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The guidance counselor's role in helping children and adolescents deal with grief
and loss

Abstract

Death is a natural part of life. This is a difficult lesson to learn and can be especially confusing for children
and adolescents. It is natural for adults to want to protect children for negative emotions and shelter
them from the loss. Also, many adults feel uncomfortable or incapable of talking with children and
adolescents about death. It is the guidance counselor's role to educate teachers regarding the grief and
loss process and to provide support to the student, and well as information and resources to the parents
or guardians of the student.

The purpose of this paper is to identify the grief and loss process at each developmental stage from
infant to adolescent, to identify the role of the guidance counselor in working with the bereaved, and to
specify numerous helpful interventions.

This open access graduate research paper is available at UNI ScholarWorks: https://scholarworks.uni.edu/grp/600
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. Abstract
Death is a natural part of life. Thisis a difficult lesson to learn and can be especially
‘confusingf(v)yr'chi‘ldren and adolescents. In an attempt to teach childfeﬂ and ’addléscents
about death, it is also ifhﬁort;arit‘ to teach theﬁl about life. It is natural for adults to want to
protect children for negative emotions and shelter them from the ¥Ios‘s. Alsb, rnény aduits
feel unco'mfortéble or iriéapéble of talking with children and adolescents about death. Tt
is the guidancé"counselor’s;rdlyé to‘ke'ducate teachers fegafding the glief and loss process
and to provide support to the student, and well as information and resources to the ‘barents
“or guardians of the studeﬁtf “ The 'burpose of this paper (is:kt.ok idéntify the grief and loss
process at each developriiéﬁtall stélge from infant to adoléscent,‘to 'ident‘ify the role of the -
guidance counselor in Wofking with the bere‘av'ed», and to specify qumérous helpful

interventions.
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The Guidance Courtseler’s Role in Helping Children and Adolescents
V\Deal with Grief and Loss |

k- o KublegRoss (1983)3exptairted that humans are born with five natural etnotions:
Lfea;r, grief, anger, jealousy, and love. We as humans havea way of t’\‘zvistin:g these
: emotlons aro:und.'tq make them very unnatural. vTherefore, it is necessary to teach young
_ Chlldfen that throughout life, it is normal and expected to experience errtetions of fear,
~grief, anger,jeglously? and love. Children educated xabo‘ut these‘ ﬁve etnotions as well as
rtatura,t ways to express emotions are better equipped to handle emotions ts ahealthy |
mannet, ratherthan a distorted, unnatural manner. Adults cannot in); educate children
about how to deal with emotions, but also must also model healthy expression of |
~_:en:.1vo_tions.x In relgtien to grief, modeling distorted and'unnatpral ways of ‘deal\i.ng‘with: K
gnef can leadk to self-pity, guilt, and shame. Grief and l'oss includes many aspects that are
k,vi‘rmnpqrtant to be aware of, especially as an vyindividual in the helping field.

... This paper will address many issues surrounding grief and loss and is d1V1ded into
seven :sections. Th? ﬁrst seetion includes the grief and loss process,,\yhieh’ijx}elyudes_’ the
stages of gn'ef. ’Vl‘"he‘ sec_c.)nd‘s‘eetiokn eddresses the psychological tasks of g1jef, Wthh
i’in;clud:e.L\mvdersta’nc\l;ki‘ng, gxieving, eommemoretingy,’ and going on. ‘Th;e third s’eetienl
eddrestses the,xvnagnituele’)of gnef and loss. This section adgresees how ind'iv-/i‘dua,ls are
impacted by grief in many ways. The forth section is developmental implieetigtte for
dealing with grief and loss. This section depicts eaéh,d?velonmental,ls_vel»and.
k’chara‘ctetisti'c’s_that ac,c‘pmpﬁarfl){ ‘gﬁef. Secondary effects of be\re\avement, 1s the fifth
: ;s!ection in this paper, Wthh explains how Qegth 1s a chaln reaetio‘n[of multiple losses.

