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Chapter 1 

INTRODUCTION 

Background 

The Nine-Year Compulsory Education Program in 

Taiwan, Republic of China, has been in place since 1968. 

In the meantime, the Ministry of Education has set up 

tentative curriculum standards for junior high schools. 

Four years later, the curriculum standards were revised 

and promulgated by the Ministry. 

Since the standards have been implemented for 

more than ten years and remain unchanged, the Ministry 

is now trying to revise the junior high school curricu­

lum.1 In this case, it is valuable for Chinese educators 

to know some trends in the American secondary curriculum 

to keep abreast of the times. 

The new curriculum standards for Chinese elemen­

tary schools have been in place for only four years. Yet 

the graduates from the elementary schools will enter 

junior high schools, so the Chinese must in advance make a 

careful plan for good articulation between both curricula. 

Furthermore, the Nine-Year Compulsory Education 

Act was promulgated in 1979. According to the Act, 

equal emphases on the moral, intellectual, physical, so­

cial, and emotional development are placed at the junior 

1 
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high and elementary school levels. The curricula are 

centered around the development of national spirit and 

life education. How to improve the basic courses and 

electives becomes a key point in revising the junior 

high school curriculum. Since the Republic of China will 

become a developed nation in the 1980's, a secondary 

school curriculum which keeps a balance between human 

values and technological advances is needed. 

In his "Instructions of Educational Innovations," 

the late President Chiang Kai-shek of the Republic of 

China urged his educators that education be more active 

and vivid. As a result of this awareness, the Chinese 

have been making efforts to improve their education and 

system. The innovations in curriculum must be closely 

related to instructional improvement. For this reason, 

the Chinese wish to learn and use a variety of teaching 

methods and administrative devices which are widely used 

in the American secondary schools today. 

In addition, the Republic of China is planning 

to extend the compulsory education program from nine, 

years to twelve years, on a vocational education basis. 

The functions of senior high and senior vocational 

schools should be taken into further consideration. How 

to improve and connect both curricula with the junior 

high school curriculum is a major point of the future 

revision. 
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In an attempt to provide a better basis for the cur­

riculum revision and to facilitate the curriculum innova­

tions in the secondary school, the Taiwan Provincial 

Government, Republic of China, decided to select an 

educator to go to the United States for advanced studies 

in the field of secondary school curriculum. The author 

was selected and granted a 12-month scholarship by his 

government. He was admitted to the University of Northern 

Iowa in early June, 1981. This paper is one of his research 

projects on the American secondary school curriculum. 

Purpose of the Research 

The social studies has been changing during the 

last twenty years. Until the 1970's, more than 100 major 

social studies curriculum projects were financed by the 

U. S. federal government, ·foundations, and institutions 

of higher learning. However, there was little agreement 

on which concepts or ways of working in the social sciences 

were most fruitful and representative of accepted struc-
2 

ture. 

In this paper, the author tries to 1) identify 

the influences on the curriculum and instruction, 2) 

recognize the rationale and goals of the social studies, 

3) analyze the curriculum organization and content, 4) 

study the available curriculum materials, 5) observe in­

structional practices, 6) identify effective evaluation 



approaches, and 7) judge teacher characteristics and 

student attitudes related to the subject area. 

4 

Finally, the promising emphases on the secondary 

social studies are identified through an analysis of 

the information produced by the steps stated above. From 

these sources suggesJions are developed for the Chinese 

social studies curriculum projects. 

Definition of Terms 

Secondary school. The pattern of school organi­

zation varies throughout the United States. Rollins and 

others classify the American secondary school into the 

following types: 

1) 8-4 system-- Grades 1 through 8 in elementary 
school, grades 9 through 12 in high school. 

2) 6-6 system-- Grades 1 through 6 in elementary 
school, grades 7 through 12 in a six-year high school, 
sometimes called a junior-senior high school. 

3) 6-3-3 system-- Grades 1 through 6 in elemen­
tary school, grades 7 through 9 in junior high school, 
and grades 10 through 12 in senior high school. 

4) 4-4-4 system-- Grades 1 through 8 in elemen­
tary school with grades 5 ;through 8 called a "middle 
school" and grades 9 through 12 in high school. 3 , 

We find that the middle school, junior high school, 

and senior high school are the major types at the secondary 

level. 

The term "secondary school," as it is used in this 

paper, refers to what are customarily called grades seven 

through twelve, and sometimes includes grade 6 in a middle 

school. 
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Curriculum. The word "curriculum" in its Latin 

root, "currere," means, literally, "a race course" or 

"runway." Through the curriculum, the student is brought 

along the paths of formal education. 4 A literal trans­

lation from the Latin is one thing; a translation into 

operational terms is another. 

Oliva views curriculum as all experiences of a 

student which come under the supervision of the school. 

He places emphases on all in-school and out-of-school ex­

periences. In-school experiences include classroom learn­

ing experiences, student activities, use of the library, 

use of learning resource centers, assemblies, use of the 

cafeteria, and social functions. Out-of-school experiences 

refer to those directed by the school, including homework, 

field trips, and use of community resources. 
5 

He further points out that curriculum and instruc­

tion cannot really be separated in practice. As he puts it, 

"Without a curriculum there can be no instruction; without 

instruction a curriculum is lifeless. 116 Both are interde­

pendent and equally important. Neither curriculum nor in­

struction can be subordinate to the other. 

Doll defines the curriculum of a school as "the 

formal and informal content and process by which learners 

gain knowledge and understanding, develop skills, and 

alter attitudes, appreciations, and values under the 

auspices of that school." 
7 
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This definition includes both formal and informal 

aspects of schooling, what one learns. (content) and 

how one learns (process), and products or outcomes in 

the forms of knowledge, understanding, skills, attitudes, 

appreciations, and values. The curriculum "happens," 

whether planned or hidden, under the auspices or general 

sponsorship of the school, which is able to legislate 

and control it only in part. The definition is rather 

broad. 

Trump and Miller describe curriculum as a vital~ 

moving, complex interaction of people and things in a 

free-wheeling setting. It includes questions to debate, 

forces to rationalize, goals to illuminate, programs to 
8 

activate, and outcomes to evaluate. 

The definition of curriculum seems to include 

everything. In this paper, the author defines curriculum 

as all experiences that students acquire under the super­

vision of school, including in-school and out-of-school 

experiences, formal and informal aspects of schooling, 

and e~pecially, involving instruction and programs that 

schools provide to meet the needs in a changing setting. 

Social studies.. Wiley observed that "there is a 

lack of agreement as to what social studies really is, 

what it should be, and how it should be taught." This 

problem has typically been "solved" by including "any-
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thing" and ''everything" in the social studies program. 9 

Social studies is indeed an evolving, changing field, so 

we must be flexible and receptive to changing emphases. 

However, it is necessary to define social studies; other­

wise, just about anything may be included under the title. 

In defining social studies, the relationship be­

tween social studies and the social disciplines should 

be delineated. One definition might be that social stu­

dies includes the social disciplines simplified for young­

er learners. Social studies is not tied to any one social 

discipline; rather, it represents an interdisciplinary 

combination of all social disciplines. 10 Therefore, social 

studies becomes a covering term for several subject matters 

including history and social sciences. 11 

Trend. Finally, the term "trend" should be defined. 

According to Webster's Dictionary, the word "trend" means 

many things--"direction or movem·ent," "a prevailing tend­

ency," "a general movement," "a current style or prefer-
12 ence," and "a line of development." In spite of these 

different expressions, they are all lexical terms. As a 

matter of fact, some trends do not last very long. In this 

paper, defining them in terms of promising practices or 

promising development is more useful and appropriate, given 

the purpose of the author's assignment in this country. 

Procedures Used 
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The author has drawn his information from three 

sources. He relied principally on the writings of social 

studies educators, curriculum theorists, and social stu­

dies theorists. In addition, he has visited schools 

and classrooms in the United States to observe social 

studies curriculum, instructional materials, and class­

room practices. Finally, he has interviewed American edu­

cators in an effort to gain additional insight into the 

thinking of those in charge of educational programs in 

the United States. 

In Chapter 2 the author examines some of the so­

cial studies developments which have taken place in the 

United States during the past twenty-five years. That 

chapter serves as a background against which specific 

aspects of social studies programs may be viewed. 

In Chapter 3 the author first identifies and dis­

cusses some societal trends which have influenced the 

social studies curriculum in the United States during the 

past few years. He then summarizes the thinking of those 

individuals and organizations that have provided broad 

directions for social studies education in the United 

States. Finally, Chapter 3 is focused on classroom-related 

matters of curriculum organization and content, instruc­

tional materials, classroom practices, and evaluation pro­

cedures; some observations related to teacher and student 

characteristics and attitudes complete the chapter. 
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In Chapter 4 the author identifies and discusses 

certain emphases which he judges to hold implications for 

social studies education both in the United.States and in 

Taiwan, Republic of China. 

In Chapter 5 the author summarizes some of the more 

significant dynamics of contemporary social studies edu­

cation, then closes with a set of recommendations which 

are directly related to the revision of the secondary so­

cial studies curriculum in the Republic of China. 



Chapter 2 

BACKGROUND OF CONTEMPORARY DEVELOPMENTS 

The "New Social Studies" 

Social studies and social studies education have 

attracted writers in the United States since the beginning 

of those two fields. During the past twenty years, how­

ever, the literature dealing with these two fields has 

increased sharply, both in quantity and diversity of view­

point. 

Starting in the early 1960's, a relatively new 

phenomenon appeared in the literature, reflecting the 

emergence of what were known as "national social studies 

projects." The majority of those projects, in their many 

forms, comprised what came to be called 11 the new social 

studies." 

In 1970, Sanders appraised the twenty-six national 

social studies projects and concluded that a number of 

emphases were common to them. They included: 

1) Greater emphasis on ideas and methodology 
from anthropology, sociology, political science, 
economics, and social psychology. 

21 An interdisciplinary inte,grated approach to 
curriculum development. 

3} Concern for the structure of knowledge. 
4} Discovery or inquiry teaching strategies. 
5) A concern for values. 
6) More social realism and conflict in the 

curriculum. 
7) More creative, subjective, and divergent 

patterns of thinking required of students. 

10 
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8) Cross-cultural studies as a medium for achiev­
ing such goals as contrasting values, establishing 
simpler models for understanding more complex cul­
tures; demonstrating major abstractions, or perceiv­
ing the uniformity in human behavior. 

