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Chapter 1 

INTRODUCTION 

If there is env reason for e"d: u_(tg_tion to be a stirnul a ting 

and challenging; profession, grappling with the inadequacies of 

the present public educational. structure B.nd traditional 

teHching methods would suffice. Two areas now experimenting 

with ways to meet deficiencies are the Instructional Media 

Center and Social. Sciences. Both fields are among the highly 

traditionally orien.ted areas in the public school and both 

have heeYJ. analyzed and diagnosed as to their deficiencies. 

The problem has devolved into one of finding appropriate 

remedies. 

The IMC hi::ts beeYJ. declared by many to be an integral 

PA.rt of the school system. As such it must have an effect 

on everv stude�t to help him achieve his potential as a 

mBturinp; human being. Furthermore, the IMC is not limited to 

print materials but is supposed to offer a tempting and intrigu

ing variety of learning methods with nonprint and print materials 

used to their optimum. Thus the concept of an IMC is one 

of beinp; an indispensable part of the curriclllum because of 

its materials and the librarian's ability to index and lltilize 

them more efficiently than a sirnz;le classroom teacher. This 

is espec1a1_1y necessar:v where several teachers are assigned 

to one subject area such as world history or American Government. 

1 



The field of social science hRs in recent yeArs 

been undergoin~ a series of projects such as the Harvard 

Project, These are desiP-;ned to investigate new possibilities 

of teaching in the social sciences, From some of these 

pro,iects hRs corr.e the renewal of interest in the Inquiry 

Method with the Fenton series of textbooks for world and 

A~ericRn historv, The emphasis in most of the projects 
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has been on utili7in~ primary materials such as speeches, 

l_etters, etc, qs much as Dossihle, Another go.::i_l is to motivate 

students to p:::irticiPa_te more in the learninfs Rctivitv and_ not 

he merely DRssive listeners, As R result, teachers are,en

coureg;ed to move away from the textbook method of teRching 

and use a wider VRriety of media, 

In real i ty, socia 1 science teB,chers have usually 

recognized the value of audiovisual materials in learning, and 

it is a rare social studies teR_c:her who uses only a black

board, It is even more rare if that method is effective es

necially when trying; to describe life in Another period of time, 

The rrain nrobl ern in sociB.l_ studies is effective use 

of audiovisuAl materials. Often the teacher may have had little 

to SA_V in determining if i:i filr:ri on the Middle /\~es will help 

errrnhi:i size a point about tha.t neriod in the method he wants 

used. Or he may wish for a few pictures to demonstrate a point 

and can find only fifty minute films .. And sometimes the idea 

he has in mind for his unit requires showing pictures or 

maps from a wide variety of sources which may require more effort 

thi:m he feels is needed to tei:wh the unit, 
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Furthermore, it is less time-consuming and less 

frustrating to follow a textbook's pattern of units than to 

develon the unit so that the textbook is supplemental, It is 

also l_ess costl v. Thus the teRcher finds himself not determining 

the curriculum And sometimes not even the method of teachinp:; it 

if he follows the study guide explicitly, So a 1 though the 

tePcher would l.ike to utilize more wedia and experiment with 

different units he is ill prepared to do so. As g_ result, most 

a,udiovisual ml'lterial used in a social studies classroom ts 

on a su1ypl emental and often entertaining ha sis. 

When one considers the fact that high school stuclents 

often do not find the textbook relevant to themselves and that 

they are attuned to a multimedia approach because of television 

and radio, the need for change becomes crucial, But teachers 

rR.rely effectively change a curriculum sin1i;le hand_edly; they 

need the li~r~rian to support their ~oals. And they need to 

be PWAre of this, 

One ~re~ widely ig;nored in social sciences in high 

school is the Americ8.n Indian. The Af'lerican IndiAn Eistorica.7 

Society recently published Textbooks and the l\merican Indian 

in which over JOO texts were examined by Indian scholars, 

native historil3.ns and Indian students. The results were dis

couraging for a field that is making strides in the Black 

Studies: 

lJot one could be aoproved as a dependable source of 
knowledge Rbout the history and culture of the Indian 
people of America. Host of the books were, in one way or 
a-'1.other, derog;ator:v to the Tei ti ve Americans. Most 
contRined misinformation, d_istortions, or omissions of 
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important history, 1 

The American Indian Historical Society views this 

as alarming because of the value still placed upon textbooks 

in teachin~ history, 

There is a difference between a book for general 
readership, and one accepted for classroom use. In the 
first case, the individual has a choice and this choice 
we must protect. It is part of our freedom. The student, 
on the other hand, has no choice; he is compelled to 
study from an anproved book. In this case, we have a 2 right to insist unon truth, accuracy, and objectivity. 

However, merely changin~ a textbook approach will 

not solve the immediate problem. Most textbooks remain as 

part of the teR.cher's equipment for about five years or un

til the principal decides that a new textbook is needed, Thus 

a conscientious teacher must prepare units for material not 

covered or i~nored by the textbook, Again, as this is a 

monumental task, the librarian should assist, 

THE PROBLEN 

Statement 

In order to develop a curriculum which is more 

relevant to student interests and the school's needs, the 

li brarirm .9,nd tea.cher h1-1ve certain duties to perform, The 

teacher defines the objectives desired; the librarian pro

vides and develops media which achieve these objectives. 

1 Jeannett Henry, Textbooks and the .American Indian, 
ed. Rupert Coste (San Francisco: Indian Historical Press, 
1970), p. 11. 

