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Abstract
Elkader, located in the hills of Northeast lowa, along the banks of the Turkey River, is a
community rich with history. There are no resources designed for children about the
history of Elkader. The purpose of this project was to create an engaging informational
web site for children that shares information about the history of Elkader, from its
beginning years to present day. Research provided throughout this project makes it
evident that not only is history education important and that young people are capable of
uncﬁ:rstanding and appreciating the past; it also demonstrates how to best present the
information online—with a clear purpose and easy to use path—in order to draw the

young audience into the history of Elkader.
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Chapter One

Introduction

“The disadvantage of men not knowing the past is that they do not know
the present. History is a hill or high point of vantage, from which alone
men see the town in which they live and the age in which they are living.”

G. K. Chesterton (Smock, 2004, p. ] 19).

In order to bring history to life, schools need to provide enriching historical
resources for their students. Historical literature that enlightens its readers will motivate
students to learn more. When resources of high quality are incorporated into school
library collections and the social studiAes curriculum, learning opportunities for students
expand. Students are exposed to extended information beyond their textbooks and are
more willing to seek information because of the broader choice of sources (Fredericks,
2000). When identifying resources to be used in history curriculum, the National Council
for History Education states in one of its standards: “Textbooks should be only one part
of a variety of sources for historical study” (National Council for History Education,
1996, § 15). An extended, diverse history collection should also be available in the school
library.

Resources related to local history are especially important in schools, and many
educators and historians, both past and present, have emphasized this thinking in their
experiences and writings (Schwartz, 2002). They recognize that students’ connection to

their community’s past enhances their understanding of history as a whole and gives



them a sense of unity. Educators of the past, such as John Dewey and Lucy Sprague
Mitchell, stressed that students must learn about their community first in order for them
to make a connection to larger world events (Schwartz, 2002). Current educators, such as
Gail Hickey and James Percoco, have found through their own research and experiences
that integrating family and local history into the social studies curriculum not only
enhances student learning, but also promotes a sense of community in the classroom and

beyond (Schwartz, 2002).
*  Elkader is a small town located in the northeast part of the state of lowa. Its
history dates back to the early 1800s and involves unique and interesting experiences and
events that can be linked to larger historical events of the world (Elkader Historical
Society, 1976). Unfortunately, there are no sources of information created specifically for
young children regarding this commuhity’s local history.

Recognizing the importance of providing enriching historical resources in schools
and the lack of elementary-level resources related to the history of Elkader, lowa, the

purpose of this research and project was to develop an informational web site for

elementary students about the history of Elkader.

Importance of History in the Classroom

During the 1980s, there was growing concern that history education in elementary
and secondary schools throughout the United States was declining both in the quality of
curriculum and instruction and the amount of time spent on this subject during the school
day (Whelan, 1997). Because of this increasing concern, the Bradley Commission on
History in Schools was formed in 1987 to examine the state of history education in the

United States. Made up of scholars and teachers, this commission determined that



changes needed to be made to improve history education throughout the country (Bradley
Commission, 1988). One particular study in the mid-1980s emphasized this necessity for
change. It found that fifteen percent of high school students did not take an American
history class and sixty percent never studied world history or western civilization
(Bradley Commission, 1988). The Commission concluded:

History belongs in the school program of all students, regardless of their academic
standing and preparation, of their curricular track, or of their plans for the future.
It is vital for all citizens in a democracy because it provides the only avenue we
have to reach an understanding of ourselves and of our society, in relation to the
human condition over time, and of how some things change and others continue
(Bradley Commission, 1988, p. 5).

Since the 1988 publication of the Bradley Commission on History in Schools report, other
organizations, recognizing the benefits of learning about the past, have revised or updated
their stance on and standards related to history education in schools. In 1992, the
National Council for the Social Studies, in its position statement, emphasized that history
education enhances a student’s understanding of society and his or her ability to
recognize factors and conditions that benefit all citizens (National Council for the Social
Studies, 1992). The National Center for History in the Schools (NCHS), when
introducing its standards in 1996, stated that history education develops a student’s sense
of citizenship (Hoge, 2003). The NCHS went further by warning policymakers and
educators that students will be ill-prepared for the 21* century if they are ignorant of the

past and the cultures of the world (National Council for History Education, 1996).



In 2002, the National Endowment for the Humanities (NEH) began its We the
People initiative with its primary objective to strengthen the teaching and understanding
of history in schools across the nation. The NEH believes that understanding the past is
now more important than ever: “Defending the ideas and ideals of America requires more
than a strong national defense. Americans must know our nation’s past so we can uphold
its guiding principles and labor toward a free and just society” (National Endowment for
the Humanities, 2008, 9 2). The NEH’s We the People initiative continues today and is
expécted to be funded through at least 2008 (National Endowment for the Humanities,
2008).

The National Assessment Governing Board, a part of the U.S. Department of
Education, released its U.S. Framework for the 2006 National Assessment of Educational
Progress report. This framework encohrages history education curriculum that introduces
the process of historical inquiry and fosters a sense of citizenship based on the core
beliefs that the United States was founded on—*liberty, equality of opportunity, freedom
of religion, self-government under law, and respect for individual worth” (National
Assessment Governing Board, 2006, p. vii). According to the National Assessment
Governing Board, this framework is vital in developing students into informed citizens
who will take an active part in their democratic society (National Assessment Governing

Board, 2006).

Importance of Local History in the Classroom
As part of the recommendations established by the Bradley Commission on
History in Schools for teaching history in elementary grades, there is strong emphasis on

“expanding environments” (Bradley Commission, 1988, pg. 16). This approach



encourages early elementary grades during their study of history to focus first on
immediate surroundings--family, neighborhood, and community--and then connect their
study to broader aspects of state history and beyond as they move to upper elementary
and middle school grades. “This modified model compares family, community, and state
today with family life long ago, and with people and events of earlier times in the
historical development of their community and state” (National Center for History in the
Schools, 2005, § 3).

*  The inclusion of local history in a social studies curriculum can lead to several
beneficial outcomes for elementary students. First, meaningful connections can be made
between events that happened in their community, state, and as a nation during important
periods in United States history.

As the nation was evolving thfough its colonial, revolutionary, expansionist
reform, and ensuing stages, so too were individual communities... Learning that
one’s street was once an Indian trail, that a neighbor’s ancestor died in a Civil
War battle, or that a local mill was the site of a violent labor dispute is a powerful
experience that arguably will help cement in a learner’s memory the significance
of the event on both a local and national scale (Danker, 2003, p. 112).
The National Council for History Education, as part of its recommendations for designing
history curriculum, suggests that “connections to world, state, and local history be made
in U.S history” (National Council for History Education, 1996, § 5), and in addition, that
“local history be given attention from kindergarten through twelfth grade” (National

Council for History Education, 1996, § 5).



Secondly, the inclusion of local history can open up avenues for integrating multi-
cultural themes (i.e., Native Americans, religious groups) into curricular units.

Because local history is so grounded in social and cultural developments and

largely embodies the stories of various racial, ethnic, and religious groups

responsible for setting and building the communities of the nation, the integration
of local content would naturally present multicultural perspectives” (Danker,

2003, p. 112).

