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Elements of reflection for secondary principals : a reflective essay

Abstract

Are future administrators ready to stand up for what they believe is right for kids? Most administrators
would probably respond with a yes. Two central questions that all administrators must ask themselves
before taking that first administrative job: Do | have a personal vision of educational beliefs that are
important for all children? Secondly, to what extent am | able to stand by my beliefs for children, even if it

means leaving a principalship position because of philosophical belief conflict with peers and/or
superiors?
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Personal Characteristics

Throughout my life | have enjoyed leadership roles varying from
Boy Scouts, junior college class president, volunteer police officer, basic
training squad leader in the U.S. Air Force, resident assistant at the
University of Northern lowa, and a learning disabilities teacher. | have
always reached to accept new roles of responsibility in an advanced
leadership role. | have always sought to be actively involved in
communicating with people to share ideas and to solve problems.

The major influence on my decision to enter into a greater
leadership role within the school setting came from the report A Nation at
Risk prepared by the National Commission on Excellence in Education
(1983). This report gained most attention when its authors stated:

If an unfriendly foreign power had attempted to impose on America
the mediocre educational performance that exists today, we might
well have viewed it as an act of war. As it stands, we have allowed
- this to happen to ourselves. We have even squandered the gains
in student achievement made in the wake of the Sputnik
challenge...We have, in effect, been committing an act of
unthinking, unilateral educational disarmament (1983, p. 12).

The following is a list of recommendations for which there
appeared to be a general consensus among the report: a) revising the
curriculum and strengthening subject area requirements; b) revising
vocational courses; c) offering special help for gifted and talented
students and for slow learners; d) emphasizing reasoning and thinking
skills, and e) setting high expectations for students (Gorton & Schneider,

1991, p.14). Other recommendations which appeared, unlike the general



ones, were quite controversial and engendered lively public discussions
because they challenged the traditional public school system and the
means of assessing teacher and student performance.

Introduction of Topic Areas

There are five areas which call for more research and discussion.

| These correlate and sometimes go beyond what was discussed in A
Nation At Risk. These issues are as follows: 1) children do not invest
themselves in their schooling, they want the “American Dream” but do not
commit to the effort required; 2) rule enforcement in schools should be
rethought; 3) teachers feel overburdened and unsure of their role (strictly
teacher? role model? guidance counselor?); 4) changes in the make up
of the American family and 5) community building within the school
setting. These five topics encompass the schools today and will help

' determine the needed shift in the teaching paradigm of the future.

Child's Investment In Schooling

The first issue was children do not invest themselves in their
schooling, they want the “American Dream” but do not want to commit to
the effort required. More and more adolescents are working after school
instead of involving themselves in extra curricular activities in school
(Appendix A). A survey was administered to 50 educators at West High
School, Waterloo, lowa. The survey was intended to provide current data
on issues discussed throughout this paper (Appendix A). It was beneficial
to get a sample of what educators believe is important and to learn about

their “reality” of students and school. Intriguing results from the survey



were the high ratings teachers gave to the statements regarding
“attendance and jobs. These issues may be luring students from school
activities and academics. Obviously teachers believe student attendance
is important by the score of 9 to the statement, “Any form of absences for
class, reaching 10 or more (a semester) is too many” and a score of 7.2
on the statement, “Jobs lure students away from school activities and
academics.” Therefore, to what extent do we owe it to students to
motivate them to be involved in activities at school and also talk to their
parents about their child’s participation at school?

There are limits on both the number of hours and the time of day
that a 14 or 15 year old can work: They may not work during school
hours, they may work up to three hours on a school day, eight hours on a
nonschool day, and 18 hours a week during a school week; they may
work no more than fo@ hours in a week that school does not meet. There
are also periods of time which 14 and 15 year old's may not work: They
may not work before 7:00 a.m. or after 7:00 p.m., except between June 1
and Labor Day when the end of day standard is 9:00 p.m (Bosworth,
1996, p.45). Do these facts mean that when a teenager turns 16 that they
can handle more working hours during school? Is not this the time that
they should be taking advanced course work in school and be actively
involved in school activities or is the emphasis instead on reaching for
the short term goals of buying wants instead of focusing on what a
student really needs (intense academics and school teamwork building

activities)? Is working to buy name brand clothes instead of “average”



priced jeans or the purchase and/or continual upgrading of a “super”
_stereo System more beneficial to kids rather than school? What part does
the parent and should the teacher play in advising students to reduce
employment hours or not working at all? Being at school for eight hours
should be a demanding task for anyone if they are putting effort into their
learning process. If, after a cognitive drain of 8 hours of school, students
are sto\pping at home and then leaving again to work 3-4 hours, where is
the time for homework and family?

The high visual stimulation on television and the “go-go” mentality
of today’s technological society inhibit the child's and adolescent’s
attention span and long term reinforcement satisfaction. They see and
hear the things they are “supposed” to have on the T.V. and radio. For
example, the commerci/al on the radio discussing the feeling of “having
arrived” when you give your wife that one karat diamond (having arrived
meaning living the “American Dream”). The fixation of having “stuff’
becomes the drivihg force in determining one’s worth. The idea of saving
over a long term of time in acquiring “stuff’ is compromised by lack of
structure in the home, societal pressures and giving in to children's belly
aching for “stuff”. This can be seen in the fact that the average credit card
balance currently in America is $5,000.00 dollars. This issue not only
affects adolescents but adults as well. These issues spill over into the
school classroom setting as the student stretches their commitments from
school related functions to worrying about money to buy clothes, cars,

drugs and others.



Rule Enforcement in Schools

The second issue deals with the idea of rule enforcement in
schools. Arlis Swartzendruber, the Superintendent of Waterloo, lowa
schools, recently stated (Personal Communication, April 2, 1998) that old
style crackdowns do not seem to work with students whose pattern of
disruption has become “habitual behavior.” “What some are actually
calling for is to remove these disruptive students from the educational
setting, “ he said. “We can't. Removal ignores one problem while it
creates dozens of others. Plus, they seldom return to education”
(Stanton, 1998, C3).