9) A greater emphasis on the non-Western world. 
10) In-depth studies of selected topics rather 

than general surveys to study periods of history, 
geographic areas, or major subject in the discipline. 1 

Regardless of these characteristics, no clear con­

sensus existed among the new social studies projects. One 

of the reasons is that social scientists knew little about 

the literature of social studies education. Armed with 

vast supplies of U. S. federal money and a zeal for re­

form, they nevertheless developed the projects for the 

"new social studies. 112 

Certain of the new social studies projects have 

had great influence on the secon<larv social studies cur­

riculum. Gross points out that the projects that have had 

most impact in the secondary school curriculum are the 

High School Geography Project, Carnegie-Mellon History 

Project, Sociological Resources for Secondary Schools, 

American Political Behavior, Harvard Paperbacks, and An-
3 

thropology Curriculum Project. 

Ironically, however, Weiss' study notes that the 

materials from the federally-funded New Social Studies 

Projects of the 1960's and 1970's are not being widely 

selected now for classroom use. 
4 

In addition, a study by Gross indicates that ma­

jor changes and tendencies affecting the secondary social studies 
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programs. i.nclude th_e ''new social studies~~ as only one of 

the ten major forces which have contemporary impact: 

1} GrowtlLof senior high electives; 
21 Drop in required social studies; 
31 Choice or options within social studies requirement; 
41 Impact of New Social Studies Projects; 
S} Back to Basics, more time to reading; 
6) Growth of mini-courses; 
7) New valuing emphasis; 
8) Emphasis upon law and citizenship; 
9) Pressures for consumer and career education; 

10) Performance objectives/competencies. 5 

In short, there is little to suggest that the "new social 

studies" has had the impact its sponsors sought. 

Theoretical Approaches 

Part of the problem in generalizing about the social studies 

is that there are many ways in which we can view social studies cur­

riculum and instruction. In 1967, Brubaker identified two major camps 

of the social studies curriculum: the good citizenship position and 

the social science inquiry position. 6 Generally speaking, 

they reflected the different goal orientation of educators 

and social scientists. In 1970, the two concepts were ex­

panded by Barth and Shermis into a model with emphasis upon 

three traditions: 1) social studies as citizenship trans­

mission, 2) social studies as social science, and 3) social 

studies as reflective inquiry.
7 

Patterns of curriculum organization tend to be 

interdisciplinary or multidisciplinary approaches. Dante pointed out 

that the new social studies of the Sixties stressed the structure of 

separate discipline and centered arolllld cognitive learning; while the 
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social studies of the Seventies gave more emphasis to the affective 

domain. He suggests that the new direction in the social studies will 

be a movement of interdisciplinary or multidisciplinary approaches. 8 

It is generally agreed that the social studies today involves much 

more than the separate social science discipline simplified for in­

struction. 

Brubaker further extended the previous concepts and organized 

a five-camp model for analyzing social studies curriculum and instruc­

tion. This model consists of five concepts: 1) social studies as knowl­

edge of the past as a guide to good citizenship, · 2) social studies 

in the student-centered tradition, 3) social studies as reflective 

inquiry, 4) social studies as structure of the discipline, 5) social 

studies as socio-political involvement. 9 The model provides a basis 

for determining the rationale and goals of social studies curriculum. 

Gagnon conducted a study in an attempt to design a 9-12 social 

science curriculum based on the needs of adolescents. Significant 

flaws were found in the existing 9-12 program of study. She suggested 

that these deficiencies should be rectified by designing a curriculum 

that: 

1) provides the structure and folllldation necessary for 
students to acquire the thinking and writing skills necessary 
for citizenship education; 

2) adapts the content, methods, and materials to meet the 
needs of students assigned to the various levels according to 
their capacities and achievements; 

3) requires all grade nine students to take an introduc­
tory course in the social sciences to give them a firm ground­
ing'in the basic concepts and processes of the social sciences; 
this overview: and exploratory course will lay the folllldation 
for the more comprehensive elective courses; 

4) requires students to fulfill the U.S. history require­
ments in grade ten: this two-year required block will give 
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structure and discipline to the social studies curriculum and 
validate the grades 11-12 elective system since the foundation 
will have been provided; 

5) provides two distinct strands to the curriculum- -a 
strong history orientation for able and interest'ed students 
and a strong social science ori.entation for students who need 
a more direct and concrete learning experiences, and 

6) enables students to master r~ading comprehension skills 
necessary to read in a specific discipline area. Since approxi­
mately fifty percent of the reading on the S. A. T. test deals 
with the social sciences, it is important that students expand 
their experiential backgroun<l and incr_ease their content voca­
bulary in the social sciences.10 

Instructional Practices 

An increasing number of social studies teachers are using 

different teaching methods, particularly inquiry, conceptual, broad­

field, and simulation game approaches. Historically, the era of the 

1950's and 1960's saw a large, sustained effort to reform curriculum 

and instruction. These twenty years, states Anderson, would be con­

sidered, "one of the major turing points in American public educa­

tion.1111 Team teaching, individualized instruction, and educational 

television are widely used in the secondary schools. 

Reading skills receive much attention in the American social 

studies courses today. A study by Coppenhaver reveals that the gen­

eral reading difficulties experienced by many secondary school stu­

dents add to the particular reading problems raised by social stu­

dies materials. Therefore, it is important that social studies teach­

ers in secondary schools teach reading skills. According to Coppen­

haver, specific reading skills can be organized under four headings; 

vocabulary, critical analysis, organizational, and research skills. 

She adds that teachers should consider them in relationship to 

textbooks. Among other activities, she suggests that students 
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might draw, diagram, or chart information in order to to be able to 

use it effectively.
12 

The evaluation programs of social studies courses include 

cognitive, affective, and psychomotor domains. Academic skills seem 

to be more important than the other learning areas. Lawlor developed 

a test and measured the selected social studies skills of students 

in six Indiana public high schools. The following are the social stu­

dies skills he used in the test: 

1) acquiring information through reading; 2) drawing in­
ferences; 3) cartoon interpretation; 4) reading tabular data; 
5) graph interpretation; 6) identifying time relationships; 
7) reading a ballot; 8) classifying information; 9) recog­
nizing a point of view; 10) validity of sources; and 11) rec­
ognition of cause-effect relationships.13 

His conclusions based on the twenty-fifth percentile cri­

teria were listed below: 

1) In the reading behavior measured, the suburban and met­
ropolitan students had difficulty in recognizing a point of 
view and drawing inferences. Rural students, on the other hand, 
experienced difficulty in the abilities to acquire information 
through reading and to recognize a point of view. 

2) In certain segment, students in all three corporations 
displayed an inability to use a general election ballot. Fur­
thermore, there was a general inability to handle material re­
quiring recognition of cause-effect relationships and identi-
fying time relationships.14 · 

The Students and Teachers 

A recent study by Itsko reveals that social studies teachers 

in Delaware County, Pennsylvannia are generally positive in their 

attitudes toward a variety of social studies emphases and components, 

including innovations in curriculum and instruction. They are also 

flexible and eclectic in their choice of teaching objective 
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"New II social studies. Age is an indicator of the degree of teachers' 

satisfaction or dissatisfaction with their existing teaching stitua­

tion. According to the study, the 21-30 and 41-50 year old teachers 

are relatively dissatisfied compared to the 31-40 and 51-70 year old 

h h 11 . f. d . h h . d" . 15 teac ers w o are genera y satis ie wit t eir con 1t1on. 

Wallace assessed the attitudes of public high school teachers 

regarding moral education in public high schools. It was 

found that the teachers surveyed agree that moral educa­

tion should have a role in public high schools, and it 

should be integrated into the entire school program. 16 

Another study by Green indicated that teachers had 

not effectively communicated the goals of their social stu­

dies programs. The study suggested that the objectives of 

the social studies programs described by the people sur­

veyed do not agree with the workshop members' consensus 

that social studies should focus on social behavior. 17 

According to a survey by Remy, a large number of 

high school students are dissatisfied with existing in­

structional practices and materials. They do not want to 

learn facts only and use school classrooms solely as train­

ing grounds for political action. Specifically, these stu­

dents want to study important social problems as well as 

political institutions. More students are interested in 

studying national and international topics than state or local 

matters. They need a learning environment characterized by a variety 

of teaching techniques and materials rather than a single text, 
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and they want to be "involved" rather than simply "passive" learn-

18 ers. 

The diversity of thinking among social studies educators 

and the concerns they express underscore the complexity of the 

social studies field. Chapter 3 begins with an identification of 

some of the trends in the United States which have further compli­

cated the field. 



Chapter 3 

1HE CURRENT STATUS OF SOCIAL STUDIES EDUCATION 

IN 1HE AMERICAN SGIOOLS 

Societal Trends 

Curriculum workers must have a clear conception of what con­

stitutes a valid design for a curriculum for students. Yet, such con­

cepts must recognize the power of societal trends which demand recog­

nition in the social studies curriculum. This section presents some 

developments that influence the .American secondary social studies 

curriculum today. 

The accountability movement. The accotmtability movement 

in public education first became visible in 1970 when .American 

President Nixon announced, "School administrators and school teachers 

are responsible for.their performance, and it is in their interest 

as well as in the interests of their pupils that they be held ac­

countable.111 The President was probably influenced by Lessinger, the 

Assistant Connnissioner of Education, who openly stated his intention 

to make public education accountable. 

The doctrine of accotmtability was generated out of theory 

espoused by Lessinger and others. The theory is that .Americans are 

becoming increasingly fed up with public education: it is too 

costly, too nebulous, many children have been failed, and nobody is 

accountable. 2 

18 
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"Input" and "output" have been part of the language of the 

accountability movement. Increasingly, educators are being held ac­

countable for a certain amount of output. Therefore, the movement 

is compelling educators to take a renewed interest in measuring 

learning. Behavioral objectives become an integral component of 

most accountability programs. The concept of accountability centers 

around stating instructional outcomes in observable and measurable 

terms and then measuring pupils performance after instructional in­

tervention. 

Back-to-basics movement. Back-to-basics is another movement that 

began in the early 1970's and has grown rapidly in the 

United States. There are at least 5,000 fundamental schools 

throughout the nation, and their munbers are still growing. 3 

This type of school was initiated by parents and 

citizens who were alarmed over low scores of students on 

standardized tests, the devaluation of the high school 

diploma, and what they claimed to be an overly permissive 

atmosphere in regular public schools. Some schools were 

established as a reaction to the growing racial integra­

tion of the public school. 

Fundamental schools stress the fundamentals or basics, 

strict discipline, competition, letter grade, standardized testing, 

ability grouping, homework, and dress codes. 4 Such schools also 

place emphasis upon moral standards, courtesy, respect for adults, 

and patriotism. Other characteristics often include teaching logi­

cal reasoning, one's history, heritage, and government structure. 
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The true ''basics" of social studies are the skills required 

to master them. Skills such as chart interpretation, map usage, use 

of reference materials, and problem solving are connnonly measured 

on standardized tests and are equally important in any curriculum 
5 

structure. 

