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CHAPTER I 

THE PROBLEM 

In troduc ti on 

Despite our capacity for obtaining information in

a variety of ways, reading remains a very imoortant 

tool , The process of learning to read begins before 

reading readiness activities are introduced in

i-< i ndergar ten. The heart of the reading process is 

comprehension, and the primary aim of reading 

instruction is to develop readers who understand and 

react to what they read (McCracken & McCracken, 1972). 

In short, they must comprehend the passage. 

Technology is rapidly changing the needs of our 

world. Essential skills such as comprehension, 

analysis, solving problems, and drawing conclusions are 

being sl ighted (A Nation At Risk, 1983). A stu 

reported in 1981 by the National Assessment of 

Educational Progress (NAEP) compared mean reading 

scores from the 1970 and 1980 assessments to see 

whether reading abi I ity levels had imoroved during that 

ten year period. Their findings were as follows: 

9-year-olds read better, 13-year-olds read slightly 

and 

those from rural and disadvantaged urban communities 



made greater gains than those from advantaged 

communities, blacKs made greater gains than wnites, anc 

the worst readers imoroved the most (Forbes, 1981). 

Anothe,r· ·;;tudY done t::Y the 1·,JAEP (For·bes, i982) cc,ncluded 

that in the area of comorenension students were 

1Jncterstanding vJh.at they r·ead. However, hign-r1sk 

students .achieved mc,r·e in the ear i y year-=- of -s.chool i n9 

children at the miadle and hi schoc,1 l evei ·s had 

trouble going back to the text to support their point 

As readiness orograms are begun in Kindergarten, 

building comprehension should be a part of that 

program. The study also concluded that emphasis on 

early readin9 attainment was important in developing 

the enjoyment of reading and reading comprehension 

.among students. It i-:. imp,:,rta.nt th.::i.t the child learn 

to understand what the author is trying to say even at 

the i<inder·gar·ten level (Cunn1ngh::1.m, 1':?75; 

19:3:3). To date, many teachers are focusing on 

phonics skil Is and slighting comprehension skil Is at 

the kinderg-::1.r·ten level (P.a1ardy, 1'?84). ::;; tu di e-= r· e p c,r· t 

that only rarely do kindergarten teachers inoicate that 

building comprehension is a part of their readiness 

Thu·=·, 



seems timely to examine the nature of the kindergarten 

curriculum as regards comprehension instruction. 

Statement of the PrnbJem 

The purpose of this study was to determine the 

comprehension strands found in three kindergarten level 

bas~l reading materials. ecifical ly the fol lowing 

cuestions were addressed: (1) What are the different 

types of comprehension activities in the Kindergarten 

level basal materials? (2) What percentage of total 

lessons present comprehension activities? 

Importance of the Study 

With the launcning of Soutnik by Russia on October 

4 1 1957, there was a push for changes in the 

educational system. Bruner (1960) discussed how 

education in science could be improved in our primary 

and secondary schools, Hunt (1962) and Bloom (1964) 

both stressed the crucial importance of a chi Id's early 

learning environment. Concern for Kindergarten and 

prekindergarten schooling, as in the Heao Start 

programs which were later formulated, was a reality. 

Curious about what was being taught in the primary 

grades, Durkin in a classroom observation study 

(1978-79), found that almost no comprehension 

instruction was seen when grade 3 classrooms were 
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observed; however, considerable time was al located to 

comorehension assessment and written exercises. 

Spiegel (1983) reported results that were similar 

to Durkin···'=·. She had been questioning Kindergarten 

teacners about their reading readiness orograms for 

Her· resui ts indic.:;..ted that the r-e:;..din9 

readiness programs were designed to teach Jetter names, 

consonant sounds, and fine motor skills. O,: ca s i on-;<. 1 J y 

listening s.v:ills~ f,:,ilo1,,.11n,:;i dir·ections., and inter·es.t in 

reading were mentioned as other skills were introduced 

in readiness programs. However, only rarely did 

k i n de r· ga.r· ten t e .:;..ch er··=· r· e p c,r· t t :-, at bu i l di n g 

comprehension was part of their readiness program. 

Palardy (1984) also noted many teachers were focussing 

on phonics s-kiil·:;. 3.nd sli,;ihting compr·ehens.ion skill::- -=<.t 

the kinderg.:i.rten le•,•ei. 

Since basals are the predominant mode of 

instruction in American schools, basal materials should 

begin in Kindergarten to develop the comprehension 

ski l Is that wi 11 be used throughout the basal reading 

series ( Gunn i ngham, 1 '7'75; Sp i ege 1 , l '?83). A·::- chi l dr·en 

in the upper grades are having trouble with higher 

level cognitive processing (A Nation At Risk, 1983), 

there is a need to determine what is being done in 

comprehension at the beginning of the reading 



curriculum. To date, few studies have examined the 

nature of the Kindergarten comprehension strand in 

ba.s.a l i n·:.tr·uc ti on. This study examined the nature of 

the Kindergarten comprehension strana in three major 

basal reading series. 

There are some basic assumptions underlying this 

·=-tudy. 

are used in Kindergarten reading programs. :3e con di ::,-·, 

it is assumed that kinaergarten Casals can be compared 

on their comprehension stranas. Third, it is assumed 

that comprenension elements are taught in Kindergarten. 

La.s.tly, it is a.s.sumed th.::1.t children ,:a.n benefit from 

,: omp re hens. i on i n =·tr· u ct i c,n • 

limitations of the Study 

One possible limitation of this study is that by 

only comparing three basals 1 the findings of the study 

may not be generalizable to al I basal reading 

mater·ials. Also, other variables or materials may be 

used to develop a good comprehension program and this 

study does not take these factors into account. 

Definition of Terms 

The terms in this study are defined as fol lows: 

Reading Readiness: A stage in the child's 

development at which he wi 11 be successful at beginning 



reading instruction based on learned Knowledge and 

sKi l Is (Harris & Sioay, 1980). 

Basal Reader Series: Preplanned, sequentially 

organized, detailed, commercial materials and methods 

to teach developmental reading skills <Durkin, 1978; 

Har~is & Sipay, 1980>. 

Basal Reader: A graded book containing material 

designea to teach and reinforce specific ski ils, such 

as decoding, meaning vocabulary, and comprehension 

(Dur K i n , 1 '?78; Ek1.1.1a. l 1 , 1 981 ) • 

Compr·ehensi on: Getting meaning through the use of 

appropriate materials. 

process. This definition also recognizes that 

comprehension has to be inferred from a reader's 

behavior (Durkin, 1978). 

Literal Comprehension: Refers to the acquisition 

of f.actua.1 idea.sand infc,rma.tion (Bur·ns & Ba.s.sett, 

1982; Harris & Sipay, 1980). 

Interpretive Comprehension: Refers to inferential 

c c,m p r· eh en s i on . It is the understanding of ideas that 

are not dir·ectly stated but imp] ied (8ur·ns .~:,: Ba·;;s.ett, 

1982; Harris & Sipay, 1980). 