‘The sixth section is the guidance counselor’s responsibility in recognizing presenting
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ijs‘sues. >The seventh section is techniques for helping children and adolescents through
the grie\ﬁ/‘ihg‘p‘roces‘!s», which includes proving support and education, parent and teacher
""ei‘on:téct, sfﬁdent contact, end specific interventiens; The goal of thls paper is tol‘l»‘leh»)
éﬁidance coﬁnselor’e gain a deeﬁe‘r' uﬁderstandihg of the grief process and t’o‘iderlltify
@ays o as’s‘ist students kt‘hfoﬁghf‘ouftlﬂ;e gnevmgprocess S

| Grzef and Loss Process

Kubler-Ross (1983) has 'developed a five-stage model of the process of grief and

loss. Although grief is a natural emotion, it does not follow a distinct path of expression.

-

The etages are a unique experience for each individual and can fluctuate from one stage
te the next. The etages are as follows: deﬁial, anger, bafgainiﬁg, depr’ess‘io\n;,k and -
acéepfance. Denial is utilized as a defense mechanism to avoid our aceepﬁhg ’tﬂe"tr}u‘th; of
tHe loss. Anger can be expressed through poinfing blame at 6tﬁers or self for the :IojSS.E

’ The individual may be overcome with feelings of rage and resentment. Baféaieing is an
_éltferﬁpt»te postpone the loss by making a personal deal. Children in the bargalmng stage
fo'llko’wvi.ng the divorce of their pé.rents may étterript to 'bafgain by stating.thet they ;Vt\}iyl\l
never fight with their siblings again if their‘pa"rents' remain married. Fv'olllowyirijg the o
bargalmng stage is a stage of de'preSSiori.: This is when the individual ’iskaf apomtof :
moummg the loss. The final stage of grief and loss is a‘cceptariee. At this Stege, the loss
has becorhe reality and the individual has"\learned to go back to daily routine. Individual
stages can sﬁffeiee‘ folldWing the aceeptance stage and can be frigglered“b‘}; things such as
anniversaries or h'oli"da‘ys.‘ Naierman (1997) explairied thet youngpeople may grieve
iﬁfeneely, but spofédieally since a major loss in eaﬂy :‘e}hild‘hoo‘d‘ c'ahvr'everberate as the

iﬁdindﬁ'ai \p'regres‘see through life’s milestones.
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Pochological Tasks o

. ‘Go‘ld‘mka:g (ZOQO) cxplgined’ grief and 1qss as ‘VQccurvri;ng diffe;ently from that of
, Kllbler-Ross’model Goldman’s stages of grief and loss are ;eportédly stages c.hildreq
and ’adolescenkt’s nged to work thfough in order to grow‘in a healthy manner beyond the
li_qus.: Goldman noted that there are four _psycholqgical tasks chi}drep and adolescents
: must undergo: Understanding,_commemprating, gxieving, and going oﬁz, |

| Understanding |
The first task is the task of understanding. kChildren’ need to make sense out of
death. Family members and counselqrs.can explain death by s_tating that :thNe body stops
worklng and further‘d‘iscussion can be heid with the child ’by family members about
spiritual beliefs. It is important to point out td childreh that most people live until they
are veryp»ld; however, there are times when an accident, ilﬁln’essyor injury causes a pqdy to
§t:0pn working. “Magical T_hi’nk/ing” can affect children’s understanding of death. . ‘
L _qudman (2000) described “Magical Thinking” as an inaccurate kcon’cil,usion”
regardlnga 1oss expeﬁence, where children feel responsible and believe thgy haye the
power to fix the loss. For exampl_é, children may believe thgt‘if they are gqog; this will
brmg thelr parent back. Children_;and adolescents’ under’stand'ikng’o}f tdeaﬁth,i’s ba§¢d:on
thelr d\eyelo‘pmentalvstage, which will be addressed in greater detail later in this paper.
Grieving
: Chlldren and adolescents as well as adults, ’expve:ri\ence grief and loss. Throughout

the gnevmg process, children undergo feeli_ngs»tr)’f d‘ve_spai,;:‘a:r’ld ;nay believe, for example,
thdtlf a sibling cliied. =t.1’¢at, thelr Ap;'al:rgntsl may allqw them to Jdi,e as well. The grieving stage

