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Comprehension elements in three kindergarten basals

Abstract

Despite our capacity for obtaining information in a variety of ways, reading remains a very important tool,
The process of learning to read begins before reading readiness activities are introduced in Kindergarten.
The heart of the reading process is comprehension, and the primary aim of reading instruction is to
develop readers who understand and react to what they read (McCracken & McCracken, 1972). In short,
they must comprehend the passage.
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Despite our capacity for obtaining information in

s variety of way
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tool, The procegse of learning fto read oegins before

introduced in
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“indergartern, The heart ot the reading process <
comprehension,. and the orimary aim of reading

inetruyction iz to dewvelor regaders who understand and

r E
react to what they rezxc (Mocracken & Mclracken, 12725,

In short, they must comprehend the passa

T
)
[1/]

Tecnnoloay 1= rapidl» changing the needs of our
worid. Essential s=Kilis such as comprehension,

anal»sis, sclving prablems, and drawing cocrnciusion

it}
u.l
n
T

being slighted (A Nation At Risk, 19332, A study
recorted in 1721 by the Naticnal sSssezsment of
Educaticnal Progress (MaEF) compared mean reading
scores from the 1770 and 1%80 ascsessmentszs to see

whether reading ability lsvels had imoroved during that

ten wear pertod., Their findings were az follows

W

P~vear~olds read better, 13-vear—olds read =lig

-

t]}"
hetter, 17-year-olds read slightly worse, bors and

thoze +from rural and diszadvantaged urban communities
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made greater gains than whites,

the worst readers
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{Forbes, 1%8130,
Ancther study done bv the MSEFP (Forbes, 1982) concludsd
that in the area of comprehensicn studenis were
understanding what they re2ad. Howewer, high-risk

tugent

31
a
imn
P

cnieved more in the eariy wears of schooiing

than in the middie or high school leweis. /Also,

ot
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children Fhe midgdle and hiogh schoal leveils had

trouble going bacik fo the tewt to suppeort their point

of wiew.
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Droorams gun in Kinder:
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building camprehensiaon should be
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part of th
program, The stody alsc concluded that emphasis on

early reading attainment was important in 4
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the enjoyment of reading and reading comprehension
among students. It is important that the chnild ltearn

to understand what the aothor
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the Kindergarten level (Cunningham, 17753 Spiegel,

19333, To date, many teachers are +ocusing on

phonics skills and slighting comprehensicon skKill

s
a
—t

the Kindergarten level (Palardy, 1784)., Studies repcrt

that only rareiy do Kindergarten teachers indicate Ihat

program (Durkin, 1¥72-7%; Spiegei, 1¥232). Thus, 1t
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gems timely» to examine the nature of the Kingsrogarten
curriculum as regards comprenensicon Instruction.

Statament of *the Frolem
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he purpose of this study was to determing the
comprehension strandgds found in three Hindergarten level

bazal re:

[1H]

L]

ding materials. Specificailiy the following
guestions were addressed; (1) What are the difterent

tv¥oes of comprehension activities in the Kindergartsn

1

i1l
™

i bazal materials? (2} What percentage of total
lescons present comprehension actiwitiss?
Importance of thne Stydy
With the tauncning of Sputnil by RKussiz on lctchber

4, 1937, there was a push for changes in the

ecducational swztem. groner (1F&0) discussed hoi

gducatiaor in s=cience could be improved in @urb primary
and secondary schoals. Hunt (17422 and Bloom (17547

7

boath stressed the crucial importance of a chiltd’s

{1
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o
o
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learning envirconment., Concern for Kindergarten and

~

prekindergarten schooiing, &= in the Heao Star

programs which were Jater formulated, was a reality.

W
c
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rious about what wa

1

being taught in the primary

ya]
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n

H

rades, Durkin in a classroom cbserwvaticon study

4
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—
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-
7
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-7y, found that aimost n

a

comprehension

instruction was seen when grade 2 classrooms were



observed: however, conziderabie time was aliocated fo

comprehension assessment and written exerciszecs,

Xl

pitegel ¢1783) reported resuits that were similar

e

to Durkin®s. She had been questicning Kindergarten

teacners about their reading readiness pro
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Her resuits indicated that the reading

readinecss programs were designed to ftea

]

h Tetter names,

consonant sounds, and fine motor sk Oocasional i

i
-

T

i
=

listening iils, foilowing directions, and interest in

reading were menticned as other skHille werse Iintrocduced
in readiness programs. Howewer, oniy rarely did