Applicative Comprehension: Refer·s to 

c c,m p r· e h e n =· i on a t t h e c r· i t i c 21. 1 .::r. n d c r e a t i v e 1 e v e 1 . I t 

involves an ev~luation of the ideas presented and goes 
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be:.··ond i mi::, 1 i C-=<- ti c•n-=- der· i ved fr--c,m the t.ex t ( Ha.r·r· i ·=- s~ 

Teacher,s Manual or GuidebooK: 

accomoanYing each basal reader whicn instructs teachers 

in ho,.,J t c, u·::-e the m.a ter· i .a i in thE' ba·::-a l r·e ::i.der· to 

The manua.l is-

either a separate book or is bound together with a cooy 

of the reader (Durkin, 1 '?:30) • 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter wi I I examine several factors related 

to analysis of the comprehension strands in basal 

r·eaders. First, the prevalence of basal reaaers in 

American school systems wi 11 be discussed. 

comprehension instruction and the basal reading series 

wi 11 be discussed by examining some of the studies that 

have researched this area. The next section will be on 

comprehension and the Kindergarten children and will 

cite some characteristics of Kindergarten children with 

imol ications for comprehension. 

of a reading readiness program are described. The 

chapter 1,,1i 11 cc,nclude 1;.Ji th a s.umma.r·::,' of the revie1.,.J of 

r·el~.ted i tera tur·e. 

Prevalence of Basals 

Many materials are used to teach reading. One 

prominent set oi instructional materials is cal led the 

basal reading series. Basals are used in many 

cl a·:;.sroc,ms throu out the United States. The mo!!::.t 

prevalent approach to teaching reading comprehension is 

through bas-~.l s. Three reports of the prevalence of 

basal readers were found. (1961) stated that 

95½ of teachers use a basal series. Jenkins and Pany 



(1978) "reported that between 91 and 98% of primary 

grade teachers use a basal series on al 1 or most days 

of the ::,,e.9.r·" Dun·;in (1'.978) identified t,a.sai 

series ✓ as having a cefini te impact on instruction 

because they were used in as many as 90-95% of primary 

cla·:::-'::'.r·oc,ms -.:<.nd only a little le·::-s often in the middle 

and upper grades. In short, most children in America 

learn to read using basal reading materials and most 

major basal reading series have kindergarten-level 

mater·ial·;;: .. 

prepare children for the reading program that wil I be 

continued in first grade. 

Comorehension In~truction in Basals 

In a basal reading series, comprehension ski J ls 

are but one of the skill areas addressed. ,Jeni< ins. an,j 

Pany (1978) described reading comprehension programs 

for grades three through eight in three reading series. 

Several dominant methods of reading instruction were 

selected for review 1n this study, The::,, inclu,::::1>2d: 

basal readers, the DISTAR program (Science Research 

Associates, 1974-1975), objectives-based reading 

material:-, They cited five features of comprehension 

i n st r· u ct i on,: 

instructional procedures, ski 1 ls taugnt, and 
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requirements for sKil 1 mastery. The dominant 

instructional procedure for reading comprehension was 

questioning. Clear differences in emphasis appeared 

among the reading series as reflected in the number of 

exercises and questions devoted to various ski !ls. 

OnJy·DISTAR stressed the mastery of comprehension 

ski !ls and specified error correction orocedures. 

Another examination of reading comcrehension 

instruction was completed by Durkin (1981). She 

examined reading comprenension instruction in five 

basal reading series (K-6). Pathfinder publ isned by 

Allyn and Bacon (1978), Reading 720 by Ginn and Company 

(1979), Bookmark Reading Prooram by Harcourt, Brace 

Jovanovich (1979), Houghton Miff! in Readina Serie~ 

(1979), and Basics in Readina by Scott, Foresman and 

Company (1978). These series were chosen due to their 

current copyright dates and because they were leading 

sellers and widely promoted. Hers was the only study 

located that assessed reading comprehension at the 

kindergarten level. 

Durkin made an assumption that grade 4-6 manuals 

would offer more comprehension instruction than those 

for Kindergarten through grade 3. She later retracted 

this statement and concluded that authors of K-3 

manuals did prbvide adequate comprehension instruction. 
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Durkin (1981) concluded that one common characteristic 

in al I five of the basal reading series was the 

tenc:;ency to offer numerou·=· -:i.ppl i cation and pr·.~.ct ice 

e:><erci5-es in·:-tead of direct, exc.J ici t instructic,n. 

Al I five series dealt with assessment procedures and 

the .:r.rnc,unt of questioning in all the manuals s.eemed 

excessive to the author. Few attempts were made to 

explain "what it means to answer a question, and what 

the possible strategies are for getting it answered" 

..: p. 50) • 

As the readiness elements in a kindergarten basal 

snould prepare the children for first-grade reading 

instruction, Bond and Dykstra ✓ s (1967) classic stu is 

of interead. Bona and Dykstra compilec a report for 

the Coordinating Center of the Cooperative Research 

Program in First-Grade Reading Instruction. The d.ata 

1n this report were comciled from 27 individual 

Three basic auestions were asked in this 

1. To what extent are various oupi 1 ~ teacher, 

c l as. s , s-c h o crl , and c omm u n i t y c h a r a c t e r· i s t i c s r· e l a t e d t o 

pupil achievement in first-grade reading and spelling? 

2. Which of the many approaches to initial 

reading instruction produces superior reading and 

spelling a.chievement .:i.t the end of the first gra.,je? 
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3. Is any program uniquely effective or 

ineffective for pupils with high or low readiness for 

reading·? (p. 5) 

A number of instructional approaches were 

evaluated in this report. They were as fol lows: 

Basal~ Basal plus Phonics, i .t.a., Linguistic, Language 

Experience, and Phonic/Linguistic. A brief description 

of each of the 27 proJects was oresented in an 

Common procedures for data collection and 

analysis as well as common experimental procedures were 

Common infor·mB.tic,n about teacher-~ pupi 1, 

school, and community characteristics were also 

collected. The Coordinating Center also organized, 

analyzed, and interpreted the data common to each child 

in a 1 l individual projects. Pre-instructional .and 

post-instructional tests were given in each project. 

Each experimental program was designated to be 140 

instructional days. 

Results of the correlation analysis revealed the 

single best predictor of first-grade reading 

achievement was the ability to recognize letters of the 

alphabet prior to the beginning of reading instruction. 

Generally, they found that the non-basal programs 

tended to produce pupils with better word recognition 

skills than th~ basal programs. When measures of 



1 .-, -::, 

cornprehensi on, s.pe1 ii ng, r·.ate o-f accur·ac;,' of re-:-.di ng, 

and word stucy skills constituted the criterion of 

reading achievement, the differences between casa, and 

non-basal programs were less consistent. 

concluded that children learn to read by a variety o-f 

materfals and methoas. Also, combinations o-f programs 

were often superior to single approaches. As -far as 

the level of readiness for reading, the analysis of 

treatments revealed that no method was especial Jy 

effective or ineffective for ouoils o-f high or low 

readiness (as measured by tests of intelligence, 

auditory discrimination, and letter knowle ). 