is a complicated process, as it holds four interchangeable and continuous stages within it:
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Sock and d1sbel1ef searchlng and yearrnng, drsorgamzatlon and despalr and rebuilding
and heallng (Amsworth-Smlth & Speck 1995) ThlS 1n1t1a1 stage of shock and d1sbehef
1nvolv_es conﬁ1s1on and den1a1 regard1ng the loss; 1t is typ1ca1 to have feehngs of
numbness AS'earchinoyinvolves a process of attempting to make sense out of the world -
and understand1ng the reason for the loss ‘Despair is a fee11ng of nusery and may present
| 1tself as acting out behaviors in children or adolescents. Rebu11d1ng and heahng oceurs
Vuhen a child or adolescent has learned to accept the loss and move forward uVith life. |

Throughout the grieving process, it is important to be aware of symptoms of
normal :grief and to educate teachers and parents about these syrnptorns. 'Th‘isz will allow
the s:tudent'to feel supported in working through the grief proc"ess. | |

Commemorating

Ainsworth-Smith and Speck (1995) explalned that children and adolescents may
’ be cont1nu1ng to expenence the gnevmg stage, whlle faced with the commemoratmg '
stage._ There are both formal and informal wyaysvto commemorate a death. F orrnal
c\o:rnrner?norating’ includes attending funeral services. Informal comrnernoratlng 1ncludes
plantlng followers in memory of the deceased or creating a’rnemorry book. Children and
adolescents should be involved, on some leuel, in both the preparation for the informal
and formal comrnemoration. '

Going On

“The final stage identified by Goldman (2000) is the staoe of gomg on with daily
routine. Empha51z1ng fun act1V1t1es in life w1thout foroettmg to talk about the loved one.
When children are able to dothis,‘ii‘t si!gnals a release of guilt they may have once felt.

Going on can signal a release of guilt that is often felt by survivors.



THE GUIDANCE COUNSELOR’S ROLE 5

(

Recogn1zmg the four stages of grief (understand1ng, grieving, commemorating,
and cF’o1ng on) allows counselors to help a student through a stage they may be stuck at or
. s1mp1y to support the student throughout the natural progress1on through the process
Magmtude of Grzef and Loss - -

Dav1dson and Doka (1999) explalned that the nature of loss and how students are
: 1mpacted in the school env1ronment take ona magmtude of charactenst1cs Dav1dson and
l)oka (1999) stated that thenature of loss encompasses the follow1ng must be mourned
must not be compared sparks fear, 1s un1versal alters d1rect1on erodes trust d1srupts life
flow, affects development has creative opportumt1es is stressful, changes forever, is
1solat1ng, takes t1me magnifies 1nd1y1dua1 d1fferences 1nvolyes meamng rnakmg, and
depletes energy. | | | | |

| Losses should not be compared each loss is dlfferent 1n personal 1mportance
Child_ren and adolescents oﬁen feel a sense of fear followrng a loss. They fear for their
oyyn ‘safety as well as for the loved ones around them. Loss as being universal is
‘especially true in a settino such as a school One student may be most affected and then
others in the school communlty become affected as the npple effect takes ‘place Loss
beg1ns to alter ch11dren and adolescent s percept1ons that the1r parents will protect and
take care of them “‘Loss foreyer changes one s perceptlon of self (Dav1dson & Doka,
1999 p. 105). Loss caukses- a great deal of stress and can lead chlldren and adolescents to
engaoe innegativebehaviors and turn to inappropriate groups as an outlet for feelings of
stress. Loss magnlﬁes 1nd1v1dual dlfferences in that each individual has a unique

