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Family storybook reading

Abstract

The value of storybook reading in fostering emergent literacy is well documented. | am confident through
this project that the amount and quality of storybook reading conducted in the homes will be increased
and that it will have a positive effect on the students ' academic growth at school and their love of books
and reading. | am also looking forward to the partnership between home and school this project will
encourage. By working together as a team, we will be able to maximize the benefits in our efforts to meet
the needs of each child in my class. My hope is that all parents will be excited about participating in the
program, but especially those that are currently unaware of the benefits they can give their children by
reading to them every day.

This open access graduate research paper is available at UNI ScholarWorks: https://scholarworks.uni.edu/grp/1384
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Literacy is a process that begins at birth and continues
throughout life. Literacy does not begin when children enter
school for the first time (Morrow, 1989).

Many studies of emerging literacy have been done to
determine how children learn language. The results indicate that
children in all cultures understand a great deal about the forms
and functions of written language before they ever‘enter school
(Smith, 1988). Just as young children model after the spoken
language they hear people using in their environment, usually in
order to get something they want, they also model reading and
writing in the same way. These real-life activities lead to
understanding the functions of language (Teale, 1986).

Because children see langquage as tools to reach their
goals, their instructional programs need to focus on active
engagement in the processes rather than on isolated skill
practice (Teale & Sulzby, 1989). Children need to be involved in
using written language in situations in which they can create
meaning by relating their language knowledge and also can make
and test hypotheses to extend their literacy (Smith, 1988).

Because learning to read is no longer considered a series
of skills to be learned when children enter school, many teachers
have a new appreciation for the impact families have on
children’s early literacy. Children with many language

experiences in their home usually come to school ready to learn.



Unfortunately, many children do not have this background (Taylor
& Strickland, 1986).

Children do not need to be privileged economically or to
receive special kinds of instructional support in the home
setting to learn to read and write (Smith, 1988). From an
observational study of children’s literacy experiences in
low-income families, Teale (1986) concluded that the homes varied
a great deal in the amount and quality of literacy events taking
place. Although income was a factor in the amount of literacy
materials available in the home, it did not always restrict the
richness of the experiences. The most common literacy activities
were those needed for the daily routine of living (paying bills,
using recipes, and checking the TV Guide). Very few of these
families had storybook reading experiences, but in the few that
did, children went to school with a higher awareness of print and
better book handling ability.

Influence of Storybook Experiences
on Emerging Literacy

The importance of storybook reading has been reemphasized
by many writers in recent years (Cullinan, 1992; Morrow, 1989;
Teale, 1986; Taylor & Strickland, 1986; Smith, 1988) even though
E. B. Huey said in 1908, "The secret of it all lies in parents

reading aloud to and with the child" (cited in Teale, 1981,



p. 902). This reemphasis is stated in Becoming a Nation of
Readers (1985):

The single most important activity for building the
knowledge required for eventual success in reading is
reading aloud to children. This is especially so during
the preschool years. The benefits are greatest when the
child is an active participant, engaging in discussions
about stories, learning to identify letters and words,

and talking about the meanings of words (Anderson, Hiebert,

Scott, & Wilkinson, p. 23).

Many parents read to their children as part of their daily
routine. Many others do not, because they do not realize its
importance or the power they have to help their children in such
a simple and enjoyable way (Teale, 1981).

Teachers can assist parents in becoming aware of the many
learning experiences for children through storybook reading. The
first thing children should learn as they snuggle up to a parent
to read is that reading is a pleasant experience (Morrow, 1989;
Taylor & Strickland, 1986; Cullinan, 1992; Hill, 1989; Huck,
Hepler, Hickman, & Kiefer, 1997). The reading aloud experience
should be fun. It should show children that the parent enjoys
reading. According to Frank Smith (1988), "Children will endeavor

to understand, and engage in, anything they see adults doing,



provided the adults demonstrate enjoyment and satisfaction in
doing it" (p. 201).

From reading aloud experiences, children gain book handling
knowledge--how to hold a book, open it, and turn the pages
(Chapman, 1986; Huck et al., 1997; Doake, 1986). They learn about
concepts of print, such as print has stability, moves in a
certain direction, and corresponds to spoken words. Children
gradually learn that print carries meaning and that sounds and
symbols are related (Taylor & Strickland, 1986; Cullinan &
Bagert, 1993).

