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Table 20

Students Perceptions on How Often Teachers Allowed Them to Make Decisions on

Important Social Issues

How often Students were allowed to

Make Decisions on Social Issues Percentage of Responses
Always 13%
Often 23%
Occasionally 31%
Rarely 26%

Never 7%
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CHAPTER 5
DISCUSSION

The purpose of this study was to investigate the degree of infusion of
multicultural concepts by secondary teachers into the subject areas of language arts,
social studies and physical science, and the responses of the students to the said
infusion. The research questions included: which multicultural components were
being infused; at what frequency were the components being infused; and how often

did students perceive the infusion of said concepts?

The results of Table 1 showed that 94% of the teachers surveyed either agreed
or strongly agreed that consideration should be given to multicultural components
when planning a teaching strategy. This is consistent with the results of the Titus
(1992)-study in which 81% of the teachers polled, agreed or strongly agreed that
multiculturalism is an integral and valid part of the curriculum. Both groups of
teachers are in compliance with the Obiakor Model (1994) which calls for individuals
to be willing to incorporate multiculturalism into their educational programs. As noted
earlier in Chapter 2, Obiakor cited in his 1994 paper Multiculturalism in the University
Curriculum: “that educators must first know who they are. They must come to terms
with their own personal beliefs, teaching strengths and weaknesses with regards to the
nature and value of multiculturalism” (p. 8).

The results show that sample teachers ranked the recognition of varied learning

styles number one on their list of teaching strategies with regards to

multicultural/gender fair components. Because the teachers in this study come from
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subject areas that are assumed to be ones from which the greater number of students
come, that they must work with different learning styles. It is also assumed that they
should be highly sensitive to different learning styles. The results also showed that
concern for bias avoidance and the use of TESA were second in value as seen by the
teachers in the study. Why these concerns should rank below sensitivity to different

learning styles could be attributed to fear of leaving one’s “comfort zone.”

The Obiakor model points out that educators should build positive self-
concepts and images within their students. This would include respect for all cultural
backgrounds in order to reach all learning styles. This may mean leaving the “comfort
zone” that many educators have become accustomed to and revealing some of their

own personal bias.

GESA, a technique for discovering the sensitivity of gender awareness with
regard to its direct effect on student achievement, was rank ordered. The teacher
respondents placed GESA fourth in its list of teaching strategies considered to
represent multicultural components. One is made to speculate that this ranking may be
due in part to the rather quiet outcry for gender sensitivity in the sample school district

when compared to the focus placed on racial themes.

The results of Table 3 showed that 76% of the teacher respondents used at least
on of the four multicultural teaching strategies listed in Table 2 on a regular basis.
These same strategies were viewed as high priority for the successful infusion of
multicultural concepts as shown by the results of Table 1. A discrepancy was also

found in the Titus study between the two sets of results. One possible reason for the
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discrepancy may lie with undergraduate teacher preparation. Information from Section
four of the Titus survey instrument showed that most of the subjects had not received
either pre-service or in service instruction specifically related to multiculturalism. Nor
did they receive in service preparation to effectively incorporate multicultural aspects
into their teaching. It, therefore, might be hypothesized that the teachers in this study
also felt unprepared to employ multicultural concepts into their teaching at a higher

frequency that the results indicated.

The results of Table 4 showed that 96% of the teacher respondents agreed or
strongly agreed that a high value should be placed on the celebration of diversity. This
figure is consistent with previous results given to question dealing with the value of
multicultural component. However, Table 5 shows that only 64% of the teachers in
the study employ the strategy of diversity celebration with any regularity. The cause of
this inconsistency between belief and practice may lie in shortcomings in teacher
education with regard to how to facilitate multicultural components into the existing

curriculum.