The concept of "back-to-basics" is associated with competency­

based education. A study by the Education Connnission of the United 

States revealed that at the close of 1976, seven states had enacted 

legislation in this area and another nine had taken state board action 

or state department of education action to mandate some form of mini­

mal competency activity. 6 A related movement is what is referred to 

as "early out" testing, and this plan has been promulgated in 

Califomia. 7 

The middle school movement. A strong movement has been under~ 

way during the last decades to replace the junior high school 

with the middle school. This school combines into one organization 

and facility certain school years, usually including grades 5.,.,3 or 

6-8. The middle school concept has caught on widely with_ some 5,000 

schools now using this organization in the United States today. 8 

These new schools were conceived in part as bridges from the child­

hood level served by the elementary school to the adolescent level 

served by- the high s-chool . 

According to Swaim, the middle schools are characterized 

by greate.r ernph_ases upon exploration, skill development, indivi-· 

dualization, activity orientation, and advisement .. 9 Thus, social 
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studies teachers in these seconds give special attention to problem­

solving strategies, self-direction, and values system. 10 The critical 

issue in the middle school is to teach students the reciprocal ele­

ments of rights and responsibilities so that pre-teens have a com­

plete basis for making judgments and acting upon them. 

Career education movement. Since the early 1970's, 

starting with the personal commitment and driving force 

of the Commissioner of the U. S. Office of Education, Mlrland, 

Jr., special attention has been drawn to the career educa­

tion movement. 

Career development is self-development over the 

life span through education, work, and leisure. It is a 

way of describing and understanding total human develop-
11 

ment. As Moore suggests, "Career development can become 

the lens through which educators view and understand 

students. Career development concepts can become the organ-
. 12 

izer for the total curriculum." 

The impact of career education movement on school 

curriculum may be found in the following features: 

1) Career education is a continuous development 
process which includes all age groups and grade levels. 
It commences in early childhood and continues through 
life. 

2) It combines all phases of education and it is 
for all students. 

3) It is deeply concerned with the growth of in­
dividual self-awareness and self-concept, while assist­
ing all individuals in achieving maximum potential and 
a satisfying life. 

4) Career education focuses upon the decision­
making process. It aids the individual in developing 



skill and experience in the processes of decision­
making. 
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5) Career education represents an effort to make 
school and education more relevant, challenging, and 
interesting.13 

Futurism. In an American society that has_ under­

gone rapid change and what Toffler calls "future shock," 

curriculum development should be concerned more with the 
14 future than the past. The emphasis in curriculum planning 

and development must now be placed on forward looking pro­

grams rather than on those tied to tradition, according to 

those who are concerned with futurism. 

As Howsam states, "By 2000, or before, 'teaching' 

as it is now commonly accepted will be dead, and the job 

of an educator will be transformed into that of a 'facili­

tator' ... one who creates a rich, responsive environment that 
15 

will elicit the most learning and change from a student.'' 

Future studies offers excellent opportunities 

for reins.tilling a feeling of psychological well-being, 

and rekindling the belief that there is a great and good 

society which can meet adversity and prevail, which can 

correct its major faults while maintaining its basic 

democratic posture. Future studies can help give students 

a feeling of control as well as provide them with 

tools for gaining this control. Another major reason 

for future studies relates to the resolution of current prob­

lems. It will develop such skills as decision-making and prob 1 em -
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solving. Finally, the future can provide an area of high 

interest for students. Captivating and exciting content 
. 16 

exists. 

Fundamental necessities educators are going to 

have to face in redesigning curricula for the future in­

clude teaching the skills of "valuing" and "decision 

making," and "the fact of cultural pluralism" and "global 

studies. 1117 

The impact of futurism on the social studies cur­

riculum is particularly seen in the teaching techniques. 

Professional futurists use simulation as a means of search­

ing for alternative life styles or solutions to problems 

and suggestions for positive uses of science and tech­

nology. For example, many students see a need to cooperate 

toward a world government or "Global Village" concept. 

Some students cite underwater dwellings or villages on 

the Moon as evidence of dealing with overpopulation. Others 

eliminate hunger by cooperative, planned farm programs 
18 throughout the world, not merely in one country. 

The concept of hidden curriculum. Giroux points 

out that the curriculum reform movement of the past decade 

has been dominated by its one-sided interest in the 

official curriculum. It has been ignored that schools are 

agents of socialization, particularly with respect to the 

role played by what is known as "hidden curriculum. 1119 
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Tne concept of "hidden curriculum'" has been fashionable 

over the last decade. It goes by many names: unwritten, 

latent, tacit, and unstudied. 

Gordon was one of the first to reveal the nature 

of an informal school system that affected what was learned-­

a system with a hidden curriculum. In The Social Sysyem of 

the High School, he advances the idea that the individual 

behavior of high school students is related to their status 

and their roles in the schooi. 2° Further, he understands 

that the informal system is a subsystem within the community 

and the still larger complex of American society. He found 

that students were involved in three subsystems: 1) the 

formal scheme, curriculum, textbooks, classrooms; 2) a 

semiformal set of clubs and activities; and 3) the informal 

half-world groups. In his judgment, such unrecognized or­

ganizations controlled much of adolescent behavior both in 

school achievement and in social conduct. A major curriculum 

task is to analyze the context of adolescent society. Cur­

riculum·planners must keep closely in touch with out-of­

school experiences of students. 21 

Jackson suggests in his book, Life in Cl~ssroom, 

that students learn a great deal from the cultural milieu 

of classroom life. Students, for example, learn to live 

. d d 1· d d. · f 22 in a crow an 1ve un er con 1t1ons o power. 

No one will deny the fact that education cannot 

be equated with schooling. Education is more pervasive; it 
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embraces and •interpenetrates all of life. Students learn 

from their families, communities, television, radio, peer 

groups. formal and informal organizations. Curriculum de­

velopers must begin to view the school curriculum in a 

dynamic interdependent or ecological relationship with 

out-of~school curriculum. 23 

Tyler, a curriculum theorist, emphasizes two vital 

aspects of curriculum development. He urges great recog­

nition of the active role of the student in the learning 

process and a more comprehensive examination of the 

non-school areas of student learning. He points out that 

school leaders, particularly curriculum specialists, should 

work with community leaders to reestablish an effective 

educational system at the community level. On the other 

hand, the community should be responsibly organized to pro­

vide comprehensive educational opportunities for young 

people. 24 

Rationale and Goals 

A rationale for the social studies is a conception 

of what constitutes a good citizen and a good society. Of 

course, it is closely related to the values of the society. 

Gross asserts that the purpose of the social studies are 

to prepare students to be functional citizens in a demo­

cratic society and to help them make the most rational 

decisions possible about public as well as private issues 

under consideration. 25 To obtain these goals, the social 
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studies programs should provide students with the ability 

to understand and utilize data, concepts, generalizations, 

and the modes of investigation drawn from the various so­

cial sciences such as anthropology, economics, geography, 

history, political science, psychology, an~ sociology. In 

addition, students should be taught social studies through 

an inquiry approach, in order to help them participate in 

the societal decision-making process as well as in their 

individual lives. 

Armstrong suggests that social studies programs 

should help students understand themselves in terms of 
26 · 

their relationship to the world they live in. Therefore, 

social studies programs must provide them with 1) personal 

education, 2) citizen education, and 3) intellectual edu­

cation.27 

It is evident that to prepare students to be func­

tional citizens in a democratic society is the major goal 

of the social studies. A good citizen should have the fol­

lowing qualities: 

1) 
2) 
3) 
4) 

active 

Knowledge about the past, present, and future; 
Skills necessary to process information; 
Development of values and beliefs; and 
Some way of applying

2
what has been learned in 

social participation. 8 

According to the National Council for the Social 

Studies (NCSS) of the United States, the basic goal of so­

cial studies education is to prepare young people to be 

human, rational, participating citizens in a world that 

. b . . . 1 . d d t 29 1s ecom1ng 1ncreas1ng y inter epen en . 
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Knowledge, abilities, valuing, and social partic­

ipation are the four essential components of the social 

studies curriculum. The key points are expanded below: 30 

Knowledge: 

1) Knowledge about the real world and knowl­

edge about the worthiness of personal and social judg­

ments are basic objectives of social studies instruction. 

2) A major task of social studies education is 

to demonstrate the power of rationally based knowledge to 

facilitate global rewardship and human progress. 

3) The major sources of knowledge for social stu­

dies are the social science disciplines. However, social 

studies is something more than the sum of the social sci­

ences. Ideally, various sources of knowledge, including 

the social sciences, the communication media, and the 

acceptions of students all contribute to the social stu­

dies program. 

4) The knowledge component of the curriculum 

serves three particular foundations. First, it provides 

historical perspective. Second, knowledge helps a person 

perceive patterns and systems in the environment. Third 

is the function of knowledge as the foundation for social 

participation. 

Abilities: 

1) Abilities refer to intellectual, data process­

ing, and human relations competencies. 
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2) Intellectual abilities include thinking com­

petencies. These provide the prime path to acquiring 

knowledge. They are of paramount importance in resolving 

social issues. 

3) Basic skills include competence to locate and 

compile information, to present and interpret data, and 

to organize and assess source material. Social studies 

teachers should assume special responsibility for in­

struction in reading materials directly related to the 

social studies. Higher levels of proficiency using the 

tools of social scientists--for example, identifying 

hypotheses, making warranted inferences, and reading 

critically should be developed and incorporated in the 

social studies curriculum. 

4) Ability development concerns the competencies 

associated with social behavior. Effective interpersonal 

relations depend on a sensibility to the needs and in­

terests of others. Students should be provided opportu­

nities to work out social·relationships at the face-to­

face level. Students should have experience in the social 

arena in dealing with not only calm, rational requiry but 

also with·controversial issues. 

Valuing: 

1) The school is properly one force influencing 

the values of the young. Social studies education neither 

can nor should evade questions of value. 
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2) Social studies education should avoid mere 

indoctrination. The school should provide opportunities 

for free examination of value elements underlying social 

issues and problems that affect the everyday lives of 

students. 

3) Fair play, justice, free speech, self-respect, 

decision-making opportunities, the right of privacy, and 

denial of racism should be expected for all students and 

teachers in every classroom. 

Social participation: 

1) Social participation refers to the application 

of knowledge, thinking, and commitment in the social arena-­

at the local, state, national, and international levels. 

2) Programs ought to develop young adults who are 

able to identify and analyze both local and global prob­

lems and who are willing to participate actively in de­

veloping alternative and solutions for them. 