Kindergarten teachers
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comprehension was part of their readin

g
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progr aim.
Falardy (1724) alea noted many teachers were focuszsing

on phonics skKill

z and slighting comprehension skills at
the Kindergartern lewvel.
Since basals are the predominant mode ot
inztruction in Amertcan =chools, basal materials should

begin in Kindergarten to dewelop th

M

caomprehension

]
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-
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skills that will be used throughout the bas ading

series (Cunningham, 1%73; Spiegel, 1%83). @Az children

in the upper grades are having trouble with higher

(1]

tevel cognitive processing & Mation &t Risk, 152330,

there i< a nmeed to determine what i=s being done in

coemprehensicon at the beginning of the reading



curriculum. To date, few studie;

nature of the Kindergarten comprehenszion

pasal ins=truction. Thi
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the nature of

trang in three majar

-~

There are some basic asszumpticons underiying

t
~+
=
9]
-
T
=
Wi
-+
-
]
i
n
10

umed Tha
are ysed in Kindergarten reading
it is assumed that Kinaergarten
on thesir comprehension stranas.
that comprehension elements are

sumed that child

e
i

Lastliy, it is

camprehension instructian.,

t Kindsrgarten basal

taught in

fad
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n

1

iz assumed

ren can kenefit frcm

Limitations of the Study

One possible Timitation of

cnly comparing three basals, the

-+
]

may not be generalizable o all

i)

material

e
in

I

Also, aother wariabie
used to dewvelop a good comprehern
study does not take these factor

Deftinition of

thiz ztudy

findings

basal readi

in
-+
Ly
1
~
r
%

= or materials may be

sion program and this

& into account,

Terms

The terms in this study are
Reading Readiness: A stage

development at which he will be



reading instructicon based on learned knowledge and

zKiils “Harriz & Sipay, 178071,

Bacal Reader Zeries: FPreplanned, sequsentially
crganized, detailed, commercial materials and methods
tc teach deveiocpmental reading skills (Durkin, 1775
Harris & Sipay, 19202,

Hasal Reader: A graded book containing material

designed to fteach and reinforce specitic skiils, such

as detoding, meaning vocabulary, and CcomMprehension

{(Durkin, 1278; Ekwaiil, 1731).

1]

Comprenension: Getiing meaning through the use aof

m
«
—
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appropriate materiai: an internal, unobhseruvanle
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process. This detinition alsc recognizes that
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comprehension ha be interred from a read
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pehavicor (Durkin, 177353,

in

Literal Comprehension: Refers to the acguisition

af factual ideas and intfarmaticon (Burns & Baszett
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Interpretive Comprehension: Refere to inferentiai
comprehension. It is the understanding of ideas that
are not dirsctly stated but implied (Burnes & Bassett,

it

[ny]

27 Harrie & Sipay, 1%307.

A

Applicative Comprehension: eters to
cocmprehension at the critical and creative lewsl. It

involves an evaluation of the ideas presented and goes
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REWVIEW OF RELATED LITERATURE
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This chapter will examine several factors

to analy=zis of fthe comprehension strands in Sass
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comprehension instruction and the basal reading

wiil ke discussed B¥

i

wamining some of ths studi
have researched thizs area. The poext zection wil

comprenensicn and tne Kindergartern children and

n
[n}
3

(1]
(5]
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o
35
0
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H

cite ztice of Kindergarten childr

i
-+
=
3

implications comprehensior. MMext, the caompo

of a readino readiness program are described. T

H]

chapter will conclude with & summary of the rev;

related literature,

i)

FPrevalenc ot Bazals

(18]
11}

Many materials are used to teach reading.

prominent set of instructional material

m

baszal reading series., Basals are used in many

claszsrooms throughcut the United States, The mo
prevalent approach to teaching reading comprebhen
through basals., Three reports of the prevalences

basal readers were found. Rus=sell (1951 =z=tated

~tes, JenkKinse and

Hy
hd
=

75 ot teachers use a basal

(7]

1 be

Wi bl

en i

nents

ke

ey of

One
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S ion

th

iz called the



(1772 "reported that between 71 and P84 of primary

qrade teachers us a basal

T
HE
11

zerjesz on all ar most dayr

0

1. Durkin 1%78) identified basal

because they were used in as many as FU-¥54 of primary
classrooms and oniy a little less often in the middle

and upper grades. In shert, most children in Americ

by

learn to read using basal reading materiais and most
major basal reading series have Kindergarten—-level

material The Kindergarten basal is used to help

15t
.

prepare chiidren for the reading program that will be
continued in first grade.

netruction in Eazals

=1

Comprehension

In a bazal reading series, comprehensicon sKills
are but ane of the s=kKill areas addressed., Jenkins and

Pany (1%78) described reading comprehension programs
tor grades three through eight in three reading serigs
Several dominant methods of rezading instruction were

celected for review in thi

It

=tudy. They imcludsd:

fFssaciates, 1974-1%752, aobjective

m

~tazed reading
retems, language experience, and pswcholinguistic
materiale. They cited five featurez of comprehension
instruction: text involved, =Kill emphasis,

instructicnal orocedurss, sKills taugnt, and
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reguirsment