Gary Nash of the National Center for History in the Schools takes this one step further
when stating that multi-culturalism provides an “opportunity to teach kids an inclusive
history that will promote mutual support among people of different religions and cultural
backgrounds™ (Crabtree, Nash, Gagnon & Waugh, 1992, p. ix).

Local history can also promoteAcitizenship and a sense of community. “Historical
knowledge is no more and no less than carefully and critically constructed collective
memory. As such, it can make us both wiser in our public choices and more richly
human in our private lives” (Bicouvaris, 1994, p. 52). A student who has learned about
her community—including its past struggles and triumphs—has made a personal
connection, encouraging her to “create and maintain a civic community that works for the
common good” (Banks, 1991, p. 1). By understanding local history, students “gain
deeper understandings and an appreciation of their own communities and cultures and
promote the habits of good citizenship as well” (Danker, 2003, p. 113).

Because of the benefits local history can add to a social studies curriculum,
educational standards and benchmarks at the national, state and local levels include local

history as part of their requirements. For example, at the national level, the National



Center for History in the Schools Topic One — K-4 Content Standard 24 states: “The
student understands the history of his or her local community” (National Center for
History in the Schools, 2005, q 1). Another national organization, the Mid-Continent
Research for Education and Learning (McRel), lists in its kindergarten through fourth
grade standards and benchmarks that a young student should “understand the history of a
local community and how communities in North America varied long ago™ (McRel,
2006, q 1). At the local level, the history standards for Central Community School in
Elk3der, Iowa, note that a student in third or fourth grade “knows important events and
significant individuals in local; lowa and United States history” (Central Community

School, 2004, p. 3).

Importance of Elkader’s History in the Classroom

Elkader, Iowa, a small town loAcated in the northeast corner of lowa, is a
community rich with history. Its stories can be unique, interesting, informational, and
easily connected to historical events of our world (Elkader Historical Society, 1976). For
example, Elkader lies along the banks of the Turkey River—a river that was once vital to
Native Americans, early settlers, and later residents of the town. The Turkey River
provided water, food, transportation, and even for a period of time, electricity to the town
of Elkader.

Elkader currently has 10 structures registered on the National Register of Historic
Places, each with a special story connected to it. One of these structures is the Keystone
Bridge, built in 1889. It is the longest limestone bridge of its type west of the Mississippi
River. Its completion was vital because it connected the east side of the town to the west

side (Elkader Chamber of Commerce, 2007). Another significant structure is the Elkader



Opera House, built in 1903, which has served as the entertainment center of the
community. In its early years, the Opera House hosted performances from Chicago and
Minneapoylis, vaudeville shows, dances, and other entertainment. Throughout the years, it
has also hosted barbershop programs, musical performances, plays, and community
meetings (Elkader Historical Society, 1976).

As did many other communities throughout the United States, Elkader struggled
through the Great Depression, and also sent some of its young people off to wars going
back as far as the Civil War. Several did not return. Cars replaced horses on the streets
of Elkader and pavement replaced dirt roads. The first school was built in 1847 and
Elkader was once home to a junior college. From 1875 to the late 1960s, trains passed
through Elkader along the east side of the river carrying both cargo and passengers
(Elkader Historical Society, 1976).

Elkader also has its share of folklore, which can provide unique insights into the
characteristics of a geographic area (Perez-Sable, 2005). Elkader’s most famous folktale
is the story of Lover’s Leap. As the story goes, a young man named Lou Millville and a
Native American chief’s daughter, White Cloud, had fallen in love around 1831. On one
particular day, Millville, who was interested in lead mines, secretly followed two braves
into the wilderness to find these mines. When the braves discovered they were being
followed, they ordered Millville to jump off a cliff overlooking the Turkey River. As he
stood at the edge of the cliff, Millville suddenly jumped back and attacked the braves.
Before he lost consciousness from the fight, Millville was able to push both the braves off
the cliff. When White Cloud found Millville lying on the cliff, she thought he was dead.

Overwhelmed with grief, she laid her moccasins next to Millville and jumped off the cliff



to her death. When Millville awoke, he saw White Cloud’s moccasins and discovered
her body on the rocks below near the river. Millville buried her body on the cliff from
which she had jumped. Legend has it that each year after White Cloud’s death, Millviile
would climb to the top of the cliff to visit her grave—a place now known as Lover’s Leap
(Elkader Historical Society, 1976).

Even the origination of Elkader’s name is connected to world history. Elkader is
named after Abd el Kader, an Algerian leader from the early 1830s. Because of Abd el
Kader’s efforts in leading his country’s fight to keep the French from overtaking his
country, the early citizens of Elkader admired his bravery and named their community
after him (Elkader Historical Society, 1976). Elkader continues a relationship today with
the descendents of Abd el Kader and citizens of Algeria (Silos & Smokestacks National
Heritage Area, 2002).

Unfortunately, even with this rich history, there are only a handful of sources that
take a look into Elkader’s past, and these materials are not intended for elementary-level
students. Younger students would have difficulty with the reading levels, context, and/or
accessibility of the current materials. For example, the book Old Elkader Facts & Foods
includes a great deal of text with only a few photographs and illustrations. It provides no
sequence of events and has pages of recipes placed sporadically throughout the book that
could be confusing to young readers. Most importantly, though, this is the only published
book specific to the history of Elkader, lowa. There are several books that share
Elkader’s history with the histories of other surrounding communities. Unfortunately, the
information in these books regarding Elkader’s past is limited. Other books cover only

genealogical information about families from this area.
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Problem Statement

Elkader, located in the hills of Northeast lowa, along the banks of the
Turkey River, is a community rich with history, including its unique name, folklore, and
accounts of the early settlers to this area (Elkader Historical Society, 1976). There are no

resources designed for young children about the history of Elkader, lowa.

Research Questions
This research explored what information and elements were needed to create an

R
informational web site for children about the history of Elkader by answering the
following questions: |

1. What is the history of Elkader, lowa?

2. What significant events, people, and stories relating to the history of Elkader

should be included in the informational web site designed for children?

3. What basic web design elements need to be considered when developing an

informational web site specifically for children?

Purpose Statement
The purpose of this project was to create an informational web site designed for
elementary students in third through sixth grades that would share general information

about the history of Elkader, lowa, including significant events, persons, and folklore.

Definitions
Citizenship — the character of an individual viewed as a member of society; behavior in

terms of the duties, obligations, and functions of a citizen (Random House, 1997, p. 377).
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Elementary — a school for the first four to eight years of a child’s formal education,
often including kindergarten (American Heritage Dictionary of the English Language,
2000, p. 445).

Historical literature — a product primarily of a literate stratum of society, as that kind of
narrative prose which is governed by the aim to record people, objects, and events as they
really were. Its structure and logic are controlled not so much by aesthetic and
imaginative considerations—although these factors may enter in to some degree—as by
chrohology. direct description, and concern to show cause-effect relationships between
events (Long, 1984, p-4).

Multiculturalism — the preservation of different cultures or cultural identities within a

unified society, as a state or nation (Random House, 1993, p. 1263).

Assumptions

The research assumed that both children and adults would be interested in an
informational web site about the history of Elkader, lowa. Because this informational
web site would focus specifically on Elkader, it was also assumed that a large portion of
the audience would be from the town of Elkader, Clayton County, and Northeast lowa.
In addition, the research assumed that enough accurate resources would be available to
develop an informational web site on the history of Elkader. It was also assumed that
when completed the web site would serve as a resource for students, teachers, parents,

community members, and others who are interested in the history of Elkader.

