
University of Northern Iowa University of Northern Iowa 

UNI ScholarWorks UNI ScholarWorks 

Graduate Research Papers Student Work 

1981 

A study of elementary inservice programs in the state of Iowa A study of elementary inservice programs in the state of Iowa 

Craig Robert Campbell 
University of Northern Iowa 

Let us know how access to this document benefits you 

Copyright ©1981 Craig Robert Campbell 

Follow this and additional works at: https://scholarworks.uni.edu/grp 

 Part of the Education Commons 

Recommended Citation Recommended Citation 
Campbell, Craig Robert, "A study of elementary inservice programs in the state of Iowa" (1981). Graduate 
Research Papers. 2141. 
https://scholarworks.uni.edu/grp/2141 

This Open Access Graduate Research Paper is brought to you for free and open access by the Student Work at UNI 
ScholarWorks. It has been accepted for inclusion in Graduate Research Papers by an authorized administrator of 
UNI ScholarWorks. For more information, please contact scholarworks@uni.edu. 

Offensive Materials Statement: Materials located in UNI ScholarWorks come from a broad range of sources and 
time periods. Some of these materials may contain offensive stereotypes, ideas, visuals, or language. 

https://scholarworks.uni.edu/
https://scholarworks.uni.edu/grp
https://scholarworks.uni.edu/sw_gc
https://scholarworks.uni.edu/feedback_form.html
https://scholarworks.uni.edu/grp?utm_source=scholarworks.uni.edu%2Fgrp%2F2141&utm_medium=PDF&utm_campaign=PDFCoverPages
https://network.bepress.com/hgg/discipline/784?utm_source=scholarworks.uni.edu%2Fgrp%2F2141&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarworks.uni.edu/grp/2141?utm_source=scholarworks.uni.edu%2Fgrp%2F2141&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarworks@uni.edu
https://scholarworks.uni.edu/offensivematerials.html


A study of elementary inservice programs in the state of Iowa A study of elementary inservice programs in the state of Iowa 

Abstract Abstract 
The key question now confronting public education in America is how to provide more and better 
education in the coming decades for the school children of our country. The elementary school plays a 
vital role in the process of educating students. Elementary teachers, supervisors, and administrators must 
assume major responsibilities if the elementary school is to meet successfully today's critical challenges. 
Preparation for teaching elementary students is a process that is never completed. The elementary 
school exists for the purpose of providing instruction, therefore educators must strive continuously to 
upgrade instruction to stay relevant. To facilitate this idea within the last decade, inservice programs have 
been widely used to instruct elementary teachers on the newest and most successful programs in 
teaching. Their main function has been to help teachers become more effective in their classrooms. 

This open access graduate research paper is available at UNI ScholarWorks: https://scholarworks.uni.edu/grp/2141 

https://scholarworks.uni.edu/grp/2141


A STUDY OF ELEMENTARY INSERVICE PROGRAMS 

IN THE STATE OF IOWA 

A Research Paper 

Presented to 

the Department of School Administration 

and Personnel Services 

University of Northern Iowa 

In Partial Fulfillment 

of the Requirements for the Degree 

Master of Arts in Education 

by 

Craig Robert Campbell 

May 1981 



This Research Paper by: Craig Robert Campbell 

Entitled: A STUDY OF ELEMENTARY INSERVICE PROGRAMS IN 

THE STATE OF IOWA 

Has been approved as meeting the research paper requirement 

for the Degree of Master of Arts in Education. 

Date Approved 

Date Received 

Director of Research P 

Head, Department of School 
Administration and Personnel 
Services 

Norman McCumsey

Norman McCumsey

Donald L. Hanson



Chapter 

TABLE OF CONTENTS 

I. THE PROBLEM. 

Introduction 

Statement of the Problem 

Significance of the Study. 

Assumptions. 

Limitations of the Study 

Definitions of Terms . 

II. REVIEW OF LITERATURE 

III. PRESENTATION OF DATA. 

IV. SUMMARY. 

BIBLIOGRAPHY 

APPENDIX A. 

Summary. 

Conclusions. 

Recommendations. 

Page 

1 

. . . 1 

2 

2 

3 

4 

4 

6 

19 

25 

25 

27 

28 

29 

31 



------- --------

/ Chapter I 

THE PROBLEM 

Introduction 

The key question now confronting public education in 

America is how to provide more and better education in the 

coming decades for the school children of our country. The 

elementary school plays a vital role in the process of edu­

cating students. 

Elementary teachers, supervisors, and administrators 

must assume major responsibilities if the elementary school 

is to meet successfully today's critical challenges. Prepar­

ation for teaching elementary students is a process that is 

never completed. The elementary school exists for the pur­

pose of providing instruction, therefore educators must 

strive continuously to upgrade instruction to stay relevant. 