151

for sKill mastery. The dominant
inetructicnzi procedure for reading comprehension was

questioning. Clear dif

~+,

er

1

nces in emphasis appeared

amorg the reading zerd

M
It}
o
12
3

eflected in the number of

RKercis

i1

e and questicne dewoted to waricus skKills

1
1]

Onlw ~DISTARE stre=ssed the m

M
ow
ul
-+

ery of comprehensicn

=Killge and sp

3¢

citied error correcticon procedure

W

Ancther examination of reading comprehension
instructicn was completed by Durkin (1%21)>. She

E

examined reading comprenension instruction in five

e
Tig

basal reading zeries (K—-&). Fathfinder pubxlisned by

#~11»n and Bacon (17780, Heading F2Z0 by Ginn and Comoany

{17772, Bookmark Reading Program by Harcourt, Brace

Jowvanowich (1¥7%), Houghton Mifflin Feading Zeri

g

=

’

1%7%r, and Basics in Feading by Scott, Forssman and

Company (1%753, These seriecs were chosen due to their
current copyright dates and because they were leading
zellers and widely promoted. Here was the only study

jocated that ascessed re

O
w

ding comgrehension at the
Kindergarten lewuel,
Durkin made an assumption that arade 4-3% manuals

would affer more comprehension instruction than thoze

[y

for Kindergarten through grade 3. She later retracted

this statement and camrcliuded that authors K—3

N
[w]
=+,

manuals did provide adeguate comprehensic

rn instruction.
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Durkin (1%81)

In]
pa

cluded that one common characteri

4]
it
n

in all five of the basal reading series was the
tencgency to offer numercus applicaticn and practice
exercices instead of direct, explicit instruction.
Al five series deait with assessment procedures and

the amount of questiconinog in all the manualis sesmed

excecszive to the author. Fsw attempts were made to
sxplain “what it means to answer a questicn, and what
the possible stratecies are for getting it answered”®
tp. =0,

FE the rsadiness elements in a Kindergarten basal

znould prepare the children for first-grade reading

instructicn, Eond and Dykstra's (1%&7) clas

e
u
19

ic study is

of interest, Eond and bvksira compiled a repcort +or

E]

the Coordinating Center of the Locperative Research

Frogram in First-Grade Reading Instruction. The data

in this report were comziled from 27 individual

i

tudies., Three basic gquestions were asked in thi

1

m

tud»:

1. To what extent are varicus pupil, tsacher,
class, schecal, and cammunity characteristics related to
pupil achievement in first-grade reading and spelling?

2. Which of the many approaches to initial
reading instructicon produces supericor reading and

speltling achievement at the end of the first grade?



2. I« anvy program uniguely seffective or

¥

inetfective for pupiis with Righ or low readiness for
reading? (p. 32
A number ot instructiconal aporoaches were

I3

euxluated Iin this report, They wer2 as {foilows:

m
vg
]
w
s
m
w
n
a2

I pluse Phonics, i.t.z2., Linguistic, Languzage
Experience, and FhonicsLinguistic. & brief description

o+ =ach ot the Z7 project

3]

wae oressnted in an

appendix., Common procsedures for data collection and

analr<sis as weil as common experimental procedures were
gecstablicshed. Common informaticn about teachsr, pupil,
school, and community characteristics werse also
coilected. The Coordinating Center alsc arganized,

analw»zed, and interpreted th

g

data common to sach chiid

in all 27 indiwidual! grojects. Pre-~instructicnal and

post=-instructional tests were given in ch project.
Each experimental program was designated to be 140

instructional dars.

FResults of the corretaticn analysis revealed the
single best predictor of ftirst-grade reading
achievement was the ability to recognize letters of the

alphabet prior to the beginning of reading instructiaon.

Generally, they found that the non-bacsa) progr

u,|
ﬂ

tended fo produce pupilse with better word recognition

Kills than the basal programs. ULhen measzures of
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1
b

comprehension, sgeiliing, rate of accuracy of rezading,

and word study =Kills conzstituted the criterion of

H

reading achievement, the differences between oa and

e
th
£
—

non—Dasal programs wers less concistent, ey

conciuded that children fearn T read by a waritety of

i

materfals

w
i

v

nd methods., Also, combinations of programs

were often supericr to single apprcaches. #As far as

-+

the fevel of readiness for reading, the zanalysis of

treatm

e
m

nts reyealed that no method was especially
eftective or ineffective for punils of high or low

readiness tas mezasured by te

0

ts ot intelligence,
auditory discriminaticon, and letter Knowledge),
Therefore, the zauthors concluded that the supsriority
ot a single method of reading instructicn had not wet
been determined, The authors suggested that a
composite of methods mignt proguce the best results and

that an effort should ke made to determine what sach

]

)

method would contribute $o the reading orogram

In order to descrioe beginning readi

A
i
nm

-

]

&}

3

”-'

E|

ul

studies by Chail (17772 an

(wR

Eeck and Block {(1274) ars
described. The pupose of Chali's (1?277) study waz to
critically analyze research comparing different
approaches to beginning reading. She examined the
correlational studres of beginning reading achievement.