Limitations
The informational web site was developed for elementary students in third

through sixth grades. This limitation affected the design and layout of the web site.
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[llustrations and photographs were limited to those provided with proper copyright
permission. Due to the extensive number of years in Elkader’s history—from it’s first
inhabitants in the early 1800s to present time—only those events, people and folktales

deemed most significant by the researcher were included in the web site.

Significance

Historical resources have an important place in schools. More specifically,
historical resources related to local history are vital to an elementary history education
proéram. It allows students to discover relationships between their own personal
environment and the larger world. “Such connections not only make history more
relevant and meaningful but also allow students to understand their particular place in
society” (Schwartz, 2002, p. 61).

[t is essential that schools acroés [owa and the United States include local
historical resources in their collections and curriculum. “Learning about a community and
its people brings a reality to history often missing in the general textbook” (Bonney,
1995, p. 14). Local historical resources intended for school-age children have the benefit
of scaling down national and world events to the local level, making these events more
easily understood, relevant, and interesting to students (Iowa Department of Public
Instruction & Southern Prairie Area Education Agency 15, 1985).

An informational web site on the history of Elkader provides an educational
source for local history curriculum—one that is unique in that it is specific to elementary
students. Moreover, by experiencing this informational web site, students should be able
to make a meaningful connection to Elkader, both it’s past and present, and the larger

world.
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Chapter Two

Review of Related Literature

The purpose of this project was to create an informational web site for children in
third through sixth grade that would share information about the history of Elkader, lowa,
a town nestled in the hills of Northeast lowa. The following review of research and
literature focuses on three important areas: the importance of history education in
schpols; students’ ability to understand history; and presenting the information to

children on a web site.

The Importance of History Education

The importance of history education is vital for both the student and society as a
whole. History education enhances higher-level thinking and analysis (Kohlmeier, 2005).
History education encourages citizenship (Hoge, 2003). History education promotes
inclusion and tolerance for different cultures and ethnicities (Bicouvaris, 1994). Several
researchers have conducted studies to demonstrate the importance of history education in
schools.

In 1986, the National Assessment of Educational Progress (NAEP) administered a
nationwide multiple-choice test to 8,000 eleventh graders throughout the United States to
assess their understanding of core concepts related to American history and well-known
stories and authors in western literature. The test consisted of 141 questions related to
history and 121 questions related to literature. The researchers, Finn and Ravitch (1987),
had assumed before this assessment was administered that the majority of students would
be able to correctly answer most of the questions on this test. The results, however, were

alarming with students on average answering only fifty-five percent of the questions
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correctly on the history section and only fifty-two percent correctly on the literature
section of the test. Finn and Ravitch attributed these dismal results to a lack of focus on
content learning in the areas of history and literature, which in turn has led to a declining
national literacy level. Finn and Ravitch stress that students need to be culturally
literate—that is, have an understanding of core historical facts and events and an
appreciation of where they come from—in order to participate meaningfully in society
and understand “what they read, see, and hear” (Finn & Ravitch, 1987, p. 32).

In light of the criticism that Americans today are ignorant of historical events and
that this ignorance negatively éffects society, Rosenzweig and Thelan (2000) developed a
study to determine to what degree Americans understand history and how their
understanding of history benefits themselves and society. With the assistance of the
Center for Survey Research at Indiané University, Rosenzweig and Thelan interviewed
by telephone 808 Americans from all walks of life and all regions of the United States
about their understanding and use of history in their lives. The researchers chose
participants based on their age, gender, income, and education in order to establish a
representative sample of the United States population. The ages of those interviewed
ranged from 18 to 91 years. In addition, to ensure they had representation from minority
groups, Rosenzweig and Thelan also studied a subgroup of African Americans, Mexican
Americans and Sioux Indians.

The telephone interviews involved an average of ten minutes of quantitative
questions and thirty-five minutes of qualitative questions. Responses were recorded onto

transcripts. The questions asked were somewhat broad in nature, ranging from
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identifying how many times a person visited a historical site over one year to asking for
an opinion about what events throughout history were most important.

One of the more significant findings from Rosensweig and Thelan’s (2000) study
showed that in the span of twelve months almost all of the persons interviewed had
engaged in at least one of the ten history-related activities listed by the researchers. These
ten activities included: discussing photographs from the past with family or friends;
taking photographs or videos to preserve memories; watching movies or television
programs about the past; attending a family reunion; visiting a history museum or
historical site; reading a history-related book; working on collections related to the past;
looking into family history or working on a family tree; writing in a journal or diary; and
taking part in a group dedicated to studying, preserving, or presenting the past. When
asked how connected to the past individuals felt, the largest number of responses, almost
two-thirds of the participants, felt most connected to their own family history.

Rosenzweig and Thelan (2000) found that throughout the interviews, comments
and connections to personal histories were continually brought up by the participants. For
example, when asked to name someone from the past who had the most influence on the
participant, fifty-two percent of the participants noted a family member while only thirty-
six percent mentioned a public or historical person. Participants also often times linked
national events to something in their own personal past.

As aresult of their research, Rosenzweig and Thelan (2000) conclude that
Americans regularly think about and connect to the past, especially their own personal

pasts; and they use this connection when evaluating an aspect of history or current event,
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and when coming to terms with who they are and how they should behave as family
members and citizens of their communities.

Jada Kohlmeier (2005), a ninth grade world history teacher, was questioned once
by several of her own students why learning history was important. After reflecting on
this question, Kohlmeier felt that she needed to demonstrate how learning about the past
has a positive impact on students and society as a whole. Kohlmeier believes that
studying history in school enhances analytical, interpretive and critical assessment skills
that In the long run are vital to her students becoming engaged citizens who are aware of
what factors have shaped and continue to shape the world today.

With the support of Auburn University, Kohlmeier (2005) began a study by
creating an instructional unit for her ninth grade history class that focused on learning
about the lives of three ordinary womeh who lived during three different eras--the
Renaissance, the Bolshevik Revolution, and Mao’s Cultural Revolution in China. By
using accounts of ordinary people, Kohlmeier hoped that her students would be able to
“see events through the eyes and experiences of those that were there” (Kohlmeier, 2005,
p. 500). Observations, discussions and classroom assignments of all fifty-two ninth
graders in her world history classes were used for this study; but for closer observation
and small group sharing opportunities, Kohlmeier focused on a subgroup of ten specific
students who she felt best represented the broad range of abilities and interests of her
ninth grade students.

As part of the study, Kohlmeier (2005) set up a three-step process that students
were required to follow as they read history-related documents. According to Kohlmeier,

this three-step process is similar to procedures historians take when studying an aspect of
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history. The steps involved students completing graphic organizers as they read each
document; discussing as a class to find deeper understanding of the authors’ perspectives;
and then finally, writing essays comparing what was known about the historical period
before the readings to what was learned after reading the documents. In both the written
assignments and during classroom discussions, the students were asked to support their
responses using their prior knowledge and evidence from the readings. In addition to the
three-step process, the students were also required to keep journals about what they were
thinking as they worked through the three steps.