2 Ibid, 
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Therefore, the lihrarian and the IY1structional Media Center 

i::ire the best sources not only for commercially produced materials 

hut for those which the school produces. Possibly the most 

effective RreR to nroduce tnRteriA.7 s would be in units not 

covered qdequRtely by the textbook, in this case, the American 

IndiPn. 

Anc.lysis 

Although both the teacher and librariaYl should dis

cuss the objectives of a unit, especially the long range 

ob,jectives, the tei:wher is most aware of the scheme of the 

semester's organization, and how the unit will fit iY1. re

l8tion with other units, a primHry concern to effective learn

in~. Therefore the teacher must fuake the final decisions about 

the o"h j e ct i ve s ano. the mode of t e0 chin~ the unit. 

OYJ.ce the objectives B.re established, the libre.rian 

is Rhle to deterrnl:ne the hest media to achieve these aims. 

In the CR se of the A.m,ericRn I:1.dian, an Inquiry method we,s deter

miYJ.ed by the teacher to be the best approach, Thus the objec

tives, which can be found in the Appendix, are based upon 

the decision to let the tudents make and test their own hy

potheses, 

A slide-tape was used as an introduction to this 

unit for several reasons, First, it is relatively a unique 

experience at the hig;h school level, f,}ost students have never 

seen R slide-tape before and this would hold their attention, 

Secondly, it would motivate students to begin usin~ pictures 

es a means of learning about historv as well'as print materials, 



Thirdly, it would be of sufficient brevity to stimulate 

interest in the American Indian but not give all the in

formation a,t the beginning of the unit. 

The l i hrEi rien h1=1,s other reasons for using a slide-

6 

tApe :=ts op11osed to producing other material for a unit. For 

inst.ci,nce, the IDA ,j ori ty of the processing and mounting is done 

i:it a film laboratory which means that the most time-consuming 

and difficult part of photogrA.phy is he,ndled by trained people. 

The cost of developing film is inexpensive in time and money 

as shown on the Table of Costs in the Appendix. Second, 

the film is easily obtainable ~nd again inexpensive when 

compared with ordering or purchasing a 16mm 'film or a· filmstrip. 

Third the slides can be kept for future use within the IMC, 

There is no problem about ordering and re-ordering the software 

only to find it is unavailable at the particular date wanted. 

Finally, the slides can be used in other subject areas such 

as' art or Ena;l ish as well as AmericEm History, The same 

re9sons genera.lly apply for the use of tapes. In addition, 

the t9pe can be revised to add more slides or to fit a 

different unit, Comhining the two media provides more interest 

to a presentation and can strengthen the desired effect. 1 

The equipment used to develop the slide-tape is 

listed in the Appendix, Most of this equipment is easily found 

within the library or school at present and thus additional 

1Jerrold I:!:, Kemp, Planning and Prodllcing Audiovisual 
Materials ( 2d ed,; San Francisco: Chandler Publishing Co,, 
1968), p. 36. 



pL·rchases wouls be unnecessary. A problem may "lrise in 

obtainin11; a copy desk if the budget for audiovisual ha.rd

ware is low. But considering the use one could make of 
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it as 8 te8ching aid, the expe'1se could be justified. Also, 

this could be used by a photography club if one is active 

in the school. Thus students could henefit directly and 

indirectly from it. 

As an introduction to the AmericR.n India·.-i 8nough of 

the various topics, such as Indian warfare, culture, religion, 

concerning the .American Indian Rre included to insure fur

ther research either within the cl.ass or independently. In 

an Inquiry 13pproach, the student be rn1tur13.lly exploring 

further into materials that the library offers. This a~ain 

is part of the reason for brevity on various aspects such 

as the common characteristics of Indians. By selection of 

various media on the IndiA.n, the librarian can guide this 

study indirectly. For instance, in the Midwest, the majority 

of information may concern the Sioux ,3.nd Blackfeet with a 

sample representation of other tribes in other areas. The 

problems of Indians could be studied using these as the 

m~ in examples .i:i,s they would be fg,mi liar to stud en ts in this 

Delimitations 

In develonin~ this slide-tape, the overall unit and 

evaluetion of it are not considered. This would he the 

teacher's sole responsibility, although the libr.i:i,rian may 

offer advice. The librarian should be aware of these ob

jectives, however as much of the students' work will be in 



the IMC. In fact, the slide-tape should be in the IMC 

for reference by students. 

The Inquiry rethod is the sole method of teaching 

considered in developing the slide-tape. In developing a 

slide-tr-ine or other nonprint, the librarian is working 

8 

with one teacher and. would therefore be concerned with one 

method. The implicA.tion here is thet the librarian is 

familiar with different methods of teaching and is able to 

devise wi:iys to !Ilake these methods more effective. There-

fore when a teacher wishes to use a particular method, the 

librarian is able to make'13,ccessible those pertinent mqterials, 

and produce them when necessary. 

The Inquiry Method is an innovative procedure when 

compqred with lecture or guided discussion. The librarian 

mAY heln chan~e and vary learning methods by demonstrating 

with a unit such as the P.merican Indian the exciting pos

Sibil ities of the Inquiry Method. Its bi~gest asset seems 

to be that students discover they are encourqged to use their 

imagination and explore all possibilities related to an 

incident without fear of censure from the teacher. 

Another limitation in the slide-tape is that it is 

oriented toward the high school. The narra.tion contains 

a more sophisticated vocabulary than could be used in 

elementary or junior high. Also it might be better to focus 

in an earlier grade level on one concept instead of trying 

to combine too many different concepts at once. 