3) Extensive involvement by students of all ages 

in the activities of their community is essential. The 

involvement may take the form of observation or informa­

tion-seeking, such as field trips, attending meetings, and 

interviews. It may take the form of political campaigning, 

community service, improvement, or even responsible de­

monstrations. The school should not only provide channels 

for such activities, but build them into the design of its 

s.ocial studies program. 
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4) Social participation must be voluntarily 

chosen. Nor should social participation be undertaken 

without systematic, thoughtful deliberation. 

The NCSS further developed the guidelines for 

social studies programs in 1979. These guidelines may 

be viewed as a set of standards for social studiei cur­

riculum. Instructional objectives should be established 

on the basis of these-guidelines. The following are the 

key points of the guidelines: 

1) The social studies program should be direct­
ly related to the age, maturity, and concerns of stu­
dents. 

2) The social studies program should deal with 
the real social world. 

3) The social studies program should draw from 
currently·valid knowledge representative of human 
experience, culture, and beliefs. 

4) Objectives should be thoughtfully selected 
and clearly stated in such form as to furnish direc­
tion to the program. 

5) Learning activities should encourage the stu­
dent dir~ctly and actively in the learning process . 

. 6) Strategies of instructional and learning ac­
tivities should rely on a broad range of learning 
resources. 

7) The social studies program must facilitate 
the organization of experience. 

8) Evaluation should be useful, systematic, com­
prehensive, and valid for the objectives of the 
programs. 

9) Social studies education should receive vigor­
ous sup'jiort as a vital and responsible part of the 
social studies programs.31 

It is unlikely that any single statement can give 

direction to the social studies education in American 

schools. There is simply too much diversity of thinking 

among the country's social studies education and among 
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the goals adopted by the thousands of local school districts. Yet, 

the statement of the National Council for the Social Studies is 

the most definitive and useful of all the efforts to provide direc­

tion for social studies educators. It comes as close as possible to 

achieving consensus among that group, and it reflects a sensibility 

to the societal trends discernible in American society. It is the 

best guide currently available anywhere. 

Curricult.nn Organization and Content 

The actual classroom is, of course, the place where "cur­

riculum" is applied. The impact of the curriculum is felt when a 

teacher and students enter a classroom and confront the challenges 

stated or implied by curriculum theorists and social studies educa­

tors. 

This section of Chapter 3 is focused on the classroom--the 

courses offered in them, the materials used in instruction, the in­

structional practices employed, the evaluation approaches used, and 

the attitudes of teachers and students in them. 

Social.studies courses offered at the secondary school level 

vary throughout the United States. A study by Weiss indicates that 

U.S. History is clearly the most pervasive course. Less pervasive, 

but still widespread courses are 12th-grade American Government and 

10th-grade World History. The following are the dominant social stu­

dies courses provided in the secondary school: 32 

Grade 7-- World Geography or History 

Grade 8- - American History 

Grade. 9-- Civics or World Cultures 



Grade 10-- World History 

Grade 11-- .American History 

Grade 12-- .American Government 

32 

Daniels conducted a survey in an attempt to find out what 

social studies· courses were provided in Missouri high schools. The 

survey indicated that one-half of Missouri high schools had reduced 

their social studies graduation requirements within the past few 

years. The ntnnber of different course offerings in social studies 

has increased considerably with .American history topics, world 

history topics, anthropology, sociology, geography, and psychology 

registering the greatest gains. The courses reported as declining in 

offerings were civics, family relations, contemporary issues, and 

economics. The predominant patterns of social studies courses in 

Missouri secondary schools were World History in grade seven and two 

years of .American History in grades eight and nine. 33 

Patterns of curricultnn organization may be classified into 

the following three types: 

1) Interdisciplinary approaches are usually fotmd 1n 

courses in secondary schools that deal with contemporary problems 

such as urbanization, international relations, or other topics that 

require the use of material drawn from several disciplines. 

2) The separate-subject approaches are predominant in high 

schools in such courses as United States History, World History, 

Economics, and .American Government. 

3) In between the interdisciplinary and separate­

subject approaches are multidisciplinary approaches that 

bring the perspectives of different disciplines to 
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bear on topics and problems in such units as the New England 

States, Changing Japan, Latin America, and the Middle East. 

In multidisciplinary approaches, the geographic, historical, 

economic, political, and social-cultural features of the 

area under study are considered and relationship among them 

highlighted. 

In well-designed social studies programs, four strands 

provide for cumulative and spiral learning: 1) The conceptual strand in­

cludes the concepts and main ideas used to structure units, 2) The think­

ing processes include classifying, generalizing, and other processes. 

3) The skill strand includes reading skills, map and globe skills and 

chronological skills, and other skills needed to gather and organize 

data from a variety of media. 4) The values strand includes the values 

and valuing processes needed to deal with value-laden topics and 
. 34 issues. 

Alternatives to the "traditional pattern" have been proposed 

during the last decade. A number of secondary schools have offered mini­

courses in their social studies programs. The advent of the mini-courses 

has resulted in a significant organizational change for the social stu­

dies. In 1975-76 school year, about one-third of Kansas public schools 

developed social studies mini-course programs in one or more subject 

areas. 35 Mini-course programs are most prevalent in .American History, 

Government, Sociology, Psychology, and Non-American History. According 

to a study by Guenther and others, mini-course programs can: 

1) provide more options, greater flexibility, and more varied 
experiences for students; 



2) provide for better utilization of staff strengths and 
interest; 

34 

3) make it easier for students to work in their areas of 
interest and need--thus, helping to individualize instruc­
tion; 

4) 
areas, 
dies; 

revitalize students interest in certain subject 
particularly the language arts and social stu-

5) make it possible to offer more contemporary 
courses in various areas and to add depth and compre-
hensiveness to the curriculum; and , 

6) aid the failing student and lessen student­
teacher conflicts.3b 

An increasing trend is that core curriculum has 

the greatest popularity in middle/junior high schools. 

The core curriculum is employed as a pattern to 

allow students to make a smoother transition from 

the self-contained atmosphere of the elementary school to 

the departmentalized secondary school. 37 Its unique feature 

is the emphasis placed upon organization around 

life's problems. The design around "life" problems 

allows for the interdisciplinary approaches to planning 

and teaching. 

Another salient trend is the intrusion of scial 

sciences into the social studies curriculum. Many second­

ary schools offer such courses as sociology, economics, 

anthropology, psychology, social psychology, compara­

tive political systems, and others. In addition, pop­

ulation education receives much attention today. It 

is taught through various courses. For example, in 

geography in grade seven, the topic is "The Oceans, The 

Air, and Space," while the population topic is "Ecological Consider-
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ations." The .American History topic in grade 8 is "Civil War," then 

the population topic is "The 01.anging Regional Balance of Population." 

The Civics topic in grade 9 is "State Government," then the population 

topic is "Family Planning/Population Policies of State Government. 1138 

Instructional Practices 

Curricultnn materials used in the secondary school may be group­

ed into two types: teaching materials and audio-visual aids. The major 

materials and aids are as follows: 

Teaching Materials 

Textbooks 

Primary source materials 

Secondary sources 

Newspapers 

Pamphlets 

Popular magazines 

Academic j oumals 

References 

Dictionaries 

Prograrrnned materials 

Leaming packages 

Study guides 

Other sources 

Audio-Visual Aids 

Films 

Filmstrips 

Slides 

Video-tapes 

Audio-tapes 

Transparencies 

Still pictures 

01.arts, tables, diagrams 

Posters 

Cartoons 

Graphs , maps globes 

Cards 

Other aids 

Among the curricultnn materials, the textbook is viewed as the 

most important teaching tool. Most teachers rely on the textbook for 

their courses of study. The textbook is to the teacher what the Bible 

is to the preacher. Yet, some teachers use only bits and parts of the 
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textbook as the materials fit in with their personally developed 
39 courses. 

A 1970 publication of the Educational Products Information 

Exchange Institute reported that "many educators and producers of 

instructional materials agree that the learning process can he im­

proved by reducing the almost total dependence on traditional text­

books that now exist. 40 Yet, the textbook remains the basic instruc­

tional tool. However, the organizational structures of more and 

more texts emphasize conceptual learning, not fact acclUTlulation, 

and they increasingly integrate social science disciplines in an 

interdisciplinary way. Many new texts are considering differential 

learning abilities of students. It is easy today to find textbooks 

containing exercises emphasizing higher level inquiry skills rather 

than lower level knowledge questions. Textbook programs often appear 

in several formats and have accompanying media to encourage versa-

.1. 41 ti 1ty. 

The market conditions for instructional materials related 

to secondary social studies courses and topics tell us what most 

schools teach and what they use in their social studies programs. 

A survey by Schneider and Van Sickle indicates the following trends 

in the textbooks: 

1) The "standard" hardback text dominates the market and 
demand is growing. All other fonns of instructional materials 
are considerably less important. 

2) The market for social studies instructional materials 
is in tune with the back-to-basics movement~ 

3) There 'is a less pronounced demand for broadening and 
hlUllanizing the social studies. -

4) Emphasis on decision-making in one's everyday economic 
affairs is viewed widespread publicity.42 
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Social studies textbooks are generally characterized by the 

following features: 

1) Most textbooks are compiled and published by the differ­

ent book companies. 

2) M:>st textbooks for the junior high schools are organized 

through interdisciplinary approaches. 

3) Reading ability is stressed. 

4) Pictures, charts, and graphs are corrnnonly used in the 

textbooks. 

5) Strong attention is given to developing major ideas and 

various important skills. 

The development of learning packages is one of the most prom­

ising breakthroughs in curriculmn materials. The learning packages 

can be used in conjunction with learning laboratories, lectures, dis­

cussion groups, and other forms of instruction, including independent 

study. 43 They are largely teacher-made, often with teams of teachers 

sharing in their construction. Some corrnnercial packages are available 

and some package exchange arrangements are possible. 

Within_ the last decade, some trends have developed that are 

helping to change the very nature of the production and the use of 

various instructional media. One has been the blending of artistry 

and pedagogy. Nowhere has this trend been more exemplified than in 

motion picture films. Another trend has been the move to identify 

and describe the components of so-called "visual literacy." In the 

United States, literacy still means basically the ability to com­

municate through the written or spoken word.
44 



38 

The computer is being widely used as an instructional medium. 

The most commonly used are Computer Assisted Instruction (CAI) such 

as Progrannned Logic for Automatic Teaching Operation (PLATO), Time"' 

Shared Interactive Computer Controlled Infonnation Television (TI 

CCIT), and Computer Managed Instruction (CMI). 45 

Classroom Practices 

A current study by Weiss indicates that the most extensively 

used instructional practices in social studies are lecture and dis~ 

cussion. More secondary teachers lecture more frequently than do el"' 

ementary teachers. Other teaching techniques include student reports, 

library work, role plays, simulations, and even the use of 11hands-on(( 

. l 46 mater1a s. 