She also investigated the relationzship betwesn the
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extent and kKinds of reading failures chitdren
experienced and the methods used to instruct these

chiidren in the initiai

11

tages ofF reading. In
additicn, Chall interviewsd the leading croponents of
the various methods and obserwved these methods in uce
in sclticols. Five major recommendations were stated in

her booi: {12 a recommendaticon for the code—emphaci

metnod in the beginning reading instructicn, <20

n

aa

Chamnge in con

i
-
s

ent tn beginning reading materixis, 1.

re~-evaluaticn of grade lewels or a lese restricted

¥

R

jng

ifi
e

wwabulary in the ba

s

1 readers, (43 dewvelopment of

)

=,

r

U]

le—component tests, and 3 improvement of reading
research.

Anather study wioich examined beginning readin

ng

programs and the development of reading comprehension

m

17738) examination of the Simn 728

Fa

was Beck and Elack s

Reading Program (Ginn, 1378 and the Palo Alto Feading

PFrogram ‘Harcourt, Br

s

ce, Jovanovich, 1772, These two
reading series were compared an the basis of such

factor

w
n

as phoneme-grapheme correspondence and phonics
incstruction, sight werd learning, and the dewvelopment
ot reading comprehensicon, This study !imited itzeld
"core' strands in the basal programs: decodinog,

comprehension, and vocabulary. Hocwever, the main focous

of the =tudy was acquiring word attack skilis and wora



recognitian abiltiti

t
n
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acused primariix on

the teaching aspects of the cerie

"

. Though Beck and

Block basically excluded the readine

g

<

T
0

m
A
+
i1
)
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Uijugelp]

o
C
+
o
1]
m
3
B
i
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W
I
it

an impoartant stydy To

in

consider due to the reading comprehension element

i

the sfudyr.
The discussion of comparsative data included

defense

[}
1T
if

N
|
j)
-+
(8]

-
Wi
T}

o |

W}
i

M
n

of the criteria uysea, facts

-

n]
-

about the ceri treatment of ea

T
0

instructicnal area,

and svaluative

i

tatements about baoth series regarding
the child who has difficulty learning to read. Beck
and Block concliuvded that both series do dewelaop
comprebension abiltitties. Within the Ginn serjes, the
cemprehenzicon instruction and associated workbook
actiwvities were clearly labeled. Howewver, the Fxio
Altc series did not list specific pages in which
comprehensicon sKills could be found, anix the books in
which the ingtruction could be found.

Both series needed

B0

better system of

e

comprehension task descriptions. Ginn labelea its

comprehensicon instruction according to the ability tha

was supposed to be learnsd and Palo Alto decscribed

comprehensicon instruction in terms of test performance.,
Iin this secticon a numbsr of factors were

addressed., The =upericrity of a single method of



reading instructicon has not been determined. s the

s¥atem of comprehension task descripticons for each

)
Pl
Ly
ph
.
m
o
o
a
il
th

eries varied, it was difficult to
compare the series on comorehensicon elements., Also

there wWas no COMMCH

3

trategy used in oroviding

comprEhension in

n

truction in the basal =eries.

Comprehenston and the Kindercarten Child

Kindergarten children range $from age four to 21

Each child i€ unigue zand no two look alike (with the

exception of identical twinss., They are no longer

babies but stiltl need Tots of affection and support.
They hawve indiwviduzal differences, lTikes and dislikes,

and are at different levele of maturation. Ther are
eager toc exoeriencs and react too the world arcund them,
During this period, the child’'= oral langusge
development 15 rapidly expanding {Cohen and Rudoiph,
1977, 0One minute their vocabulary sounds likKe they're

reciting

o

email cection from bebeter”

Bictionary
yarpatim; the next, they're talkKing "baby talik.' Theyr
generally love to runy, climb, reach, and grasoc and are

very physical, This implies that their learning should

be =zxctive, not passive. They can be very talkative one
moment and guiet and pascsive the next. They hauve
active imaginations and love to play "house’ or

"cawbowz and Indians®. They are creatures of feelings
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and tend to express their +eelings outwaralw In
shaort, children are using their ocwn language to
compretend the woritd arcund them Due to these
experiences and interests, Durkin (1972 aduvocated the
fanguage experience approach in teaching comprehension
tc Kifidergarten children since the text can wary with
language jevels and trpes of experiences.