Finally, in developing; the unit a bias is developed 

in favor of the Americ4n Indi~n. This is partly personal and 



partly to provide a counterbalance to the textbook which probably is 

derog'lt.ory or ignores the American Indian a1together. It sh01.1J 0J en-

couri'l.(:;e :;t1•,Jsr1ts +,0 make B, n:o:re positive analysiG toward all minorities 

in Ar:,erica +'rom an historical perspective. 

THEORETICAL FRAMEWORK 

The production of material:: for teachers can be accomplished when 

tho roles of the teacher and librariE1.n are clea,r cmd yet flexjble enough 

to fit different teaching units. 'l'his production also means an experienr,ed 

knowledge of teaching methods and a knowJedee of the preparation involved 

in produd.i or of materials. 

Basic Definitions 

In order to properly follow the material the following terms 

have been defined as to their roleG: 

IMC, The IMC or instructional Materials Center of library is 

ree;ardecl as the key circu1atot or coordinator of commercial materials and. 

producer of materials to fit toe needs of the schoo1's curriculum and 

students. The person in charge of these ·functions as the administra.tor 

is the U bra.rian·. 

Inguiry Method. rrhis method i5 mah:.ly uced in relation to the 

area of ::-,ocial �tudies. alt;houe;h i. t could be adapted to o+.,her subjects. The 

ba�.ic characteristic. of the Inquiry Methon. is its purpo22, which reflects 

the cha,nging a,ttitude about the purpose of sccial studies in the :,:,choob. 

It should be remembered that the r,urpose of the :,ocial s-:::.udies enter
prise is not only to develdp the a.bi1ity of shidents to idAntify de
pendable generalizations but to be able to outl4..ne steps to be taken, 
roads to be_ traveled, uti.lizing both cogniti.vc (analytic) anrl intuitive 
(creative) processes and skills. All these are indis:pensablc elements 
and constitute inseparo,ble corrtponents of the proposed new social 

studies program. The social studies curriculum should be comp'l'.'ised 



of a ccrie;s of "or:co1Jn~·-(;:rs" 1-ri~l: ide2-,2. a~n1}t 1n2,nici11d. •:~11es0 ca.~e 
studies would stir;nl.?tc th 0 5 nd5v:i1,.wJ tc '.1 5.sccYc:v- :',::,,., knowlcd30 nf 
and new solutioYJc:' to socia.l :r:o1::i1ems c:i,s hr:: restructure::-; anr=i rr:
composcs thP civr;r cond~tions :in "'"".:':~et·, 2-i~r'l -::,hE: ;:,,v;:,,ilahlc oata with 
the intellectual too::i s 2,t his dispocaJ. 1 

r::harlottc Cra:Jtrec cle:::cribcs the functions o:f the Ir,qui"."y TvT(:;thod 

Tdentifyb.g w11at the nroc:7 em i..::: and understandiQg 

10 

,-,1-:.at ths ~crTT1s in whic1-; th8' prohlcrn i;:- stated mean; builclinc a pattern for 

i..nvcst-ic;:,,tior of' tl',P :probJcn1 ; find~r.g ".s.utho,itntive data" or -"'irstharcl 

roateri..a1 to test tl'w p:robJ.c,~; 1r;:1.kinc:; conclus:i.o:is about hypoU:eses and 

must learn how to '1s0 +he card c,:,,tc1lccue, the encyclopedia,,, 2.nd'the: 

relies principa11y upon the Ulra:'::'y for source material.. 

Slidc-Taue. 'f'hi::: i..s 2, combi':10,tion e>f ~Adi.a 5-n order to achieve a 

desired c:F':fcct fo +,c2,chinc; a particnlar ::;ubjcct or co:nce11t. Usually it is 

1 
~Byron G. r11assia1.'),s and C. 1'.3 8 njJ,l:'in Cox, i:ng_u~.ry :i.n Soci2,l Studies 

(New York: McGraw-Hill Door: Company, 19156), n. 2L~. 

2Charlotte Cra.btrec, "Inri_1'" :-7 Approaches to T.carrin.:::; Concepts 
and. Genc:calizations j n Soci.a1 Stu,:lic::," Inaui ::'" :i.n the Soc:i.al Studies: 
"'heory 2,nd J~xamplcs for Clans room TcacrerG, eds. Rodney F. Allen, ,John V. 
FJ_cck0nstcj_n, Peter P. Lycn, c;or:ial St.nc'ij-J-:-, Rc,,d,nc::-.:, No. 2 (Washin~ton 
1). 0..: Nat4onaJ. CouncD :Por the Soc:i.al Shidies, n.a.), p. 11.0. 

2 M • l 2 0 , ass ia ,..as , 1 oc • cit • , p. -- 3 • 
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produced in the school. The vari_ous part2 of the :::l:ide-tape can be used 

separately and referred to later when desirco. Development of the slide

tape requires a tea.m approach betweey, the teacher and Hbra.rian on the per

formance of certaln functions involver3 in producinc- the slide-tape. The 

teacher determines the ol)jectives and method of teaching; the lj_hraria1:1 de

te:nnines the final se] cction of media which will be used in the slide-tape 

and makes this and the equipment available. Cr;rtain ftinctions can be 

interchanceable such a::: writinc: the ccri~t or choosinG the pictures. This 

is decided between the two people. 

