spread fo the plains, a new pro-
verb arose: "The only good Injun...

Ts a dead Injun,"

Were the Putitans and pioneers right? Is
the Indian inferior? Was he in constant
warfare? Look, listen, decide for rourseclf...

"We did not think of the great open plains,
the beautiful rolling hills, and winding
streams with tangled growth as "wild"...

"Zarth was bountiful and we were surrounded
with the blessings of the Great Mystery."

"The man who sat on the ground in his tipi
meditating on life and its meaning, accepting
the kinship of all creatures and acknowledging
unity with the universe of things was infusing
into his being the true essence of civilization,"
A soldier? "I am not a soldier! I am an

orator! I was botn an orator!"

"Where today is the Pequot? Where are the
Narragansetts, the Mohawks, the Pokanoket and
many other once powerful tribes of our pcople?
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"They have vanished before the avarice and

oppression of the white man 2= snow before
the summer sun."

"[Elack Hawg] is not a prisoner to the white
man., But he can stand the torture. He is
not afraid of death. He is no coward. Black
Hawk iz an Indian; he has done nothing of
which an Indian need be ashamed...."

"What is life? It is the flash of a firefly
in the night. It is the breath of a buffalo
in the wintertime, It is the little shadow
which runs across the grass and loses itself
in the sunset."

"Great Spirit, Great Spirit, my Grandfather,
A1l over the earth the faces of living things
are all alike,"

"...We, the people composing the Eastern and
Western Cherokee Nation in National Convention
assembled, by virtue of our original and in-
alienable rights do hereby solemnly and mi-
tually agree to form ovserlves into one body
politic, under the style and title of the
Cherockee Nation.” '

"If among the whites, a man purchased a piece
of land, and another came upon it, you would
drive him off. Iet the Sioux keep from our
lands, and there will be peace.

«o. I [Kee-0-Kuk/] have no more to say at
present. The Great Spirit has heard me, and
he knows I have spoken truth. If it be not
truec, it is the first time that T ever told a
falsechood,"

"Brother! You say there is but one way to
worship the Great Spirit. If there is but one
religion, why do you white people differ so
much about it? Why not all agree as you can
all read the book? Brother! We dc not under-
stand these things....We never quarrel about
religion,"

"And when the last Red Man shall have perished
and the memory of my tribe shall have become

a myth among the white man, these shores will
swarm with the invisible dead of my tribe.

.eesDead, did T say? There is no death., Only

a change of worlds.,"
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".eethen T had a dream and in my dream one
of these small rourd stones appeared to me
and told me that the mzker of all waszs Wakan
Tanka. And that in order to honor him I
must honor his works in nature...It said
that if I were curing a sick person I night
ask its assictance and that all the forces
of nature would help me make a cure,”

The four stick figurecs are the guardians of
Navaho crops--corn, beans, tobacco, pumpkins.
Encircling most of the sand painting is the
elongated rainbow goddess into whose hands
was placed the medicine., The sick person was
seated on the painting and after the healing
ceremony the painting was destroyed before
unset.

"T remember las a chiﬂé} Hov cared T was

‘of the False-Taces; I didn't know what they

were, They are to scarc away djseaue. They
i-['s.lco

hsed to como into the house and up the =zta
Then T was bad my mother uued to say the
False -Fuce would get me,"

"[Efj is 2 village of nearly five hundred
warriors. Tt 1s square sltxatcd on a rock,
with a large court or yard in the middle
containing the [Eivas or underground roomgj,
The houses are all alike, four stories highee.."
"So lct there be happiness.

He who live in this encampment here are poor.

"Ue strive to live by the labor of our hands.
So be on your way. And de not harm us,
So let there be happiness.,”

o

Yhat shall one szy about the Pzopnle but
tobacco, pumpkins, tom,ﬁoe%, nopcorn, chewing
gum, sweet corn, sugorbeets, and watermelon...
And long houses of the Iroquois...

And lodges of grass bullt by the Caddo,
dwellers of the plains...

of the Hoholaw

And irrigation
nnder a desert

'Avre we then to give up [our ancestors' l
sacred graves to be »lowed for corn?
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Dakotas, I am for war!"
MUSIC
MUSIC
MUSTC
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A Kwakiutl Indian of the Northwest describes

a potlatch ceremonys "The second day...T gave
him a gas boat and $50.00 in cash. Altogether
that was worth $500. I paid him back double,
«sol started giving away property...The

sixth day T gave away 1000 sacks of flour
worth $3 a sack....I am proud to say our
people are ahead.,..”

"I've often wondered why it is said
That the Indian spirit is broken and dead.

"Why such balderdash Tills the air
When in their midst like a grizzly bear

"Is the sleeping red-skinned giant now on
the prowl
In answer to a lone Kiowa's vengeful howl,"

",ssHave we the first holders of this pros-
perous region, no longer a share in your
history?"

"We ghall learn all these devices that the
“white man has

We shall handle his tools for ourselves.

"But we'll retain our beauty
And still be Indians,"

"If you must imitatc us, imitate us for the
proud. people we are."

"...What is important is that we have a su-
perior way of lifc, We Tndians have a more
philosophy. of 1life, We Indians will show
this country how to act human.,.."




Table 1

Cost of Production of the Slide-Tape

;i

Ttem ’ Cost/ Amount of time
Kodéchrome 135 Color Film (76 pictures) veeesees $5.69
Developing the FilMeeseseesonsasarsesacssssnnces $5.77
Total: $11,46
Hours Spent in Choosing and Taking SlideS.iaesss.s 10%
Hours spent in Writing and Narrating Scriptee.... 10%

Total: 20%

* The hours are approximate,

Table 2

Cost of Equipment Used in Slide-Tape Production

/7

Equipmentr Cost (Retail)
Pantex 35mm>Camera (F~2 1enS) seevnennnnsees $179.95
Phofocopi Stand seesecassessennsscasasncnsss 3 3146
Sony/ Superscope (7" Teel) iverecscosseneses $169.95
Wollensak (7" TE€1) sesneensrascennssssss $189.95

Eastman Kodak Ektographic carousel
slide projector Model AF-2escensscessesse $214,50

51ide Tray (140 Slides)..ll.l'l'.l.....-.l- § 2020

Total:s $789,31



CENERAL ORJTCTIVES TO THE UNTIT ON
THE AMERICAN INDIAN
After viewing the zlide-tape, students will bhe able to:
1. Name at least five concepts about the Indian and his life,

2+ GCategorizec thexe concepts according to cosial, governmental,
cultural and economic concepts

3. Definé p stereotype and give one reason for its origin.

I, Identify oné simi larlty and one d*?ference between Indiars of various
regions,

5. Tdentify four @ifférenCQS‘betweén thewhite man and the TIndian,

6., Tdentify four possible sources to search for evidencc.

After being assigned onz concept abhouvt the American Tndien and
condficting research on it studonts will be abhle through Aiscuss ién to:

1. Compare Eastern, Plains, Southwestern, and Worthuwestern Indians for
sinilarities and differences in that areca.
2. Defend their conclusions with evidenca,

. During the discusaion and afterwards when studying other minoritics
students will further display:

1. A more favorable and sympathetic attitude toward mirnorities,

2. Mn analysis of the dominant race's attitude toward minorities,
through discussion of zause and effact,

32
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