To facilitate this idea within the last decade, inservice 

programs have been widely used to instruct elementary 

teachers on the newest and most successful programs in 

teaching. Their main function has been to help teachers be­

come more effective in their classrooms. 

After almost ten years of functioning in most elemen­

tary school systems across the state of Iowa, this question 

remains. Are these programs doing the job they were set out 

to do? Very little research has been done in the area of 

elementary inservice programs and evaluation. Most research 

has been directed towards a total school program. Each 

segment of a school system, elementary, junior high, and high 
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school, should be evaluated separately. 

Statement of the Problem 

The education of an elementary teacher does not 

end when he receives his Bachelor of Arts degree. Profess­

ional growth is essential in the teaching profession as 

in other professions. This study will seek to determine 

the various kinds of elementary inservice programs used 

in the state of Iowa and the degree of importance these 

programs have on the teachers that participate in them. 

Because professional growth in education is im­

portant~ elementary inservice programs which are stimulating 

and diversified enough to meet teachers needs are essential. 

An elementary inservice program developed cooperatively 

by classroom teachers, local administrators and the super­

intendent can provide an opportunity for effective pro­

fessional growth for teachers from which the students, the 

community, and the classroom teachers can benefit. 

Significance of the Study 

The total quality of education in elementary 

schools is strongly influenced by experiences elementary 

teachers have after entering the profession (9, p. 258.) 

We live in a land of fluctuating life styles which result 

in a need for constant personal change and growth. The 

complicated technology and new knowledge exert pressure 

on all avenues of teaching and learning. The demands 

now being made upon schools and people make it impracticable 

to place full dependence upon preservice preparation and the 
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initiative of the individual to better himself. Environ­

mental conditions, both social and educational, are changing 

at an increasingly accelerated rate, so that much of what 

teach teachers know and do,quickly .becomes obsolete. If 

elementary instructional programs are to continue to be 

relevant to the needs of the students, elementary teachers 

must be prepared to make necessary changes. 

It is hoped that this study will answer some of 

the questions that local educators and the community have 

concerning the successfulness of elementary inservice 

programs in the state of Iowa. Knowledge is rapidly 

expandiµg and experts are continually gaining new insights 

into the teaching-learning process. The elementary in­

structional program is by no means a static one. When a 

person becomes an elementary teacher.he accepts not only a 

responsibility for his own professional improvement, but 

also for the additional development of the students learn­

ing capacity. Providing useful elementary inservice 

education can be the best available mechanism in the 

fulfillment of these responsibilities. 

Assumptions 

This study assumes that the population I will be 

studying is representative of most elementary teachers in 

the state of Iowa. This study also assumes that the results 

will be generalized to most elementary inservice programs 

in the state of Iowa. 
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Limitations of the Study 

There is almost no limit to the number of programs 

in which an elementary staff may become involved in a 

year's time. The limitations of such a study are the lack 

of time due to heavy teaching loads, poor professional 

attitude on the part of the teacher, little or no planning, 

and a shortage of funds for inservice programs. These four 

often limit the amount and kinds of elementary inservice 

education made available to a faculty. 

It is not the total intention of this paper to be 

a comprehensive study of the sum and total of elementary 

inservice opportunities in the state of Iowa, but rather an 

analysis of representative samplings of programs now 

being offered in the state of Iowa. Readers of this study 

should be able to determine the two following objectives 

which are of importance to this study. 

1. An increased awareness of the need for 
elementary inservice. 

2. A knowledge of illustrative approaches 
and techniques available in implementing 
a good elementary inservice program. 

Definition of Terms 

Inservice education - The continuing education 

of the staff within each school directed towards educational 

change and the strengthening of professional staff to 

improve learning by using new models and innovations. 

Preservice education - The educational experience 

of a person before he starts his first teaching assignment. 
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Workshops - Inservice activities developed through­

out the school year. These activities can take place 

during time periods designated as: preschool, postschool, 

during the school year and in the summer. 



Chapter II 

REVIEW OF LITERATURE 

In the last decade elementary inservice education 

has become a widely employed strategy for introducing new 

ideas, methods, and materials to education in the con­

tinuing effort to improve the quality of education in 

America. It is hard to imagine a single elementary school 

system in the state of Iowa that doesn't have a cormnit­

ment to continuing the professional development of its 

teachers after they get on the job. It is equally hard to 

imagine an elementary school system of the future that will 

not have a much greater cormnitment to vastly improved 

professional growth programs. 

The need for inservice growth has been part of the 

professional teaching picture from the time of the earliest 

schools. But it is only in more recent years that com­

pelling forces have high-lighted the necessity for providing 

teachers with opportunities to increase their knowledge, 

insight, understanding, and skills in working with young 

people. 