- The vision of helping disruptive students in school should be to
utilize knowledge about the essentials in every young persons life, then
apply that knowledge to help every student be an involved, well-behaved
learner. Having in-schdol suspension could be one vehicle to reach a
student one-on-one and listen to their concerns and problems facing
them. If this time is not taken and commitment is not made when we have
the student in school for eight hours a day, can one be sure the issues or
problems will be addressed? Are parents capable of discussing and
counseling their children about problems or is an outsider, neutral to the
problem, more apt to make a positive difference?

A former student named Jon was always talking about getting
drunk, taking drugs, stealing and skipping classes. It was not unusual for
this student to be given out-of-school suspension (which he seemed to

enjoy). His lifestyle and problems were not adequately being addressed



by myself because | only saw him once a day, for 50 minutes, and out of
'school suspensions only served to further alienate him from the support
and structure of school. From what | gather in talking with him, his home
life, while living with his mother, was non-structured and communication
between the two was minimally effective. In 1996, Jon was charged with
second degree burglary that stemmed from a fight between two other
people, one of which he was just “hanging” with at the time of the
incident. If the school setting would have had an in-school suspension
program, Jon could have been counseled on dealing with his drug
problems, social friendships and making positive choices before the
1996 incident happened. As previously stated by Dr. Swartzendruber,
“removing a student from school only serves to create more problems.”
Phay and Cummings (1970) found that students who misbehave
are usually students wifh academic difficulties. Therefore, school
separation would be a poor method of helping a student achieve
academically. It is understandable that administrators would need to use
the options of suspension and even expulsion to protect the welfare of
other students, yet these methods of “kicking” a kid out of school are most
likely counterproductive in relationship to changing a students overall
behavior at school (Gorton & Schneider, 1991, p. 440). It is not
uncommon in my school setting at West High School, in Waterloo, to
have kids openly state, “I| don't care if | get suspended and my parents

don't either”. Many students | come in contact with see a suspension as a



holiday from school: They have a “I don't want to be in school anyway
~ attitude”, and the parental repercussions are negligible.

| believe that in-school suspension should be an option if out-of-
school suspension is not changing the attitudes and behaviors of those
who receive it. There are two options that can be employed with in-
school suspension. First, if the purpose of the suspension is for
punishment the student is isolated for most if not all of the day and
monitored. Secondly, if the purpose is to remediate the cause of the
misbehavior social and academic assistance is given to the student
(Radin, 1988).

The main emphasis during the in-school suspension time should
be to assist the student to analyze his/her previous behavior, to
consider alternative behaviors to him/her,and to select a more
appropriate behavior to be implemented after returning to the
normal school setting. (Chamberlain, 1980, p. 6).

In-school suspension should be used as a vehicle to get to the
“root” of the students problems, not as a device to get the student
out of the regular classroom, or to modify the student’s behavior to
meet the teacher’s or school’s goals” (Neill, 1976, p.47).

As administrators, one needs to take a close look at helping
students solve their personal problems. The current practice of an
administrator talking to a student in their office about such things as: drug
problems, social friendships and positive choices is not enough. There is
néither the time nor the training available for, mostly assistant principals,
handling most of the discipline situations (Gorton and Schneider, 1991,
p.127) (Appendix B & C). Therefore, in-school suspension could be used

as a vehicle to get to the “root” of the students problems, not as a device



to get the student out of the regular classroom or to modify the student’s
~ behavior to meet the teacher’s or school’s goals (Neill, 1976).

The Teacher’s Role in Education

The third issue is teachers feel overburdened and unsure of their
role. Is one strictly teacher? Role model? Guidance counselor? There is
no doubt that teachers for the most part, come into teaching with a good

idea of how to teach students who are ready to learn. But, as educators in

1998, we are faced with a new breed of student: Students not eating
breakfast, students staying up late or working at jobs, students having a
need for immediate gratification, students not respecting teachers, and
students rarely getting homework finished. And further, where does a
teacher begin to relate to a student with emotional and/or physical
problems? Also, for some adolescents school is not a warm, friendly
place: “Some studenté who are unsuccessful academically and who
receive insufficient positive attention from peers and adults start to act as
though they were quietly invisible” (Testerman, 1996, p. 364).

The statement, “1 believe the primary duty as a teacher is instructor
of curriculum”, was scored a 7.7 on a scale of 10 on the West High
School survey (Appendix A). This concerns me because educators may
be placing curriculum ahead of students. If a student is not ready to learn
geometry for example, at the beginning of the day (7:45 a.m.), does the
teacher forage ahead anyway; staying with the curriculum? What about
the other students that are ready? Should we take the time to listen to

kids needs within the class period? This issue deals with the in loco



parentis aspects of being an educator. “The courts have intended that
“school authorities or teachers stand fully in the place of parents in control
of their children. School official’'s and teachers’ prerogatives are
circumscribed by and limited to school functions and activities.”
(Alexander & Alexander, p. 282, 1992). Yet, on the West High School
survey statement, “It is my role as a teacher to be a student’s parent
figure,” gave way to a rating of 3.4 on a scale of 10 (Appendix A). Many
educators seem to feel this issue is not part of their job. If more and more
children are not getting the structure and role modeling at home and
educators do not give it to them at school, where will they get it? From TV,
gangs and peers? Future administrators need to keep pace with the
changing family structure. One should get to know where a child is
“coming from” and be open to talking to that student about his/her
problems and successés! Many educators feels this issue is not part of
their job. One should get to know where a child is “coming from” and be
open to talking to that student about his/her problems and successes!
Our schools have many problems today, we are facing problems
like: lack of discipline, use of drugs, poor curriculum, overcrowding,
difficulty of getting good teachers, and lack of interest. Many students are
coming into school with numerous problems on their minds that
overshadow their ability to think in academic areas. An Area Educational
Agency consultant in my school recently told me that she has seen more
special education students with mental distress requiring counseling

than in any year before (Personal Communication, Mary Weisen, March



1, 1998). This shows the need for preparation in the social relations area.
In essehce, the teacher is not prepared for the guidance counselor role
and sees it often as an infringement on their teaching time and personal
emotional well being.