Reading aloud experiences provide models of language. From
these experiences, children learn about the structure of stories
(beginning, middle and end), about story language (Once upon a
time), the predictability of some characters and their actions,
and the sounds of language. Also, children learn about authors,
illustrators, and genres (Cullinan, 1992; Taylor & Strickland,
1986; Huck, 1992).

Strategies for Reading Aloud Experiences
in the Home

Schools need to emphasize to parents the many advantages
they can give their children by reading to them and then help
parents know how to go about it. Stories should be read at least
once a day at a regular time and place so children get the

message that reading is important (Taylor & Strickland, 1986;






The children’s favorite books should be read over and over.
Rereading allows children to begin to take over by saying
repeated words, phrases, or rhymes. As they learn more and more
of the text from rereading, children can eventually read
independent 1y (Meek, 1982; Doake, 1986; Huck, 1992).

To gain the most from reading aloud sessions, it is
important to offer expressive activities to extend the ideas in
the literature experiences. These activities can be some form of
retelling such as puppets or flannel board stories, engaging in
an art or cooking activity, relating the story to another
familiar book, or writing one’s own story (Huck et al., 1997).

A Project to Promote Read Aloud
Experiences at Home

This project involves encouraging parents to read aloud to
their kindergarten children. The three objectives for the
project, that will be proposed at the beginning of the school
year, are: (1) to alert parents to the importance of reading
aloud to their children, (2) to provide parents with suggestions
on how to read books interactively with their children, and
(3) to provide parents with packets which include pieces of
quality literature along with questions and related activities to
extend the literature experiences.

The first two objectives will be accomplished early in the

year during the Parent Discussion Nights. After briefly



explaining the many learning experiences provided through
storybook reading, part of a video entitled Parent’s Role or The
Lap Technique (Jett-Simpson, 1981) will be shared. This video
demonstrates how to involve a child in a reading aloud
experience. A handout will also be distributed at this time,
giving parents ideas of things to consider when reading to their
children (see Appendix A). Finally, the Family Storybook Packets
will be shared.

In addition to a piece of quality literature, each packet
includes a laminated card with a story summary and questions
or ideas to discuss before, during, and after the reading on
one side and suggested literature response activities on the
other. Materials needed to complete the literature response
activities are provided. A form is included for the parents to
share with the teacher the literature experiences and related
experience activities presented in the home, their child’s
responses, and their own reactions to these read aloud sessions
(see Appendix B).

After sharing the contents of the packets and the
guidelines for taking care of them (see Appendix C), the
procedure for checking out the packets will be explained. Packets
are to be checked out by one-third of the class each Friday for a
period of a week. During that week, the parents are encouraged

to share the book several times and choose at least one of the
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Other alphabet books:

Banks, K. (1988). Alphabet Soup. P. Sis, (I1.), New York: Knopf.

Ehlert, L. (1989). Eating the Alphabet. New York: Harcourt.

Feelings, M. (1974). Jambo Means Hello: A Swahili Alphabet Book.
T. Feelings, (I1.), New York: Dial.

Hoban, T. (1982). A, B, See! New York: Greenwillow.

Martin Jr., B. & Archambault, J. (1989). Chicka, Chicka, Boom
Boom. L. Ehlert, (I1.), New York: Simon & Schuster.

Side 2: A My Name is Alice
Literature Response Activities

Cooking
Alphabet Soup - A recipe card is included in the packet.

Jello Jigglers - Use a 9 x 13 pan and follow the directions
on a box of jello. Use the alphabet cookie cutters in the packet
and have your child cut out letters for their name or the names
of other family members.

Create a New Version
Using the included storyframe, make a book with the names
of the people in your family. Have your child illustrate each

page.

Make a Book
Look through the house with your child and try to find

something that begins with each letter of the alphabet. Help them
make an "At Home Alphabet Book" using the book included in the
packet. They can illustrate each page, and you can help them
write the word that goes with each picture.

Magnetic Letters
Have your child pull a Tletter from the feely box.

1. Name the Tletter.
2. Complete the sentence, "___ is for

or
Use the letters to spell words on your refrigerator.

Fine Motor Abilities

Using the playdough in the packet, have your child roll it
into a snake. Have them use the snake to form the letter you say.
You can also have them pull a magnetic letter from the feely box
and make that letter or the lower case letter with the same name.
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Large Motor Abilities

Letter Walk - Take a walk in your neighborhood to look for
letters on street signs, license plates, mailboxes, etc. Take
paper to keep track of the letters you find.