Therefore, the authors concluded that the superiority 

of a single method of reading instruction had not yet 

been determined. The authors suggested that a 

composite of methods might produce the best results and 

that an effort should be made to determine what each 

method would contribute to the reading program. 

In order to descri □ e beginning reading programs, 

studies by Chall (1'?77) ,3,nd E:eck c1.nd 81c,ck (1976) a.r·e 

described. The pupose of Chal J's (1977) study was to 

critically analyze research comparing different 

approaches to beginning reading. She examined the 

correlational studres o-f beginning reading achievement. 

She also investigated the relationship between the 



extent and Kinds of reading failures children 

experienced and the methods used to instruct these 

chiidren in the initial sta.ge:- of rea.ding. In 

14 

.;..ddi tion, Ch2<.11 inter·vie~•Jed the le.ading Droponents of 

the various methods and observed these methoas in use 

Five major recommendations were stated in 

(i) a recommendation for the code-emphasis 

metnod in the beginning reading instruction, (2) a 

change in content in beginning reacing materials, (3) a 

re-evaluation of grade levels or a less restricted 

vocabulary in the basal reaoers, (4) development of 

s.ingie-component te:-t':-, and (5) imc,r·ovement of reading 

research. 

Another study wnich examined beginning reading 

programs and the development of reading comprehension 

was Beck and Block's (1976) examination of the Ginn 720 

Reading Program (Ginn, 1976) and the Palo Al to Reading 

Prooram (Harcourt, Brace, Jovanovich, 1973), 

reading series were compared on the basis of such 

factors as phoneme-grapheme correspondence and phonics 

instruction, sight word learning 1 and the development 

of reading comprehension. Th i s stud>' l i mi t e d i t se If to 

"core" strands in the basal programs: oecociing, 

comprehension, and vocabulary. However, the main focus 

of the study was acquiring word attacK ski I ls and wore 
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r· e c c,gn i t i on -3.b i 'I i t i e It also focused primari Jy on 

the teaching aspects of the series. Though Beck and 

Block basically excluded the readiness components of 

both ser·ies., it is sti l 1 an important study to 

consider due to the reading comprehension elements 1n 

th'=' s. tu dy • 

The discussion of comparative data included 

descriptions and defenses of the criteria used, facts 

a.bo1Jt the ser·ii?-::.·' tr·e.atment of E-ach instr·uctional -a1.r·ea, 

and evaluative statements about both series regarding 

the chi Id who has difficulty learning to read. Beck 

and Block concluded that both series do devE-lop 

comprehension abilities. Within the Ginn series, tne 

comprehension instruction and associatE-d worKbooK 

activities were clearly labeled. However, the Palo 

Alto series did not list specific pages in which 

comorehension skills could be found, only the books in 

which the instruction could be found. 

Both series needed a better system of 

comprehension task descriptions. Ginn labelea its 

comprehension instruction according to the 3.bil ity that 

was supposed to be learned and Palo Alto described 

comprehension instruction in terms of test performance. 

In this section a number of factors were 

addressed. Th~ superiority of a single method of 
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reading instruction has not been determined. As the 

system of comprehension task descriptions for each 

basal reading series 1,Ja.ried, it v,,as difficuit to 

compare the series on comprehension elements. 

there was no common strategy used in oroviding 

compr~hension instruction in the basal series. 

Comprehension and the Kinderaarten Child 

Kindergarten children range from age four to six. 

E::1.ch chi 1 d is unique a.nd no tvJO 1 ooK al il<e (with the 

except i on of i dent i c .al hv i n s. > , They are no longer 

babies but sti l I neec lots of affection and support. 

The>·· have indi 1.;idu.::i.l differ·ences, 1 H<e·=· and dislike'::., 

and are at different levels of maturation. 

eager to experience and react to the world around them. 

Durin,;;i this per·i•:Jd 1 the child'··=· ora.l lB.ngu.::i.ge 

development is rapidly expanding <Cohen and Rudolph, 

1 977) • One minute thi:ir· vocabul.::1.ry sounds. l il<e the::,,···re 

reciting a small section from Webster ✓ s Dictionary 

ver·batim; the next, the>•·'r·e ta.lkin9 "ba.by talk." They 

general Jy love to run, climb~ reach, and graso and are 

Thi-=- impiies th.:;i.t their learning should 

be active, not passive. They can be very talkative one 

moment and quiet and passive the next. 

active imaginations. and love to pl.:1.:>' "house" c,r· 

"cowboys and lridians". They are creatures of feelings 



17 

and tend to express their +eel ings outwardly. In 

short, children are using their own language to 

comprehend the world around them. 

experiences and interests, Durkin (1978) advocated the 

language experience approach in teaching comprehension 

to Ki~dergarten children since the text can vary with 

language levels and types of experiences. 

In Gil let and Temple (1982) comprehension is 

associated with five steps for reading readiness: 

(1) comoetence as a language user, (2) sense of story 

structures, (3) concepts of written language, 

(4) the ac:d lit}' to m.atch ·:.peech and c,r·int unit·=·, and 

(5) recognition of written words. 

Competence as a language user is another phrase 

for the chiid/s or.al language devt•ioprnent. As for 

story structure, reading to a child is very important. 

This act helps children understand the commonalities 

.am on g s t or i es . In concepts of written language, the 

children need to be aware of the many purposes of 

reading and vJr· it i ng. Next~ tr,e ability tc, match :-peech 

and print uni ts is the awareness that a group of 

letters clustered together with space on either side 

stands for a word. They need to be aware of the 

concept of the spoken word in print. Lastiy~ in the 

r~cnonition of· written word the beginning reader is 



deve 1 oping a. b.::,.s i c sight v,1or·d 1 i s.t. Children also need 

to Know that reading is not only to "render print out 

1 ,::,u ,j a ( G i i 1 e t & T emr., l e , 1 ?82, p • 36) , The:~' need to 

know that reaaing is also finding things out. 

Sp i e g e l , i n " F: e -='- d i n e ·=- s for· F: e -='- Cl i n g Comp r· eh ens i on " 

(19835, discussed comprehension at the Kindergarten 

She stated that an effective comprehension 

component in a Kindergarten curriculum requires a 

series of lessons in which there is teacher-child 

interaction, with careful attention given to now the 

child arrived at an answer. The-;.e -:1.c ti, ___ , it i es .::,.r-e built 

ar-ound the concept of pa.r-2.llei les.s.on·=-· In 

Cu n n i n g h a.m --· ·=- ( 1 '? 7 5 ) mode 1 -f or· p a r ?. l 1 e l l e s. s. on -=- , t h e 

processes o~ comcrehension are taught at the I istening 

level and then transferred to tne reading tasK. "l_.,.J i th 

each mode the teacher first models the processes, then 

helps the chi 1 dr·en r·ecogn i ze and l ·='- ter· gener·a te good 

r· esp on -::.e ·=-" ( p • 1 4) . 

There is another characteristic of Kindergarten 

chi l dr·en. I t i -=· di ·Ff i cu i t to keep the c1. t tent i on of 

young children when they are part of a large group 

(Dur·kin, 1978). Thi·=· impl ie·=· th.:i.t r·eadings s.ho1Jld not 

be taught in a 1 ar·r;:ie gr-oup -:i.t the k i nder·g.:i.r·ten l e•.1el. 