In Malcolm Price Laborary School, University of Northern 

Iowa, students are encouraged to express their knowledge and ideas 

through class recitations, discussions, panels, individual reports, 

and sirrn.llation activities. Student writing consists of outlines, es~ 

says, study guides, maps, and graphs as well as sketches , murals, 

'd 47 cartoons an posters. 

In Cedar Falls High School, Iowa, students are often given 

assignments. Such assignments consist of textbook ... centered class 

activities, use of the Social Studies Resource Center with provided 

outside reading, class discussion, small group projects, role play­

ing, simulation games, audio•visual materials, written papers, test­

ing devices and, at the discretion of the instructor, independent 

projects. 
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Generally speaking, individualized instruction is stressed 

by most teachers. Independent study projects make it possible for 

students to select and pursue areas free of most class restraints. 

This may be done either during school time or on the student's time. 

However, independent study must not be the same as those tasks that 

have been typically assigned as homework. 

The most frequently reported innovative pattern of organi­

zation for instruction is team teaching. Team teaching may occur in 

disciplinary and interdisciplinary patterns. The interdisciplinary 

team is a combination of teachers from different subject areas who 

plan and conduct instruction for particular groups of students. This 

pattern promotes communication, coordination, and cooperation among 

subject matter specialists. Students, therefore, benefit from in­

struction planned by specialists, and escape the fragmentation which 

characterizes many departmentalized plans. 48 The team teaching de­

velopment appears to have reached its peak during the last several 

years and is now in a state of direction. 

Recent research reveals that the most effective method in 

d . h . . h 49 I . . social studies e ucation is t e inquiry approac. nquiry imparts 

both a scientific skills and phenomenologic attitude to the learner. 

It has been described as "social sciencing" and, in a more general 

vein, as "critical thinking. 1150 The inquiry approach, according to 

Beyer, is composed of the following steps: 

1) Statement of the problem; 
2) Construction of tentative answer or hypothesis; 
3) Testing the hypothesis against relevant data; 
4) Reaching a conclusion concerning the accuracy of the 

hypothesis; and 51 
5) Generalization of the conclusion. 
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Another popular method used in the social studies is the 

case study. This method is as old as Socrates, and yet as new as the 

need to provide effective basic instruction to today's student. It 

is the creation of a problem situation which raises issues in enough 

detail for learners to suggest possible solutions. The case method 

is widely use in analyzing court cases. MaximlDTI benefit may be ob­

tained from briefing the cases. The parts of a brief may include: 

1) the title of the case, 2) background and facts, 3) the issues or 

central questions,4) decision of the court, 5) majority opinions or 

reasons for the decision,6) dissenting or concurring opinions, and 

7) comments. 52 

During the past decade there has been a marked increase in 

the use of simulation games in the social studies curricullDTI. M:>st 

educators suggest that simulation should be integrated with other 

modes of instruction and within a total teaching unit. Typical sug­

gestions recommend that a simulation be used at or near the beginning, 

middle or end of an instructional unit. M:>st recommend that a game 

b d . . f 53 e use 1n a variety o ways. 

Grouping has been used in the United States for more than 

80 years. It is widely controversial and accepted practice in edu­

cation. Yet, evidence of its effectiveness has never been conclu-
. 54 

s1ve. Small group instruction may be the most promising grouping 

type. There is ample research to indicate that most people learn most 

effectively when they are actively involved in their own learning. 

Small group instruction can offer this active involvement and give 

many students a chance to become actively involved in a secure set-



ting. It a.ls.a ~elps them develop o.oth group member, recorder, and 

leader skills. Working in small groups helps develop the ability 

to listen to what others are saying. 55 Small group instruction may 

be classified into five modes: brainstonning group, didactic group, 

56 discussion group, inquiry group, and task group. Teachers may 

choose an appropriate mode on the basis of needs. 

Evaluation Procedures 

Assessment of student progress toward desired objective is 

essential if teachers are to help students learn. Subject matter, 

learning activities, and teaching strategies are of no use if teach­

ers have no systematic idea of student progress. Thus, effective 

evaluation approaches are sought constantly. 

Social studies is closely related to the development of stu­

dent attitude, beliefs, values system, skills, and critical thinking. 

Assessment of student progress needs to occur before, during, and 

f · · 57 On f h . f . f 1 . a ter instruction. e o t e maJor unctions o eva uat1on pro-

grams is diagnostic. This technique can be oral or written, used with 

an entire class ~r individuals. An effective way is to have the class 

ask questions concerning a specific topic. Diagnostic evaluation 

helps teachers to judge their students' level of understanding and 

identifying misconceptions they possess which need correcting. 58 

Formative evaluation is conducted during a unit of instruc­

tion, but with a different purpose. It is to help teachers determine 

how well students are progressing toward desired objectives, and pro­

vide teachers and students with specific feedback on their degree of 

mastery of concern skills or knowledge studied up to this point. 
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At the end of a unit of instruction 1 teachers should con­

duct summative evaluation to detennine how well and how much stu• 

dents have learned and to what extent desired objectives have been 

obtained. Such assessment, be it diagnostic 1 fonnative, or SlUlllilative, 

can be done in a variety of ways, using different devices. 

Objective tests and essay tests are the most commonly used 

methods. There is no clear-cut rule for using either objective or 

essay tests. It is helpful to be aware of the major characteristics 

of each type so we can decide which is the more suitable for differ­

ent purposes. Generally speaking, essay tests are suitable for stu­

dents to organize, analyze, and generalize the concepts and express 

their ideas, wbile objective tests consist of many rather specific 

questions requiring only brief answers and are easy to score, The 

most common fonns of objective test items are true-false, completion, 

matching, and multiple choice. 

Ellis points out that social studies teachers should make 

full use of various informal measures for reporting on student pro­

gress to parents and other interested persons. He suggests that 

some strategies should be used in the classroom. 59 They are: 

Artifacts. In a course of problem-solving activities, stu~ 

dents will draw pictures and maps, make graphs, charts, diagrams, 

models, and displays. They will write or dictate letters and state­

ments of recommendation. When student work is collected, analyzed, 

and displayed, the teacher can make evaluations and diagnoses. 

Interviews. Interviews give the teacher and an individual 

student something specific to talk about. Some students rarely get 
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an opportunity to talk personally with their teacher. An inter­

view provides a teacher with formative, diagnostic information as 

well as slilll!Ilative information. 

Observations. Direct teacher observation of student be­

havior in social studies courses is a valuable way to determine to 

what extent students are using certain skills to solve their prob­

lems. 

"I learned statements." Occasionally it is beneficial to 

ask students what they think they are learning. Their responses 

can be quite revealing. "I learned statements" can be given orally 

and recorded on the board or, in the case of older students, they 

can be written. The strength of the "I learned statements" is that 

it represents a pupil-initiated response and does not ask learners 

to give the "right" answers. For example, "I learned how to vote 

and count votes . '' 

Checklists. Checklists enable the teacher to identify 

basic skills and the extent of their use by students. By keeping 

a weekly class checklist during work on a unit, a teacher is able 

to diagnose both individual progress in the various skills and 

total group progress for each skill. 

Flow of discussion charts. A flow of discussion chart is 

an extremly useful technique for small group discussion that last 

perhaps five to ten minutes. The chart indicates the number of peo­

ple who have participated and also the flow of conservation. In ad-
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dition, it can indicate to some extent whether the discussion is 

dominated by one person or if it is a cooperative sharing of ideas. 

The technique can be used to examine hlllllan relation skills of stu­

dents. 

Self-awareness exercise. Attitudes, feelings, and sensi­

tivities can be measured through self-awareness exercise. The self­

awareness exercise can be a useful vehicle for establishing corrnnu­

nication and trust between teacher and student. Because it does deal 

with highly personal feeling of students, the teacher should use it 

with discretion and make sure that it is not put to improper use. 

An effective evaluation program depends upon the use of 

different ways. Fraenkel suggests a series of basic steps that 

teachers can follow to increase their effectiveness in evaluation: 

1) Clarifying instructional objectives: 
2) Gathering data on learners that may hinder or help at­

tainment of objectives; 
3) Establishing evaluative criteria; 
4) Selecting or developing appropriate devices for getting 

evidence of changes in students; 
5) Translating evaluation findings into improvement of cur­

riculum and instruction.60 

Regarding evaluation systems, an option which has been used 

by some teachers is the grade contract. In its most corrnnon form, the 

instructor specifies a relatively small number of assignments which 

are required of all students, with each higher level grade requiring 

one or more additional tasks. Generally, the student signs a contract 

at the start of the course for an A, B, or C. The grade contract is 

based on a criterion-referenced grading system. The following are 

some advantages of the system: 

1) The responsibility for grades is the student's. 
2) The grade contract provides for individualized instruction. 



45 

3) The teacher must determine what are basic objectives 
for a course and what are supplemental or enriching objectives. 

4) The student is competing with himself/herself--not his/ 
her peers. 

5) The subjunctive elements of grading are minimized. 
6) Student anxiety concerning grades is minimized.61 

Recently, some middle school educators have taken steps to 

design a method of reporting to provide a more realistic summary of 

student progress. A trend is to use a multiple method of reporting, 

which includes not only an achievement indicator, but also an indi­

cator of effort, positive work habits, negative work habits, and 

appropriate connnents. 62 

Teacher and Student Characteristics and Attitudes 

In 1981 Ochoa made a survey of 403 social studies teachers 

randomly selected from six states including Kansas, Mississippi, New 

Mexico, Washington, Wisconsin, and Vermont. The survey contained 

four major parts: 1) demographic information and interests; 2) po­

litical participation; 3) controversial issues; 4) the profession on 

the profession. The major findings are given below: 

1) 75% are moderately or very religious; 
2) 80% have traveled outside the United States at least 

once; 
3) An overwhelming majority of social studies teachers are 

white, and a substantial majority is male; 
4) M::>re men than women enter teaching, and men are more 

likely than women to leave teaching; 
5) 52% of social studies teachers list the Bachelor's as 

their highest earned degree. Over 45% of social studies teachers 
have an M.A. or M. S. degree. Just over 1% of social studies 
teachers have a doctorate; 

6) They participate in political activities at a consider­
ably higher rate than does the general public; 

7) They both enjoy teaching and take pride in it; yet one­
third would consider leaving the profession; 

8) Enjoyment tends to come from interacting with and teach­
ing young people; 

9) Their political and educational views are generally similar 
to those of the general public; 
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10) Most teachers surveyed do not belong to professional 
organization other than. the NEA or AFT. They are not active 
in the professional social studies organizations; 

11) A slight majority of the respondents support the use 
of state-wide competency exams in social studies as a crite­
rion for high school graduation; 

12) Slightly over half of these social studies teachers 
believe _thatteachers -should be -required to demonstrate their 
competency through examinations and/or continued in-service 
training; 

13) An overwhelming majority of social studies teachers 
responding believe that schools should be allowed to provide 
sex education opportunities in the curriculum; 

14) Social studies teachers possess a strong commitment 
to teaching traditional American values, to U.S. military 
preparedness and economic needs, and to balanced discussion 
of controversial issues in the classroom; 

15) One half of the social studies teachers who responded 
in the survey do not believe that increased public invo5¥ement 
in the textbook-selection process should be encouraged. 