Basic Assumptions 

In using this slide-tape, it is assumed the.t t'le ten,che:: has r' onP-

most of the groundwork in developlng objectives o,nd ,,tructuring the rest 

of the unit as fas as possible activities which may occur. 'Tbe librarian 

may advise the teacher in these matters if consulted, but, the ma:1_n role here 

is to provide the necessary materials. It wo11ld probably be wisest for the 

li7:Jra,rian to obtain ac: wide a var~_ety of materials as l)OSRible, for many 

pictures of excellent quality cal" be found in a:ct books or col1octions 

of 1:)hotographs about 3, period of history. Thl}s the librarian should be 

aware of the variety of types of pictures which should be examined in or

der to make a better decision as to +,he best picture for the idea that is 

being used. Then too, primary ms,terial is often scattered within secon

d;J,;ry sources which the librarian !'lay 1:)e able to point 01,1t if the teacher 

is unaware of its existence. 

Secondly, the teacli.er and r,t11dents should be familiar with and 

havr~ previously used the Inquiry Method. Stncc the Inquiry Method tries 

to fit parts or uni ts into a whole, thi:: requires a1r0ost tota.1 use of the 

Inquiry Method in the course. And starting on a relatively unfamiliar un:i.t 
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with an unfami1iar metbo,: to both students and teache:-.- can have disastrous 

conssquences un1ess this is meart to he the first unit of the year. '1'ri:i.s 

would not be recommended for the slide-tape on the Ame:rican fodian as there 

a,rc 2, ·,rider variety of conc0pts prese11ted in a manner wh5_ch could be con

:f'1Jsing and cliscou-r2r,Jng to one not familiar with Inquiry. Also noth:i_n? de-

fin:i te h~ stated as a co11cl1 ;s}on nho,'+, +,he Indian except, at the very h"'-

c:inn1nc;. 'T'rius there should be preliminary work done by the teacher, the 

students, and the librarian in. usinc- Inqniry so that a11 are aware of what 

i_::--. require('! of ther' to implement this mPthocl. 

't'he teacher and librari_an ::;l:ou]d have alread\r ostablished a wo:ckin": 
V -

,,.elationship prior to thrc dew:lopmer-'- of the 21idc-tape, Therefore the 

tcar,hc:r knows that the 1:1-bra:.r-~an enr,our~.ges ano is eaGer to see more non-

n"'int u;:;ed in instruction. Fnrtherr,o:r~, the teacher knows the librarian and 

IMC are extensions of the classj~oom. Tho l:i_brarian ls alert to issues with-

in the social st11rlfos and how the:'.r: can be implemented into the curriculum 

to enr:i_ch it. The IHC i::; r1 r:: 0 i_,'.!,ned to make -1 :-iec;e materials easily accessible 

to students and teachers. Furthermore, the librarian continues to meet 

hi.di vidua1 student's needs 011 the subject after the unit has been finished. 

Fin::i,11y, it is ass1Jrned that the equ5_-::m1ent is a,vailable and in working 

condition. Also +,he actw:1,l ta.Idng of thrl :pictures could be done by an aide, 

LTA, or clerk :Lf they h;:i,vo ::;omc t8,lent :i_n this direction. And the tap:i_ng 

could be done by either the teacher or librarian depending upon who writes 

the script and who ha~ the bett:-:r voice. But the primary assumption here 

ic- t}i:,+, both the teacher anrl librarian understn,nd and respect each other's 

capabiHties, 



Che.pter 2 

SCRIPT TO THE AMERICAN NA'llii::f i 

STEREOTYPE OR REALITY? 

As arranged here, the script includes a brief descrip

tion of the slide used with the narration. Theoretically, the 

script should support the slide as an explanation. In an In

quiry unit in which primary materials are used extrensively, 

explanations are generally avoided, Instead, the student is 

encouraged to make his own hypotheses from what he sees and 

hears rather than accepting a secondary source'sJ 1, e., the 

tea.cher, interpretation. As the students explore the subject 

further, tt is hoped tha.t these slides and the narration can 

be re-used for a. more concentrA.ted examination, either separately 

or,together, as the slide-tape covers the material rather fast. 

The script is divided into two parts, The American 

Indian a,nd The people. These terms were chosen as titles to 

identify the name which the white man uses for the American 

Native and the name most Ni=itives give themselves. The first 

part covers the stereotype of the blood-thirsty savage and 

briefly explores some of the reasons for this image, Generally, 

the cause was a la.ck of communication between the Native and the 

European. Shirley Hill Witt states: 

The Americans embraced a bewildering array of widely 
diverse languages. Adjacent tribes very often used tongues 



unintelligible to their neighbors. Bilingualism and multi
lingualism W/!3.S well;;a.nigh essential for trade and other inter
tribal business among Indians for.centuries. Several sign 
languages were developed ·to overcome linguistic barriers. 

And then came Old World peoples with their myriad 
tongues. And even though English may have been the official 
language after the French and Indian War, it was not the 
nAtional la.ngua.ge--immigrants spoke whatever language they 
brought with them, although it may well have been incom
prehensible to both .fheir European and Ind-ian neighbors. 

No wonder most communica~ion between Indians and Eur
a.merica.ns was relegated to weapon-pointt No wonder the 
Indian seemed mute, wooden, Perhaps he was. 1 

Although this lack of communication is not openly 

stressed in the slide-t~pe, the teacher could reveal this 

concept by severA1 means. The easiest would be shutting off 

the tape recorder at the picture of the map which shows the 

va.rious language areas found in America and pointing out the 

number of language groups and their location a.nd discussing 

the implications of so many languages, In fact it is hoped that 

the tape can be shut off and a particular slide discussed in more 

detail if the teacher decides this is necessary, Another way 

is 'to discuss the narration of the second part which consists 

ma.inly of quotations ma.de by Indian orators and writers, The 

concept of communication and understanding between cultures 

could be discussed by replaying the tape and listening to 

wha.t is said. 