To gather data, Kohlmeier (2005) kept a log throughout the study that included
notes from discussions as well as homework and performance assessments of all her
students. She used this log to look for patterns of thinking and main ideas that were
surfacing from students’ responses in their written work and class discussions. Kohlmeier
also conducted near the end of this study a group discussion with her ten identified
students to gain insight into their attitudes and opinions regarding their recent experiences
with her process of learning history.

From the information collected in her log, Kohlmeier (2005) was able to identify
three key elements that seemed to emerge and improve as the study moved forward: her
students’ increasing ability to point out the main ideas after analyzing documents; her
students’ increasing ability to evaluate sources and use evidence to support their
opinions; and her students’ increasing ability to recognize and respect the perspectives of
those who experienced the past. As the study moved forward through the semester,
Kohlmeier collected more and more evidence that showed her students comparing,

contrasting, using background knowledge, questioning, and investigating in order to
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make connections and draw conclusions from what they were reading. For example, with
the first few readings, students simply described the events that occurred and pointed out
the main ideas. By the time the students moved to the final readings, they were able to
compare events in the stories to broader historical events and more naturally consider the
viewpoint of the historical person or author.

Kohlmeier (2005) concludes from her findings that the study of history helps
students understand that history is not one story, but many stories with different
intérpretations, perspectives and outcomes. Therefore, students, as they work through
history lessons, improve their analytical, interpretive and critical assessment skills that in
the end will help them become engaged citizens who are aware of the events that have
shaped and continue to shape their surroundings.

The results of all three studies demonstrate the importance of history education in
schools. By studying history, students are opened up to multiple perspectives, and given
opportunities to look at and formulate their own ideas. By studying history, students gain
a deeper, more meaningful understanding of the past, and connect this understanding to
their own personal lives. By studying history, students come to appreciate the important

events of the past and realize the difference they can make in the future.

Students’ Ability to Understand History

Research has shown that history education is important in schools. Nevertheless,
do young students have the ability to understand and appreciate history? According to
Piaget’s principles of developmental psychology, children are “concrete thinkers, unable
to think in abstract ways and incapable of investigating and researching until at least

adolescence” (Inhelder & Piaget, 1958, p. 348). National standards in the United States
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for both elementary and secondary history education, however, stress that the study of
history should involve an investigative, inquiry-based approach to learning
(VanSledright, 2002). These conflicting assumptions between Piaget’s principles and
national standards regarding the abilities of young people raise questions regarding if or
at what age students are capable of understanding and appreciating the past. “Learning
history is no simple task. It demands some fairly sophisticated thinking processes”
(VanSledright, 2002, pg. 5). The study of history requires skills such as interpreting,
evaﬂuating, analyzing, recounting, and investigating. Do students, especially younger
students, have the capacity to think historically (VanSledright, 2002)?

In April of 1994, Levstik and Barton conducted research meant to demonstrate
that young students (kindergarten through sixth grade) are capable of comprehending,
arranging (chronologically), and making meaningful connections to events in history.
They studied fifty-eight kindergarten through sixth grade students from inner city,
suburban, and rural areas of central and northern Kentucky.

Levstik and Barton (1994) used historical pictures as the focal point of their
research because they believed that visual images better convey the essence and
significance of historical events. The researchers began with several sets of historical
pictures related to American history from the 1740s to the 1960s that they felt adults
could easily put in chronological order. To test this idea, the researchers observed 90
college-level students putting different sets of pictures in chronological order and from
their observations narrowed the pictures to one set based on how easy it was for the

students to recognize and organize the historical events.
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Levstik and Barton (1994) then turned to the kindergarten through sixth grade
students. Each student was given one picture at a time to place in chronological order.
While each student worked, the researchers asked the student to explain why he put each
picture in a certain spot, if he knew when a specific picture took place, what changes took
place from one photograph to the next, and other similar questions.

After all interviews were completed, Levstik and Barton (1994) analyzed
transcripts from their observations to try to identify patterns of thought related to how
studénts arranged photographs and what connections, if any, were made to one’s personal
life and community. One of the observations made was that as students compared
pictures, they used their background knowledge and made inferences to come to
conclusions. Even the youngest students would try to explain clues they found in the
pictures to determine where they thought a picture should go. Another observation made
was that older students were more specific in their responses and interpretations of
events. They were able to critically examine a photograph and make decisions based on
their examination. One additional observation worth noting was that there were at least
several students from each grade level who connected something in the historical
photographs to something in their own community or everyday life.

Based on their findings, Levstik and Barton (1994) conclude that young students
are capable of recognizing historical events, drawing conclusions, and making important
connections. The researchers also note that when students are able to make personal
connections between historical events and their own lives and surroundings, this

connection enhances their understanding and makes learning meaningful. Levstik and
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Barton, therefore, emphasize that local history can play an important part in a student’s
understanding of the past.

VanSledright (2002) used a classroom of twenty-three 10-year-old children (fifth
graders) as the center of his research to determine if young students are capable of
learning history through inquiry-based learning activities and instruction. Observations,
discussions, and assignments from all the students in the class were used for this study.
For more in-depfh observation, though, of what was happening in the classroom and how
students were affected by classroom activities, VanSledright focused on a subgroup of
eight students--four girls & four boys, two reading above grade-level, four at grade-level,
and two below grade-level--that he felt represented the diversity of the classroom based
on their academic scores and ethnicity.

The study involved VanSledright (2002) teaching American history to the fifth
grade class from January through May of 1999, working through several units including
the study of Jamestown and the Revolutionary War. VanSledright developed lessons that
he felt encouraged inquiry learning and required investigative and evaluation skills. For
example, one activity involved assigning five small research groups where each group
researched daily over two weeks and then taught what they learned to the rest of the
class. Several other activities that the students participated in over the four months
included guided readings, timelines, and essay writing. Students also created booklets,
took pretests and quizzes, evaluated primary and secondary sources, and kept logs and
journals. To gather data during the four months of instruction, VanSledright collected
notes from interviews and observations, results from performance assessments, and

copies of student assignments.
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By the end of the study, VanSledright (2002) was witnessing the students
identifying primary and secondary sources and comparing and contrasting between them;
making a case for information they had collected; using expanded vocabulary as they
spoke about events; categorizing people, places and events; and recognizing inconclusive
evidence. Not surprisingly, the rate at which each student developed these skills differed
depending on such factors as their reading level, patience, and access to sources of
information outside of school. Of the ten children he more closely studied, all
demonstrated at least some improvement in their abilities to understand history.

VanSledright (2002) concludes that students, with some instruction and ample
time to research, are able to use investigative and inquiry skills to understand events in
history. VanSledright notes that in order to have meaningful understanding of history, a
student’s experience in the classroom >requires more than memorization of events and
people. Students need to understand where to look for information and how to interpret
what information they find. VanSledright believes students have this capability.

One striking study conducted by Christine Cooper (2003) demonstrates that even
very young children (ages three to seven) are capable of arranging events in
chronological order, recognizing changes over a period of time, and connecting meaning
to historical events. Cooper observed students in the St. Mark’s Day Care Unit Preschool
Playgroup in England. The students were placed in three different classes depending on
their age—the Reception class (four and five year old children), the Year 1 class (five and
six year old children), and the Year 2 class (six and seven year old children). During this
study, Cooper observed the Reception class students working on simple activities that

focused on studying their families and sequencing a school day. She observed Year 1
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students working on activities that extended their learning of sequencing by creating
timelines of their own personal lives. These students were also introduced to artifacts
from when their parents were young, simple historical nonfiction, and photographs from
the past and present. The purpose of these activities was to gradually make students
aware of what makes up one’s past. Lastly, Cooper observed the Year 2 students
working on activities that extended their focus from what life was like when their parents
were young to what life was like when their grandparents were young. These students
looRed at primary sources, newspapers and photographs; read historical fiction; studied
the results of questionnaires that were completed by their grandparents; and watched a
historical play.