In short, kindergarten children are unique individuals 
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who are in the process of growing and reacting with 

their environment whether at home or at school. 

In con cl us i on , rna.n :~- the or· i -;;. t ·,; be 1 i eve th a. t ::•··ou n g 

chi l dr·en c2<.n benefit from compr·ehens. ion i nstr·uc ti on. 

The language experience aoproacn is one way to teach 

compr~hension to kindergarten children since this 

approach bui ids on their own interests and language 

le 1-.1el: .• Also Cunningham's (1975) model for paral lei 

l e-;;s.ons could be u·=.ed t.\,i th k i ndergar·ten chi l dr·en. In 

this approach, the processes of comprehension are 

ta.ught .3.t the istening levels and transferred to the 

A Reading Readiness Program 

Ac 95% of the Kindergarten children wil 

reading readiness materials in the schools, it is 

important to have a better understanding of a readino 

readiness program and wnat it entails (DurKin, 1978). 

It wi l I also help to understand the nature of the 

learning environment in Kindergarten. 

Gil let and Temple (1982) discussed five factors in 

the acqui-;;.i tion of r·eading abi 1 it::,-: (1) competence as 

sense of story structure, ( 3) 

c on c e p t s. of t, .. , r i t t e n l .3. n g u a. ,;i e , ( 4 ) t h e .3. b i l i t ;.' t o m a t c h 

speech .:1.nd print unit·;;, and (5) r·ecc11:;ini tion of v . .rri tten 

VJOr·ds. 
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Durkin (1978) advocated the language experience 

approach in teaching and preparing the Kindergarten 

child for reading, She discussed seven goals in 

teaching the child about reading: 

i, Inter·e·:t chiidr·en in le:i.r•r.ing to rea.d. 

z. Help children acquire some understanding of 

what reading and learning to read are all about and 

demonstrate the connection between spoken and written 

:3 • Te ·='- c h .:r. b o u t t h e l e + t - t o - r· i g h t ~ t ci c::r - t o - b c, t t orn 

or· i en tat i on of 1,,1r i t ten Eng 1 i ·=-h . 

4. Teacn the mea.ning of n,_.,.1or·d 11 .=1nd the function 

of -=-pa.ce in est.s.bi i ·=-hi ng ,.,,,c.,rd b,::iundar· i e-: .. 

5. Teach children the meanings of terms that 

figure in reading instruction. 

6. Teach children to discriminate visual Jy among 

letters and among words. 

7 . Te -:<. c h c h : l d r· e n t h e n -3.m e '=· o + 1 e, t t e r· s ( p • 1 7 8 ) . 

Cunningham~ Moore, Cunningham and Moore (1983) 

discussed seven reading readiness ingredients in a 

reading readiness program: 

1. Children who are successful readers Know what 

r·eading is for. 
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2. Chilcren who are successful readers need to 

have an adeouate background of information so that what 

they read makes sense. 

3. Children who are successful readers expect 

that what they hear read to them and what they read fer 

themse~ves wi 11 make sense. 

4. Children who are successful readers know the 

conventions and the jargon of print. 

5. Children who are successful readers can 

audi tori ly and visual Jy discriminate letters and words. 

6. Children who are successful readers nave an 

interest in reading and a desire to learn how to read. 

7. Children who are successful readers have had 

experiences with both story and expository text 

structures (pp. 4-5). 

A 1 l th r· e e text bocd< '=· s.h ar· e -,;ome s. i mi 1 9.r· i t i e ·;;;. i n 

recommended comprehension activities. All state that 

children who are successful readers Know the purposes 

of reading. The three textbooKs also include in their 

list of readiness skills that children must have an 

interest in reading and a desire to learn how to read. 

Concepts of written language were also very important 

as children who were successful readers expected that 

what they read for themselves would make sense. 

Additional]).,, all three textbo,::,ks. advc,cated r·eading to 



the child. Gi 1 Jet and Temple (1982) and Cunnin a.m, et 

al. ( 1 '?B:3) a9r·eed that chi l dr·en needed tc, 1 i sten to 

stories read aloud to give the children a sense of 

story structures. 

As for reading readiness comorehension actiui ties 

children must have an adequate background of 

information. These authors also advocated exposing 

children to expository texts in order to understano 

them a':. v,,el i a:. stor·:r' str·uctur·e·;; .. 

Summary of Review of Related Literature 

Since basal readers are used in as many as 98% of 

pr·im-~r)-' cla·;;.srooms~ it i':- impor·t . .=1.nt to deter·rnine if 

basal materials meet the chal ienge of providing 

aporopriate comprehension instruction for kindergarten 

children. As no system of comprehension task 

description has been agreed upon and there is no common 

strategy used in providing comprehension instruction in 

of the various studies. As for comprehension and the 

kindergarten child, the language experience approach 

and creative retel Jing are two excellent ways to help 

the chi Id comprehend. Also, the characteristics of 

kindergarten children aemand that such instruction be 

provided indep~ndently or in smai l groups, be based on 
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children's. or;.1 la.ngua.ge, -~.nd be butit upon the chii,j ... s 

experiences and interests. The foundation for future 

r~ading development needs to be carefully laid by using 

basic readiness steps in kindergarten. 

Th er· e i s :-101 .. ,,1 .:;,. mo•._.1 eme n t t ov,,a.r· d a.c adem i c .3.c hi e 1 • .i eme n t 

in th~ eighties just as there was one in the sixties. 

Spiegel ( 1983), Cha l i ( 1 '?77), .,rnd Dur·l< in ( 1978) hat.ie 

al 1 noted the imoortance of teaching comprehension in 

the elementary grades in this information age. 

In this chacter, many of the components of a 

reading readiness program as described by textbook 

authors were identified. These authors were found to 

have similar comprehension elements: 

difference was that Cunningham, Moore, Cunningham, an □ 

Moore (1983) advocated exposing Kindergarten children 

to expository texts. 



CHAPTER III 

DESIGN OF THE STUDY 

In tr·,,duc ti on 
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In this study, tnree reading readiness series were 

assessed to determine the types of comprehension 

activities found in Kindergarten level basal materials. 

The frequency of presentation of the comprehension 

acti 1.,1i ties des.cribed in the ba.·::.a.l·=· v . .1.='.·=· .::(]s.o t.::..1 i ied. 

In thi·=· ch-='.pter· the s.eouence of r·ea.dines·=· ski l 1·=· of the 

three selected basal series is presented, Then ·='-

typical lesson from each of the three reading series is 

Finally, the method of analysis for determining 

the type and frequency of readiness comprehension 

skills in the selected basals is detailed. 

Sequence of Readiness Skills in Three Basal Series 

The American Readers by D.C. Heath and Company 

(1983), the Ginn Readino Prooram by Ginn and Company, 

(1982), and the Scott Fore~man Reading Reries by Scott 

Foresman and Company (1981) were assessed. TheY ,,.,rer·e 

chosen randomly from a selection of twelve reading 

series from the University of Northern Iowa Reading 

Cl in i c. 

containing the names of each of the reading series were 

placed in a box from which three names were drawn. 