t1metable for dealmg with gr1ef and loss.
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Developmental Implzcatzons for Dealing with Grzef
McHutchron (1991) reported that the way one’s first expenence with death is
' handled is s1gn1ﬁcant when looking at how future losses and crises are managed.
Therefore, the developmental stage at wh1ch a chrld first expenences a loss is 51gmﬁcant.
When working w1th students deallng w1th gnef and loss 1ssues it is 1mportant to ﬁrst
v1dent1fy what developmental stage they are at. Ident1fy1ng the developmental stage helps |
the counselor to recognlze how a student would typlcally understand and react to gnef
o Infant-Toddler
Children aged 0 -2 are capable of expenencmg feellngs of loss. Sm1th (1999)
explained that chlldren at this developmental stage are hkely to search for the person
‘whom has d1ed and may refuse to eat or experience a dlsruptlon in the1r bodlly functlons.
The child is unable to understand the permanence of death and yvill expect the individual
to retum. | |
Toddler-Early Chlldhood
Chlldren aoed 2 5 have developed a greater degree of self-control and helghtened
mdependence Expenencmg a death can cause the ch11d s world to become unrehable
and msecure, causmg the ch11d to cry and become clmgy. Ch1ldren wlll oﬁen need to be
retold about theloss due to their’lnability to retain 1nformat10n and yvill be unable t:ov B
undcrstand an Aexplanatlon }for the loss o Eal
| | | Early—Mlddle Chlldhood
Ch1ldren aoed 5- 9 are acqulrmg skllls for soc1al 1ntegrat1on and developing a
wrdcr nctwork of fnends Smlth (1999) explamed that these chrldren may hide their

feelmcs in order to protect the adults around them they will model adults’ reactions to
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grief, and they may feel responsible for the death by engaging in illogical reasoning. At
this stage of developmen_t, children are curious about the facts of death such as the
.funct1ons of dead bodies and the ntuals surround1ng death |
. | Late Chrldhood-Early Adolescence
Children aged 9-12 is the stage of development where children are able to
' ‘recogmze that death is permanent, 1rrever51ble and universal, wh1ch can lead a ch1ld to
\recogmze the poss1b111ty of his or her own death (Sm1th 1999). Ch1ldren at th1s stage of
development are more hkely to induce psychosomat1c symptoms.
o | Adolescence

| Adolescence isa d1fﬁcult stage of development With a loss added to the typlcal
developmental stressors, adolescents must feel supported in order to work through the
‘gnef and loss process in a healthy manner. Gnevmgadolescents often have high
expectatlons of support from their peers, whom may not be able to provide what is
(_},expected of them It is 1mportant for the guldance counselor to prov1de the support
needed Smlth (1999) reported that adolescents may have thoughts of su1crde or self-
hann, they may quest1onthe1r identity and the meaning of llfe, and they may engage in
actlng out hehavilo’rs;such as alcohol or drug use and becoming sexually active.

* Ashidren and adlescents row and expeience th et stag of evelopren,
they may reenpenence the’;loss as they reach}a(nﬁevv levelof understanding\..’ Guidance

counselors must be aware of th1s since they w1ll cont1nue to work w1th the student
throuOhout the1r stages of development The typ1cal Amerlcan way of thinking about a
loss is that the loss is a single event, however, thlS is not true (Klass, 1996). The effects of

a death or major loss extends over one’s lifetime, as one has a new realization of the loss.
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Secondary Effects of Bereanernént

Connselors.iandedncators neea'to malntamcon51stency as a death is usually the
/ catalyst for a chain reaction of multlple losses ﬁ Followmg aloss, such as a oeath, )
children and ;a(/iolescents enperience Secondary effects that can create an e\jen gfeafef
sense of loss. ‘If children of adolescents lose a pacent, secondary: effectscould incinde
living'with arelative. This in turn creates many changes for the1nd1v1dua1,1nc1ud1ng a
possible move to a new town, cﬁange:of school, and a loss of fricnds. Childrenand
adolescents may lose of sense of security or & sense of belonging. Secondar);:e;ffectzsIOf -
loss can then signaiza new process of grief and loss for the individual. During this time, it
is imnoﬁant for loved ones to reassure children and adoiescents that fhey will not be left
alone (Auez & Andrews, 2002); |
Guidance Cétm.éelor s Respo‘l‘zsibil‘ity in’ Recognizing Preseni‘;'lzg Issues

- Grief can manifest itself in rnany Ways. Ttis pertinent for the guidance counselor

to be aware of" presenting issues that can be a sign of a student struggling with feelings of
gr‘i‘e’f.‘ Behavioral r\esponses'tougrief can include delinquency, an inabilify to :'concen:tra‘te,
sexual activvitiy, ’a change in academic perfornlance; acting ont’,’andksubsntance abuse e
(Davidson & D’oka,’1999). i |