Alphabet Soup

If you have Alphabits cereal or alphabet pasta, have your
child glue letters or words onto the paper soup pot from the
packet. Have them read the letters or words as they are glued.
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Example 2
Side 1: Ask Mr. Bear
Flack, M. (1958). New York: MacMillan.
Summary:

Danny wants to give a very special gift to his mother. He
consults with several of his animal friends for their
suggestions. The hen offers some eggs; the goose some feathers;
the sheep some wool. But Danny’s mother already has those things.
The cow suggests asking Mr. Bear who knows what the perfect gift
for Danny’s mother will be.

Guide for the Experience

Before your read:
Look at the cover and read the title and name of the
author.
What do you think this book will be about?
Have your child name the animals on the cover.
What sounds do the animals make?
Have your child identify the beginning letter of the
animals’ names.

As you read:
See how many times your child can find the names of the
animals as they appear on the pages. The cow and the bear
are not shown on the cover so you will have to talk about
the sounds they begin with when you get to their page.
Before reading about the bear’s idea, have your child
predict what it will be.

After you read, select some of these items to discuss:
What was the problem Danny wanted to solve?
Who did Danny ask first? What did they suggest?
Question why the book is called, Ask Mr. Bear.
Why didn’t the other animals want to go with Danny to see
Mr. Bear?
Talk about why the best present to give mother for her
birthday was a bear hug.
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write a message on the inside. Help him/her as much as needed
with the writing.

Animal Memory Game

Directions: Players take turns turning over two cards and
saying the animal names. If they are alike they keep the pair. If
not, they turn them back over.

Ask Mr. Bear Game

Directions: To start the game, put all markers on the board
at start that is Danny’s house. In turn, each person picks up a
number card and moves that number of places. If they land on an
animal, they must tell what gift the animal offered. If wrong,
they must return home. The first person to Mr. Bear wins. You
also can make up your own rules.

Create a New Version

Fill in the blanks on the storyframe with an animal, the
sound they make, and a gift they could offer. Have your child
illustrate Danny talking to the animal.
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Example 3
Side 1: The Doorbell Rang
Hutchins, P. (1986). New York: Greenwillow.
Summary:

Ma made cookies for Victoria and Sam and told them to share
them. They figured out that each of them would get 6 cookies.
Before they got to eat them, the doorbell rang and friends
arrived so they agreed to share with them. The doorbell kept
ringing, and friends kept arriving until each child had only 1
cookie to eat. Then, the doorbell rang again. What should they
do? The story has a surprise ending. The story also provides an
opportunity for a math lesson.

Guide for the Experience
Before your read:

Look at the cover of the book. Can you tell what this story

will be about? Read the title and the author’s name. Who do

you think is at the door?
As you read:

Ask your child to look at the children’s faces. How are

they feeling as the doorbell rings again and more people

come? Stop before the last time the doorbell rings and ask
who they think is at the door. What should they do?
After you read the book, select some of these items to discuss:

What is your favorite kind of cookies?

What are other things you could share with your friends?
Other books by Pat Hutchins:

Hutchins, P. (1968). Rosie’s Walk. New York: Macmillan.

Hutchins, P. (1969). The Surprise Party. New York: Collier.
Hutchins, P. (1972). Good Night Owl! New York: Macmillan.
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Hutchins, P. (1976). Don’t Forget the Bacon. New York:
Greenwillow.

Side 2: The Doorbell Rang

Literature Response Activities

Retelling

As you read the book a second time, have your child join by
repeating the repetitious phrases. Have them use 12 of the Cookie
Crisp cookies and stand-up people from the packet to retell the
story. As more children join the group, divide the cookies up as
in the story.

Math

Using the playdough, cut a rectangular cake. Use the knife
to cut the rectangle to share with 2 people, 3 people, 4 people.
Use the stand-up people to show who gets each piece.

Cooking

Find your favorite cookie recipe and ask your child to help
in planning to make cookies. You will need to read the recipe to
him/her and make a list of all the ingredients that you need to
check on in the cupboard or to purchase. If ingredients need to
be purchased, take your child to the store with you to do the
shopping. Line up all the ingredients and utensils that are
needed and include your child in making the cookies. Share the
cookies with a neighbor or invite a friend.