At the end of the study, Cooper (2003) found that Year 1 students were able to
distinguish between the past and presént; recognize that things change over time; and
understand that you can find out about the past by asking people or looking at books,
pictures and artifacts. Cooper found that Year 2 students were not only able to recognize
past events and artifacts, but they were also able to speak independently about them.
These same students also demonstrated an increase in vocabulary related to history.
Cooper concludes that students, even at a very young age, are capable of putting events in
order, understanding that changes occur over time, and summarizing what they learned
about the past.

The findings from all three studies show that students have the ability to think
historically (VanSledright, 2002). Even the youngest students are capable of
understanding their past. The research shows that as students grow older, they are

increasingly capable of recognizing historical events, analyzing their importance,
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drawing conclusions, and formulating their own ideas and perspectives. Students are also
able to make personal connections to larger historical events, which in turn makes their

learning more meaningful.

Presenting Information to Children on a Web Site

The research provided so far indicates that not only is history education important
to young students; it also demonstrates that children are capable of understanding and
making meaningful connections to the past. Now the question that remains is how to best
pre;ent historical information to young students on a web site that peaks their interest and
enhances their understanding and connections.

Children are increasingly using the Internet for educational and entertainment
purposes. According to the National Center for Education Statistics, approximately 90
percent of children between the ages éf five and seventeen use computers, and 59 percent
of these children use the Internet. Almost 75 percent of five year-old children use
computers, with 25 percent of this age group using the Internet. By the age of nine, 50
percent of children use the Internet, and this number climbs to 75 percent for those
children between the ages of fifteen and seventeen (DeBell, 2003).

Children are increasingly being asked to locate information on the Internet. In
order to make available to children the most reliable and usable web sites, the American
Library Association has created guidelines for creating and evaluating web sites for
children under the age of fifteen. According to the ALA, the most eftective children-
specific web sites have a clear purpose and are easy to use for its intended audience. For

example, one of the ALA guidelines recommends that the content of children’s web sites

be simple and easy to comprehend in order to ensure understanding for the young
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readers. Another guideline stresses that images and graphics on web pages should relate
to the site’s content, and that the web pages load quickly and correctly in order to
maintain the interest of the young students. Navigation should be easy for the user, and
for informational web sites, the “quality of content should be most important” (American
Library Association, 2008, 9 9).

Findings from several studies that looked at how a web site’s design affects
children’s undefstanding of its content confirm the importance of the ALA guidelines. In
2003, Shiva Naidu studied 30 children between the ages of 7 and 11 years of age who had
at least one year of experience using the Internet. The purpose of this study was to
examine how the children responded to the usability and content of three different web
sites. The web sites were EnchantedLearning.com, FactMonster.com, and
InfoPlease.com. The children’s efﬁciéncy in finding information and time on task were
measured. In addition, the children were asked to rate different features of the web sites
using a smiley face scale.

Naidu (2005) found that features such as overly long web pages, difficult
vocabulary, too many links, and animated advertisements contributed to all three web
sites failing to score well in the areas of usability and content. In regards to web page
length, the study found that the participants, especially the younger children, tended not
to scroll down a web page even when reminded of the scroll bar. Therefore, information
near the bottom of the longer web pages was never seen by several students. Participants
also had difficulty with web pages that used vocabulary that was unfamiliar to them.
Furthermore, the study found that the fewer number of links on a web page, the less

confusing it was for the participants to navigate through the web site. Advertisements,
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too, were confusing to several of the participants. Some children were unable to separate
the advertisements from the true content of the web pages. These children would
mistakenly click within the ad taking them to a completely different site. Animated
advertisements distracted several of the participants, directing their attention away from
the important content on the page. Naidu concluded that the design and content of web
sites must match the child’s developmental and cognitive abilities in order to ensure
sufficient undebrstanding and a positive experience working through the web site.

*  Research conducted by Terry Sullivan, Cathleen Norris, Martha Peet, and Elliot
Soloway in 2005 studied 16 children—eight females and eight males in two age groups,
12 years and 16 years of age—working through an online scavenger hunt. The children
were instructed to use two very different web sites. The first web site, www.disney.com,
is designed specifically for children. The second site, www.edmunds.com, is intended
for older individuals looking for information on vehicle pricing and specifications. The
goal of this study was to identify those factors in web design that most influence the
children’s success in finding factual information on a web site.

Sullivan, Norris, Peet, and Soloway (2005), from the evidence they collected
during their research, found three primary factors that most influence a child’s success in
finding information on a web site. The first factor focuses on navigation. The researchers
determined that children may know in general #ow to look for information online, but
may face difficulty in knowing where to look depending on the navigation design of the
web site. Students performed better with simpler navigational design and when a site
map was included. The second factor relates to the images on the web site. The

researchers observed that the children tended to be distracted by the animated images on
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the Disney web site; so much so that those animated images that could be scrolled off the
screen were scrolled off by several children within five seconds of their appearance on
the screen. The third factor focuses on the ‘bells and whistles’ seen on a web site—that is,
the number of graphics and animations displayed on the pages. The study found that even
though the Disney site was designed specifically for children and that the children were
observed enjoying this site more than the Edmund’s site, there was no evidence to show
that the childrén were more successful in finding information on the Disney site than on
the*Edmund’s web site. Sullivan, Norris, Peet, and Soloway conclude that web design
elements that improve the user’s success in finding information should take precedence
over graphic content.

In 2002, Jakob Nielsen (2002) studied 55 children, ranging in ages from 6 to 12
years of age, using 24 web sites desighed for children and 3 general web sites designed
for adults (Amazon.com, Yahoo.com, and Weather.com). The purpose of this study was
to examine how children use and respond to Internet sites. One significant finding from
this study showed that even the younger participants “often had the greatest success using
web sites intended for adults” (Nielsen, 2002, 9 6). Nielsen believed this was because the
adult sites were simpler in content and design than most of the children’s web sites.
Similar to the results found in the Naidu study, the children during Nielsen’s research had
difficulty with the advanced vocabulary, confusing links, and bright advertisements,
along with slow loading web pages that were more prominent in the children’s web sites.
Nielsen concluded that children are drawn more to colorful web pages with graphics and
multimedia effects, but perform better locating information in web sites that are simpler

in design and contain content that is easier to read and understand.
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The American Library Association guidelines and the findings from these
research studies show that there are important design elements to consider when
presenting historical information to children on a web site. The most effective
informational web sites contain clear, understandable content. The design and layout are
attractive and easy to follow. The right amount of illustrations and photographs peaks the
user’s curiosity and adds deeper insight into a topic. By incorporating a simpler design
with clear navigation and age appropriate content, the creator encourages further

invéstigation and interest in the facts and features of the web site.