Iin Giilet armd Temple (1%22) comprehension s

jated with five steps for reading readiness:
i1y competence as & languscge user, (2) sensze of story
structures, (3) concepts of written languaaos,
¢4y the zoility to match speech and print units, and
{3) recognition of written words.

Competence as & language user ¢ another phrace
for the chiid’s oral language development. As for
story structure, reading to a child s wery important,
This act helps chiidren understand the commonalities
among stories., In concepts of writien lanquage, the
children need to be aware of the many purposes of
reazding and writing, HNext, the ability toc match speec
and print units is the awareness that & group of
tettere clustered together with space on either side
stands for a word., They need to be aware of the
concept of the spokenm word in print. Lastiy, in the
recnanition of written words the beginning reader is
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who are in the process of growing and reacting with
their environment whether at home or at schoal.
In conclusion, many theorists believe that »ouno

children can ben=fit from comprehensicn instruction.
The language sxperiencs sopraach 13 one way to teach
comorehension to Kindergarten children since this
approach buiids on their own interests and language
tevels, @Also Cunningham’ = (1773 model for paralled
lessons could be used with Kindergarten children. In
ihis approach, the processes of comorehension are
taught at the tistenming levels and transferred to the
reading tzacsk.

& Reading Feadiness Proogram

fie ¥94 of the Kindergarten children will use bass
reading readiness matesrials in the schools, it 1=
important to have a better undersztanding of a reading
readiness program and wiat 11 entaiis (Durkin, 17787,
It will also heip to understand the nature of the
iearning environment In Kindergarten.

Gillet and Temple (1%32) discussed +ive factors
the acquisition of reading abiltity: (1) competence as
% language user, (2} sense of story structure, (33
cancepts of writtern language, (42 the ability to match
speech and print units, and (3 recognition of written

words.,

t
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Durkin ¢ advocated the language experience
approach in teaching and preparting the Kindergarten
child for reading. ©She discussed sewven goals in
teaching the child about reading:

1. interest children in learning toc read.

w

Z. Help children acquire szome understanding of
what reading and learning to read are all about and
demonstrate the cannecticon between spoken and written

lanquage.

orientation of written English.

4, Teacn the meaning of “word" and the function

of space in =stabiisning word boundaries.
S, Teach children the meanings of fterms that

figure in reading instruction.
&. Teach children fto discriminate wisually among
fetters and among words.

. ieach children

Ia3
T

r

a1

M

[3¢)

s of letters ‘p. 17325,
Cunningham., Moore, Cunningham and Moore ©1533)

discu

tn
"

11
]

ed zeven reading readine ingredients in &
reading readiness program:

i. Children whno are succes

14}

ful readers Know what

reading is for.,
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Z. Chilogren whao are successful readers need

+
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have an adequate backoground of informaticon 2o that what
they read makKes sense.

. Chiidren who are successfuyl r
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d, Children whao are successtul readers Know the

conventiane and the Jjargon of print.

S. Children who are successful readers can
auditorily and vizually discriminate letters and words.,
& Childrernr whco are successful readers nawve an

interest in r

201

ading and & desire to learn how to read,
7. LChiidren who are successful readers hawve had
esiperiences with botn story and expository text
structures (pp. 4-352.

A1 three textbocoks chare zome similarit:

x,z

m
it
.}

m
4]
.

recommended comprehension actijueil ti Al sts

u'f'
ad
my
a1
ad

children who are su

n
a1
o
11
(

eful readers Know the purpose
cf reading. The three textboows also include in their

ligt of res

Pl

diness gKilils that children must have an

interest in reading and a deesire to learn how to read.
Concepts of written tanguags were also very important
as chiitdren who were successtul readers expected that

what they read for themselwes would make sence.

Additionally, all three textbooks agvocated reading to
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the child. Giliet armd Temple (1788 and Cunningham, et
al. t15832) agreed that children needed to listen to
stories read aloud to give the children & sense of
story structures,

AE for reading readiness combrehension activities
that differ, only Curmningham, et al. mentioned that
chiidren must have an adequate backKground of
information., These authers also aduccated exposing
children fo expcsitory texts in order to underztandg
them as well as story sitructures.