With regard to student attitudes toward the social studies 

courses, some findings are revealed among the various surveys. Pen­

nkuche found that today's students are primarily interested in cur­

rent social and political affairs, especially those affairs to which 

they feel some personal connection. Because a large majority of stu­

dents are so "now" oriented, it becomes a difficult task for a teach­

er to have them jump back into history to the course of study's 

. . . h h . h 1 . 64 
startmg point wit out aving t em ose interest. 

According to Kane, there is little difference in attitudes 

of students, white or black, in their desire to learn. When all out­

side influences are put aside and when society is then composed of 

teacher and student, color makes little difference. 65 

Ferandez examined various questions in order to better un­

derstand the differences that students perceive among three academic 

subjects--social studies, math, and English--with a specific interest 

in and focus on social studies. He found that high school students 
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considered social studies courses less important than math and 

English for their occupational futures. Grades in social studies 

received greater relative importance compared with learning, since 

grades affect entry into future schooling and occupation. 66 

In 1976 Collie conducted a survey of the attitudes of stu­

dents enrolled in secondary religion studies courses. The survey 

indicates student interest and positive value attached to the ex-

. f d . b 1 · . · h 1 67 per1ence o stu y1ng a out re 1g1on in sc oo • 

Sanstead investigated the attitudes of North Dakota high 

school seniors to determine student-perceived political efficiency, 

knowledge of political process and system, and extent of satisfac­

tion with civics and government instruction and curricula in their 

schools. He found that the high school seniors surveyed in the study 

generally expressed dissatisfaction with course curriculum and meth­

odology of civics and government instruction. Strong corelations 

were also discovered between parental background characteristics 

and student sense of political efficacy. 68 

Such student attitudes, diverse as they are, nevertheless, 

lend support to MJrrissett's summary of the problems which will con­

tinue to face social studies educators into the present decade: 

1) Too many students fail to learn important social studies 
knowledge, skills, and attitudes and do not like or value social 
studies. 

2) Instruction in social studies is generally characterized 
by lack of variety in teaching methods and evaluation practices, 
limited kinds of learning experiences, and inattention to the im­
plications of educational research. 

3) The present social studies curriculum does not contribute 
as much as it could to learning that is useful for helping stu­
dents understand and participate more effectively in the current 
and future social world. 
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4) The social studies profession is characterized by a lack 
of constructive interaction among the various participations, by 
limited opportunities for personal growth for teachers, and by 
confusion about the role of social studies in the education of 
young people. 

5) The culture and organization of the school focus much on 
the energy of teachers and administrators on matters of manage­
ment and control rather than on teaching and learning. 

6) The public does not fully understand or appreciate the 
importance of social studies.69 

In Chapter 4 some of the emphases which in the author's judg­

ment appear to hold potential as responses to those problems are dis­

cussed. 



Chapter 4 

PROMISING EMPHASES 

.An overview of related literature and an analysis of the cur­

rent status of secondary social studies curricullilil indicate that some 

trends dominate the social studies in the contemporary American se­

condary school curriculum. As stated earlier in this paper, however, 

often trends do not last very long. 

The task which confronts the author is to select those em­

phases which appear meritorious and significant for the future. In 

this section, those emphases in the social studies which appear to 

hold promise for so.cial studies education in Taiwan, Republic of 

China, will be identified and discussed. 

More Concern for Citizen Participation in Public Life 

Most social studies theorists believe that "social orienta­

tion" is a hallmark of the social studies curricullilil.
1 

Social stu~ 

dies is viewed as part of general education and is specifically con­

cerned with the preparation of citizens for participation in a demo­

cratic society. 

The National Council for the Social Studies (NCSS) suggests 

that citizen participation in public life is essential to the health 

of the American democratic system. Social studies programs are to 

help prepare young people who can identify, understand, and work to 

solve the problems that face the increasingly diverse nation and 

49 
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.interdependent world. 2 As a civic participant, the .individual must 

use appropriate knowledge, beliefs, and skills, and put them into 

action. 

Some educators have been arguing that preparation of students 

for participation in civic affairs through exclusively classroom ex­

periences is insufficient. What is needed are cross-disciplinary and 

social studies programs that provide students with actual participa­

tion experience in school and comml.Illity affairs. They maintain that 

essential participation skills can be effectively learned only ti1rough 

direct student involvement. 3 The social studies classroom must, of 

course, function as a micro-society within which values, experiences, 

and relationships that penneate school life can be discussed. 4 

Youth participation may take many forms. Among them are commu­

nity studies, volunteer comml.Illity service, internships in adult set~ 

tings, participation in political campaigns, work with legislators or 

other political officials, and participation in special groups to in­

fluence school and comml.Illi ty policies, norms and methods of operation. 5 

Focus on Social Roles 

A hannonious society is composed of people who successfully 

play different roles. One cannot be isolated from the other. One must 

know oneself and understand others. One must know the relationships 

between oneself and others • .An effective school program should provide 

the avenue by which an individual can become the most effective per­

son possible. 

The development of awareness is a central concept .in the so­

cial studies program. It is necessary for students to develop self-
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awareness .. in order to realize that they are, :important components of 

a socie,ty·. It has. been recognized tha.t students should learn to as­

sume responsibility·. Social studies programs should provide many op-· 

portunitie.s· for young students to plan, assume.responsibility, and 

work together. Particularly, social studies teachers should help 

students: recognize the roles they will play in a social world. ~r­

rissett suggests that the social studies curricultnn should he focused 

on the major roles: through which most young people and adults partici­

pate in the social world--citizeh, worker, con.s.tnner, family member, 
6 

friend, member of socia1 groups, and self. 

According to ~rrissett, at the junior high school level, ma­

jor changes should occur in the seventh and ninth grades. The seventh­

grade course should focus on the more personal roles--self, family 

member, friend, member of social groups. The ninth-grade course should 

stress primarily the social roles of citizen, consumer, and worker. 

In the eighth grade, history should be changed from a chronological 

survey of political and military events to a topical treatment of the 

social roles. 7 

Increasing Need for Humanized Social Studies Education 

Jarolimek has noted that the great challenge facing social 

studies and, indeed, all of education in the years ahead is to teach 

young human beings how to live with each other peacefully, compassion­

ately, and, above all, charitably. 8 

To achieve this lofty goal, social studies should emphasize 

and amplify the dignity, worth and uniqueness of each individual 

learner. The social studies curriculum is greatly concerned with 
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helping children and youth clarify their values system, attitudes, 

and beliefs. This value education is closely tied to the need to 
9 personalize programs and make them more human-centered. Martorella 

suggests that social studies programs involve an interplay of head 

(cognitive), the hand (psychomotor), and the heart (affective). 10 

However, as a result of competency-based education, some teachers 

ignore affective education. An increasing use of alcohol and drugs, 

more pregnancies and suicides, and the effects of a growing number 

of "one parent" families exist in the United States. The need for 

affective education at the secondary level cannot be denied. 

A recent national study conducted by the Kettering Foundation 

provided some startling statistics for the curriculum developer to 

consider: "According to the U. S. Census Bureau, the rising divorce 

rate means 48 percent of school children during the next decade will 

come from one parent homes. 1111 This study also shows that children 

from these one parent homes represent more discipline problems, a 

higher drop out, more expulsion, and a higher incidence of children 

classified as juvenile offenders. Contemporary life issues, concerns, 

and problems have awakened people to notice the need for a more human­

ized social studies education. 

Interdisciplinary, Multidisciplinary, and Ecological Approaches to 
Curriculum Organization 

Previously, the emphasis was placed on discipline, or sepa­

rate subject matter lines. That is, the whole is studied from its 

parts. Students view their disciplines as separate bodies of knowl­

edge. Most high school students are not satisfied with such courses 
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as: history· and sociol_ogy. They are more li.l<ely: to he interested in 

current i,sS,.ues'.. The .better social studies·cur:d.culurn, · then, will he 

more likely·Based on synthesizing the parts into a whole. The most 

promising trend is an interdisciplinary· or lnul ti.disciplinary ap­

proach to reorganizing social studies curriculurn, with.an emphasis on 

comprefiensive interaction, community involvement, and civic action. 

Goodlad sufun:its a similar approach and he calls· it "an ecolo-· 

gical .model.'.' He suggests that such. a model is concerned primarily 

with. interactfon, relationships, and :i:nterdependencies with. a defined 

domain or envirorunent. 12 

Nowadays, it is quite evident that there is more intrusion 

of social sciences into the social studies. In addition, such problems 

as energy and air pollution have been discussed in the social studies 

courses. The potential unity of science and social studies should be 

central to envirorunental studies of the secondary schools. For example, 

historical studies of the industrial revolution and the resulting so­

cial, economic and physical changes in man's envirorunent can readi­

ly be related to scientific studies of biotic changes which are · 

brought about by physical changes linked to industrialization. Such 

interdis.ciplinary application to the problems of envirorunent can ex­

pand the understanding of both science and social science without 
13 

reducing the strength of either. 

Greater Attention. to Futures Studies 

As a result of rapid social change, futures studies have gain­

ed advocates at the secondary level. There is an increasing trend for 



54 

schools to give greater attention to programs in futures studies. 

Since learning takes place in a social context, learners will need 

to develop certain futuristic.:-oriented techniques of analysis. They 

should be taught how to deal with futures, to make decisions, and 

to solve their problems. 

In curriculum organization and content, the elements of 

futures should be infused into the social studies programs. Social 

studies teachers can introduce the futures perspective through tradi­

tional courses such as World History, U.S. History, Government, 

Economics, and Geography. Franks suggests that this could be accom­

plished by: 

1) identifying futures concepts which can be followed through 
the course; 

2) introducing a futures unit during a course; 
3) selecting learning experiences in such a way that students 

use community resources to learn about and become involved in 
futures planning; 

4) focusing on varying approaches to futures issues; and 
5) providing opportunities for students to apply basic skills 

when studying a future topic.14 

Witters recommends that forecasting tools or techniques of 

professional futurists should be used in secondary classroom. These 

1 h D 1 h. h d . . . d · 1 · 15 too s are t e e p 1 met o , scenario wr1t1ng, an s1mu at1on. 