The American Readers Series (D.C. Heath, 1983) 

consists of 17 reading basals for grades K-8. Warming 

units. E.9.ch unit contains 1:3 l es.son<.:. v,1i th the 

exception of Unit 5 which contains 12 lessons. There 

are a ·total of 64 lessons in Warming Up. Each les<.:.on 

is contained on one page. 

The second kindergarten basal which comes after 

Warmino Uo is Reacnino Out. It also contains five 

units: Uni ts 2 and 4 have 26 lessons, Unit l 1 ,::, ,_, 

lessons, Unit 3 has 14 lessons, and Unit 5 has 12 

Reachino Out has a total of 96 iessons. As 

noted in Warming Up, each lesson in Reaching nut is on 

one pa.ge. 

The pacing of the series in kindergarten as 

the teacher's manual was to complete 

Warming Uo with its 64 individual lessons by mid-year. 

Reaching Out with its 96 individual lessons was to be 

completed by the end of the Year. 

The Ginn Readino Program (1982) consists of 

fifteen reading levels for grades K-8. The 

kindergarten level book is Animal Crackers. It 

consists of nine units of instruction. Each uni t 

begins with a 1 iterature selection that provides a 

theme for the i ns.tr·uct ion in the unit. E.9.ch unit 



provides instruction in seven areas: s.hapes .;;.nd 

coior·-::., vi·.::ual dis.cr·:minc.tion (Jetter· r·ecognition), 

auditory discrimination (sound matching), vocabulary, 

(teli ing ·::-tor·ies! pantcimiming, and dra.m.9.tizing 

·::.tc,r i es). No specific pacing for this series is 

sugge·.=.ted. The Level 1 book is cal led One Potato, Two 

and is the readiness level fol lowing Animal Crackers. 

It consists of seven units of instruction. 

u n i t s be g i n 1.1J i t h a 1 i t e r .a t u r e ·=· e l e c t i on ,:;i r 1 -=<. n 9 u age 

experience lesson. The f i na 1 un It ,:,f the ser I e·=· 

provides a comprehensive skills review. E':<.ch unit 

provides instruction in the same seven categories as 

isted above for Animal Crackers. 

The Scott, Foresman Readino Series (1981) consists 

of 14 reading levels for grades K-8. Ther·e ar·e tv,10 

sections in the teacher/sedition cal led Early Learning 

Lessons in Hel In, Sun~hine. The first section, 0 Early 

Learning Lessons," has 30 lessons. Hello, Sun·::.h1ne 

consists of 93 lessons most of which teach one page in 

the child's consumable book. Ski I Is are divided into 

the following categories: recognizing letters, 

recognizing detai Is, recognizing relationships, using 

context, left-to-right and top-to-bottom progression, 

listening skills, using numbered i terns, and working 
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i n dependent J :-,, • There i ·=- a.n opt i on a. l p :1.r t ,_._,hi ch 

included in the reading series wn1ch associates initial 

con -;;on -:1.n t i et t er--=- VJ i th the i r sounds-. 

The oacing of the series in Kindergarten as 

suggested by the teacher ✓ s edition was to complete this 

I eve 1 ; He 1 1 o 1 :=;un·:::.h i ne, ; n one ~-'ea.r·. Hello, ~;unshine 

(which takes about one semester to complete) could be 

s.upplemented r1-1i th "E.ar·l::,' Lear·nin9 Le·::-S-ons." in va.r·ious. 

waYs as wel I as with reinforcement and enrichment 

activities su9gested at tne end of Hello, Sunsnine 

I e ·:-sons. 

A I I t h e e x .;,_rr, i n e d b .a ·=- a. l r· e a. d i n g s. e r· i e s- p r· e s- e n t 

readiness concepts. However, Scott, Foresman devotes 

early learning lessons to these readiness ski I Is in the 

teacher···· s- ma.nu a I . Ali thr,?e s.er·ies divide chi ldr·en'·s. 

books into lessons which consist of one page. The 

pacing of the lessons varies among the series. 

TYoical Lesson 1n Three Kindergarten Ba~als 

Within each of the uni ts, modules, or levels are 

I e s.s.on s-. Lessons are compact, clearly focused plans 

for l i nK i ng succes.s.ful te-:1.ch i ng to success.ful I e.;,_r·n i n,;i. 

I t i s- the r· e for· e i mp or· tan t to i-< n ov,1 r.,.J ha t a t Yp i c -='- I 1 e ·=-son 

m i g h t l o o K l i K e i n e .a c h of t h e t hr· e e r· e ·='- d i n g p r· o gr· :1.m -=- . 

A typica.l Jes.son in Heath cons.is.ts. of four· steps. 

They are as fol lows: pr·epa.r·e, teach, r·e tea.ch, .and 



Also, the objectives are 

Prepare means preoaring the 

children for the page. Next. the page is taught and 

the pui:i i 1 i =· gu i de,j thr·ough t!"'ie l '=''=··=-c,n in car·efu l 

Then, the teacher reinforces the oage or 

reteaches skills and provides practice for using the 

skil Is and extending the sKil ls. Lastly, other related 

basic skills are taught. 

These four steps are as foi lows in Animal Cracker~: 

teaching, practicing, extending, ano additional 

act i ,,.. i t i e ·;;. The "tea.chi ng" section pr·ov ides 

instruction in shapes, colors, auditory discrimination. 

1._.1isu-2.i discr·imination! comprehen:-ion, or life and ·=-tu 

ski l 1 '=·. The "practice 0 section provides practice for 

the ski 11 presented in the previous section. The 

"extending" activities (language, 1 iter.atur·e, 

creativity) al 1 help students apply ideas and ski 1 ls to 

materials and experiences beyond the lesson. 

"Additional Acti 1,.1i tie::." .3.r·e- pr·.actical, br·ief 

suggestions for using the skills presented during 

for·m3.l teaching. 

In One Potato, Two, the teaching section pro9ides 

instruction in vocabulary, comprehension, decoding 1 

::-k i 1 l s .• The four steps are as 
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f O i ] OV,IS,.: introducing the lesson, using the page, 

reinforcing the lesson, and extending the lesson. 

"U·=· i n 9 the p .::~ge II prov i de-;;. p u o i i s v,1 i th the opp or tun i t / 

to apply what the::,-- learned in the first part of the 

For e >'.a.mp i e , 1 i -f e ·= k i 1 l s i n c l u de I i s ten i n g t o 

and fOI lowing directions or identifying safety signs. 