Following the recognition of presenting issues, it is also important to note that
these issues are likely to arise again as the students experiences a year of “firsts” without
their‘ loved one. “It is almost as if yon have fo get through the ﬁrsf Year ‘on acute pain

before the true healing can begin” (Metzger, 1995, p.12).
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Techniques for Helping Children and Adolescents through the Grieving Process

It is not the counselor’s job to protect stude/nts from inevitable losses, but to assist
them through the natural progression of life (Davidson & Doka, 1999). Often, adults to
attempt to protect the child from pain and suffering by ‘abctingrplyeasant\ and as if nothing
has happened. This creates baﬁie:s_ for fﬁe child or adolescent to efi'ectively work |
- through the grief and loss process (Jewett, 1982). There are critical principles for
develppjpg i.;ltgrx{gntions,to help students deal with grief and loss. Interventions must be
developmentally appropriate, as the needs of a middle school student are greatly different
thaﬁ that of an elementary student. Interventions appear to be most helpful when
developed collaboratiyely, with the student (Davidson & Doka, 1999).

kProvidek support and ed}{cation,

- Ideally, children.would be educated about death prior to experiencing a loss.
However, Davis & Yehieli (1998) stated that we most often we wait for “death education
by necessity.” When this is the case, the guidance counselor must be prepared to provide
vsuppc;rt and eduqatipi} to teachers, parents, guardians, and to the student. This helps to
ensure the adults actively ‘i'_nvqlvgedk in the student’s life are aw'are of how to best help the
student throughout the grieving process. The counselor will be a part of helping the
student as well; however, the counselor does not have nearly as much contact with the
student as a classroom teacher or guardian would have. Therefore, it is just as pertinent
to educate the teachers and guardians about the grieving process and ways to best help

the child.
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 Parent and teacher contact
‘When a student experiences a loss, cé}nm&niéaffOn between school personnel
within the school environment s critical to best meet the needs of the student (Davidson
& Doka, 1999). Tt is also crucial for communication between school personnel and the
family to occur. This communication can be most>helpffl‘1 to the student and models to
the student that is okay to talk about the loss. The couriselor should talk with a parent or
' caregiver before the student returns to school to find otit how the child s reacting at home
and once the student returns to school, it is necessary to keep the parent informed of the
student’s progress (Naierman, 1997). It is also important to have contact with the parents
or guardians because grief is a family process. Loss impacts the entire family system; |
therefore, children lear about grief through obSeriiin'cg, listening, and talking to family
members (Lehmann, 2001). If the parents or gilﬁrdiaﬁs are $truggling a great deal with
thé loss, the guidance counselor is available as a resource for thé parent in seeking
individual couhSeling. The student will likely experience ongoing feelings of grief and
loss, if this is what fs observed at home. It is necessary to educate teachers to ensure they
are knowledgeable of the grief prOcess;‘leading to a greater appreciation to offer support
to the student. Also, a teacher may not feel capable of dealing with discussions about
loss; however, training can increase feelings of self-efficacy for this role (ROWiing,
2003). |
‘Student contact -
* Prior to the student returning to school, it is important for classmates to be
informed of their peers’ loss and to be educated regarding how to respond to their

classmate. Teachers can encourage classmates to write letters and make pictures to send
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to the grieving student. Tilqcounselor should provide classmates with facts surrounding
the loss and encourage them to ask questions or staté concerns prior to their classmate

- returning to scthl (Goldman, 2001). The classmates should be educated about the
importanceof keeping a day-to-day routine and respecting their classmate’s feelings by
not blurting out questions or comments about "the, loss. If the grieving student wants to
discuss the loss, he or she will be thc;ini;iatc‘)rof the conversation.

, Whén the student does return td school, the guidance counselor’s role is to meet
individually with the student on a regular basis and to discuss the death with the student
openly and honestly.- The guidance counselor will then provide support and education on
an individual basis. ‘Death education gives students permission to share attitude,
concems, and fears regarding grief and loss (Silvenn'an, 2000). The counselor must be
available to even lower elementary. ;tudents. -Even young children have developed
concepts relating to death and, with help, are able to understand that death is universal

| and irreversible (Black, 1996). . |
| Specific interventions

Throughout the grief process, it iS'impdnant for students to express their feelings;
this can be a very unique process from student to student. Because some students are
highly verbal in sharing their feelings and others tend to utilize a physical outlet to
release feelings, it is important for counselors to be aware of a variety of interventions.