Children are not coming to school ready to learn due to excess
baggage. As in Maslow’s hierarchy of learning, basic needs such as
food, shelter, security must be met prior to educational and spiritual
growth (Coleman & Glaros, 1983, p.127) (Appendix D). Should schools
provide breakfast, counseling, daycare, or just be educators? Can these
learning and the other basic needs even be separated?

If there is emotional “baggage” that students do bring to school,
how do administrators get students to want to do well in school? Dale
Carnegie believes that the “big secret” of dealing with people (students
included) is to make thém feel important. It is the desire to feel important
that lures many boys and girls into joining gangs and engaging in
criminal activities (Carnegie, 1986, p. 67). In essence, we cannot afford to
just expect students to come to school ready to learn. And if they do not,
we cannot do anything to help them overcome or cope with their
situation. Students want administrators to listen to their side of the story.
This is evident in an effective school survey | helped distribute, explain,
and analyze with my principal at West High School (Appendix E). The
building of rapport does not stop after the student walks out of the
administrator’s office, but whenever the administrator has a chance to

speak to him/her. This could be in the hallway between classes or, just a
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greeting of “Hi, Robert good to see you.” At first, the administrator may

" have to be the initiator of the conversation to show the student that they
are not holding a grudge against them for previous misbehavior(s).
Building a positive relationship, instead of holding a grudge will only
serve to show the student that you notice and care about him/her. In turn,
their behavior will most likely “swing” towards the positive instead of
trying to “get back” at the administrator or school property for a prior
punishment.

Establishing a relationship with the student on an individual basis
is imperative. By reaching out to a student to establish a relationship you
tell that student “| care about you as a pe’rson". | dislike your behavior, but
care about you. It sounds easy but it is not and many educators resist it
once they realize the effort it takes. Naturally, there will be highs and lows
to any relationship and it may seem easier to give directions (expecting
them to be followed without discussion) rather then dialoguing about the
issue. Those educators who believe that students readily recognize the
affection and concern that they do give may be surprised to find out
student perceptions of teacher’s attitudes toward students are less than
glowing.

Gary Whelage and Robert Rutter used data from “High School and
Beyond®, a longitudinal survey of approximately 30,000 sophomores
from 1,105 public and private high schools nationwide, to study student
alienation and rejection of school (Whelage and Rutter, 1986, p. 374).

One of the variables in their analysis was teacher interest in students.
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“When those who eventually became dropouts were asked to rate

_ teacher interest in students, marks of fair to poor were given by 56
percent of the Hispanics, 50 percent of blacks and 59 percent of whites,”
Whelage and Rutter reported, “Non-college-bound students were not
much more positive, in view of the fair-to-poor ratings given by each
racial group: hispanics at 49 percent, blacks at 47 percent and whites at
49 percent (p. 377)."

The hard part of establishing relationships of caring,
understanding and support to students is the number of students that
require this nurturing and the length of time needed for student success.
Estab|ishing a relationship with a troubled student will not be a “quick fix"

but will require one to touch base again and again with him/her. The one

thing that must not be done is take these issues home with you. That will
only lead to you living /your students problems and burnout. There is a lot
of research on burnout and | have included a burnout survey | completed
over the internet and it's recommendations, concrete ideals and
suggested readings to handling burnout issues (Appendix F & G).

As administrators, one must remember that teachers have to come
prepared with lessons plans for five classes and then correct papers with
only one planning period, and be involved with committees meetings and
after school functions. At this point, many teachers are asking, “what
about instruction of the curriculum? I'm here to teach, not be a social
worker.” This is where the crux of the issues lay for teachers and future

administrators. Existing (traditional) methods and ideas of teachers and
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administrators may be ineffective: The paradigm must shift.
, Administrators must provide the leadership (Appendix H) and support
needed to help students coming to school ill-prepared to learn.

Bob McCarthy wrote that “the love of learning is an acquired taste,
an addiction for the tart rather than the sweet” (Peters & Austin, 1986, p.
480). To learn to change can be exhilarating and wrenching, with the
wrenching part normally coming first. We are all resistant to change
because we get comfortable in our situation and to change requires effort
and usually sacrifice. Many deal with students who have developed “bad
habits” (ex. skipping class, using drugs, insubordination etc.) it is difficult
to change behaviors because what is asked of them to do is step out of
their individual comfort zone. Furthermore, attempting to adjust behavior
through order giving does not build a positive relationship between
student and administrétor, only resentment.

Good administration comes from being passionate about their job.
One has to love what he/she is doing because of the time and
commitment it takes to do it well. An administrator with a family needs to
believe that he/she is positively influencing children to make time lost
with his/her family justified. If an administrator is just working the
minimum hours and resenting any additional work load, how can he/she
be passionate?

Changes in The American Family

The fourth issue concerns the changes in the American family:

There are far fewer nuclear families and there is the near disappearance



of the extended family (Crowson, 1992, p.77). Many forces draw today’s
_children away from the influences of both school and family: The
television set, the peer group, the automobile, the job in a fast-food
restaurant (Gordon & Schneider, 1976; Goodland, 1981). “Educators are
well aware that latchkey situations, single-parent families, unemployed-
parent households, and frequent-mover families can all display home-to-
school learning effects” (Crowson, 1992, p.192). We're living in a no-
parent culture now, and teens leave school with no one to talk to but their
friends and the T.V. So what do they do (Cawelti, 1998)?

Vast numbers of American teenager’s do nothing after school but
hang together, socialize, fantasize, and catch each other’s
ilinesses, both physical and mental. That's when they plot random
acts of vandalism, roam streets and neighborhoods proving
themselves, experimenting with all manner of chemical
substances and behaving like outlaws from after school to mid-
evening (Cawelti, 1998, p. F2).

. Many of the values, work ethic and general personality traits of
children are shaped by the parent(s) of children. If the exposure to the
home environment with adults is reduced then children are left to their
own notions of what they view as right and wrong. Nancy Dickerson, a
National Association of Elementary Schools Principal board member,
believes that “character education’, the teaching of such virtues as
honesty, responsibility and self-discipline, is something nearly all school
principals are grappling with now (Dickerson,1998, p. A1). “We are all a
microcosm of society”, Dickerson states, “All of the issues‘society is

facing are creeping into the schools.” A growing number of children,
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however, are not learning core values and conscience at home. She
~states, “| think families have gotten away from that.” Dickerson believes it
has everything to do with economics and the changing structure of
families.