Counting
Using the Cookie Crisp cookies, have your child practice

counting and number concepts. Start by putting a few cookies on
Cookie Monster’s plate for your child to count. Have them find
the number card that matches the number of cookies on each plate.
Also, you can choose the number card and ask him/her to make
groups representing the number with the cookies (e.g., four
cookies for the number four). Remember to start with low numbers
that will be easy for your child and then add 1 or 2 more each
time. Once s/he is comfortable with making groups, have him/her
put a few cookies on each plate and ask, "How many cookies does
Cookie Monster have all together?" or "What if he eats all the
cookies on 1 plate? How many will be left?" (Children love being
the Cookie Monster and eating the cookies). Continue with
different addition and subtraction stories until the cereal is
gone.
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Side 2: Tops and Bottoms
Literature Response Activities

Art

Cut non-juicy vegetables in half. Put paint into shallow
containers. Dip the cut side of the vegetables into paint and
stamp onto paper. You can use a variety of paint colors and
vegetables to make interesting designs. You can also carve shapes
into the cut side of the potato and stamp these shapes. Fabric

paint can be used and stamped onto a T-shirt.

Real Life Experiences

Have your child help you plant a flower or vegetable
garden. If planting vegetables, talk about which part of the
plant you will eat (top, middle, or bottom). If space is limited,
you can plant some seeds inside and watch them grow.

or

Go to the grocery store and look at the vegetable section.

Which vegetables are the tops, middles, and bottoms of the plant?

Cook ing
Make your favorite vegetable soup or vegetable salad

recipe. Name the vegetables that you use. Talk about what part of
the plant each vegetable is. Taste the raw vegetables. How do
they change after they cook?

Story Review
Use the Leapin’ Ladder sheet to review the story sequence.

Have your child draw what Hare got first in the bottom space;
what Hare got next in the Next space; what he got last in the
Then space; and in the Last space, draw what Bear decided to do
from now on.

Sorting
Food sort - Use the food picture cards and have your child

sort them according to what parts we eat (tops, bottoms, middles
or roots, stems, leaves, flowers).

Language/Memory

Grandma’s Garden - Play this memory game with your child.
You start with "I went to Grandma’s garden and brought back (name
a food)." Have your child say "I went to Grandma’s garden and
brought back (your food) and (a new food)." Continue adding
garden items until the list is too long to remember. (You can
help each other remember. Prompting is alright.)
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Side 1: Wilfrid Gordon McDonald Partridge
Fox, M. (1984). J. Vivas, (I1.), New York: Kane/Miller.
Summary:

Wilfrid is a small boy who has many friends at the home for
the elderly next door. His favorite friend is Miss Nancy who has
lost her memory. Wilfrid goes about trying to find out what a
memory is so he can help Miss Nancy get hers back.

Guide for the Experience

Before you read:
Look at the cover of the book and read the title and names
of the author and illustrator. Can you tell what this book
will be about?
Who do you think Wilfrid Gordon McDonald Partridge is?
What is a memory?

As you read:
Do you know anyone who has four names?
What kind of secrets do you think Wilfrid told Miss Nancy?
Who do you tell your secrets to?
Do you know anyone who is 96 years old like Miss Nancy?
As you meet Wilfrid’s friends a second time in the book,
see if your child can remember what Wilfrid said about them
(Ex: Mrs. Jordan who played the organ.)

After you read the book, select some of these items to discuss:
Why did Wilfrid 1ike Miss Nancy?
How did he help her find her memory?
Think of a memory that is as precious as gold to you. Think
of one that makes you laugh. Are there any that make you
want to cry?
What did Wilfrid find that was warm (egg), from long ago
(shells), makes you cry (medal), makes you laugh (puppet),
was as precious as gold (football)?

Other books by Mem Fox:

Fox, M. (1987). Hattie and the Fox. P. Mullins, (I1.), New York:
Bradbury.

Fox, M. (1987). Possum Magic. J. Vivas, (I1.), Nashville:
Abingdon.

Fox, M. (1988). Koala Lou. P. Lofts, (I1.), San Diego: Harcourt.
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Other books about the elderly:

Ackerman, K. (1988). Song and Dance Man. S. Gammell, (I1.), New
York: Knopf.

MacLachlan, P. (1980). Through Grandpa’s Eyes. D. Ray, (I1.), New
York: Harper.
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