- Counselors must present themselves as approachable and compassionate for

students to feel comfortable sharing their feelings. Thé counselor’s office will become a

place of security for the student as the counselors provides the student with consistency
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ana routine. - Routine and éonsisténcy are important in creating a sense of security for
children and adolescents (Metzger, 1995). - " - |
Bibliotherapy
Bibliotherapy is an excellent tobl toassist children and ad6lescents in
understanding the grief and loss process. DeSpelder (2()62) deﬁngd bibliotherapy as
using books as an aid to éoping. “Appropriate books that relate to the students loss will
give the student the opportunity to begin talking about personal expériences. Pardeck
(1994) stated the goals of ’bibliotherapy include the following: to provide information
about problems, to provide insight into problems, to stimulate discussion, to
communicate new attitudes, to create an'awareness that others’ have dealt with similar
problems, and to provide solutions for coping.” The"cc.>unselor’s role is to read a book
with the student and utilize content )and personalization questions upon completion. For a
list of appropriate books to,ﬁtilize with children and adolescents, refer to Appendix A,
which includes an annotated bibliography, and both content and personalization
questions.
R Talking
Allowing students to talk about their 10ss is an obvious, yet highly important
intervention. Talking about how much a loved one is missed or sharing memories about
that person can be healing. The student may repeat the story over many times and over
time, what students say and how they say it may change. ‘The circumstances of the loss
do not change, but the student’s perceptions of the loss will begin to change as they work
through the grieving prdcess (Bovﬁard &Gladu, 1998). It is not the counselor’s role to

point out the changes in the student recollections, rather the counselor’s role is to provide
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the student with a listening ear. Allowing the student to t’eel heard creates an
environment in which the student feels cared for and also ‘works tovl/ard healing.
Journaling |
At times, it is important to be alone and retlect privately on the loss. Encouraging
the student to utilize private time to Journal about expenences and observatlons can
contribute to a sense of release and understandmg (Metzger 1995) Older children can
be encouraged to Joumal about the1r feelmgs of anger and abandonment and poss1b1e
feelmgs of gullt surrounding the death (Prestlne 1993) The students may Joumal day-to-
day thoughts or write poems. The counselor must allow the student to choose to share
the writings or keep themina safe and pnvate locatlon The guidance counselor may
choose to utilize a structured act1v1ty by asslgnmg the ”student a Journahng asslgnment A
more structured approach to Joumahng could mclude the counselor supplylng the student
| with a paper, with a title stating “The Story of My Loss ? If it appeared that the student
‘wast better able to Journal with a small bit of direction, the counselor would contmue to
supplying the student with a paper entltllno somethmg unique each sessmn | The papers
could then be collected and put together into a _lournal or added to a memory book.
Pl%xfher,api | -
Students experiencing a loss mayno;t t‘eel as »if they are heard, especially with all
of the changmg that may be taking place w1th1n the home The guldance counselor can
help to provide an opportunity for self—expresslon The main goal of ut1hzmg play
therapy with bereaved students is to prov1dean’opportumty for self-expression (Bertman,
11999). Play therapy utilizes play, which Kottman (2»003)» has described asthe natural

language of children. Kottman further explained that in play, much of what a child does
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or says takes the fonn of symbohc, metaphonc ycdnirnunicati‘on about the relationships
withinthe child's world.

Playing with pup'pets can be Eesp;<‘:eiz'11k1yvhe1pf1'11 fdr‘younger students. This is an
unstructured, nondireetive .fdr:m" ot’thervupeutic play, which allews the student to
communicate in a nonthreetening‘w'a‘y (Bertman, 199(5). The ceunselor tvouid be
available to the student dunng ’sessions to play as thestudent directs. By a‘lltowing the
student to direct the pley, the eounseier is assiSting thechild in u/orking through the grief
and loss process in a Way the c'hifld.may onl}; 'unde‘rstund’. ‘ | |

| o Art Therztpy

Using art as 4a means of thetany functions as a means of eXpressing pain and
tensien rether than keeping these feelings bottled up inside the mind (Spencer, 1997). Art
is available in many fdrtns, 1nclud1ng dra\ving; pa1nt1ng, creating amemorybook, using