There is en effort to engage the students' sympathies 

for the American Indi~n through the use of the slide-tape. 

This is probably best achieved by viewing the slide-tape without 

1Shirl.ey Hill Witt, "Listen to His Many Voices: An 
Introduction to the Literature of the American Indian," The 
Way, e_ds. Shirley Hill Witt and Stan Steiner (New York:
Alfred A, Knopf, 1972), p. xxvii. 
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interruption. But with proper handllng and planning, it could be utilized 

in the various ways mentioned. Also, since a variety of concepts are 

touched upon in the narration, the teacher and students may wish to re

examine only one or two of the slides or quotes, or they may regroup the 

slides for different ideas. This could :::-,erve as a springboard into further 

study on one topic such as the Indian in America today, or the interchange 

that occurs when two cultures'meet and one culture is relatively isolated. 

The overriding objective to this unit would be to break down the stereotypes 

often assumed to be true about all Indians. No matter what is discussed by 

the classes, this will be the goal. Possible objectives for the unit 

can be found in the Appendix. 

Finally, although much of the narration is quoted verbatim from 

several sources, footnotes are not included as they would be impractical 

in a taped narration. The teacher and librarian could point out the sources 

used and make them available in either the library or classroom for students 

to use depending upon the number of students involved. 



Chapter 3 

SUMMARY 

One conclusion about the slide-tape on the American Indian is that 

both the slide-tape and the American Indian are missing at the high school 

level, 'There seems to be no justifiable reason for this neglect as other 

subjects and other types of nonprint are widely used and accepted at the 

high school level. 

I.ack of enthusiasm to use material on the American Indian in the 

high school curriculum and classroom is tragic. It differs from ignoring 

Blacks in that they too are immigrants and developed a culture within the 

framework of the white society. The American Indian or Native, on the 

other hand, is an original without any European viewpoint. He wa.s also 

thoroughly fa'lliliar with the land he lived on and not an unsuspecting 

or naiNe stranger used to a tarned environment, 

The treachery, deceit, and ll'isunderstanding encountered by the 

American Native is on a much wider scale than Blacks in American History 

which generally begtns with the coming of the Europeans. This is still 

true today for the white culture recognises the black man and feels he 

has a place in society however low; the Indian is ignored by the large ma

jority and rarely considered 2.G clii:'ferent from the tra.ditional stereotypes, 

Many whites can say, 11 Some of my best frlends are Black," but how many 

can apply this same statement to the American Native? How many have really 

seen and talked to an Indian? How ma11y even noticed when citizenship was 

conferred upon the Indians? Furthermore, the whiteman never tried to 
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exterminate the Blacks as they did the Indian. Nor have whites con

tinued to shut their eyes to living conditlons in ghettos as they have to

wards reservations. 

If the present society is avo1d adding to the guilt of history, 

educators must begin to put an end to ignorance, to start an education which 

teaches about minorities in such a way that an inquisitive and questioning 

attitude about their way of life and the white attitude toward it is under

stood. Once this is achieved, a change in the policies towards minorities 

can begin. 

•rhe slide-tape is designed to obtain a reaction either for or against 

the American Indian, but what is even more important is that it helps initiate 

curiosity about the Indian, his past, and his life today. The slide-tape, 

as a nonprint item, could be effectively used to promote this curiosity, 

because of its greater flexibility than either the filmstrip or motion picture. 

Production of the slide-tape and other nonprint media in the high 

school would thus have certain implications. First, it would encourage the 

teach€lr and Hbrarian to work together to develop the unit. The roles each 

person has in developing the slide-tape have been described as well-defined 

as far as determining the development method and media used in the slide

tape. But with the actual production, greater flexibility is necessary. 

This is true if one of the team has a talent or is better trained in 

writing a script or narrating one or is better at photography. And this 

flexibility may mean that the librarian has a different role in production 

with different teachers. With some, the librarian may take greater res

ponsibility for the production, wHh others very little. However, neither 

the teacher or librarian could effectively develop an effective slide-tape 

without the other person. The only exception might be when the librarian 

develops a slide-tape concerned with teaching the use of the library. 



In developin3 this particular slide-tape the most Ume-consuming 

part was locating the material for the slides.· This also happened to 

be the most interesting part of the search. There were a wide variety 

of print materials which had excellent pictures, drawings, etc •• and it 

was hard to make a decision as to which pictures would best d.epict some 

general characteristic about the American Indian. Also some pictures were 

chosen to show the environments the Indian was familar with and which sur

prised the European. Thus in finding the pictures both the librarian and 

teacher should plan for several days to examine sources. 

It would probably have been easier to choose some of the pictures 

if the script had been completed before the pictures were chosen. However, 

while there was a wealth of secondary source material on the American 

Indian, an Inquiry Method is most effective with primary sources which allow 

the students to make their own observations. Therefore, the last part of 

the script involved searching print materials for quotations, poems, letters, 

anything which was a direct observation from either the Indian or the whites 

upon first encountering Indians. These were felt to be less biased as far 

as superiority of whites than secondary sources. The teacher would probably 

be better able to recognize the typo of source in the material which the 

librarian finds. In this unit the ::ocrlpt would probably be written by the 

teacher. In most slide-tapes, the scrj_pt should be written first especially 

if there are only a few concepts being emphas5zed which was not the case 

in this slide-tape. 