Summary of Feuitew of Felated [iterature
Since basal readers sre used in as many as PEN of

grimary o

bhazal mat

]

AEDropr i A

children.

descripti
strategy

the basal
of the wa
Kinderqgar
and creat
the child

kindergar

provided

lassrcoms, it is important to determinme if
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As na syetem of
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arr haz been 2ed upon and thers s o Common
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compoare findings
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omprehension and the

tern child,
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twe retelling

comprehsnd.

ten children demand instructtion be

independently or in groups, be bkased an
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experiences and inter The +oundation for foture

reading development needs to be carefully laid bv usin

P

basic readiness steps in kKinderqgart

113

Tt s

There is now a movement toward academic achievement

in thé sjightiese Just as there wac ane in the sixties.
Spiegel 11733, Chall 1%¥770, amd Durkin (17782 have

211 noted the importaznce of teaching comprehensian in
the elesmentary grades tn this information age.

In this chaovter, many of the comporents of

4

w

reading readiness program

M
3

described by texitbook

authors were identifisd, Th

-t
=

z2 aut were found to

M

ar

tn

fave similar comprehension elementz:  The only major

difference was tnat Cunningham, Moore, Cunningham, and

]
Q
3
m
”~
—
"\lj
i
i

aduacated exposing Kindergarten chitldren

to expository texts,
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placed in
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which three npames were oOrawn.
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The american Feaders Series TD.C. Heath, 17337

i
mn
e o
U1l
Q
-+,

cCans F 17 reading basales for grades K—-8. arming

idp ie the Ffirst Kindergarten basal and consists of five

uni ts, Each unit containse 13 lecssons with the

exception of Unit S which containsg 12 lessons

ﬂ
o
143
=
D

are x"total of &4 lecsons in Warming Up. Each 1

pu
U
in
Q
2

ie contained on onhe page.
The cecond Kindergarten basal which comes atter

arming U iz Feaching Cut, 1t atso cantains fiue

T
V1

unite: Units & and 4 have Zs lesscons, Unit 1 has 182
lessons, Unit 3 hag 14 lesszcons, angd Unit 5 has 12
fessone. Heaching Tt has a2 toftal of #48 leszsons. Az

noted in karming Up, each lesson in Feaching Cut ts on

i

Thne pacing of the series in Eindergarien as

[t

suggested by the fteacher’s manual was to complete
Warming Up with its &3 indiwidual iessons by mid-rear.

Feaching Dut with its 25 individual lessons was fto bDe

completed by the end of fthe year.

The Ginn Feadino Program (1332) canzists of

fifteen reading ltewvels for grades K~-3. The

il

Kindergarten leuvel book is Animail Crackers. I

s

consists of nine units of instruction. Each unit
begins with a literature selection that provides =

theme for the instruction in the unit., Each unit
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Tk

provides instruction 1n seven arsas: shapes and
cologrs, wizual dizcrimination (letfter recogrniticn?,

audi tory discrimination (sound matching?, wocabuiary,

comprehensicn, lifte ang study =Killz, and eztensions
{teliing stories, pantomiming, and dramatizing

n
12}
0

ztoriesx. Mo =pecific pacing for th cerigs

suggested. The Lewvel 1 book is called One Fotato, Two
and is the readiness level following Animal Crackers,
It consiste of seven units of instructicon. Six of the

units begin with a literaturs zelection or lanow

{
o
W
Ui

gxperignce lesson. The final unit of the ceries

153

orovides a comprefiensive skills review. Ezxch unit
pravides instructian in the same sewven categories as

izted abowe for Animal LCrackers,

The Scott, Faorecman FEeading Seriec (1931) consists
of 14 reading levels for grades K-, There are two

secticons in the teacher’s edition called Early Learning

tessons in Hello, Sunzhine., The first szection, "Early
Learning Lessons,” has 20 lessons. Heilo, Surnszhine

consists of P23 lessons most of which teach ome page in

the child’'s consumable book. Skilis are divided intao

0

the following categories: recognizing lettere,

i

I\

recognizing details, recognizing relzaticnships, Using
context, left-to-right and top-~to-bottom progresszion,

listening skills, using numbered (tems, and working
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sKills and extending the skill

n

-
i
Pyl
+
T
[N

astly, ather re

A tyrical lesson i Ginn consi

I

te af four

i
pi
b
m
i

These four steps are as foiicws in Animal Crack

i
i)
2
1

i

teaching, practicing, s#xtending, and sdditional

activities. The “feaching’' section provides

§1

tnstruction tn =h

Iy

pes, colors, auditory discriminatian,

vwisyal discrimination, comprehension, or Jife and study

(1]

skille. The "practice’ section pro

<

ides practice for

it
i
T
N
=+
0
o
—
T
T

the skill presentsd in the pravicus

"extending' activities (language, literature,

creativity) all help students apply ideas and sKillz to
materials and experiences bevand the leszcn.
"wodditional Gotivities” are practical, brief
sugoestions for using the skills presented during
taormaxl teaching.