The Delphi technique is a methodology for organizing and 
16 sharing forecasts about the future by experts. It usually involves 

a questionnaire, mailed to respondents who first identify statements 

of events and then second, make a prediction as to when these events 

might happen in the future. After the data are collated, the core­

spondents are given a third chance to revise their original estimates 

to correspond to what others have suggested, or justify their ori-
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. ginal positions;. There are other variati~ns where respondents can 

rate the desirability of events and can speculate about the impact 
17 o:e thee.vents. 

Scenarios are plans. Scenario writings-kills are developed 

by learners:when they are given theopporttmities- ta oe creative and 

imaginative, preparing papers descrifiing one or several possibilities. 

However a future proposal must be Eased on a logical explanation sup-

- h 1 -~·1· f h f 18 
portmg t e p aust.u1 ity o t e orecast. 

Simulations- and games increase learner cooperation and dis­

cussion about the future. Some corrnnon feature a£ simulations and 

games.- a.re: 11 emphasis upon future planning and change; 2) audio­

visual orientation; 3) divergent thinking and other problem solving 

process; 41 value conflict <situations; and SJ student-centered 

activities. 19 

A Balance between Content and Skins·in·the Social·studies 

During the past twenty years, educators: have developed many 

social studies programs. Many new social sciences are infused into 

secondary social studies courses, such as; economics, sociology, po­

litical science, psychology, anthropology, and other humanities. On 

the other hand, new thinking has opened exciting new directions in 

the social studies--simulations, games, inquiry, and valuing. Being 

held accountable for student outcomes and facing competency testing, 

social studies tea.chers have to do more. They always keep busy with 

selecting, evaluating, and adapting the social studies courses. M)st 

teachers have become eclectics. No one method has been fotmd clearly 
. 20 superior. 
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There is a growing need for a balanced approach to organiz­

ing the content and skills crucial for the social studies. A com­

mon concern about the status of the social studies in the United 

States is the general lack of a coherent, systematic curriculum. 21 

Therefore, the tasks of developing a balance between content and 

skills in the social studies should be given high priority. Ferro 

points out that the balance between desired instruction in skills 

and content is not easy to put together. However, it is time now 

to organize for a more balanced curriculum. 22 

More Emphasis upon Instructional :Materials 

Since the textbook is an indispensable teaching tool, it be­

comes quite apparent that the quality and suitability of a textbook 

given to a student for classroom use can play an important role in 

his learning. Accordingly, there is growing trend to create in­

structional materials to maximize the effectiveness of textbooks. If 

we want our students to learn better, and if we want them to think 

independently and critically, we must; first of all, design the in­

structional materials which accompany the textbook in a heuristic 

way. 

The potential of pictures, graphs, and other fonns of visual 

illustrations has long been recognized by social studies educators. 

It has been accepted that pictures can make ideas more real, bring 

f 1 1 d . 1 . . . 23 I b ar-away paces c oser, an stlJTIU ate creativity. t ecomes com-

mon sense that a picture is worth a thousand words. 

The type of visual format utilized also has an important 

role to play in increasing the effectiveness of social studies texts. 
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Among the common visual formats found in social studies 

texts are: color and black-and-white photographs; copies of daguerreo­

types and tintypes; full color copies of artwork representative of 

the period or place being studies; original artwork designed for the 

text; copies of graphics such as maps, charts, tables, and posters; 

simplified drawings of complex objects; political cartoons, etc. 24 

Since learning is often increased when students are presented 

with relatively novel learning situations, it is important for the 

text to contain as many different visual formats as possible. That is, 

pictorial illustrations in the textbook need to be complex enough to 

attract and maintain attention. Waller found that there are seven 

functions of pictorial illustrations: descriptive, expressive, con~ 

struttional,functional, logico-mathematical, algorithmic, and data­

display.25 They should be presented according to different situations 

and needs. 

Textbooks often employ some learning aids to assist the stu­

dent in learning the subject matter. Such aids include learning objec~ 

tive subject matter outlines, chapter sunnnaries, review questions, 

vocabulary, etc. All are meant to help the student process the text 

more effectively and thus maximize learning. The margin in the text 

can serve these purposes, 

Some textbooks provide references and readings at the end of 

a unit. This technique can be used to lead students to enrich their 

lessons and encourage them to study independently. 

Regarding instructional materials, mass media instruction has 

played a vital part in the social studies _programs. A study by Calkin 

reported that while children spent approximately 10,000 hours in the 
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classroom from kindergarten through the 12th grade, during the same 

period they watched over 15,000 hours of television. 26 It is evident 

that the American society is inundated with information and opinion 

through the mass media, particularly television. There is a growing 

need for the use of mass media in the classroom. Another trend is that 

an increasing number of secondary schools have begun successfully to 

use computers of various types. As the cost of purchasing equipment 

and software has decreased, more schools have increased their use 

of computers for both instruction and administration. How to teach 

students to learn through various mass media is an important task 

of social studies programs. 

Strong Emphasis on Student-Centered Social Studies Education 

Some educators consider social studies exclusively group­

oriented. However, most teachers would say no, because lots of 

programs and activities are designed for individuals. Individualized 

instruction has been a central technique used in the social studies 
27 

teaching. 

Over the past years, several fonns. of individua,lized in­

struction liave been developed: individually diagnos.es and prescribed 

instructions.; personalized instruction; independent study; and sel£~ 

directed study. 28 Searles argues that indiyidualized instruction is 

an idea whose time has come, both in general educa,tion and in soci'a1 

studies education in particular. 29 

In order to meet the indivi'dual di.f£exence and the needs· of 

students) most schools. qffer a va,riety of social studies· courses.. In 

Cedar Falls High School, Cedar FaJls, Iowa.~ 13 courses are provided 
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for students in grades ten through twelve. It is worth noting that 

most of them are electives. 30 

Mini-courses and learning packages are being widely used in 

most secondary schools. Students are seekers, not receivers; they 

are self-directed. They want to learn through various strategies 

in their own way at their pace. 

A majority of high school students are primarily interested 

in current affairs. As a result, there is a growing trend that.history 

may not be programmed in its traditional forms. Rather it will be 

issues-centered, relevant to the past. 

Developing A Sense of Reality 

Bauer points out that today's school curriculum is often 

geared to fragments, pieced together around some point that is 

current. Parent-child relationships, life in the city, futures, and 

energy are examples. 31 She suggests that the primary task of social 

studies instruction should stress a sense of reality. To develop 

the sense of reality, teachers should enrich social studies. This 

can be achieved through student action and development of attitudes 

and skills necessary to positive human relations. Students need a 

great many case studies in the lives of real people, dead and live, 

.American and "others," to know how to describe a new situation 

realistically. 32 

Another effective way to develop a sense of reality is 

through application. When students apply some concepts or knowledge 

to a real situation, they experience a sense of reality. 
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Secondary school students: must face up to the world as it 

is-. They must rec_ognize, as anthropologists and historians do, that 

every time, place, and individual is di£ferent from all others. Thus, 

in sucfi courses- as history, anthropology-, sociol_ogy, political 

science, and economics, role playing techniques can be used to develop 

the sens-e of reality. 

Many- types of role playing are used in the classroom. These 

action-oriented experiences include spontaneous role playing, pan­

tomine, structured role playing, and creative dramatics. Each has 

its own tmique features. 33 

Equal Emphases on the Informal and Formal Approaches to Evaluation 
and Reporting 

Evaluation of students in some form is necessary. Teachers 

and students want to obtain some measure of their progress. Diag­

nostic, formative, and sunnnative evaluation vary- in their ftmctions. 

Many formal tests and informal tests are used to measure students' 

knowledge, skills, attitudes, and valuing. 

Some teachers have strong feelings about formal tests. These 

include essay tests and objective tests. However, such tests cannot 

measure accurately the affective domain. Therefore, there is an in­

creasing demand for such lIDObtrusive measures as checklists, obser­

vations, and interviews. Evaluation is- simply a guide. Teachers do 

not judge students soly on the basis of one evaluation. 34 The ef­

fective way- is to use a variety of measures. 

A current positive trend is the involvement of students in 

the evaluation process. Parent-teacher conferences are now includ-
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ing the child. Students are being allowed to write open-ended answers 

to test questions and encouraged to defend their point of view. 

Fonnats for reporting student progress seem to fall into two 

basic categories, coded and narrative. M)st report cards use some 

form of code systems such as letters, nlllilbers, or checkmarks to in­

dicate student achievement. Narrative fonnats have included both 

written prose descriptions of student's progress and parent-teacher 

conference. 35 

The frequency of reporting to parents is also breaking with 

past traditions. Rather than follow a six, nine, or ten week marking 

period, educators are recognizing that students and parents vary in 

their personal needs to view student growth. Thus, flexibility is now 

being incorporated into marking schedules. Some teachers are using a 

flexible reporting frequency which follows a weekly or monthly sched­

ule. Other teachers are developing efficient tear-off notes which 

are given to students each time they complete a skill or unit assign-
36 ment successfully. In some cases, a telephone call can be an effec-

tive way of reporting student progress. In addition, some schools send 

"happy-grams" to parents when students do something especially positive. 

Because a happy-gram is small in cost and easy to use, teachers are 

encouraged to make available happy-gram forms that have space for 

short notes. They are mailed by the office after being written by 

teachers. Such a technique not only stimulates students to work harder, 
37 

but also wins the support from parents. 

Self-Actualization As An Indicator of the Effective Social Studies 
Teac er 
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Because of the nature of social studies, the self­

actualization level of social studies teachers could be unusually 

important. It is the social studies teachers who have the primary 

responsibility for helping students to clarify their own values and 

to learn how to take a stand on social and political issues. The 

psychological health of the social studies teachers could influence 

the behaviors of students. 

A study by Farmer indicates that degree of self-actualization 

is positively related to teacher success. The degree of self­

actualization can be increased through therapy, sensibility training, 
38 and self-study. If we want to upgrade the quality of social studies 

teachers, the best way is to help them become more self-actualizing 

through in-service training. As Jackson puts it, "Successful teaching 

stems from the teacher's desire for self-fulfillment rather than from 

his mastery of a collection of techniques. 1139 

Principals and supervisors are viewed as catalysts of a change. 