In "r·e i nfor·c i ng the 1 es·::-on, 11 .3.,: ti •._1 it i es for pupil·=· v . .1ho 

need extra reinforcement are planned. 11 E>,:tens.1 on 

act i ,,., it i e·=··• 1., . .1ou id then fo1 l 01.,,1, 

four ste1::,·5 in the II E.::1.r· l ;, .. Le.3.r·n i ng Les.son':: .. " The 

headings ar·e: si< i l objectives, materials, introduce, 

and guide learning experiences. I n the ·5e c t i on c .3. i l e d 

" i n tr· odu c e II the ·=./< i l 1 ·=· ob..i e ct i 1..J e i '=· i n tr· odu c e d to the 

chi 1 dr· en. In Hello, Sunshine most lessons are a single 

page and also have four headings: skill ob..iectives, 

introduce, guide learning experiences, and 

reinforce/enrich. :::;ometimes a fifth he.:i.ding i'::. lis.ted 

c ·='· i l e d II fur· the r· pr act i c e . 11 

Heath/s American Readers, the Ginn Reading Program, 

and the Scott, Foresman Reading Program are very 

s i mil c1.r· in their· concept of a. typ i c.3. J l e-=-·=-on. The::.' a 11 

incorporate the same four components preparing or 

introducing the lesson, teaching the page, reteaching 



skills for extra reinforcement, and extending the 

ski I ls or lesson. 

Procedure for Analyzino Lessons 
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In this paper, three levels of comprehension were 

addr· e ss.e d: 

The·:::.e· i eve Is have been d€'f i ned e.3.r l i er· in this p.aper·. 

Ruddel 1 ✓ s classification ( in Harris and Si pay, 

1980) of the seven subsKi I ls of comprehension was usec 

These seven subsKills were as fol lows: 

predicting outcomes, valuing, and problem solving. 

Every fifth lesson in each of the five basal teacher's 

editions was checked for the purpose of identifying and 

recording data to match these seven subskills. 

I n t e r· r· a. t e, r· r· e l i a. b i i i t y 11J .a s. c h e c k '=' d by h a. v i n g a. gr· a.du -:1 t e, 

student, trained in the use of the rating scale who 

applied tt-1e <:.c.ale to ti.,,10 lessc,ns in e.;;,.ch of the five 

basal series books. 

In order to determine an answer to Question 

One, every fifth lesson in each basal was examined to 

identify any of the seven subski 1 ls presented in the 

lesson. The ski IJs were further classified to 



T:i.bie 1 

Numner of Comprehension Skills 

Comorehension Levels 

Ski l I 
Compe tenc i e':. 

1 • De ta i 1 '=· 

b . Comp a r· i n g 

c. Cl.:i.ssif/•ing 

2. Sequence 

3. Cause & Effect 

4. Main Idea 

5. Pr· e di ct i n g 
Out c c,me 

6. l.)aluing 

a.. Per'::.ona.l 
Jud,;iement 

b. Ch.::<.r·ac ter· 
Tr.::1.i t 

Li ter·al 

r dent i f i cat i c,n 

c. Author's Motive 
I dent i f i ca. t ion 

7. Problem Solving 

1 n ter·pr·e ti •Je 
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Ap D l i c -:<. t i •J e 



determine which level of comprehension was addressee in 

t:--,e lesson (1 iter·al, 1nterpr·etive, or· ac,ol i.:ative-), 

Comprenens1on in connection with a real reading passage 

or picture details was counted. For examole, if a poem 

was read and discussed, each question about the poem 

was classified and tallied. 

for a story read to the children. Each ouestion about 

the stor·::,' t,<J.:.l·=· cl.c1.ssified e1.nd tali ied. 

were asked about a story but a discussion was to 

fol low, the examiner gave three tal Jy marks for 

discussion as 9eneral Jy three discussion questions 

fo 1 l Ot.JJed. Also any pictures that pertained to a story 

were assessed and questions about the picture were 

cl as.s.i f i ed and tallied. If 1n discu:-s-ing c,ictur·e 

detai Is, a language experience story was generated from 

i:<. concept, the examiner· five ta 1 l y m.:;,.r Ks. 

generally five sentences were generated for the 

language experience story. A 1 1 t -~. l l i e ·= 1.•.1 e r· e t h e n 

compiled and converted to number on the comprehension 

c h ·='.r· t s • A separate comprehension chart was compiled 

for each book assessed (See Appendix A). 

To determine an answer to Question Two, three 

reading readiness series were assessed to compare the 

percentage of comprehension lessons in the teachers 

m-='-nual to the tc,tal number of l esscns .. 
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all five basals was examined to see if comprehension 

elements were present. For each lesson that had 

comp re hen·=· i on e i eme n t ·=·, ,:,n e t ?. i 1 mark was written. 

Summ:::,.r·Y 

A l i t h r· e e b .:.. ·=--='- l r· e a. d I n g s e r· l e s h a. ,j ·s i m i 1 a. r· 

readlness concepts in them, however Scott, Foresman 

comcined some of these elements and out them into an 

early learning section. 

children/s books into lessons wnich consisted of one 

page, wr th the reco~mended pacing varied among manuals. 

Lastly, the method of analysis for determining the 

readiness comprehension skills in selected basals using 

Ruddel 1/s classification of comprehension strancs 

(Harris and Sipay, 1980) and the method for determining 

the frequency of presentation of these comprehension 

activities were detailed. 



CHAPTER I 1..) 

ANALYSIS OF THE DATA 

In this section, three reading readiness series 

were assessed to comoare their comprehension strands. 

Specifically, the following questions were addressed: 

(1) What are the different types of comprehension 

activities in the Kindergarten level basal materiais? 

(2) l•Jha.t per·centage of tota.l les.:=-On=- pre=-ent 

comprehension activi tie ? A summary o+ the analysis of 

the data is then presented. 

Types of Cornorehension Activities 

To answer the first question about the different 

types of comprehension activities in kinoergarten basal 

materials, Ruddel 1 ✓ s classification of reading 

comprehension subsKi lls (in Harris and Si pay, 1980) was 

In Ruddel l's classification there are three 

comprehension levels: l i ter·.ai, inter·pretive, .and 

·='-Pp l i Cat i Ve • 

ea.ch 1 eve 1 : 

There are also seven subski I ls J isted for 

details, sequence, cause and effect, main 

idea, predicting outcome, valuing, and problem solving. 

Every fifth lesson in three reading series, the 

American Readers (Heath), the Ginn Reading Series, and 

the Scott Foresman Reading Series, was analyzed. 

Within these three series, five basal books were 



examined. They were: One Potato Two (Ginn), Animal 

Crackers (Ginn), Warming Lio (Heath), Reachino Out 

(Heath), .:;..nd Hell,:,, :3unshine (:::kott, For·e·::ma.n) .and a.r·e 

listed in Appendix A. These comprehension ski I 1 

c om p e t e n c i e s i . ._, er e t h e n t.;,. l l i e d u ·=· i n g Ru d ,j e i 1 " ·=· 

classification (See Table 1) and converted into 

numerals for ease of interoretation. 

First each lesson analyzed was sorted into the 

.ape, l i cat i ve a.nd then fur· ther· c.B. b?gor i zed under the 

se•)en -;;.ubskills. 

identifying, 

comparing, and classifying details. On l y t1.1 • .10 ,:,f the 

basals included any comparing or classifying details. 

They were Hello, Sunshine and Warming Up. In comp.,:1,r· i ng 

detai Is, Warmino Up had three ski I ls lessons and Hello, 

Sunshine had six ski 11s lessons. In cla:,s.if::,-1ng 

detai Is, Warmino Up had three skills lessons and Hello. 