Elementary inservice education encompasses many 

fields and need not be confined to experiences that provoke 

only academic growth. Elementary inservice experiences can 

promote a growing together of a faculty as well as making 

them more efficient and effective in the classroom. Broadly 

conceived, inservice education includes all activities 
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engaged in by professional personnel during their service 

and designed to contribute to improvement on the job 

(19, p. 465). 
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Effectively planned and implemented elementary in­

service programs must be given more emphasis than ever 

before. Social, technical, and educational changes are 

taking place at an increasingly accelerated rate, render­

ing much that is known obsolete more quickly than before. 

There is a great need for updating techniques of teaching, 

more pressure for evaluation processes based on performance 

skills and increasing public pressure to scrutinize what 

is being accomplished in the schools. 

Much has been written concerning the mistakes made 

in the past, such as an apparent failure to relate the 

programs to the genuine needs of the teaching staff and a 

failure to be careful in selecting the most appropriate 

kinds of elementary inservice activities for implementing 

programs. 

Tyler states that elementary inservice programs 

should be based on staff experience, training, nature of 

the pupil, population, status of curriculum development in 

the district, and all other factors, thus making elementary 

inservice education relevant and meaningful (20, pp. 6-7). 

It is generally agreed that an elementary inservice program 

involves teacher learning on the job. If this be the case, 

that teachers recognize the need for continuous learning, 

then several questions concerning an elementary inservice 



program could be formulated. 

1. Is inservice training the best method? 

2. What are the most effective types of inservice 
training? 

3. Who initiates such training in the school? 
Teachers, superintendents, supervisors? 

4. Who plans them? 

5. What part of the planning is done by the 
teachers themselves? 

6. Are the programs offered during the school 
day, or are they added to the duties of the 
teachers after the teaching day is over? 

7. Are teachers paid extra for the time they 
have expended, and the new learning they 
have acquired? 

8. Are funds provided by the school board when 
such training is to be taken at a college 
or university? 

HISTORY OF INSERVICE 

A historical review of elementary inservice 

activities reveals that todays inservice activities are 

not markedly changed from activities conducted in the 
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early 1900's (20, p. 8). From 1880 until the first world 

war, the summer courses in the normal schools were strate­

gically the most important agencies of elementary inservice 

education in America (20, p. 8). 

During this period, some educators were influenced 

to try new ideas in the classroom as a result of the 

teachings of Dewey, Darwin, Parker, Barke and others 

(20, p. 9). This was a period of questioning, promotion 

of new ideas, and recognition of new educational problems. 



The inservice education programs of institutes and summer 

sessions were the chief means for helping teachers to deal 

with the changes that were proposed. 

After the first world war, until twenty years 

later, elementary inservice programs were not aimed pri­

marily at helping teachers meet new problems but rather at 

filling gaps in college degree requirements. This had a 

deterious effect in that teachers came with the purpose 

of getting certification renewed instead of becoming more 

competent (20, p. 11). 

The second world war, followed by a sharp increase 

in the birth rate, created conditions in which there was 

an acute shortage of elementary teachers. Elementary in­

service education during this period largely consisted of 

courses that would enable teachers to fill the gaps in 

meeting certification requirements (20, p. 12). 
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However, since 1952, according to a report published 

that year by the federal security agency, most of the states 

had some form of inservice education programs in operation 

in their respective public school systems. From that time 

many different elementary inservice education programs 

have been developed for the improvement of knowledge and 

skills (20, p. 16). 

Evidently most major purposes regarding elementary 

inservice education were well established before 1930. 

The only new major purpose of elementary inservice education 

since 1930 is to aid the schools in implementing new 



educational programs by helping teachers acquire under­

standing, skills, and attitudes essential to the roles 

they are to play in the new programs. 

WEAKNESSES OF ELEMENTARY INSERVICE PROGRAMS 

10 

Each fall across Iowa, most teachers engage in an 

activity that has become as widespread an educational ritual 

in this state as the annual Thanksgiving Day football 

game. It goes under different names - orientation day, 

teacher workshop, or whatever - and is often described as 

part of the inservice training program. Usually there 

are several things wrong with these autumnal rites, 

beginning with the lamentable fact that the speaker is 

uncommonly dull and uninspiring and ending with the fact 

that in many school systems that is it, so far as in­

service training is concerned. 

There is perhaps no better summary of the state of 

elementary inservice education today than the words of 

Thomas Crammer. "We have left undone those things which 

we should have done; and we have done those things which 

we should have left undone; and there is no health in us." 

Crammer also states that elementary inservice education is 

clearly suffering as much from the sins of omission as 

from those of commission. The list of what has been left 

undone is long and varied, and in the vacuum created by 

these failures, often trivial and inconsequential program 

substitutes have flourished (8, p 26). 