Teachers scored the statement, “Most of a student’s problems in
school would be eliminated if their home-life problems were remedied,”
with a 7.2 on the West High School survey. How can educators help
parents and their children problem solve together? Staying in touch with
parents by phone might be a good place to start. Making appointments to
have the student and parent(s) come in and discuss problems with a
schoolycounselor and even having more parent-teacher conferences
allowing for in-depth and continual discussion of problems and concerns.
This issue may be hard to instill in the faculty at West High if the
perception is a teachef “teaches” curriculum and stays out of relationship
building and problem solving with parent(s) and kids.

Stephanie 'Coontz, a family historian at Evergreen State College,
asks us to just look at the school day: totally out of sync with working
parents. As a result, “kids don't just come home to an empty house but to
an empty neighborhood (Coontz, 1992, p. 102).”

The above societal forces advocate for new approaches to
community-school relations and are frequently topics of discussion,
Coleman (1987), for examp‘le, has argued that there are indications of a

serious crisis in the exercise of parental responsibilities in America.



...there is strong evidence that the public schools are more
effective for children from strong family backgrounds than for
children from weak backgrounds. In short, the schools are at their
best when they operate from strength, and there is now less and
less family-background strength to draw on (Coleman, 1987, p.
34).

For most Americans, the question of whether to stay at home is a
theoretical one. Respondents in a recent gender roles survey by the
Washington Post said the need for a second paycheck controlled the
choice (Grimsley, 1998, p. A8). Therefore, many students have both
parents working outside of the home as a normal situation. As
mentioned, most of the values, work ethic and general personality traits
of children are shaped by the parent(s) of children. If the exposure to the
home environment with an adult is reduced then children are left to their
own notions of what thgy view as right and wrong.

Jim Fox a retired journalist who writes a column for the Suburban
Journal of St. Louis is another advocate for placing some responsibility
on parents’ 'shoulders. He states, that many parents “dump” their children
into the public school system and say, “Educate them in the basics, teach
them the social graces, teach them to drive a car and to cook and sew,
and give them some understanding of ethics. We don'’t have time (Fox,
1993, p. 119).”

Roger Everett a principal at Community Christian School in
Dubugue, lowa believes that schools are directly impacting the stability of
the family unit (Personal Communication, June 15, 1997). Roger stated,

“We give students breakfast, we keep them for 8 hours and then keep

16



them for practices in sports, drama, music and other extra curricular
activities.” The child arrives home at 4:00 p.m. and before they can shed
the “hand” of the school they do their homework. This does not include
time on the phone with friends, TV or any other activities outside of the
family. When is it the parents’ responsibility to teach their child? The work
responsibility is of great importance in school today. At West High
School children are taught to be “responsible” for their behavior. The
BoysTown model of behavior management is for all students receiving
any type of special education services. This teaches adolescents how to:
follow instructions, apologize, accept feedback, greet someone and give
someone a compliment. Are these themes ones that should have been
learned at home in the first place? If not, who is responsible for them to
be learned? Is it the school, the church, cub scouts or even gangs?

Community Building in School

The combination of family breakdown, coupled with the
relationship between family strength and school quality, suggests to
many individuals that the schools should now be community creating
institutions (Crowson, 1992, p. 32) (Appendix | & J & K). This is the
subject of the fifth area of reflection. This type of community building is
evident in the placement of the Success Street Offices in a couple of
schools in the Waterloo School District. According to Shirley Anderson, a
counselor at Logan Elementary, the Success Street Program, was
adamantly opposed to by the community when it was first suggested. The

primary services of Success Street are in mental health counseling and
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minor medical care inside the school. Both areas were seen as
unnecessary and intrusive. Now parents of children who themselves
might receive its services can not imagine the school without the
Success Street Program (Shirley Anderson, Personal Communication,
May 10, 1998). As Coleman (1987) words it, the public school now must
consider its job to be an investment in the “social capital” of society
instead of the creators of “human capital.” “What | mean by social capital,
defines Coleman (1987, p. 36), “is the norms, the social networks, and
the relationships between adults and children that are of value for the
child’s growing up.” This building of communication of a sense between
child and adult was evident in student self-directed conferences as
explained by Gretchen DeVore, a peer in the principalship program
(Personal Communication, January 15, 1998). She stated, “it was
obvious during conferénces which parent(s) and students were able to
communicate with each other about poor grades: some students and
parents could not discuss much of anything together because the other
person was a “stranger” to them and the student would look to me for
help.”

Andrew Vachss, an author on abused children, believes that “the
family is self-destructing--destroying itself from within by its failure to
nurture and value its offspring” (Vachss, 1998, p. 4). Administrators need
to be supportive of programs like Success Street that allow parents and
their children to come together to discuss problems that will reduce the

“baggage” they bring to school. Establishing relationships by talking and



listening to students can only serve to make our schools a better place for
learning. The reasoning is simple and compelling, as illustrated in a
quotation by James Coleman (1988, p. 35). “If there is one thing that
recent research has shown, it is that a child’s education depends on what
goes on in that child’s life, not merely on what goes on in that child’s
school.”

Stephanie Conntz believes there is not great mystery about what it
takes to help a troubled child or family. In study after study, she finds that
two things stand out in the histories of kids who make it against the odds.
The answers do not lie with labeling kids social scourges (conservative
rhetoric) or workshops on self-esteem (liberal myth). The first factor is
access to a second chance to succeed at something the person failed at
before--going back to school, being helped to pass a class (as opposed
to being passed though it), getting a chance to correct a wrong and make
it right (as opposed to being punished or excused for it), receiving
concrete aid and an opportunity to reciprocate it. The second is the
intervention of just one caring person from outside the family
(teacher/administrator). That person’s role is not to moralize or even to
motivate, but to get involved in the child’s life (Coontz, 1992).
Administrators need to provide that second chance to kids and open up
to being involved in a child’s life. To quote Kari Gunderson the Vice
Principal at West High School in Waterloo, “I'll give every kid a second
chance, a third chance and a fourth chance, but at some point you draw

the line and move on.” (Personal Communication, February 5, 1989).
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One can be involved in a child’s life by simply watching them at an
extracurricular event or taking a moment to talk to them in the hallway. A
student’s problems in school might be reduced or remedied if less
baggage from their home life is dragged to school with them. Teachers
scored the category, “Most of a student’s problems in school would be
eliminated if their home-life problems were remedied,” with a 7.2 on the
West High School survey. How can educators help parents and their
children problem solve together? Staying in touch with parents by phone
might be a good place to start. Making appointments to have the student
and parent(s) come in and discuss problems with a school counselor and
even having more parent-teacher conferences allowing for in-depth and
continual discussion of problems and concerns. This issue may be hard
to instill in the faculty/at West High if the perception is a teacher “teaches”
curriculum and stays out of relationship building and problem solving
with parent(s) and students.