Sun'!::hine ha.done skill les.·;;.c,n. I n i dent if::,' i n 9 de ta i l s 

a.t the l i tera.l level, Anim,:,.J Cr·.=...cker•s. had 45 detai i 

sk i l l s l e sson s; One Potato Two had 89 detail ski !ls 

lessons; Warming Up had 18 detail skill lessons: 
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Reachino Out had 33 detail sKil ls lessons; and Hello, 

Sunshine had 49 detail ski 1 Is lessons. 

Un de r t h e 1 i t er a. l c om pr e h e n s i on l e v e l i n the s k i 1 l 

area of sequence, Animal Crackers had four sequence 

ski 1 ls lessons, One Potato Two had seven seouence 

sKi~ls lessons, Warming Up hao nine sequence skills 

le·::.sons., Re-~ching Out, h.::,.o no sequence s-l<ills,les.sons. 

in the lessons analyzed. Only one basal series 

addressed the ski I l comoetency of cause and effect. 

This was the series Reaching Out. The other basals did 

not include any cause ana effect lessons. 

The sKi I I competency, main idea, was addressed 

only in Warming Up and Reaching Out. The other basals 

did not include any main rdea lessons. 

The skill competency, predicting outcome, was 

oresent in four of the five basals. 

h-c<.d ten ski i ls lessons in pr·e,ji ct i ng outcomes. One 

Po t .;;,. t o T v .. 1 c, h ·='- d on e -=· k i l l 1 e s. s on i n p r e d i c t i n g o 1J t c c,m e , 

Warming Up had six skills lessons in predicting 

outcome, Reaching Out had four sKil ls lessons in 

predicting outcome, Hello, Sunshine had no sKi lls 

lessons in predicting outcome, Furthermore, none of 

the basals examined had any ski Jls competencies at the 

I iteral level for kindergarten on valuing or problem 

solving. 
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A total of 347 comprehension skills lessons were 

tallied. Eighty six percent of the skil 1 competencies 

1 es.sons ta.11 i '::'d v,1er·e .::1,t the l i ter::1.l l etH•l. 

on i dent i f >'in g de ta. i l =·. Of the seven skill areas at 

the i i t er a. 1 1 eve l c,n 1 :·:., f i 1,1 e total s.k i 1 l are •=V=• i,,1e re 

inc 1 uded in a.n::., c,f tr1e b-2.sa I 1 es.sc,n·=·. 

Interpretive Level 

The number of comorehension skills at the 

interpretive level was also assessed. In ident,f-,..·ing 

de ;: a. i 1 s a t t h e i n t e r i:• r e t i v e 1 e v e I , An i m -~ l Cr· -~ c k e r· -=. h ·='· d 

thirty-one detai 1 skills lessons, Warming Uo and 

Reach i nei Out 12ach had c,ne detai 1 si< i 11 1 e·::.son 1 :i.nd 

Hello, Sunshine had four detail ski I ls lessons. Nc,ne 

of the basals examined had any skill competencies 

Je,5.sons at the interpr·etive le 1...'ei on ·,;.equence, c.~u:.e 

and effect, main idea, predicting outcome, valuing or 

problem solving. Forty-two lessons, or 12 percent of 

all comprehension lessons tJJer·e .::1.t the interpr·etive 

I eve I . 

Aoo I i c.a ti •.,re Le 1._.1e 1 

Final Jy, the number of comprenension ski 1 ls at the 

applicative level was assessed. Only three of the 

basal£. had applicative ·=-~:i 1 ls. In i dent i f::.·' i n q de ta. i l ,;. 



Sunshine had three detai I skills lessons. One Pot.=<- t,:, 

Only five lessons, or one percent, of all 347 

Percentage of Comprehension Activities 

To answer the question about the percentage of 

basal books in three reading readiness series were 

assessed to compare the number of comprehension lessons 

in the teacher's manual to the total number of lessons. 

Table 2 summarizes these data. For each lesson that 

had any of Ruddell 's elements, one tal Jy mark was 

In Animal Crackers, 18 percent of the lessons 

had comprehension elements in them. In One Potato Two, 

44 percent of the lessons had comprehension elements in 

them. In Reaching Out, 16 percent of the le·::.sons had 

comprehension elements in them. In Warming Up, 28 

percent of the lessons had comprehension elements in 

them. In Hello, Sunshine, 27 percent of the lessons 

had comprehension elements in them. 



The number- of comprehension lessons in comparison 

One Potato Two. However, even in that basal, 

only 44 percent of the lessons had compr-ehension 

ele~ents in them. 

Tat,] e 2 

To Total Lessons 

Tot.;1.l Cc,mp. 
L '=' <:-s-on s. 1 e-s:·::-on·;:;. 

117 21 

One Pot.a tc, Tv.Jo 

Reaching Out 1 C: ~· 
64 1 8 

Hello Sun:-hine 1 2c:, 31 
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Interr·a.ter reliability t;.Ja.s checked by having a. 

gr·.:i.duate st1Jdent, tr·.:1.i ned in the us.e of the r·at i ng 

scale, apply the scale to two lessons in each of the 

five basal series books. Eighty-six percent i terrater 

reli.;;,.bilit::,' 1A1.:1.s atta.ined 1;.,1hen ::1ppi;,'in,;;i the r·;:..ting 

scale. Points of disagreement were resolved through 

, . ' 

d r scu·=-·=· ton. 

Surnrn.~.r· y 

The overwhelming majority of comorehension lessons 

in five Kindergarten basals required students to 

identify detai 1·= .::1.t the Ji ter·.al 1e 1,h?i. Fe v.J e x a.mp 1 e s of 

existed in the Kindergarten basals examined. 

did nc,t include any E<.pplic-E<.tive le 1.,.1el s.kill·=·· 

Eight::,'-six percent of the t-:3.l lie·=· v,1er'=' a.t the l i ter·al 

Forty-two lessons, or twelve percent of all 

comprehension lessons were at the interpretive level. 

Only one percent of all 347 comprehension lessons 

Also. the 

percentage of lessons with comprehension elements in 

five reading readiness basal books ranged from 16% to 

44% of the total number of lessons. 
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CHAPTER t) 

CONCLUSION 

This chapter presents a summary, a discussion of 

the findings, and recommendations for further researcn. 

Al I generalizations based on this study should be 

c ,:,n s i de re r::1 i•,1 i th i n the l i mi t s:1. t i on s of th i ·=· s. tu dy l i s. t e d 

!:;:umm.:i.r·Y 

In this paper, the comprehension strands found in 

three Kindergarten level basal reading materials were 

computed by examining every fifth lesson rn each of 

Ac:idi ti on.:1.l l ;.--, the per·cent.age o-f .:i.l i the 

lessons in the five basal books whicn had comprehension 

elements was cornputeo. 

The results of the tally sheets for the five 

ba:;;als indica.ted that liter·al level cc,mpr·ehens.ion of 

identifying details was stressed at the Kindergarten 

level and other comorehension skills and level 

Eighty-six percent of the ski I 

comp e ten c i es t•Je r· e at the 1 i t er al J eve 1 • F et.\1 ex .;:1.mp 1 es 

c,f inter·preti 1-H,• a.nd appl ic.ative c,:,mi:,r·eriens.ic,n levels 

existed in the kindergarten basals examined. Of the 
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basals assessed only 16-44% of the lessons included 

comprehension elements. 