Many elementary inservice programs are virtually 
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useless (1, p. 14). In some places elementary inservice 

education is even ridiculed. Negative attitudes are partly 

due to poorly planned programs that the schools develop 

without the real needs of the teachers in mind. The one 

day preschool sessions or scattered speakers throughout the 

school year rarely contribute to the overall development 

of a positive attitude of teachers toward elementary in­

service education. Beginning teachers are usually not 

adequately prepared for their professional responsibilities 

and experienced teachers have the problem of keeping up 

with new developments. Elementary teachers need more than 

sketchy attempts at inservice education. 

Doherty contends that a large portion of elementary 

inservice activities are really tractive in their effects. 

This is to say that most inservices are against change of 

most kinds (7, p. 26). 

Means contends that much of the confusion and 

frustration associated with some inservice training 

practices results from a failure to recognize elementary 

inservice programs need to seek changes in behavior that 

lead to more effective teacher-pupil interaction in the 

classroom in terms of established goals. He further 

states that there is a need for developing ways to deter­

mine whether the changes brought about by inservice 

activities improve the quality of the instructional pro­

grams (14, p. 293). 

Roberts lists two major reasons for inservice 



failure: 

1. They fail to utilize what is known about 
behavioral change. 

2. They appear to be unconcerned with the 
lack of a positive relationship between 
the particular activity itself and im­
provement in the instructional program. 

12 

John Bahner sees salary advancement for inservice 

participation as a negative side effect for elementary in­

service. Bahner contends that it is high time we divorce 

the salary schedule from programs and demolish the assump­

tion that courses taken to qualify for advancement some­

how promotes professional growth. It should be acknow­

ledged that relating salary advancement to the accumulation 

of course credits hasn't contributed very much to pro­

fessional growth in many cases (2, p. 12). 

OTHER MAJOR WEAKNESSES OF 
ELEMENTARY INSERVICE PROGRAMS 

1. Members who do not contribute, who are not 
interested, or who do not accept respon­
sibility. 

2. Poorly planned faculty meetings. 

3. Too much repetition. 

4. Poor leadership. 

5. Lack of pre-planning. 

6. Little use of professional material. 

7. Inadequate preparation. 

8. People dominating the group. 

9. Lack of consultant services. 

10. Not enough time to pursue a problem to 
its conclusion. 



11. Lack of opportunity to visit other 
schools. 

12. Too large of a faculty. 

13. Extra hours for teachers, but no compen­
sation. 

14. Frequent interruptions of previously 
announced plans. 

15. Kindergarten through twelfth grade pro­
grams do not benefit the elementary 
teacher, most programs are directed 
towards the high school level. 

COMPONENTS OF GOOD ELEMENTARY INSERVICE PROGRAMS 

The best unit of organization of elementary in­

service education for most problems appears to be the 

individual school faculty (15). Elementary inservice 
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programs need to be organized by recognizing the kinds of 

principles of learning that are also appropriate to class­

room practices. One such principle of learning is that a 

person grows in insights and skills as he works on problems 

of genuine concern. This means that those who participate 

in the experience should be involved with identifying the 

problems on which work is to be done, having the opportun­

ity to share in the planning, and taking part in determin­

ing the success of their efforts. The system must involve 

all personnel in the setting up of activities to meet 

their needs. 

Inservice education for elementary teachers re­

quires careful planning and a great deal of action and 

effort on the part of the entire school staff. This is an 

utmost responsibility and the school can neither shirk the 
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duty of inservice education nor delegate all the authority 

to just a few people. 

Darlington contends that the following proposals 

are inherent in good inservice programs (5). 

1. Schools and school systems should provide 
alternative and even rival systems of 
inservice education. 

2. Stimulation of inservice education should 
be centralized but the means and methods 
decentralized. 

3. Significant models of teacher growth should 
be publicized. 

4. Adequate time for inservice should be 
provided. Carefully planned programs must 
be built around the summer months, 
sabbaticals, and other released time 
arrangements. 

5. Schools should overhire by ten percent 
and at any one time have ten percent 
of the faculty pursue agreed upon pro­
fessional growth activities. 

6. Schools should encourage variety in 
workshops and study groups. 

7. Outside assessment teams should be brought 
into the school district. These teams 
would act as objective inquirers to pro­
vide an independent analysis of the 
needs of the system. 

Most elementary teachers would agree that the 

improvement of elementary inservice education as a facet 

of supervision is one of the most significant professional 

challenges in education today. Those responsible for 

supervision must help to stimulate teachers to constant 

growth. 

Elementary principals must begin to recognize that 

preservice training is not enough to appropriately prepare 



the teacher for many aspects of his role that can only be 

internalized after he has accepted a teaching assignment. 