Final Reflection |

In conclusion, President Clinton refers to the report, A Nation At
Risk in saying, “The risk, now, is that we'll fail to follow through after
coming so far’ (Bacharach, 1990, p. Xl). In essence, we know what some
of the problems in schools are, what are we going to do about it? West
High School’s principal expressed this same situation with the effective
schools survey (Personal Communication, May 2, 1998). A faculty
member asked if problems identified would be “worked on”, his response

was, “yes and if not, that is one of the most tragic things we could do in
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education.” Are future administrators ready to stand up for what they
believe is right for kids? Most administrators would probably respond
with a yes.

Yet, administrators often find themselves in positions where to do
what their training or the literature of the field or best interest of their
students says is right and proper would be detrimental to‘their enjoyment
of their careers (Imber, 1995, p. 120).

Remediation of and monitoring of an inadequate teacher can take
a minimum of six months (Robert Decker, Personal Communication June
20, 1997). Every step of this process can be time-consuming and painful
and has the potential to create friction between the teachers, union,
parents and even the school board. In many situations, transferring the
teacher or doing nothing at all are far less likely to further complicate an
administrators job. “Administrators are bureaucrats who must preserve
their own place within an organization. And for most educational
administrators, survival requires that career knowledge be put first’
(Imber & Scheurich, 1995, p. 97).

Two central questions that all administrators must ask themselves
before taking that first administrative job: Do | have a personal vision of
educational beliefs that are important for all children? Secondly, to what
extent am | able to stand by my beliefs for children, even if it means
leaving a principalship position because of philosophical belief conflict

with peers and/or superiors?
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Appendvixk A

Your opinion is needed. | am currently writing my master’s paper and | wanted to
-include the opinions of practlcmg teachers. Please take a minute to rate these

- statements and drop this back in my box ‘No names necessary. Thanks! Brian Phillips
'Rm. 222a

'Rate each of the following items from 1 - 10 (with 10 being the highest).

1. | believe my primary duty as a teacher is instructor of curriculum. 7.7

5.b

2. | believe | spend more than 30 percent of my time counseling kids.

3. | believe children come to school ready to learn. 5

4. Jobs lure students away from school activities and academics. .+
5. Expectations of teachers have changed since | was a student. T

6. | feel ineffective at teaching because of student's emotional baggage they bring to
~school.__ 5

 7. It is my role as a teacher to be a student’s parent figure. 2.4
;2
8. Immediate gratification is a need for today’'s student. e -

' é. Any form of absences for class, reaching 10 or more (a semester) is too

many.___ 9

-10. Most of a student's problerg_s in school woulid be eliminated if their home-life

problems were remedied.___7-/

 11 | belleve (parents do not do an adequate job of modeling good problem-solving
Skl”S

”\12. Two income households could be a major reason kids aren't thriving at school.iy

Thank you for your time!

50 Copies sent (25 regulor ed. 25 special ed.)
32 Copies returned



Appendix B

 Administrative Staff, | | 1-26-96

: ’ I'm currently researching the topic of disCipline for an administrative class with Dr.

. Decker at U.N.I. Could you please provide me with a “ball park” estimate of how many
a student discipline situations you handle in vour office during a one month period?

%Number per month _J2c0 T~  Administrator A“»‘p Qi

Just drop this in my mailbox. Thankst

Brian Phillips




ppendix .C

. WATERLOO WEST HIGH SCHOOL SCHOOL YEAR 1997-98

/

. 1ST SEMESTER (AUGUST 21, 1997 to dJanuary 16, 1998)
’ Discipline Report for
Mr. Bruce Sperry, Assistant Principal

ferral ncern R r he Offi '

Classroom Misbehavior
Noon Hour Problem
Inappropriate Clothing
Study Hall Problem
Tardies

Detention

Auto Violations
Insubordination
Harasgssment

Tobacco

Fighting

Drug Violation

Alcohol vViolation

Bus Problem _

Cut Classes/Attendance
Transfer/Drop Classes
Theft

Before/After School Problem
Problem/Concern

Athletic Problem/Concern

'B;ggkdgwn of Students

White Male
Black Male
White Female

Black Female

61
13
06
17
65
27
07
26
32
13
33
02
05
15
262
61
24
36
143
134
982

317
191
297

177

TOTAL (/}q (p ) = oer

Basically, In charge of the Junior Class and

one/third of the Seniors.

Waterloo West High School was involved in 241 1st
semester activities. (106 at West High).



Appendii D |

- ‘ CONCEPTS OF MOTIVATION 12'

KnSight ‘HIERARCHY OF NEEDS ] B

According to the findings of Maslow (1969,
1971) so-called lower level needs—such as
| 4 needs for food and security—tend to domi-
nate our behavior. When lower level needs
- are met, however, our behavior tends to be
dominated by “higher” level needs, such as
various forms of actualization strivings.