It is hoped that this material wnl fit a variety of activities 

or at least help to initiate them. This further search should utilize the 

materials of the U'.C. The librarian can be of help by providing accessibility 

of these materials to the students, The possibilities for exploration 



of print and nonprint should be emphasized and encouraged. 

At the end of the unit, the slides and.the tape should be placed 

in the IMC for use by other teachers ans students, Thus, by producing 

nonprint materials for the teacher, the librarian is achieving the goal 

of makinG material relevant to that particular school's needs. Further

;!JOre the use of a variety of nonprint in instruction is increased. And 

by storing and re-usini:; the slide-tape for the future in the IMC, accessibility 

is guaranteed to new tecwhers and new students as well as to the present 

faculty. But most of all, producing nonprlnt can have benefit in bringing 

the teacher and JJ 1m::trian lnto a irorking rel2,tionship in which ea.ch sees 

the potentialities of the other in helpinz stud.cnts learn to use their minds 

and develop their skills. 
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:-::TOB"'30A f'.:J or 1TIINJ: TC T:tc•; A1\P;::;:?JCMJ NA,,,TVR: 
STi~R_;,;Qrrv::,:: QT? "i~ALTTY? 

Si_o,,x Warri_or 

Jrt-Dco-rrc-J\ 

iTarrat 1_0n 

Th8 A'Der:ican Indian ••• 1,:verybody recog:-iic:es 
him ••• 

Sitt in{'; on his pinto horse ano wear:inc; 2. 

feathered headdress makes him 2. dead 

Or hidinz behlnd bushes to attack irno~en+ 
::_:rt o 1.-: e: e ~;:_· • • " 

Then chargin:::; ;:,,cro:-:.s the plains giv:i_n:::- a 
l)7ooc1 -cur'l1i_nr.; w;::ir whoop o.nd ,,av 1_n~'. s"'.cl::;is ••• 

?be~ Ar1eric;:,.:n I1~dian ,:i,Jso l:i.w:s -i 11 tl1e first 
'7obi1.c hon,::; ••• 

~-fe huPts buffalo b~1t can't far~ • •. 

Dances 11~.ldJy . •. 

A nrl hn tecl -:-he white f!lan ••• 

This ,n::; and is +,he America:-i Ind:i_.:,.:1 ••• 
Is<J't it? 

30mer'he-;-, Europnans 1•1ere to+.a}J~, ,mprr.:J"\'"W' 
-f'or In'1iavis. Sc2rcriin.; for _so1d 7Y'd ::::n\ <"::,· 



Slide# Picture 

17. (Cont.) 

18. 

20. 

21. 

22. 

23. 

24. 

26. 

28. 

Section of Virgin 
Forest 

N, Carolina Foreet 

EastP-rn 1'i llace 

The Th:ree Americans 

India>: \fo:rsl:1ipp~,,,,. 
;:i, 'i'ree 

Menominee rxan1:i1c,,..::: 

Cartoon 

Iroq110is Warrior 

Torture 

Taking a Scalp 

Narration 

of the Indies, they discovered another con
tinent and another race wP,=-i over 600 different 
cultures ••• 

Nor were the .sngHsh Settlers of the fif
teenth and sixteenth centuries :prepared for 
wuch a land as this ••• 

Derise, impenetrable virgin f0rests, stre-1:ching 
beyond even the wildest iJT1a.a::i.nation ••• 

,Just as impressive cts the forest were the 
people. Thomas Morton of Merrymount Massachu
setts said in 1622: " ••• it was rry chance to 
be landed in the parts of New England where I 
:Pound two sortes of people, The one Christian, 
the other Infidels ••• " 

11 
••• These I found most ±'ull of humanity and 
mos+, friendly than the other ••• 11 

Yet to most Europec1,n settlers and especially 
P"ritans, the Ird5::in;; wer'.; jnstruments of 
Satan. -i:'herefore the/ had no right to the 
blessings of the land even if they were here 
first ..• 

/1.s lazy p0ople, they 'rc-.:-e tho,,zh+ t0 make 
0:oocl ::,laves ••• 

Scholars ca,lled them inferior to whites ' .. ' .... 
a,s children o:r0 to adults, as women are to 
rien .... " 

Mir..isters arc-ued as to whether or not they 
han souls ••• 

Furthermore, cJsc of the Indians in political 
strue;gler, bc+,ween Rd t,a,in and France only 
deepened tho pioneer's conviction of the 
Tndian's 'Tlenace ••• 

Add to th:i_s the gastern Indians' own strug
r,les among themselves for supremacy and the 
movement toward a more sophisticated political 
or6ai1i7,a.tion such as trie Five Iroquois Nations, 
then a dominant force, and the Settlers felt 
thcy mi5ht be pushed from a paradise •••• 

fi~nd at night, the stories of tortures and 
unspeakable crimes committed by the Redskins ••• 

Such as ScaJpinc; which incident::i,lly was ::;tarted 



Slide # Pictn-rP 

29. (Cont.) 

JO. Showj_nf, Scalp 

31. Wyomi.nc; Mas:c,acrc 

32. Cherry Valley ~assacre 

JJ. Deerfield !1a::::s2.cre 

J4. The 9:migran ts 

Sand CreeT: 

36. Crow·Dea.d 

THE PEOPLS 

38,, Wester11 Plain 

39. American Southwest 

40. Crow Eagle 

41. Iroquois Council 

Wolf Robe 

Narration 

in the Northeast by the Puritans ••• 

Only added to the growing distrust and 
suspicion ••• 

These skirmishes between Indian and white 
were depicted as being horrible for the 
European ••• 

But nothing is shown of the thousands of 
innocent women and children of '<jastern tribes 
who were cruelly and gleefully murdered by 
European settlers. 