Preservice education is only an introduction to the task 

and the true practice awaits placement in an actual 

position. Continuous inservice education should come 

with the acceptance of a teaching position. In a sense, 

the inservice program is the best available mechanism 

for the realization of continuous growth which is so much 

demanded by the nature of the teaching role itself. 

The following set of principles seem to be 

characteristic of good elementary inservice programs: 

1. An atmosphere of growth and change has 
been established. 

2. A library of professional books, periodicals, 
teaching guides and other professional 
publications should be available. 

3. A program of meaningful and thorough 
orientation for new teachers is maintained. 

4. Elementary inservice meetings are scheduled 
with a minimum of conflicts to accomodate 
the faculty and others. 

5. Aid from all the faculty is sought in the 
planning of inservice programs. 

6. Observation and visitations are arranged 
upon suggestion or request of teachers, 
when possible. 

7. Inservice programs are made a continual 
and integral part of the school system. 

8. Programs for inservice education are 
conducted to meet the needs and interests 
of teachers. 

9. Inservice education is viewed as a project 
of the entire staff. 

15 



Opportunities for elementary inservice have been 

increasing throughout the country in the last decade but 

the same kinds of experiences, discussion topics, and re­

sults have been reported. Educators should then expect 
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to find clear evidence that such programs are having a 

positive effect on improving education and are an effective 

method for bringing about change in teacher behavior. To 

the contrary though, educators know very little about the 

results of elementary inservice training. Evaluation of 

most inservice programs is limited to some measure of 

skill attainment or attitudinal response of the partici­

pants at the close of the program. Participants are 

typically asked to assess the program in terms of whether 

it was helpful, relevant, well organized, and worthwhile. 

This method of collecting data imposes some serious 

limitations on the meaning of the evaluations (9, p. 258). 

The real value of inservice education lies in the 

extent to which these programs achieve their objectives. 

Teachers must feel intrinsically satisfied with their 

efforts to improve. If not, then teachers are either 

victims of misguided efforts, or they have shared in the 

planning for elementary inservice activities and are 

anxious to re-examine their purposes and outcomes. This 

kind of evaluation leads to higher levels of growth and 

as a result the inquiry as to strength and weaknesses 

of the program leads to improvement. 

Ann Adams states five guides which should be used 
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in planning evaluation procedures for elementary inservice 

education (1, p. 14). 

1. Evaluation is planned and applied in the 
light of specific purposes. 

2. Evaluation is an integral part of any 
inservice activity. 

3. Evaluation that is comprehensive employs 
a variety of devices and techniques. 

4. Evaluation is based on evidence gathered 
through meaningful, quantitative indices. 

5. Evaluation is concerned with means as 
well as ends. 

Elementary teachers must keep up with a changing 

world. This requires a keen sensitivity in deciding what 

areas need improvement. In the last several years the 

elementary curriculum has been undergoing a constant 

change because many well informed elementary teachers aid 

in bringing about this change. 

Bahner poses the challenge to inservice education 

when he describes the type of elementary teacher needed 

in the future (2, p. 12). He calls for teachers to be 

different kinds of human beings, for new attitudes more 

than new skills, for new assumptions more than for new 

knowledge. He also states teachers who are able to do a 

good deal more than take refuge in telling students some­

thing and able at the same time to do a good deal more 

than merely providing a comfortable classroom are meeting 

this challenge. 

It seems clear that such a change cannot be 

satisfactorily met unless good quality elementary inservice 



18 

programs are used in the elementary schools of the future. 



Chapter III 

PRESENTATION OF THE DATA 

A total of forty questionnaires (see appendix) 

were distributed to elementary teachers in Area Six. Of 

this total, thirty-two questionnaires were completed and 

returned for a response of eighty percent. 

The data was analyzed by tallying the responses 

on questions 1-13 which required circling the most 

appropriate number, one being least important and five 

being most important. Questions 14-17 were of the open 

ended type which required short phrase answers. The 

feelings voiced towards these questions were compared in 

all thirty-two responses. 

SURVEY RESULTS 

1. When asked to what extent does an elementary 

teacher have in determining what inservice education is 

to be used in your school, the following results were 

given. 

Sixty percent of the responding teachers felt they 

had little voice in determining what inservice programs 

were offered at their schools. Thirty percent of the 

teachers felt they had a voice in determining inservice 

policy. The remaining ten percent felt they had an 

adequate voice in inservice programs. 

2. When asked to what degree have elementary 

inservice education programs stimulated you as a teacher, 
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many answers were given. 

Thirty-five percent of the teachers questioned 

felt that inservice programs have not stimulated them as 

a teacher. Fifteen percent of the teachers felt that 

their inservice programs had stimulated them. The 

majority or fifty percent of the teachers questioned had 

no strong feelings either way. 