~

Self-
actualization
needs

Esteem needs \
Love and belongingness needs \

Safety needs \
Physiological needs \

Deficiency vs. Growth Motivation

Maslow has emphasized the distinction between deficiency and growth moti- deficiency motivation:

vation. Behavior motivated primarily by maintenance needs—hunger, safety, so- domination of behavior

dial approval, and so on—is deficiency motivated. That is, it is motivated by the Py maintenance needs

lack of something the individual needs for stability. In contrast, growth motiva- and strivings

tion is aimed at increasing our long-term capabilities. Gratifying our deficiency growth motivation: -

needs releases us from their domination and frees us for self-actualization. domination of behavior
People who are dominated by deficiency needs despite adequate resources Py actualization needs

or who have not found anything else worth striving for tend to be maladjusted and strivings

and unhappy. Maslow (1954) has summarized it this way: I should say simply

that a healthy man is primarily motivated by his needs to develop and actualize

his fullest potentialities and capacities. If a man has any other basic needs in any

active, chronic sense, he is simply an unhealthy man.” In a comparison of defi-.

ciency-motivated and growth-motivated people, Maslow discovered that the lat-

ter showed more efficient perception of reality, could tolerate uncertainty better,

were more spontaneous and creative, were more accepting of themselves and

others, were more problem-centered and less ego-centered, had deeper than

average relationships with other people, had a philosophical, unhostile sense of

humor, and felt kinship with and concern for all humanity.




- RESULTS/INTERPRETATIONS —OF “EFFECTIVE "SCHOOLS SURVEY

Appendix E
WEST HIGH

STUDENT PERCEPTIONS (195)

AREAS OF CONCERN

1, ltem #27:

2. ltemn #25:

‘3. ltem #2:
"fﬁ._ﬂm_l_tem #30:
5. Hem#22.

6. ltem #26:

7. ltem #3:
8. item #20:

e T item#23

10. ltem #19:

11. _hem #29:

‘12. ftem #4: /

13. ttem #1:

14. ltem #12:
135. ltem #14:

. Hem #10:

- Fo ES/SurvenTiesuhs{323

~ their concerns.,

The administration /principal of this school listens to students and

This school makes me enthusiastic about leaming.
Students treat each other with respect.

My parents know the principal well enough to call him when they S
have a question.

My test scores are explaxned o me.
Teacher and staff take a real interest in my future.
Students obey the school rules.

Teachers inform me of what must be done to get the grade that |
want.

This school focuses on helping students learn.

I am given comments on my assignments and suggestions for
improvement.

The administration‘princizal is frequently in my classroom.

-Our schoo! is kept neat and clean.

School rules are enforced equally and fairly.

Teachers in my classes try different kings of instruction to heip
stuaents learn (discussion, group work, lscture, activities, etc.)

Teachers offer time before and after class to give additional help to
students.

Students are frequently rewarded and praised by faculty and staff.



itho Congess Issues Index S | ' -  Appendix F

SSUE #59 Not Bummg Out In These
*h&“en“lng Times

'@SCUSSION / RECOMMENDATIONS

& discussion of beung the only one 1 that postison
) 1eehne of waiting for chanqes to be overto goback to "normal”’
coupled with personal issues: home. family
we are ntot responsible for everything

not comiortable 10 sav no. but 11 it s necessary we must do sc

acknowledgement that we care, but we don't fiave Lo care beyond our limits

someum es choiceshave tobe made
personal:professional attitude shift
I1nancial responsibilities can sometimes get 1n the way of creauvity. but we need to give ourselves permission
rather than working individually. work as part of ateam: increased support and idea
1t takes courage Lo say 1o to mncreased workloads because of the pressure: awareness of our luruts

we encourage people in the community to speak up for themselves. but we have trouble doing that vary same thing
we often get support from the commumty rather thun co-workers
if we lose passion. 1l can bereplaced by compassion
hurnout vs. compassion (augue (people with compassion fatigue show symploms of rauma vicums eg wilidraw
from soctety  sleep pmhlems eic. )
mavhe hurmnout equals wisdom
15 e stress tat we tace worse than wihat is faced 1 other countries or at gther coints i history”
continuation ol work tno home: newu o jook uself-cure
ase lumaur

relaguish responybndiny of saving the umnerse
seed 10 be clear a5 to what we can offer
srydge herween what e cun go and what we must do
take energy from our work . rather than ft draining us of epergy

+1V111Q 120 CAtl 01V Us Lnergy
dichotom® of bcme forced 10 use volumteers workiare ©y. whal we are comgunable with
tarang s extra work does notdo e community any goou

stastic: wwhen levels of job stress go up. sodorates of maternity leave

problem of potbeing permiiie 10 take me 1o manage siress: of 10t {euling supported 1n QUr Aliem s (0 manags
1"".’ sereattvely

ex-ume UK intheory. bhut not widely supported in practice

dogs thivinvolve womenior the mest part. or do menwo l:mg inthiy field alse sxpemancathey
2vervone “workang 1 tus sector seems o he afiected by thes21ssues
union agreements concernng flex-time not honoured
LIpOITANT L0 distinguish between essenual and non-essenital when saving ne
possible Lo develop peer consultation groups
siress of clients lives and our own lives coming closer together: the worlds 2re not so far apart anymore
unreal expectations of the 90 s: ie working straight through lunchis the norm (ever mths conference:
Loane Wi inank vou tor burning Hat so don L hother

oo‘cooooobuoo

ctw-uoc@dcww&e;o'

:y

* 8 0w e Qow

ACRETE [DEAS:

-8 deil et Up (DY oUIselves. by other s statf managers)
rrrarehd«k -upsvsrems de\elnp prnc‘edureswunnr‘*:rsr‘ it
startsmalll 0o iteed 16 96 evariThng af once




APPRRGK G
(2 Wik il «f
WM ES0 quiread

Results of your Burnout Inventory

lTIus test vields one overall sccre and four subscores. !

rall Burnout [nventory score: §1 (possible range: U =ror no burnowt signs. to 100 = for extremely mghrisk-presence ol
l.GhL

show 910 majer signs of burnout. Peaple who score as you did are usually able to cope adequately with emotional charge
eir werk. in generui. vou seem Le have enough energy torrelauvely efficient and personalized work with your ciients.
ortheress. Toumignt need to relax a livtle bt more and take a criticai look atvourworklcad. Both vour clients and

selt would probabty benent if vou were less onthe edge and mererested,

subsceres betow might help voute rdentif potenual groblem areas,

otional exhaustion

score: 33 possible range: 0 = nno emotionai exhausuon. 1o 100 = extreme 2mouonal exhaustion;

’