With the slaughter of their mothers, brotbers, 
sisters, and children, I:1dian;::; sought revenge 
and retribution accord.inc to their way ••• 

Thus the concept of the Indian as a menace 
and a nuisance was carried with Immigrants 
in the la.te :l.840' s through the rest of the 
century as they moved over the plains ••• 

And as resistance and fightinc; between the 
two cultures spread to the plains, a new pro
verb arose: "The only good Injun ••• 

Is a d.8ad In jun." 

Were the Putitans and pioneers right? Is 
the Indian inferior? Was he in con:::tant 
warfare? Look, listen, decide for :roursclf. •• 

"We did not think of the great open plai:ris, 
the beautiful rolling hills, and winding 
streams with tangled growth as "wild" ••• 

"Earth was bountiful ;ind we were surrounded 
rd.th the blessings of the Great Mystery." 

"The man who sat on the 13Tound in his tipi 
meditating on life a.nd its meaning, acce-pting 
the kinship of all creatures and acknowledging 
unity with the universe of things was infusing 
into his being the tr11e essence of civilization." 

A soldier? "I am not a soldier! I am an 
orator! I was bo:im an orator!" 

"Where today is the Peg_uot? Where are the 
Narragansetts, the Mohawks, the Pokanoket and 
many other once powerfnl tr:1bes of our people? 



Slide# ' Picture 

(Cont.) 

Black Hawk 

Three Genera U ons 

Sun Worshipper:-:; 

46. Tahchee (Cherokee) 

48. Red Jacket 

Princess Angelina 

Narration 

"They have vanished before the avarice and 
oppression of tho whi +,e man as snow before 
the surnmer sun." 

"~lack Hawk} is not a prisoner to the whHe 
man. But he can stand the torture. He is 
not afraid of death. He is no coward. Black 
Hawk i3 an Indian; he has done nothing of 
which an Indian need be ashamed •••• " 

"What is life? It is the flash of a firefly 
in the night. It is the breath of a buffalo 
in the wintertime. It is the little shadow 
which runs across the grass and loses itself 
in the sunset." 

"Great Spirit, Great Spirit, my Grandfathe::-. 
All over the earth the faces of Hving thine;s 
are all alike." 

" ••• We, the people composing the Eastern and 
Weste:rn Cherokee Nation in National Convention 
assembled, by virtue of our original and in
alienable rights do hereby solemnly and m1J
tually agree to for':l 01iscrlves into one body 
politic, under the style and title of the 
Cherokee Nation." 

"If among the whites, a man purchased a piece 
of lcmd, and another came upon it, you would 
drive him off. Let the Sioux keep from our 
lands, and there will be peace • 
• • • I (Fce-O-Kuii7 have no more to say at 
present. The Great Spirit has heard. me, and 
he knows I have spoken truth. If it be not 
true, it is the first time that I ever told a 
falsehood, 11 

11 Brother! You say there is but one way to 
worship the Great Spirit. If there is but one 
religion, why do you white people differ so 
much about it? Why not all agree as you can 
all :read the book? Brother! We do not under
stand these things •••• We never quarrel about 
religion." 

"And when the last Red Man shall ha.ve peris'b.ed 
and the memory of my tribe shall have become 
a myth amonc the vrhi-:.e man, these shores will 
swarm wHh the invisible dead of my tribe • 

. • • • Dead, did I say? 'rherc is no death. Only 
a change of norlds." 
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50. Blackfoot !vbdkine-pipe 
Carrier 

51. Navaho Sand Paj_ntir:6 

52. 

53. Pueblo Tcwn 

131ac Trf'oot 

55. Corn H::trvcst 

56. Eastern ViJlage 

Caddo Lorlges 

58. 

59. Planninc; the A -t tac l: 

Na:i:-:ration 

" ••• then I had a clream and in my dream one 
of these small rourd stone::; c1ppearcd to me 
and told me that the maker of all was Wakan 
Tanka. And that in order to honor him I 
must honor his works in naturc ••• It said 
that if I were curing a sick person I might 
ask its assis-1:,ance and that all the forces 
of nat-:.ire would help me make a cure." 

The four stick figl:rc:s nre ~he gu.ardians of 
Navaho crops--corn, beans, tobacco, p,mpkins. 
Fincircli.ng most of the sand. paiYitinc; Is the 
el::mgated rainbow goddess into whose hands 
w;:is placed the medicine. The sick person was 
seci,tcd on the painting and after the hc2linc 
ceremony the painting was destroyed before 
Sllr!S8t. 

"I remember fas a chili} how scared I was 
of the False=Faces; I didn't know what they 
were. They are to scare away disease, The::,' 
us8ri to come into the house and vp the ::.tai rs •••• 
vihcn I ,,ras bad my mother used to say the 
False-Face ,,rould get me." 

11{j.. tJ is c1, villa0e of nco,rly five hundred 
wayr:i ors. It is squa:r:-e situo,ted on 2, rock, 
,d th a Lnge court or yard in the m~_ddla, 
sontaining the [kj_va,s or undorc;round room§], 
The houses a,re all alike, :four stories hic;h •••• " 

"So le-':. there be hctppiness. 
We who 1ive i.n this enr.2rnpment here are poor. 