In One Fotato, Twg, the teaching <section prouides

instruction in wocakbulary, comprehension, decoding,

life =skills, or study =kiils. The four

i

n

tep

i

ar

e
w
tn



Tollows: introducing the lesson, using the page,

m

reinforcing the lesson, and extending the lessan.

"ilz2ing the page” provides pupiis with the opportunity

to apply what they learnsd in tnhe first part of the
leczon., For example, life skills inciude lisfening to
and f&tilowing directions or identifying safety =igns.
in "reinfercing the lesson,” actiwvities for puptls who
need extra reinforcemsnt are planned, "Extension
activitieszs" would thern +oilow.

& ty¥pical leszon in Scoti, Fores=man consiszts of
four steps in the "Eariy Learning Lessons.® The
headings are: =kill cpisctives, materials, introduce,

and Quide learning experiences. In the section call

M
0.
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¥
or
o
[ EH]
oy

“introduc Citls abjective |

T
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1
+
n
hi i)

introduced to f

children. In Helico, Sunshi t les:

p
1]

mc

i
1)

onE are a single

page and alsoc hawve four headings: skill objiectives,
introduce, guide fearning experiences, and
reinforcesenrich, Sometimes a Fifth heading s listed

czliled "fYurther practice.’

Heath s pmerican Meaders, the Ginn Feading Praogram,

and the Scott, Foresman Feading Frogram are wvery

similar in their concept of & typical lesscon., They all
incorporate the same four components preparing orn

intraoducing the lescson, t=

i)

ching the page, reteaching
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Frocedure +or analyzing Lessons

In thiz paper, three iteugis oFf comprehension were
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detined earlier in this paper.
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ot comprehension was used

(See Table 12, These severn subskillzs were az foilows:
detaiiz, seguence, Cause angd =++tect, main itdea,
credicting cutcomes, wvaiuing, and problem sotving.
Every +iftth tesszcon in each of the fiwve basal teacher s

zditicons was checked for the purpose of identitying and

recording da
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zeyen subskills,
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Interrater reliabil ity was checked by having duzte
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ar
student, trained in the use of the rating scale who
applied the scale to two lesszons in ezach of the {fiwve

boocks.
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In crder to determine an answar to Uuestion
One, every titth lesson in each basal was examined to
identity any ot the =zewven subskKills presented in the

lesson., The sKiils were turther classified to



T

0

bie 1

Mumber of Comprehensicn SKiliz

Comprehenzicon Leysls

-

Ll
—

Skl
Competencie

i
Literzl

0

Interpretive

1.

3

0]

L=

£n

18

Details
2. ldentitring

b, Comparirng

c. Classifrying
Sequencs

« Effect

(]
1]
g
in
o
e

Main Idex

Predicting
Ou tcome

VGaluing

. Ferzonal
Judgemen t

X

cter

pu
e |

e Y
~ g_z

Woae

a9

ificatiaon

]

c. fAuthor’s Motive
Identification

FProblem Soluwing




(1)
[£X]

in

determine which level of comprehension was addresssed
the lesson (literal, intercretive, ar applicativel,
Cemprshensian in cohngction wiih a real reading passag

or o sictur

s

detxils was counted., For gxamoles, I+ & poem

wxs read and discussed, 2ach guestion about the cosm

was classified and tallied, The same strategy zpoiizd
+or & story» read to the chiidren. Each guestion about
the =tory was classified and taliisd, 1+ no questions

wers asked about 2 =tory but a discussion was to

follow, the examiner gave three tzily marks for

discussion &s generally three discussion questions

rollowsd., Alzo any pictures that pertained to a storyw
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. A ceparate comprehension chart was compiled
for each book assessed (See Appendix &2,

To determine an answer to Question Two, three
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ali Five basals was gxamined to see if comprensncion
elements were precent. For each lesson that had

coemprehension elements, one taily mark was written.

Summary
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threes zZeries diwvided
children s boaoks into lesscons wnich consisted of one

page, with the recommended pacing vwaried among manuals,
Lastlw, the method of anairsis for determining the
readinsgzs comprehension skiils in selscted basais using
Fuddell s classitigcation of comprehension strands

(Harrig and Sigay, 17802 and the method for determining

the frequency o
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CHAPTER I

SRALYEIS OF THE DATH

In this secticon, three reading readiness zeries

were szszessed to comcare their comprehensg
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©1» What are the ditferent types of comprehension

actiwvwities in the Kindergarten lewel basal materiais?
t2) What percentage of totsi lessons present
comprehension activities? A& summary of the analysis of
the datz is thern presented,

Twpes of Comprehension Activities

To anzwer the +irst guesticon about th

=

tvpes of comprehension activities in Kingergarten
materials, Ruddell s classification a2f reading
comprehension subskills (in Harris znd Zipay, 1720) was

used

b1

Inm Fuddeltl?“ s classitication therse a

comprehension leve]s: fiterail, interpretivs

applicative., There are also seven subskil

each lewel: details, sequence, cause and

tdea, predicting ou
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N
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3
o

Every ftifth lesson in three reading serie
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American Readers (Heath), the Ginn Reading

A
T
o

the Scott Foresman

£

)
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Under the comprehension level in the sk:ill area ot
detsiis, thereg were three parts: identit»ing,
comparing, and ctassifying detaiis. Only two of the
ba=sals incliuded any comparing or ciassitying detailis.