D1scuss1on of Findings 

Numerous educators have indicated that 

kin~ergarten children can handle the three 

comorehension levels (Cunningham, 1975; Cunnin am, 

Moore, Cunningham, & Moore, 1983; DurKin, 1978: Gil let 

basals examined in this study did not reflect this 

theor·y. 

One possible explanation for the emphasis on 

iter·al levei questions is th<l.t authc,rs=. c,f b.':\s.al·;; feel 

the children can only handle questions at a lower 

cognitive level. A second possible reason for Keeoing 

questions. at the liter·al level i:::. th.at the author·s=. h.:;i.d 

not used a ski Jls check! ist to come up with a balance 

of comorehension ski I ls at each of the different 

levels. A final explanation for not including more 

ccmorehension elements in Kindergarten level basals 

might be that the authors had useo a comprehension 

sKil ls check! ist but had consciously chosen to focus on 

cc,mprehension .at the litera.i level in kindergar-ten. 

The authors of the basals included focused on 

comorehension elements in 16-44% of the lessons. They 



may have felt tne neea to build other skills at the 

Kindergarten level such as letter recognition, 

Jetter-sound corresooncience, color matching, and 

fol lowing directions rather than develooing 

comprehension ski i ls. 

Recommendations for Further Research 

This stuay sought to examine the types of 

comprehension activities found in Kindergarten level 

presented lessons with comprehension activities. 

examined kindergarten level materials, a different 

sampling of basal materials is needed. Fi n di n 9'=· mi gh t 

be altered if a different number of lessons were 

analyzed for comprehension elements. Addi t I on -:1. l l ., , 

findings might change if other basal materials were 

e>i am i ned. 

comprehension levels should be taught at the 

kindergarten level, a number of research questions need 

Are kindergarten children able to 

pr·oce<::.s informa.tion .at all three comprehens.ion levels.? 

In addition, can they benefit from instruction in these 

comprehension levels at the Kindergarten level? Also, 

wi I I chi Jdren benefit in later school years from 
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comprehension instruction at the kindergarten level? 

Kindergarten basa1s and first grade basals need to be 

compared to determine if kindergarten basals actual Jy 

do present ski l Is designed to preoare children for 

fir~t grade reading instruction by presenting the same 

balance of ski 1 ls as are in the first grade basals. 

A good deal of further research is needed at the 

K i n de r gar ten 1 eve i to r· e p l i cat e -=<.n d '"' a 1 i date the, 

findings of this study and expanc its scope. Ther·e a.r·e 

few studies that have researched the area of 

comprehension instruction in basal materials especially 

at the ~:in,jergarten level. Therefore, more research in 

the a.rea of compr·ehen:::. ion i n·;;truc t I on in k i ncier·ga.r· ten 

basal materials is needed. 



45 

Appendix A 

T.3.t,Je 1 

GINN READING PROGRAM 

An im2.i Cr·2cker-;;. 

Number of Ccmorehension Ski I ls 

Comprehension Levels 

:3k i l 1 
Competencies Li ter·al 

1 . Detai l =· 

a. Identifying 4c-_, 

b. Comp .;:,.r· 1 n 9 

C • Cl-::<.'=•=· i fy i ng 

·, ..:.. . Sequence 4 

3. Cau<E-e '~ Effect 

4. M.:a1. in Idea 

5. Predicting 
Outcome 10 

6. t)aluing 

a. Personal 
1.Tud9em€'n t 

b. Character 
Tr·ai t 
Identification 

C • Author,· s Mot i 1,!€' 

I dent i f i cat i on 

7 
l • Pr·obl em Sol vi n9 

Interpr·eti 1-.!e Hppl icati1.Je 

5 1 
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Appendix A 
Table 2 

GINN READING PROGRAM 

Number of Compr~h~nsion Ski I ls 

Co~prehension Levels 

SKi1 i 
Cc,moe tenc i e-=- Li ter·.:1.l 

1. De ta i l ·=· 

.:1, I dent i -f::,' i n9 

b • Comp a r· i n 9 

'J 
L.. Sequence 

3. Cause & Effect 

5. Predicting 
Outcome 

i,, Valuing 

a. Per-=-on,=,.l 
,Judgement 

b, Character 
Tr·a it 
Identification 

c, Author's Motive 
I den t i f i c ,:<. t i on 

7. Problem Solving 

7 

1 

Inter·pr·et.ive Appl ic.;.tive 

31 
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Appendix A 
Table 3 

HEATH AMERICAN H~AU~Ko 

1.,,i.::..rm in g _iJQ_ 

Number of Comprehension Ski 1 ls 

Co~prehension Levels 

SK i 1 l 
Cc,mpe ten c i es. Literal 

1 Det.:1-i l =· 

·='- • Identifying 1 .=, 
'-' 

b. Comp .:'f.r• i n g .-. .:;,, 

C • Cl as:.i fyi ng :3 

·, Sequence $' .,_ . 
3. Caus.e 8, Effect 

4. Main I de.:,. ·=, -· 
5. Pr· e d i c t i n g 

Outcome 6 

6, Valuing 

a. Personal 
Judgement 

b. Char·ac ter 
Trai t 
I dent if i cation 

C • Author·,· s Motive 
I den t i f i cat i on 

7. Pr·obl em '.3ol vi ng 

Inter pr· et i 1.J e App i i cat i 1-.! e 

1 



Appendix A 
Tabie 4 

HEATH AMERICAN READERS 

F.:e2<.ching Out 

Number of Comprehension Skills 

Co~prehension Levels 

:3k i l l 
Cc,mpe t enc i es Literal 

1 • De ta i l -=· 

a. Identi-t>'ing 

b • C c,m p 2<. r i n g 

c. Cia;:.sifying 

2. Sequence 

3. Cause & Effect 4 

4. Mai n I de a 5 

5. Predicting 
Outcome 

6. '-)al u i ng 

a. Personal 
,Judgement 

b. Character· 
Tr2<.it 
I dent if i cation 

c. Author's Motive 
ldentificatic,n 

7, Problem Solving 

4 

lnter·pretive Appl icati•.Je 

1 
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Table 5 

SCOTT, FORESMAN READING 

He i l o 1 :3u n sh i n e 

Numcer of Comprehension Ski] Is 

Co~prehension Levels 

Ski i l 
Como e ten c i es. In ter·pr·e ti l,1e Appl i c.:,1 ti ve 

1 • De t ·='- i ls 

a. Identifying 

b. Comp ar· i n g 

c. Classifyin9 

2. Sequence 

3. Cause & Effect 

4 • Mai n I de a. 

5. Pr·edicting 
Outcome 

a. Per·sona. l 
,Judgemi?n t 

b. Char.:1.cter 
Tr·a it 
Identifica.tion 

c. Author ✓ s Motive 
I dent i f i cat ion 

7. Problem Solving 

4 

6 

1 
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