We know that staff development programs involving an interactive pro­

cess between supervisors and teachers can lead to a better understand­

ing and acceptance of individual teachers. Clinical supervision could 

be used effectively to nurture rapport with teachers and improve their 

. . 40 1nstruct1on. 

Better Programs for rvbre Students 

As the number of students seeking admission to colleges and 

universities swells, the institutions are forced to set up more 

rigid systems of selection and performance. Secondary schools must de­

velop more challenging programs to prepare students for advanced edu-
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cational opportunities. For this reason, special classes and programs 

are created for the gifted and talented learners. Schools are provid­

ing for flexible assignments in heterogeneously grouped classes, de­

veloping accelerated classes, and offering advanced placement courses 

for college-bound students in order to qualify them for ·college 

credit. 41 

Some secondary schools are offering a course, "Introduction 

to the Social Sciences." Seven major areas are explored: psychology, 

sociology, anthropology, geography, history, political science, and 

economics. In addition, there are some units that deal with vital 

topics not usually taught in school: logical reasoning and study 

skills. The course provides students a better basis for social stu­

dies. 

We Chinese have an old saying, ''Feed a man a fish and he will 

eat for the day; teach a man to fish and he will eat for a lifetime." 

This applies directly to the needs for students to become independent 

learners. Many secondary schools have provided planned programs of 

independent learning. Students may participate in homework and depth 

projects, work-about challenge projects, enrichment courses, regularly 

scheduled classes, infonnal discussion, and other activities that are 

consistent with the purposes of the independent study phases of in­

struction.42 In some schools, students are pennitted to spend ten or 

twelve hours a week in independent study. 

Whitmer High School, Toledo, Ohio, devised an independent study 

program which encourages the student to take initiative and accept 

appropriate responsibility. The program was conducted by a team com-



posed of six members: the Director of Independent Study, the Heads 

from the Science Department, the Mathmatics Department, the Social 

Studies Department, the English Department, and the Foreign Language 

Department. The team members assist students in specific subject 

matter projects. Each member serves as a general advisor to five in­

dependent study students. 43 

In addition to these promising emphases, the social studies 

curriculum is influenced considerably by certain other emergent 

trends in subject areas. These areas include: ethic education, cul­

tural pluralism, law-related education, sex education, and global educa­

tion. They have, more or less, been infused into the social studies 

curriculum. 

Curriculum change is often a reaction to social change. Thus, 

social studies curriculum workers should be fully aware of social 

change. In short, when we plan curriculum, we need to take into care­

ful consideration the philosophical, psychological, and sociological 

bases for the curriculum. 

We must keep in mind as we move into the future such ques­

tions as these: Can we meet the goals of the social studies curriculum? 

Can we meet the needs and interest of students? Are there any effects 

of the new learning on the social development of the child, as well 

as on the attitudes and behaviors of teachers, parents, and connnunity 

groups? 

In Chapter 5 reconnnendations are made for the social studies 

programs in Taiwan, Republic of China. These reconnnendations are 
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designed, in ]?art, to increase the likelihood that the questions 

above can be answered positively. 



Chapter 5 

CONCLUSIONS' 

Surrnnary of the Study 

The Ministry of Educationi Taiwan, Republic of China, i~ under-­

taking the revision of the junior high school curricultnn. In attempts 

to provide a better basis for curricultnn revision and to faciliate the 

educational innovation in the seconda.ry- school, the author was selected 

to go to the United States £or advanced studies in the field of second­

ary- school curricuhnn. Since his admission to the Uni:versity of North­

ern Iowa, he. has studied the .American secondary· curricuhnn. 

Particular attention has been given to the influences which_ 

affect curricultnn and instructional practices, the goals and rationale 

of social studies programs, the patterns of program organization and 

content, the instructional materials, the practices employed by class­

room teachers, the evaluation procedures used, and the characteristics 

and attitudes- of both_ teachers and students. 

Ih Chapter 2 the author discusses some of the developments 

which_ have affected soc:;ial . stlldies pr.ograms in .America during the past 

twenty-five years. 

Ih Chapter 3.he identifies the six influences dominating the 

social studies curricultnn. They are: accountability, back-to-basics, 

middle school movement, career education, futurism, and the concept of 

hidden curricultnn. He also recognizes that the major goals of the 
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American social studies are to prepare students to be fllllction­

ing citizens in a democratic society and to help them make rational 

decisions. To obtain these goals, social studies curricullllil should 

be composed of four components--knowledge, skills, valuing, and 

participation. 

In curricullllil organization and content, he fotmd out that 

World Geography, American History, Civics, World History, and Amer­

ican Government are widely offered by most secondary schools. These 

courses tend to be organized through interdisciplinary, multidisci­

plinary, and ecological approaches. Core curricullllil and mini-courses 

programs are quite prevalent in some schools. 

Regarding curricullllil materials, the textbook has been an im­

portant teaching tool. Learning packages and other instructional ma­

terials such as video-tapes and computers are used in an increasing 

number of schools. 

l\bst teachers use a variety of teaching strategies. Indivi­

dualized instruction, inquiry approach, simulations, games, role 

playing, case studies, and small group instruction are the most prom­

ising teaching methods and techniques. 

Diagnostic, formative, and swmnative evaluations are con­

ducted with different purposes. Both formal tests (such as essay 

tests and objective tests) and informal measures (such as observa­

tions, interviews; and checklists) are stressed by most teachers. 

The majority of social studies teachers enjoy their teach­

ing, yet one-third would consider leaving the profession. Most stu­

dents are primarily interested in current social and political af­

fairs, but some high school students considered social studies 
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courses .les~. important than mathematics and E!1glishJ;or their oc-· 

cupational futures:. 

In Chapter 4, the major promising emphases in the social 

studies are. discus:sed. The author concludes that educators should 

view the social studies curriculum in a broader and forward-looking 

way. The wture social studies: curriculwn at the secondazy school 

level should he directed toward: 

-1) more concern for citizen participation in public li£e; 

2) focus on social roles; 

3} an increasing need £or humanized social studies education; 

4) interdisciplinary·, multidisciplinary, and ecological ap-

proaches to curriculwn organization; 

cation; 

5) greater attention to futures studies; 

6) a.balance between content and skills: in the social studies; 

71 more. emphasis on instructional materials; 

8) strong emphasis on student-centered social studies edu-

9) developing a sense of reality; · 

10} equal emphases on the informal and formal approaches to 

evaluation and reporting; 

11) self-actualization of the social studies teacher; and 

12) o.etter programs for more s.tudents .. 

Recommertda t:i:ons 

The author's reason £or coming to the United States was to 

investigate thoroughly· the current status of social studies education 

here, the developments which have influenced the social studies cur-
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riculum, and the trends which are identifiable in the social stu­

dies. The contemporary social studies literature was studied, 

schools and classroo1ns were visited, and social studies educators 

were interviewed. 

From these sources, the author has identified those spe­

cific practices which he believes are particularly important to 

the improvement of social studies education in the Republic of 

China. They are listed below: 

1) Social studies teachers, social education educators, 

social scientists, and even scientists should work together to 

redesign the social studies curriculum. 

2) Social studies programs should focus on the prepara­

tion of students as effectively flillctioning citizens in a democra­

tic society. Such programs should provide students knowledge, skills, 

valuing, and put them into action. 

3) Social studies curriculum at the secondary school should 

be reorganized through interdisciplinary, multidisciplinary, and 

ecological approaches. Current issues such as political controversies, 

economic affairs, air pollution control, and traffic problems should 

be infused into the social studies programs. 

4) Social studies curriculum in elementary, jlillior high, and 

senior high schools should be planned comprehensively, rather than 

fragmented by isolated, smaller school lillits. Chinese planning 

should be 1-12, rather than elementary, or jlillior high, or senior 

high school. 

5) Mini-course programs should be offered in conjlillction 

with the co-curricular activities. 
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6) The college-bound students, particularly those who will 

major in social sciences should be offered a course, "Introduction 

to Social Sciences," in order to lay a good foundation for college 

education. 

7) Advanced placement courses should be offered for students 

in grade twelve in the senior high school. On the one hand, college­

bound students may develop their potential fully and be qualified 

for college credits; and on the other hand, this will attract more 

competent instructors to teach in a senior high school. 

8) To meet student needs and motivate a strong interest in 

the social studies curriculum, the school should provide more elective 

courses for students in grade nine at the junior high level and grade 

twelve at the senior high level. 

9) Law-related education, population education, energy edu­

cation, and global education should be integrated with the course, 

"Civics and M:Jral Principles," currently required in Taiwan, Republic 

of China. 

10) Learning package and independent study programs should 

be offered in an attempt to eliminate crannning seesions. 

11) Textbooks should be further refined. The curriculum de­

signer should maximize the effectiveness of textbooks at minimum 

cost. If we want our students to learn better and to think indepen­

dently, we sh~uld improve the content and pictorial illustrations. 

We should also employ some learning aids such as marginal notes, re­

ferences, and readings, to assist them in learning the subject matter. 

12) M'.iss media instruction has played an important part in 

the social studies education. Schools should provide various curricu-
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lum materials such as video-tapes, televisions, and computers. At 

the senior high school level, computer course could be provided. 

13) Teachers should use a variety of teaching strategies 

such as inquiry approach, simulations, games, case studies, commu­

nity surveys, and problem-solving skills. Futures studies and tech­

niques such as Delphi technique and scenario used frequently by the 

futurists should be taught in the classroom. 

14) The best way to evaluate student progress is to use a 

variety of measures. Teachers should use formal and informal ap-­

proaches to evaluation and report.ing. Checklists, observations, inter­

views, and flow of discussion charts can be utilized to measure stu-, 

dent' attitudes, beliefs, and other affective domains. Happy-grams 

are handy and easy to make. Teachers should be encouraged to use .in 

reporting student progress. 

15) Junior high students should take competency tests at the 

end of grade eight, and senior high students at the end of grade eleven. 

Competency test scores could be used as a guide for help.ing students 

choose their career, and as a tool for measuring their standards. 

Students with low scores should be given remedial instn1ction. This 

will lead to the improvement of .instruction and the upgrad.ing of stu­

dent outcomes. 

16) Grade contract could be used for the underachievers at 

the junior high school level. This will help them re-build self­

confidence and reduce their fTIIStration. 

17) Social studies teachers should be offered more oppor­

ttmities for advanced studies in order to promote their professional 
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dedication. This could be obtamed through_ in~service education, 

They should be permitted to work in part toward Master Degrees or 

Doctorates at the university. 

18) Secondary schools, professional organizations and asso~ 

ciations, teacher education mstitutions, and many other universi• 

ties should :be encouraged and supported to conduct various surveys 

regarding social studies curricuhnn in the Republic of China, as 

American groups do in the United States, 
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