3. When asked to what degree does your inservice 

programs offer more alternatives than workshops for in­

service education, the following results were given. 

Fifty-five percent of the teachers responding 

20 

felt their inservice programs offered no major alternatives 

to workshops. Twenty percent of the people said their 

schools offered different programs compared to basic work­

shops. The remaining twenty-five percent had no strong 

feelings in this area. 

4. When asked to what degree does elementary 

teachers learn from colleagues in the same school or district, 

many fine answers were given. 

Thirty-five percent of the teachers surveyed said 

their inservice programs did not continue after the initial 

preservice at the beginning of the school year. Forty-five 

percent responded by saying that their programs did continue 

throughout the school year. The remaining twenty-five 

percent felt their programs uses a mixture of the two. 

5. When asked to what degree does your elementary 

inservice education program continue throughout the school 



year, the following results were given. 

Thirty-five percent of the responses I received 

reported they did learn new ideas from colleagues in the 

same school or district. Twenty-five percent of the 

teachers felt they learned little from other colleagues. 

The remaining forty-five percent of the teachers had no 

strong feelings toward this question. 

21 

6. When asked have elementary inservice programs 

motivated you to spend more time in preparing and providing 

for individual differences in your classroom, the following 

results were given. 

Twenty-five percent of the teachers reporting 

felt that elementary inservice programs motivated them to 

spend more time in preparing for individual differences 

in the classroom. Forty-five percent of the teachers felt 

little motivation towards these programs. The remaining 

thirty percent had no strong feelings towards the question. 

7. When asked to what extent does your principal 

view inservice education as an imperative, the following 

answers were given. 

Thirty percent of the teachers surveyed said that 

inservice education was imperative to their principal. 

Sixty percent of the responses indicated that inservice 

education was not imperative to their principal. The re­

maining ten percent had no strong feelings either way. 

8. When asked do your administrators participate 

in elementary inservice sessions, the following answers 
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were given. 

Thirty percent of the teachers reported that their 

principal did participate in elementary inservice sessions. 

A majority or fifty-five percent of the responses said 

that their principal did not participate in the inservices. 

The remaining fifteen percent had no 0 strong feelings on 

the subject. 

9. When asked to what degree does your community 

understand and support the need for elementary inservice 

education, the following results were given. 

Forty-five percent of the teachers said that their 

community does support the need for inservice education. 

Twenty-five percent of the responses said their community 

did not see the need for elementary inservices. The re­

maining thirty percent had no strong feelings toward the 

question. 

10. When asked are resources of nearby higher 

education institutions utilized in planning elementary in­

service programs, the following answers were given. 

Forty-five percent of the responses felt that higher 

education institutions are being used to plan elementary 

inservice programs. Twenty-five percent of the teachers 

reported that higher education institutions are not being 

used. The remaining thirty percent had no strong feelings 

towards this question. 

11. When asked to what degree is elementary in­

service education intrinsically satisfying to you, the 
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following answers were given. 

Forty-five percent of the teachers surveyed agreed 

that inservice education was satisfying to them. Twenty 

percent of the teachers said that nothing worth while 

came out of their elementary inservice programs. Thirty­

five percent of those surveyed had no strong feelings on 

the subject. 

12. When asked to what degree are inservice pro­

grams directed towards the junior and senior high teachers, 

many fine answers were given. 

Twenty percent of the participants surveyed agreed 

that their inservice programs were directed towards the 

junior and senior high level. Thirty-five percent of the 

teachers concurred that their inservice programs were more 

directed towards the elementary area. Forty-five percent 

of the teachers said that their inservice programs were 

directed towards all levels of the school district. 

13. When asked to what degree do staff members 

visit schools and teachers outside yo1.1;r district, the 

following answers were given. 

Eighty-five percent of the teachers surveyed said 

that most staff members visit schools outside their district. 

Five percent of the teachers said that they rarely visit 

other school situations. Ten percent of the participants 

had no strong feelings toward this question. 

14. When the teachers were asked what are the most 

beneficial techniques used for the implementing of their 
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elementary inservice programs many fine answers were given. 

The technique that seemed to be used the most was a guest 

speaker. Other answers given were workshops, films, 

conferences with teachers in your grade level, and bulletins 

from the local A.E.A. 

15. When asked what topics in their elementary in­

service programs would they like to see dealt with in the 

near future, the participants had many different ideas. 

Some of the areas of concern were individualized learning, 

positive teaching approaches, writing skills, vertical 

coordination, time management, stress, gifted and talented, 

and relationships with other teachers. 

16. When the teachers were asked to cotmnent on 

any outstanding elementary inservice programs that they had 

attended in the last two years, many interesting answers 

were given. C.P.R. training was mentioned by a lot of the 

teachers as a valuable inservice program. Other worth­

while programs mentioned were career education, area 6 

workshops, computers, and math metrics. A few teachers 

mentioned that they had never attended an inservice that 

was the least bit outstanding. 