They were Hello, Sunshine and Warming ilg. In comparing

detail

s, Warminno Up had three skills lessons and Hello,
Sunshine had six ekills lessons, In classit»ing
detail=zs, Warming Lip had three =sKilis lessons and Hellao,

Sunshine had one skKill lesson. In iderntitying details

at the literal lewel, gnimal Crackers had 45 detat]

skills lesszons; One Potato Two had 8% detatl skille

leseoney Warming Up had 13 detail sKills lessonsy
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area of sequence, Animal Crackers had four sequence
skills lYessons, Cne Potato Two had seven seguence
skille lesszcne, Warming Up had nine seguence =kills
lessons, Reaching Out, had no seguence skKills Jeszons
in the lessons analyzed. Only one basal serijes
addressed the skill comoetency of cause and eftect,
This was the series keaching Gut. The cther baszls did

not include any cause and et+ect lecsson
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in predicting outcome. Furthermore, none of
the bacals examined had any skKills competencies at the

literal lewel for Kindergarten on valuing or procblem

solving.
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taltied., Eighty zixz percent of the zKill competencie
lessons tallied were at the literail level, GOFf those,
224, or 758 percent, of thne literzl lewel lecsscns wers
on identitring details. OFf the sewven sKill argas xt
the 1iteral level onty five total skill areas were
incliuded in an¥ of fthe bazal lecscons.
Interoretive Level

The number of comprenensicn =Kills at the
interpretive level was aisc ascessed. In identitring
details at the interpretive lewvel, Animal Crackers ha
five detaii =kilis lessons, One Potatc Two had
thirty—-one detail skills lessons, Warming Up arnd
Feaching Ouft wach nad cone detzxil sKili lesson. and
Hello, Sunchine had four detzi?! cskille lesscescns., MNone
of the baszals examined had an» skill competencies
lgssons at the interpretive fewvel on ssquence, CaUS:
and effect, main idea, predicting outcome, valuing or
nroblem solwving., Faorty—tweo lessons, or 12 percent of
a1l comprehenciaon lessons were =t the interpretiuve
leuel,
Aapolicative fowel

Finally, the number of comprenensicn skills at
applicative level was assessed. Only three of the
basalzs had applicative skillzs. Im identifying detail:
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Crly one percent of all 247 comprehencion lessons
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44 of the total number of lez=sons
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Mumeroue educators have indicated that
kingergarten children can handie the three
comprehension lewveis (Cunningham, 17733 Cunningham,
Moore, Cunntngham, & Moore, 19833 Durkin, 197&8; Gitlerx
# Tempie, 1%232:; Paiardy, 1534 Spiegei, 19832, The
oasals examined in this study did not reflect this
theor.

Orne possibhle explanation for the emphaszis on
fiteral lewei gquestions is that authors of basals feeld
the children ¢can cnl¥ nandle gquestions at a lower
cognitive leveli. A zecond possible reason for Keeping
guestians at the literal lewel 12 that the authors had
not used a sKills ;heck]iat to come up with & balance
of comprehensicon skills at sach of the different
levels, A final explanmation +or not inciuding more
comprehension elements in Kindergarten level basals
might be that the authors had useo a comprehension
zkills checklist but had conecicusly chasen toc focusz on

cemprehensicon at the
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Fecommendations for Further Fecearch

This study sought to examine the types of

comprehension activities found in Kindergarten leweld
tasal materials and what percentage of total lessons

precented lecssons with comprehension activitiss
Althouoh comprehension activities were presented in the
examined Kindergarten lTewel mxterials, a different

sampiing of basal material
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is needed. Findings might

e altered if a dif+erent number of lessons were
analyzed +for comprehension elements. Adoiticnally,
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balance of skills as are in the first grade bacals.
A good cdeal of further research ¢ needed at the

(el

Kindergarten i=vel to replicate znd walidate the
findings of tni= study and expand (is scope. There are

few studiesz that hawe researchned the area

A
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camprebension instruction in Dasal materials sspecizally
at the Kindergartsn ltewel. Therefore, more research in
the area of comprehenziaon instruction in Kindergarten
basal materials i< needed,
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