2moutondl charge of your work might be quite heavy  leaving you emotionally exlmusted Eather vou orthequality of
rwory mav sulfer. You should trv o wdentify wavs of wducmo vour wor kioad eritsimpact eavou. X voucan. reducy

wumber of clients or diversify your work (eg. work with clients for 3 hours and then switch 10 mnex“vow for an hour?.
shrvaks o 1o he anv
LTINS AP A R

FIVSICELY wCL TR Cunag the day dosome exercise (take the sturs. walk. dunng sunch break .

acnment/deliumanization  of  elients

soors ddnssgrblerange 0 fullviniovch with clisnts. to 100 = extrame detazhment debumamzation ol chieats

« probiems were detected at thisfevel. You don ts=em 1o be very much 1ntouch :cithrhenee-:lsaf;‘aurchems.
n.xm.wn»}ﬂm ANFWers. Vo seen Lo tdve some difficyl msp'chdlnopcmm trzed service To certn degree. vou migin

poning ~our chients needs andi anhmm salisiy ihem o the best of vour abiiiry Itis 1IOL Vel at 2 crilica) PG buTyour

;zmnemsxmeluwu‘«';no-m artuhestthy flaver Quits gt thisis arasuit e oo
pys1tal and emononaly

u\h.

()' HE R3S ‘i’

‘\Z;;:E Wwark wnu

rwhelmed feeling and Loss of interest!

e Sipossibleranger 0 =teelinyg tncontrof mdx..tcwstedm:'1-: work 10 100 ={eeling overwhelmed 2nd without



:fto .Congreé;s Issues Inde\ .t . . R o Appen di* H |
SUE #35: Leadership
SvCUSSION / - RECOMMENDATIONS:

torical developinentil contiavum of lead crship:

- Bvpostion-spheresofinfluence-teumbuilding-collectiveleadership-capacitybuilding -potenual forleaders.
The more chaosthere is the more leadership comes out.
sudershup skills are not the same asmunugement shalls
eadershipisnot necessarily hierarchical 1t is organic (whersver vou are in 2n organizat1ion or & COMMUMLLY You cail
exert [zadersiip) (
Etfective lcadershiptendsto be synergistic rather than zero sum (there is no limit for the capacity for leadership or
itluence among any group of people) -
Leadershipcanbe verbal. physical. guiet. visual

® v O

,
f

t

i
g

[

° .

inition of fcadership skills:

-9 Team Building
- ® Rask-taking
- & Courage
§ o aiu2s
alnerability
Imuive
@ Propertuning ‘
9 Abilirvioumtluence. creaetrust. admilinistukes
9 {ansbare decision-making
% [veredible through follew-through
& Seli-Confident
- Hus vistontpersonal visionay essenisal 11 the context ol orgamzational w1801, need cupacuty Lo shere visioa ruthier
- thanimposen:
@ Zunwctzplother people und ideas but ondy i un ethical context
SAbiling te knew vour mitauens gy aleader person and the limitavens of the person vou re rving 1o halpbecame

& & O

4%

7 10 grow leadership in others

shure power

1o aliim others

wlisten

aitow for differences of opinion

support risk

SUnPort PassoL

taay mastakes cun be wn opportumty lor growth
21t e others the big prcture

w & 0 9 e e

1 we fook wt fende ship the group agreed it wasthe thing to de. he quesion s, 11 10day » environment cun we rracice
1ese uspects ol jeadership?



;Lo Coggrésg Issues IndrA.w | .' ' , o S Appéndlx | “l
SUE: #13 Creatmg A Commumty To Raise
ealthy  Children

CUSSION / RECOMMENDATIONS:

[}
7]

children and youth are undervalued insociety

Children and fyouth should be central issues

making society teel more aware of their responsibility to raise healthy childrenis important

children are seen as chattels ratherthanindividuals W1Lh their ownrights

pravenuon starts with clildren

how do we define communities as they have changed. the supportsthat used to be there are no longer there.

how dowe gobevond children's services and get agreement on a vision?

how canwe zet local governmentsto put more emphasn on children s needs?

1L 1S umportant to make raising children evervone's issue.

fumily unit is crucial. support has to be to the family

ditficult for vouth 1n these uncertun times - their future is not clear

how do we help our kids to feel secure?

atwhat pointinthe cycle do we intervene? some youth find it difficult toaruculate ther fe<lings of depression und

fear that may lead 1o substance abuse.

owe children that sense of comiort. that life is worthwhile. Childrenare g growing up toofast. for example career

choices.

# mportantio define what we value 1n our society Child Poverty

¢ childrengrowing upinpoverty may face (lamaee we cannot undo. poor children come from poor familes

o muluplieretiect: poverty uciudes poor housing. difficulties with copug etc. poverty impacts ona chuld inmany
wavs,

@ 1015 alseumponant to understand that poverty 1s different now and it as differenttor children growing upin poverty

today than it wasbetore.

OQC.U.@OCW‘.Q

1h

sons why poverty has a greater impact now that before inciude(these arc issues for alf parents but
'xiucerhated by poverty):

B

compomty notrasug children
noextended {family
parentsare parenting misolation
parenting less
Vales €rosion
2xperts kaow batter
metha makes it harder to cope with poverty
class1s more of an issue, children see peers with significant matertal goods
soc1al marketing by mwcha onunhealthy hitestyle chorces.
types of fumilies seenon TV
poverty makes undervatumg of children worse
however, poor socielies can nurture children very effectively
childrenin these societas are not seen as burdens

woaccooadoaa

rn to [ssues

hrology

tetad rasponsibiitylormse children

businesytargets children aud yvouth with impunity and are not challenged.



inerica’s public schools can be traced
A back to the year 1640. The Massa-

chusetts Puritans who created thesc first
schools assumed that Tamilies and churches
bore the major responsibility for raising a

child. Theresponsibility of the school was
intended to he limited, i.e, focused on:

1 Teaching basic reading, writing, and
arithmetic skills,

2 Cultivating values that serve a
democratic society (some history
and civics implied).

America’s schools stayed locused for 260 years.