Summary

The research provided in this chapter offers evidence that history education plays
an important part in the curriculum of school districts across the United States. Through
history education, students learn to criﬁcally examine what has happened in the past in
order to improve their futures. Through history education, students develop personal
connections with their communities, states, and the nation as a whole. Through history
education, students learn to appreciate the diversity and multiple perspectives of those in
the past and those around them today.

The research also demonstrates that students are capable of understanding history,
even with its broad perspectives and complexities. The results of the studies in this
chapter show that students are capable of analyzing, interpreting and critically examining
events in history, and drawing their own conclusions and appreciation for the past.

The importance of history education, therefore, makes it vital that historical
information is presented to students in a way that draws them into the subject, whatever it

may be; enhances their understanding of the person, place, or event; and allows for the
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students to make personal connections between their own lives and the past. Even
though there are multiple ways to present information to students on the Internet, the
results from the research mentioned in this chapter encourage web sites that have a clear
purpose and are easy to use for its intended audience.

The purpose of this project was to create an informative, engaging web site for
students in third through sixth grade that would share information about the history of
Elkader, Iowa. Currently, there are no sources specifically available for younger children
in the elementary grade levels regarding this community’s local history. The research
provided in this chapter makes it evident that not only is history education important and
that students are capable of understanding and appreciating the past; it also shows that
providing ways for students to make personal connections to history enhances their
understanding and interest of the past; A web site regarding the local history of Elkader
that is designed for younger students allows these students to make a meaningful
connection to their community’s local history, and then tie it to larger historical events.
An informational web site on the history of Elkader will provide an educational source
for local history curriculum—one that is unique in opening the pathway for elementary

students into the history of Elkader.
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Chapter Three

Procedures

Elkader, located in the hills of Northeast lowa, along the banks of the
Turkey River, is a community rich with history, including its unique name, folklore, and
accounts of the early settlers to this area (Elkader Historical Society, 1976). There are no

resources designed for young children about the history of Elkader, lowa.

hY
Description of Project

For this project, the researcher created an informational web site that outlines the
history of Elkader, lowa. An informational web site on the history of Elkader provides
an educational source for local history curriculum—one that is unique in that it is specific
to elementary students. And more imbortantly, by experiencing this informational web
site, students should be able to make a meaningful connection to Elkader, both it’s past
and present, and the larger world.

The primary audience of this web site is children in third through sixth grades. It
is the hope of the researcher, though, that all users regardless of their ages and abilities

will find this web site both informational and interesting.

Procedure
To begin the process of creating an informational web site, the researcher
investigated and collected information related to the research questions listed below:
1. What is the history of Elkader, lowa?
2. What significant events, people, and stories relating to the history of Elkader

should be included in an informational web site designed for children?
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3. What basic web design elements need to be considered when developing an

informational web site specifically for children?

To gain an understanding of the history of Elkader, the researcher first looked for
and studied information in written resources from several different places, including the
Elkader Public Library, Carter House Museum, Elkader Historical Society, Clayton
County Historical Society, and lowa State Historical Society. The local newspaper, The
Clayton County Register, and several websites were also explored. Information such as
locz:l and state government records and maps were attained from the Clayton County
Courthouse.

According to Lindsay Mannell, one of the most important characteristics in
determining the quality of information. is the accuracy it contains (Mannell, 2006). The
authenticity of facts and folklore put into this web site was of primary concern. As each
piece of information was collected, its source was evaluated to ensure its validity. A
bibliography of sources was updated as information was found and verified for its
accuracy.

As the search for information progressed, additional written sources, experts, and
local residents who experienced Elkader’s past were discovered. The researcher also
visited several historical sites to gain further understanding and appreciation of their
significance. Permission to use photographs was sought as well.

Once the proposal for this project was accepted, the researcher filed a University
of Northern lowa Human Participants Review Committee Application with the Office of

Sponsored Programs in the University of Northern lowa Graduate College Office. This

form allowed the researcher to gather information regarding the history of Elkader by
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means of interviews. Once the Human Participants Review Committee Application was
approved, the researcher used an interview permission letter (see Appendix A) to give to
potential persons who may have had knowledge of Elkader’s past. During the interviews,
the researcher used an interview sheet (see Appendix B) that included a list of questions
meant to collect information and guide the interview discussion.

After a sufficient amount of historical information about Elkader was collected
and the researcher felt she had developed a good understanding of this community’s
histo}y, the researcher then began the process of sorting and selecting which historical
information—the events, peoplé, and places--to include on the web site. The researcher
based her selections on the significance of the information to Elkader’s history, and when
possible, connections that could be made to national and world history. Those events,
places, and people that the researcher deemed most significant took priority over less
significant information. The researcher also sought the input of local historians regarding
their thoughts and ideas on the most significant events and features in Elkader’s history.

In addition, when selecting information for the web site, the researcher gave
special consideration to details that would most effectively work with at least one of
several different navigation scenarios for the web site. For example, one possible
navigation option would have followed Elkader’s history in chronological order from its
earliest date to present time. Another possible navigation option would have separated
information into subtopics or separate chapters, such as Native Americans, transportation,
military, and commerce. One more navigation option would have followed what life was
like for a child at different periods throughout Elkader’s history. The navigation method

for the web site was decided after all historical information was selected and sorted, and
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it was better known what information and how much information was available to
sufficiently cover the events, places and people in Elkader’s history.

After the information was selected for the web site, the researcher turned her
attention to studying the basic elements necessary in designing an effective informational
web site for children. The researcher first looked at examples of recommended and
award-winning children’s web sites, especially those that related to history. The
researcher referred to the American Library Association, PBS.org, and the U.S.
Department of Education Federal Resources for Educational Excellence for their listings
of recommended web sites.

To further increase her knowledge of designing a web site for children, the
researcher referred to the findings in the studies covered in chapter two and
recommendations by additional authors and experts regarding the essential components
of quality web site design. For instance, the researcher studied the American Library
Association guidelines for children-specific web sites. These guidelines emphasize web
sites that offer accurate information and are easy to use for their intended audiences
(American Library Association, 2008). Web design books used as sources of reference
by the researcher included Building Treehouses for Learning by Annette Lamb (2006);
FExploring Web Design by Jeremy Vest, William Crowson, and Shannon Pochran (2005);
Developing Web Pages for Educators by Kathy Schrock (2003); and Spinnin’ the Web:
Designing & Developing Web Projects by Annette Lamb (1998). These books emphasize
a simple, consistent web site design that is in line with the research findings discussed in

Chapter 2.
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The researcher intended to develop a site that was similar in size, organization,
and scope of other quality informational web sites for children. The researcher
understood the importance of how text and images need to blend together to convey the
message. The images should begin to tell the story and the text should add to what the
images cannot tell (Hall, 1990). If photographs were not found for an essential piece of
historical information, the researcher contacted a local artist regarding possible
illustrations for the website.

Y When the researcher felt confident in her understanding of the basic elements
needed to design a web site for children, the researcher began the design and layout of the
web site. While creating the first rough draft of the web site, the researcher periodically
returned to the guidelines and recommendations for quality children web sites to ensure
her site was meeting their standards and maintaining overall appeal and effectiveness.

The researcher invited several third through sixth grade teachers, third through
sixth grade students, and community members to participate in small group and
individual evaluations of this web site. Community members included those with
expertise in Elkader’s local history and those with expertise in language and writing
mechanics. After obtaining permission from the participants (see Appendices C, D and
E), the researcher asked the participants to work through the web pages, and then offer
their input regarding what they liked and disliked about the web site based on both it’s
usability and content (see Appendix F). Feedback collected from their evaluations was
used to make changes and additions to the web site.