17. Question 17 inquired if any of the partici­

pants had attended any inservices within the last two 

years that were a waste of time. Most agreed that two 

areas were really an eyesore when it came to inservices. 

These two areas were human relations and drug education. 

Other bad inservices mentioned were films, testing scores, 

outdoor education and local speakers. 



Summary 

Chapter IV 

SUMMARY 

This study examined the various kinds of elementary 

inservice programs used in the state of Iowa and the degree 

of importance these programs had on the teachers that 

participated in them. 

A total of forty questionnaires were distributed 

at random to elementary teachers in area six, in the state 

of Iowa. The purpose of the questions were to determine 

what types of elementary inservice programs are being 

offered in area six schools and what effect if any they 

were having on the elementary teachers. 

The questions in the survey dealt with many facets 

of elementary inservice education. The first few questions 

dealt with the amount of time spent on elementary in­

service education in the various schools. The results 

from these questions showed that most schools follow the 

same pattern in implementing their programs. Usually in 

the fall there is a two or three day pre-service workshop 

followed by occasional inservice days held throughout the 

school year. 

Another area of questions dealt with the principal's 

role in implementing elementary inservice programs. It 

was found that few principals really get involved when it 

comes to setting up and running the yearly programs. Too 
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many principals seemed to view elementary inservice 

education as a responsibility for only the classroom 

teacher. 

Many questions in the survey asked the teacher 

how their elementary inservice program had affected them 

as a teacher. It was found that if their particular 

school had a good inservice program, then as a teacher 

they were very motivated to set new goals and try new 

ideas in their classroom. On the other hand, if their 

inservice programs were poor, little motivation was seen 

from the teacher. 

In an other area of questions, it was asked if 

the elementary teachers' inservice programs were directed 

towards the elementary level or more towards the senior 

high level. The results from these questions revealed 

that most of the teachers surveyed felt their inservice 

programs were geared towards the senior high level. 

When the teachers were asked a set of questions 
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on any outstanding elementary inservice programs that they 

had attended in the last two years, many beneficial 

answers were given. C.P.R. training was mentioned by a 

lot of the teachers as a valuable inservice program. 

Other worthwhile programs mentioned were careered, area 

six workshops, computers, and metrics. 

Another set of questions in the survey inquired 

if any of the participants had attended any inservices 

within the last year that were a waste of time. Most 



agreed that two areas were really inadequate when it came 

to inservices. These two areas were human relations and 

drug education. Other bad inservices mentioned were 

films, testing scores, outdoor ed, and local speakers. 
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The final set of questions asked the participant 

what type of elementary inservice programs would they like 

to see dealt with in the near future. Some of the areas 

of concern were individualized learning, teaching approaches, 

writing skills, vertical coordination, stress, gifted and 

talented and relationships with other teachers. So it 

seems that teachers are eager to learn new ideas in in­

service programs if they are given the opportunity to do so. 

Conclusions 

The results of this study showed that a majority 

of teachers in area six are disenchanted with their present 

elementary inservice programs. The teachers surveyed 

agreed that their present inservice programs are not 

fulfilling their needs as an elementary teacher. 

After reviewing the survey it seems that there 

are two major reasons why elementary inservice programs 

are not working in area six. The first reason is that 

little teacher input is considered when planning elementary 

inservice programs. In most instances only a minority 

of the teaching staff make the decisions on what programs 

are presented. 

Another reason for the disenchantment for elementary 

inservice programs are that most programs are geared for the 



junior and senior high level. Many of the teachers com­

plained that their inservices only benefit the teachers 

who teach students in the upper levels of education. 

Unless a lot of changes are made in these two areas, I 

feel that teacher disatisfaction will continue at the 

present rate that it is today. 

Recommendations 
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In light of the evidence presented in this study, 

school officials need to become increasingly aware of the 

problems that plague our elementary inservice programs. 

Teachers and administrators must develop inservice programs 

that will be beneficial to all of the school staff, not 

just a small minority. 

Inservice planners need to become aware of the good 

elementary programs that are available in their immediate 

area. To make it possible for inservice planners to 

effectively aid their school staff, better communication 

between schools should be used to locate the best available 

programs in the school's area. 

Further investigation of this topic should include 

a survey of teachers' opinions on elementary inservices 

outside the boundaries of area six. Inservice programs 

could vary between areas of the state, and such a survey 

would reveal such differences. Also a survey of principals 

across the state of Iowa could be beneficial in providing 

new ideas for elementary inservice programs. 
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APPENDIX A 

Dear Fellow Educator; 

I am'writing'.you because of my interesf(iri.·your 

elementary :'in.:.service pi-ogra~J: ,'.·tet. me '.introduce rnys'elf. 