, clay. 'Drawing prouides students w1th a teoi to safely nrej ect feelings ’and thoughts about
their Ioss (Nakierman,_»l 997) LThe‘:g;uidance counselor may ask a student to complete a
drawing of life and deztth. “The sttldent is to Write “Life” on one side of the paper and
“Death” on the‘byther". "‘The student weuld then be asked to dfaw, write, or create what the
words mean to him or her (Busch &4Kkimhle, 2001)

Creating a “Rainhow Jar” of regrets can also be a helpful art activity for grieving
students. The student is provided with a jar and multiple colors of sand. The student will
fill the jar with colored sand and name a tegret tuith each layer (Busch & Kimble, 2001).

o hStudeths can be assisted in developing a “Trouble Box.” The student can create

or 1mag1ne the box and then place each feelings of guilt or regret into the box (this can be
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written, drawn, or imagi'ned)i.» When the box has been filled, the students mind has been
cleared and they yvill put the box away (Pristine, 1993).

Some students experience dlfﬁculty sleeping following a loss. In situations such
as th1s a student can be g1‘ven a plllowcase permanent markers and paints. The student
would be asked to create p1ctures of “happy thoughts on the plllowcase. Thls pillowcase
would be sent home with the student and this student would be encouraged to think about
the happy thoughts on the p1110w while trymg to s1eep

Creatlng a memory book can help the student to store spec1a1 memories of their
loved one, including pictures or poetry. This is helpful by allowing the student to add to
the book as desired and to pick up and look through the book when feeling sad.
Conclusion | '

» Grief and loss is a complex process. Counselors must recognize that a loss is not
a single event, rather a 1oss encomp_asses many changes. There are many techniques that
are useful when working with students suffering from grief and loss. It is important to be
aware of a variety of interventions since not all students will benefit from the same
intervention. Throughout the grieving process, it is necessary to be aware of symptoms .
of normal grief and to educate teachers and parents about these symptoms. This will

allow the student to feel supported in working through the grief process.

'APPENDIX A
Blackburn, L. (1991). The class in room 44. Omaha, NE: Centering Corporation.
The class in Room 44 faces the loss of their classmate, Tony. They share their

feelings surrounding this loss. Ages 6-10.
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Content Question: How did Tony’s classmates feel about Tony dying?

Personalization Question: How have you been dealing with feelings of loss? '

Bode, J. (1993)..Death is hard to live with. New York, NY: Dell.

Teens discuss different ways they can cope with death and grief and loss. For

. (
adolescents. -

Content Question: What is one coping strategy identified in this book?

Personalization Question: What strategy do you feel would be most helpful for you?

Campbell, J. A. (1992). The secret places. Omaha, NE: Centering Corporation. A story
about Ryan’s through grief explains to the readers what childhood grief is about. Ages 6-
11. |

Content Question:. What doeé grief mean?

Personalization Quéstion: Have you eXperienced feelings of grief?

~ Fergunson, D. (1992). 4 bunch of balloons. Omaha, NE: Centering Corporation. A book
for children to help ihem understand grieving and how it feels when someone dies. Ages
5-8.

Content Question: How did those in the book feel when someone died?

Personalization Question: What do you do when you are feeling sad?

Heegaard, M. (1988). When someone very special dies. Minneapolis, MN: Woodland
Press. This is a workbook that uses art and journaling to tell the personal story of their
loss. Ages 5-12.

Content Question: What does it mean to journal your story?

Personalization Question: How did it feel to write the story of your loss?



THE GUIDANCE COUNSELOR’S ROLE | 17

Kre;nentz, J. (1996). How it feels when a parent dies. New York, NY: Knoph. Children
ar{d adolesc_ents aged 7- {6 discuss’ thelr feeiings and experienc;és after losing a parent.
‘Ag‘es 7_’“'16. G e R R v

Cpntent Question: How d1d th¢ children aﬁd édolespents express feelings of grief?

Personalization: How do you express your feelings of grief?

>
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