"We strive to live by the labor of ot,r hands. 
So be on yonr way. And do not hac'r:i us. 
So let there be happ:i.ness. 11 

What shall one say abont the PcoJ)ln but 
tobacco, pumpkins, tomatoes, popcorn, chewing 
gum, sweet corn, suc;2.rbe8ts, and watermelon ••• 
And long houses of the Iroq1'oh, ••• 

And lodges of grass bu:i.1t b~r ths C2-d.do, 
dwellers of the p1-ains ••• 

And irric;ation d:1-tchcs of the HohoJ'.:,\' 'J"!S 
'.1.nder a. de:::::;srt s1::.;.~ .... 

II Are WC then to g_i_vc up cour ar:ccc::,tor;;9 
::;ac:v-sd srave::-; to be :?J o.-rcd for corn? 
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60. 

61. 

fr2. 

63. 

64. 

65. 

66. 

.. 68. 

71. 

72, 

73. 
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Signal Fire 

Buffalo Dancer 

Kacnina 

Zuni Kachina 

Medicine Mask Dance 

Potlatch 

Conjuring back the 
:Ruffalo 

Iroquois lacrosse 

Buffalo Hunt 

Black Hawk's Son 

Combing HaiY 

Be11acoola Girl 

Kiowa Man and Wife 

Indian in C1assroom 

Narration 

Dakotas, I am for war!" 

MUSIC 

MUSIC 

MUSIC 

MUSIC 

30 

A Kwakiutl Indian of the Northwest describes 
a potlatch ceremony, "The second day ••• I gave 
him a gas boat and $50.00 in cash. Altogether 
that was worth $500. I paid him back double • 
••• I started giving away property ••• The 
sixth day I gave away 1000 sacks of flour 
North $3 a sack •••• I am proud to say our 
people are ahead •••• " 

"I've often wondered why it is said 
That the Indian spirit is broken and dead. 

"Why such balderdash fills the air 
When in their midst Uirn 2, grizzly bear 

"I:::; the sleep:tng red-skinned i3iant now on 
the prowl 

In answer to a lone Kiowa:' s ve~geful howl." 

" ••• Have we the first holders of thj_s pros
pe:rous region, no longer a share in your 
hlstory?" 

"We shall learn all these devices that the 
white man has 

He sho.11 handle his tools for our::,elvcs. 

"But we'll :retain our beauty 
J\,nd still be Indians." 

11 If you must imi ta tc 11::;, imitate uc, for the 
proud. people we are." 

" ••• What is important is that He have a su
perior way of Hfc, We Indi8.,nS have a more 
philosophy of life, We Indians will show 
this country how to act. hi;man •••• '' 



Table :t 

Cost of Production of the Slide-Tape 

Item Cost/ Amount of time 

Kodachrome 135 Color Film (76 pictures) •••••••• $5.69 

Developing the Film••••••••••••••••••••••••••••• $hl_7 
" 

Total: $11.1+6 

Hours Spent in Choosing and Taldng Slides. • • • • • • • :t 0* 

Hours spent in Writing and Narrating Script •••••• 10* 

Total: 20* 

* The hours are approximate. 

Table 2 

Cost of Equipment Used in Slide-Tape Production 

Equipment 

Pa.ntex 35mm Camera (F'..-2 lens) •••••••••••••• 

Cost (Retail) 

$179.95 

Photocopy Stand•••••·••••••••••••••••••••••$ J1.46 

Sony/ Sllperscope (?" reel) •••••••••••••·••• $169,95 

Wollensak (?" reel) ••••••••••••••••••••• $189. 95 

Eastman Kodak Ektographic carousel 
slide projector Model AF-2••••••••••••••• $214.50 

Slide Tray (140 slides)••••••••••••••••·•••$ 3,50 

Total: $789.31 



GENER,\L OBJSCTIVES 'T'O THE mnT ON 

THE Ar!EJICAN INDI.ti.N 

After .viewine:; tbe :,�lide .:..tape, students will be a,ble to: 

1. Name at least five concepts 8.bo11t the Indian and h:is life. 

2. Ca-:-,e5ori?::c thexe concepts accordine; to cocia1 t govern';'le:>1tal, 
8u1tura1 anr1 economic concepts. 

3. Define i;t stereot)'Pe and Give on� rca.son :for its cricin. 

1,.. Identify one simi1ari ty and one difference bGtwcon lndi'lt:f; of various 

rer.;ions. 

5. Identify four giff6r�nces betr·recn the· ·white nan and. the Indian. 

6. Identify fom� pos::::ible s0urccs to search for evirlcncc • 

. After h::ing ;:i,;:,s ic;ned O11'.J crmccpt ahovt the .A!:10:rican Tndi2.v:i anr! 
conducting research' on it st 11dcrts wnl "he qh] C through ,.Uscussion to: 

1. Compare Ea.ste:rn, Plains, Souteiwcstcr1, and Jforth1·re2,+ 0rn I!1diiJ,:,:; for 
siri_ilarities o,nd differences in that aroa. 

?. Defend their conc1usions 115.th cvidc'1cc., 

Dtc,�inc; tl--io disc11.c",::d.on ar_d aftcrwc1,rds Nhcn r;tuciyinc; other r:i.inor:i.tics 
student::; wi11 further di,,play: 

1. A moro favorable and syripc1-thetic att:i tudc +.oward l:li:'.ori':.ies. 

2. /\n analysis o� the dominant race's attitude toward m:l _noritie:-;,, 
through disc 1 1ssion of sausc and cff0c+,. 
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