After the evaluations by the students, teachers, and community members were

completed, a final draft of the website was created.



Chapter Four

The Web Site: History of Elkader, Iowa... for kids

A paper copy of the History of Elkader, lowa... for kids web site is Appendix G.

A CD of the web site is attached.
As of May 10, 2008, the updated web site can be viewed at

http://www.central.k12.ia.us/ElkaderHistory/index.html

)
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Chapter Five

Summary, Conclusions and Recommendations

Elkader, located in the hills of Northeast lowa, along the banks of the
Turkey River, is a community rich with history, including its unique name, folklore, and
accounts of the early settlers to this area (Elkader Historical Society, 1976). There are no
resources designed for young children about the history of Elkader, lowa. The purpose of
this‘project was to create an informational web site for children in third through sixth
grades that would share information about the history of Elkader, lowa, from its

beginning years to present day.

Reflection of Project

After completing this project, the researcher believes she has created a web site
for children that provides an informative introduction to the history of Elkader. By
working through this project, the researcher has learned a great deal not only about the
importance of local history for our youth, but also how to design a web site that presents
the historical information in a meaningful and educational manner. Following the
American Library Association’s guidelines and recommendations of several researchers
and authors, the researcher hopes she has created a web site that “clearly presents
accurate information and is easy to use for its intended audience” (American Library
Association, 2008, 9 9).

The researcher is pleased with the evaluations of the web site provided by the
children, teachers, and community members regarding its usability and content.

Feedback was overwhelmingly positive and several good suggestions from their
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evaluations were implemented to enhance this web site. The researcher is also
appreciative of the teachers and community members who willingly proofread the web
site for grammatical errors and historical accuracy. Their willingness to help with this

project was crucial to the quality of the final outcome.

Possible Additions to Enhance Content

The researcher has come to appreciate that there is so much more to the history of
Elkader than is provided on this web site. Through her research and input from others,
the‘researcher realizes that many additions could be made to this web site to further
inform its users of the richness of this community’s past.

For example, the researcher could add a section in the future that discusses
historical homes. Currently, there are several homes in Elkader listed on the National
Historical Register. As the researchef was looking for information on the history of
Elkader and speaking with community members, she came upon several interesting
stories that related to some of these historical homes. The researcher believes that
children may find some of these stories interesting. Beyond looking for information in the
local historical books, the researcher could interview the owners or previous owners of
these homes to gain additional insight and personal stories.

In 2007, Elkader received the honor of being selected as the smallest town in the
United States designated as a Cultural and Entertainment District (Ilowa Department of
Cultural Affairs, 2007). The researcher could add a section to the web site that relates to
Elkader’s strong support of the arts throughout its history. This could include adding
more information regarding the history of the Opera House and adding biographies of

authors and artists who at one time or another lived in this community.
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The researcher may also consider placing more emphasis on the Turkey River that
flows through the town of Elkader and has been and continues to be an integral part of
this community. At least one child who evaluated the web site remarked that he wished
there was more information and pictures related to life in and around the Turkey River in
the early years. This could include more specific information on how people have used
the river and a description of how the ecology of the river has changed over the years.
The Turkey River and the geography that surrounds it was an important part of the early
growth of this community and continues to attract people today. The researcher believes
that with deeper investigation she could find more facts and stories about this river that
children would enjoy studying.

The researcher may consider adding more games and activities to enhance the
child’s understanding of the historical information presented on the web site. During the
evaluations of the web site, the researcher observed the children enjoying the activities
currently available on the web site. Both the children and the adults gave positive
remarks regarding the activities. The researcher may consider ways to make these
activities more interactive and engaging for the young users.

Research provided in this project emphasizes the importance of connecting local
history to our nation’s history. The researcher hopes to one day add a teacher’s link that
consists of lesson ideas and expanded research activities that connect events in Elkader’s
past to historical events in our broader national and world history. As the web site
expands, the researcher may consider adding a search box to make navigation throughout

the web site easier.
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Design of Web Site

One primary concern the researcher had as she designed the web site was whether
or not the web site’s design was too formal for the younger children, specifically those
children below the fourth grade. The researcher struggled with designing a web site that
would be informative and engaging to both a young third grader and an older sixth
grader. In addition, the researcher wanted the web site to be interesting to other age
groups. To ease this concern, the researcher found in most of the research and guidelines
she'studied that the quality of the information on the web site should take precedence
over the visual representations. Most research and guidelines support the idea that a
simple, consistent design is more effective in enhancing a child’s experience with a web
site than a design with many bells and whistles.

During the evaluation stage, as the researcher observed and compared the younger
students to the older students navigating through and understanding the content of the
web site, the researcher saw very little difference between the age groups in their ability
to navigate through this site. Because the older students were more experienced in using
the Internet, they were obviously able to navigate more quickly and efficiently through
the web site than the younger students. However, the younger students, too, were
successful in moving around this site and finding useful information. Few problems were
observed in either group. Both age groups also seemed equally engaged and interested as
they worked through the web site. Of course, both age groups were excited to use this
web site because it was new to them and it related to something familiar to them—their
hometown. These findings eased the concern of the researcher regarding the formality of

the web site design.
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Another concern the researcher struggled with related to the amount of text
provided on each web page and on the web site as a whole. The researcher did not want
the children to become frustrated with too much information presented to them. The
researcher tried to keep each web page limited to two or three paragraphs in length.
However, several web pages contain more than three paragraphs. During the evaluation
stage, the researcher observed on occasion a few of the younger children (third graders)
clicking to the next page without reading the complete web page. The same was also true
of Several older students. The researcher was encouraged, though, by how infrequently
this occurred. When observing the third graders, who ranged from below grade reading
levels to advanced reading levels, only three of these children were observed navigating
to another page without first reading the entire content of the current page; and this
seemed to happen only sporadically and not always on the web pages that contained a
larger amount of text. The researcher noted that in some cases (after asking the children
why they prematurely advanced to the next page) children clicked to the next page
because of their lack of interest in the topic of that web page, not necessarily because of

their struggle with the amount of information on the web page.

Accuracy of Information

It is the hope of the researcher that children will use this web site as both a
resource for research activities and for the enjoyment of learning about local history. It is
of utmost importance to the researcher that the information provided on the web site is
accurate. Determining the information’s accuracy, though, was not always easy
throughout the research process. During her search for historical information, the

researcher occasionally came across facts in one source that didn’t match related facts
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given in another source (especially dates). The researcher also came across information
that was very interesting but questionable in its accuracy. In addition, the researcher
found that information regarding certain features and events in Elkader’s history could
only be found in one source and could not be validated using another source. Another
obstacle the researcher encountered was that several individuals who were interviewed
about Elkader’s history were not always certain of the specifics of an event. The
researcher had to often times check the validity of their comments. Throughout this
project, the researcher struggled with determining the accuracy of some information and
whether to include it in the web site. The researcher decided that if the historical
information was questionable, it would not be added to the web site. Unfortunately,
some information that children may have found interesting had to be omitted from the
web site because its accuracy could not be fully determined. Even though the researcher
knew this was the right thing to do, it was not always easy to do and many hours were

spent trying to determine accuracy to no avail.