My name is Craig Campbell·· and I'm presently a sixtfr;grade 

teacher in the Iowa Falls school system. For the comple­

tion of my Masters Degree from the·University of:N6rthern 

Iowa, I'in currently writing··a"resea.rch paper- on,elemeritar·y 

in-service programs iri the state of Iowa; 

is ~~rt of=this research paper, I'm conducting a 

written survey to be sent to elementary teachers in Area 

6. It is my hope that from 'this survey. I will be able:·to 
: , ' : ~ : ' . ·, '. ·: ·, 

learn what in~service programs are being offered in your 

local school district.· I am also interested in your 

opinion of how 'these in-s~rvice prOgrams can: benefit· you 
'., I 

as a teacher: 

I would appreciate if you would take the time to 
I t) " 1~ ~ '· ,, ' • .._ ~. 

fill out the· survey: that, accompanies• this,. cover letter. 

This survey will be confidential and you need not identify 

yourself or your school as this information is impertinent 
'. • • ' /; • • < ' ' • • • ~' t, ' : ', •• :. : ~ . . .• ·. ·._, ~ ;·· 

to the results· o'f the survey· .. ·Your help will be 'greatly 

appreciated. 

. ~ d Sinc_erely: yours, 

I .· 

Craig R. Campbell 
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The follbwing'i6f~ey ij divided:ihto ·t~o ~arts. 
✓ _) .. < ~ i· ; .! '• ·- • -

Part one of the survey ~ncludes·questions 1-13. After 

reading these questions.,you will ~~spond by circling the 

number of youi ~h:9i6~:tl"1a(io116~;>the questior:i. ::_The 

numbers will repr~se~t one being ieast important and five 
. ,._, 

being most important. 
' - . ' , -, ~ 

•. ,·j 

Part two ·,of ,the survey includes questions 14-17. 

These questions are short answer in nature and will allow 

you to express t.your :c:!oncE:rns: on ._,the ,value .. of elementary 
~ ·1 :~ t 

in-service progra1Bs: ,'· · 

Survey items: 

1. To· what exf~nt '.'.'do you as element'ar.y teachers 
have· .,a' voice _in 'determining what in-service 
education is to be? 

1 2·3 4 5 

2. To wfiat · d,eg:i;ee h_a~e elementary in-service 
education programs stimulated you as a 
te~cher tci ~~-e~alriate your goals? 

123'45 

3. T6'wh~'f,degr~e.does your,in,service pro­
gram O'f:fer nfore al'ternatives than work­
shcipi for in-service education? 

1 2 3 4 5 

4. To :wh~f degr_~~ ;:4~ ~lem.~nt~rT-1::eache~s __ ·' -
le8:rn fr;om c~lleagues in_ the. same_ school,.:c 
or. district~: 

1 2 3 4 5 

5. To'···what degree does your elementary in­
service education program continue 
throughout the school year? 

- ~ , . :: • :·-: ., ; ; , r , : C 

L_ ,2, 3 4 ? . · ,, 
; f i ··1 \/ : ,i • '" 

6. Have 'element:ary· in-·service programs motivated 
you to spend more time in preparing and pro­
viding-for individual differences in your 
classroom?·' · 

1 2 3 4 5 
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7. To what extent does your principal view 
in-service education as an imperative? 

1 2 3 4 5 

8. Do your administrators p~rticipate in 
elementary•in-service sessions regarding 
new curriculums, _teaching methodology, 
and materials of instruction? 

1 2 3, 4 5 

9. To what degree does your community under­
stand and support the need for elementary 
education days during the school year? 

1 2 3 4 5 

10. Are resources of nearby higher education 
institutions utilized in planning and 
implementing elementary in-service programs? 

1 2 3 4 5 

11. To what degree is efementary in-service 
education intrinsically satisfying to 
participants? 

1 2 3 4 5 

12. To what degree are in-service programs 
directed towards the junior high and 
senior high teachers? 

1 2 3 4 5 

13. To what degree do staff members visit 
schools and teachers outside your 
district? 

1 2 3 4 5 

14. What do you feel is/are the most beneficial 
technique/techniques for the implementing 
of elementary in-service programs at your 
school? (Speakers, meetings, bulletins, 
and professional libraries would be a 
few examples of techniques sometimes 
used.) 

15. What topics in your elementary in-service 
program would you like to see dealt with 
in the near future? 

16. List any outstanding elementary in­
service programs that you have attended 
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in the last two years. (If so, please 
describe.) 

17. List any elementary in-service programs 
that you have attended in the last two 
years that were a waste of time. (If 
so, please describe.) 
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Please use the back of this sheet for more comments 

that would give _a more complete evaluation of your elementary 

in-service program. 
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