At the beginning of this century, society began
to assign additional responsibilities (o the
schools. Politicians, business leaders, and policy
makers began to see the schools as a logical site
for the assimilation of newly arrived immigrants
and the perfect place for the social engineering
of the first generation of the “INDUSTRIAL
AGE.” . The praclice of increasing the responsi-
bilities of the nation’s public schools began then
- and has accelerated ever since.

e nitrition
« immunization, and
* health

_Frori 1920 - 1960 wé.added:

* vacalional education

» the practical arts

« physical education, and .

« school lunch programs (We take this for
granted today. It was, however, a sighificant
step to shill to the schools the job of feeding
America’s children 173 of their daily meals.)

It $he 19505 we addi

« safety education

» driver education

* foreign language requircments are
strengthened,and

* sex education introduced (topics escalate
through 1990s)

* consumer educalion

« carcer education

* peace education

¢ leisure education, and
* recreational education

iIn e 19708, vhe bigakup of. ’Phe '

.Amerlcan famlly dccelerates atid; .-

« special education is mandated by federal
governiment

+ we add drug and alcohol abuse education

» parent education

» character education, and

* school breakfast programs appear (Now, some
schools are feeding America's children 2/3 of their
daily meals. In some cases these are the only
decent meals these children receive.)

In $he 1
ahd we'ddd

* keyboarding and computer education

* global education

« ethnic education

« multicultural/non sexist education

« English-as-a Second-Language and bilingual
education

« catly childhood education

e full day kindergarten

« pre-schoal programs lor childven at-risk

« alter school programs tor childien of working parents

6 thie flood gates opeh

* stranger/danger education.

» sexual abuse prevention education, and

* child abuse monitoring becomes a legal
requirement for all teachers

‘And finally, eo far ln the 1890s
‘We have added: -

* HIVIAIDs (:(Iucallon

* death education,

e gang education in urban centers,

» bus safety, and

* bicycle s1fety education

,qst states we have Hot added

, Inute 0 the school year
" In'decades!

Please note that as new responslbilities were added,
few of the existing functlons were ever removed;
most of the added functions are highly valued by
many Americans; and arguably, all of these things .
may need to be taught.

As Amerlcans we must decide the role of parents,’
schools and communltics, If we are to effectively
prepare our chiidren to succeed in the 21st century. -

THE BOTTOM LINE: .
SCHOOLS CANNOT DO IT ALL.
SCHOOLS CANNOT RAISE
AMERICA'S CHILDREN.

Thanks to Dr. Pancrazio, Dean, College of Education, INinois
State Univ. for her part in compiling the items on this list.
All dates are approximate,

xipueddy

©Copyright 1996, Vollmer and Assaciates
No reproduction without permission.




Appendlx K .
40 Developmental Assets "

-h Institute has identified the follownng building blocks of healthy development that
young people grow up healthy, caring, and responsnble

ASSET NAME AND DEFINITION

PE

PPORT

Family support—Family life provides high levels of love and support.

Positive famnly commumcatlon—Youno person and her or his parent(s) commumcate posmvcly, and
young person is willing to seek parent(s) advice and counscl ’

Other adult relationships—Young person receives support from three or more non-parent adults,

.Caring nelghborhood—Younv person experiences caring neighbors.

Caring school climate—School prcvxdes a canng, encouraging environment.
Parent involvement in schoolmg—-Pan:nt(s) are actively involved in helping young person succeed in school.

APOWERMENT

Community values youth—Young person perceives that adults in the commumty value youth,
Youth' as resources—Young people are given useful roles in the community. -

Service to others—Young person serves in the community one hour or more per week.
Safety—Young person feels safe at home, school, and in the neighborhood. -~

JUNDARIES &
(PECTATIONS

11.
12.

| 13.

14,
15.
16.

Family boundaries—Family has clear rules and consequences, and monitors the young person’s whereabouts.
School boundaries—School provides clear rules and consequences.

Neighborhood boundaries—Neighbors take responsibility for monitoring young people’s behavior.
Adult role models—Parent(s) and other adults model positive, responsible behavior.

Positive peer influence—Young person’s best friends model responsible behavior.

High expectations—Both parent(s) and teachers encduragc the young person to do well,

INSTRUCTIVE
E OF TIME

17,

18.

19.

- 20.

Creative activities—Young person spends three or more hours per week in lessons or practice in music, the-
ater, or other arts.

Youth programs-—Young person spends three or more hours per week in spons clubs, or organizations at
school and/or in community organizations.

Religious community—Young person spends one or more hours per week in activities in a religious institution.
Time at home—Young person is out with friends “with nothing special to do,” two or fewer nights per week.

MMVITMENT.
 LEARNING

21.

22,
23.
24,
25.

Achievement motivation—Young person is motivated to do well in school.”

School engagement—Young person is actively engaged in learning. -
Homeéwark—"Young person reports doing at least one hour of homework every school day.
Bonding to school—Young person cares about her or his school.

Reading for pleasure—Young person reads for pleasure three or more hours per week.

SITIVE
LUES

26.
27.

28.
29.
30.
31.

Caring—Young person places high value on helping other pcoplc

Equality and social }ustxce—Youno person places high value on promoting equality and reducing hunger
and poverty.

Integrity—Young person acts on convictions and stands up for her or his beliefs.

Honesty—Young person “tells the truth even when it is not easy.”

Responsibility—Young person accepts and takes personal responsibility.

Restraint—Young person believes it is important not to be sexually active or to use alcohol or other drugs.

IAL
VIPETENGIES

32.
33.
34.

35.
36.

Planning and decision-making—Young person knows how to plan ahead and make choices.
Interpersonal competence—Young person has empathy, sensitivity, and friendship skills.

Cultural competence—Young person has knowledge of and comfort with people of different
cultural/racial/ethnic backgrounds.
Resistance skills—Young person can resist negative peer pressure and dangerous situations.

Peaceful conflict resolution—Young person seeks to resolve coaflict non-violently.

SITIVE
NTITY

3z
3s.
39.
40.

Personal power—Young person feels he or she has control over “things that happen to me.”
Self-esteem—Young person reports having a high self-esteem.

Sense of purpose—Young person reports that “my life has a purpose.”

Positive view of personal future—Young person is optimistic about her or his personal future.
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