Conclusion

The researcher has created an informational web site outlining the history of
Elkader, Iowa. It is the hope of the researcher that this web site will eventually serve as a
local history resource for the children of Elkader. And more importantly, the researcher
hopes that by experiencing this informational web site, the children of Elkader will be
able to make a more meaningful connection to their community, both it’s past and

present, and the larger world.
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Appendix A
Adult Interview Permission Letter

Project Title: History of Elkader, lowa

Name of Investigator: Nancy Healy

You are invited to participate in a research project conducted through the University of
Northern lowa. The University requires that you give your signed permission to
participate in this project. The following information is provided to help you make an
int;ormed decision on whether or not to participate.

The purpose of this interview is:

* To collect information about the history of Elkader, lowa, from primary sources—
that is, persons who have first hand recollections and/or personal experiences in
Elkader’s past.

* To collect this information through the use of personal interviews

* To use the information collected to further research the history of Elkader

* To use the information collected as part of a children’s web site about the history of
Elkader

e To complete a necessary part of the School Library & Media Studies degree program
at the University of Northern [owa.

The interview will be conducted at your convenience. The interview will last no more
than one hour. If additional information is needed, an additional interview time may be
requested upon completion of the first interview.

If something should arise that makes it impossible for you to complete the interview,
another interview time will be arranged. The interview will only be conducted in a place
in which you feel comfortable and can be conducted in the presence of a friend or
relative. You are free to withdraw from participation at any time or to choose not to
participate at all.

Because participation in this interview is strictly voluntary, there will be no financial or
material compensation for your participation in this project.

Risks during this research project will be minimal. Your participation is strictly
confidential and will be conducted at your convenience. No personally-identifying
information will be collected and disseminated. All information collected from the
interview will be destroyed at the end of the research project. You are free to withdraw
from participation at any time or to choose not to participate at all.
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If you have questions about the study or if you desire information in the future regarding
your participation or the project in general, you can contact Nancy Healy at 563-245-
1989. You can also contact the Office of Sponsored Programs, University of Northern
Towa, at 319-273-6148, for questions regarding the rights of research participants and the
participant review process.

I have included two copies of this letter. Please sign one copy and send it to me in the
enclosed self-addressed, stamped envelope. Keep the second letter for your records.

kY
Agreement:

I am fully aware of the nature and extent of my participation in this project as stated
above and the possible risks arising from it. I hereby agree to participate in this project. |
acknowledge that I have received a copy of this consent statement. I am 18 years of age
or older.

Signature of Participant Date

Printed Name of Participant

Signature of Investigator Date
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Appendix B

Interview Questions - Adults

1. What connection do you have to the history of Elkader?

b

2. What can you tell me about a specific event, place or person in Elkader’s past? What
years did this involve?

3. What are some of your earliest recollections of Elkader? Which are the most
memorable and why?

4. Can you make connections between Elkader’s past and our state and/or nation’s
history?
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Appendix C

Parental Permission Form
Student Participation

Dear Parent(s),

My name is Nancy Healy. I am a graduate student at the University of Northern lowa in
the School Library & Media Studies Division. As part of my graduate work at the
University of Northern lowa, I have developed a children’s web site about the history of
Elkader. The purpose of this web site is to provide students in third through sixth grade
with information about Elkader’s past.

Your child is invited to participate in this research project conducted through the
Unliversity of Northern Iowa. The University requires that you give your signed
agreement to allow your child to participate in this project. The following information is
provided to help you make armr informed decision on whether or not to participate.

As part of my project, | have asked teachers for students in third through sixth grade to
select students to participate in my research. The students selected will be asked to work
through the web site and then provide feedback regarding its content, organization and
design. By having the students work through and provide feedback about the web site, 1
hope to determine whether I have met my goal of providing an interesting and
educational look at Elkader’s history.

I plan to ask the students to generate a list of things they already know about Elkader’s
past before accessing the web site. After working through the web site, I will ask the
students to list new things they learned about the history of Elkader. I will also ask the
students to tell me what they liked and disliked about the web site, and what changes they
could suggest. I will be taking notes of their responses during and after their web site
evaluations. Information gathered from these evaluations may be used in the final
revisions of the web site.

The teacher will determine the time during which the web site is shared. I have asked that
the time period chosen to be the least disruptive to the student’s day with assurances that
the student will be able to make up any activity missed during this time period.

A student may be asked to end his/her participation in this project if circumstances such
as apprehension or misbehavior should occur. At the completion of this project, all
information collected from the evaluations will be destroyed.

Your child’s participation is completely voluntary. Your child is free to withdraw from

participation at any time or choose not to participate at all. Because participation in this
project is strictly voluntary, there will be no financial or material compensation for your
child’s participation in this project.
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If you desire additional information regarding your child’s participation or the project in
general, you can contact me at 563-245-1989. You can also contact the Office of
Sponsored Programs, University of Northern lowa, at 319-273-6148 for questions about
the rights of research participants and the participant review process.

I have included two copies of this letter. If you would like your child to participate in my
project, please sign one copy and send it to me in the self-addressed, stamped envelope |
have included. Keep the second letter for your records.

If T do not hear from you within one week, I will assume that you do not want your child
to participate in my project, and I will ask the teacher to select another student.

Agreement:

I am fully aware of the nature and extent of my child’s participation in this
project as stated above and the possible risks arising from it. I hereby agree
to allow my son/daughter to participate in this project. I have received a copy
of this form.

Signature of Parent/Guardian Date

Printed Name of Parent/Guardian

Printed Name of Child Participant

Signature of Investigator Date
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Appendix D

Child/Minor Informed Assent Form — Group Participation

Project Title: History of Elkader, lowa

Principal Investigator: Nancy Healy

I,

have been told that my mom, dad, or the person who takes care of me has said that it is
okay for me to take part in an activity where I look at a web site about the history of
Elkader. I will look through the web site, and then I will be asked to share what I learned
from the web site, what I liked about the web site, what I disliked about the web site, and
what changes I think should be made to the web site.

ey

I am taking part in this activity because I want to. I have been told that I can stop taking
part in this activity at any time. If I ask to stop or decide that I don’t want to do this
activity at all, I will not be in trouble.

Student Signature Date
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Appendix E
Teacher Consent Form

To Whom It May Concern:
hY
Nancy Healy has requested permission to collect research data from
students in my class at Central Community School in Elkader, lowa . [ have

been informed of the purpose of the study and the nature of the research procedures. |
have also been given an opportunity to ask questions of the researcher.

I grant permission for Nancy Healy to work with and collect research data
from students in my class. I understand that it is my decision to identify which students
will participate in this study. I also understand that students without parental permission
will not participate in this study.

[ understand that I, too, have the option of participating in this study. If I choose to
participate, I understand that [ can end my participation at any time before or during the
study.

If you have any questions, please contact me at

Teacher — Printed Name

Teacher Signature Date
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Appendix F

Interview Questions — Small Group Discussion

1. Can anyone tell me something historical about Elkader — an event, place, or person?

2. We are going to look at a web site about the history of Elkader. I want you to work
through the web site on your own. If you have a question, raise your hand and I will
help you.

3. Ifyoudon’t like something about the web site, let me know by raising your hand. If
you really like something about the web site, let me know that, too. I want to know
your opinions.
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