The Vavrus and Ozcan (1995) study states: “lasting benefits may begin to
accrue to both teacher education programs and local school districts when beginning
the process of collaboratively seeking to conceptualize multicultural content infusion
around the mode of Banks for the purpose of widening the dialogue on the meanings
and interpretations of a multicultural curriculum for application by a new generation of

teachers” (p. 10).
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In Table 6, the results showed that 68% of teachers agreed or strongly agreed
with the statement that multicultural gender fair goals such as cultural awareness,
cultural pluralism and cultural relativism should be considered a must within the
classroom. However, the results of Table 7 support a different attitude than the one
shown in the preceding table. In Table 7, the results showed that only 8% of the
teacher respondents actually infused the multicultural goals mentioned in Table 6 with
any regularity. As in the Vavrus and Ozcan study, the teachers in this study also
appeared to hold some misconceptions regarding multicultural curriculum

transformation. That is to say, how to put a belief into practice.

The results of Table 8 showed that 90% of the teachers agreed or strongly
agreed that more focus should be placed on multicultural heroes, holidays and discrete
cultural elements. This is consistent with the results from Tables 1, 4 and 6 all of which
showed a high degree of value being placed on multicultural components. The results
of Table 9, however, showed that only 40% of the teacher respondents employed the
multicultural strategy listed in Table 8 with any regularity. This finding is consistent
with those revealed in Tables 3, 5 and 7 all of which showed a very low degree of

usage.

This disparity between belief and practice continues in the results shown in
Tables 10 and 11. Whereas 64% of the teacher respondents strongly agreed or agreed
with placing value on multicultural content, concepts, themes and perspectives by

means of changing the structure of the existing curriculum (Table 10). Only 46% of
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them actually change the existing curriculum in order to reflect multicultural gender

fair concerns (Table 11).

The discrepancy between belief and practice is most glaringly noticeable in the
analysis of the results of Tables 12 and 13. In Table 12, the results showed that 84%
of the teachers agreed or strongly agreed to the practice of giving students the
opportunity to make decisions on important social issues. However, the results of
Table 13 show that only 46% of these very same teachers actually practiced this

multicultural gender fair component regularly.

The results of the teacher portion of this study showed a clear discrepancy
between how the respondents feel about the value of multicultural gender fair
education, which was very high and the frequency with which they regularly infuse
multicultural gender fair components into their classrooms, which was low. The
results of this study mirrored those of the Vavrus and Ozcan study (1995). All three
reveal the same discrepancy. One can speculate on the cause of the difference in both
studies. It is my hypothesis that the discrepancy is caused by a combination of poor or
ineffective teacher education with regard to how to employ multicultural gender fair
components into the classroom and a flaw of the profession which causes teachers to
be wary of techniques that create more work for them without producing clear, testable
results from their students, and which may also force teachers out of their “comfort

zones” in regards to their knowledge base.
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Part Two: Student Findings to The Multicultural Gender-Fair Infusion Survey
The fourth research question focused upon student’s perceptions of teacher use
of multicultural components in their classrooms. As with teaching a math concept or a
social studies unit, the success of teaching multiculturally rest solely on the number of

students who “get it” and how well do they “get it.”

The term “often” refers to at least three times during a normal five-day school
week. The term “occasionally” refers to no more than five times during a month-long

period. “Rarely” means less than three times during a month long period.

The results of Table 14 showed that only 33% of the student respondents used
the terms “always” or “often” when asked how frequently their teachers use
multicultural/gender fair components. When compared to Table 3 of the Teachers
finding, the results say that 76% of the teachers employ MCGF components with
regularity. Why is there such a great discrepancy between what the teachers say that

they do and in what the students perceive them doing?

The results of Table 15 show that only 22% of the student respondents
acknowledge the conscious effort by their teachers to celebrate diversity within the
classroom environment with any degree of regularity. However, Table 5 shows that
64% of the teachers in the same study employ the strategy of diversity celebration
often if not always. The results of Table 16 showé again a low acknowledgment of the
use of multicultural components in the classroom. Here only 28% of the student
respondents perceived the employment of ethnic and/or gender diversity within the

curriculum they are required to study. This result is in direct conflict with the results
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of Table S from the teachers findings. Those results show that 74% of the teachers use
the multicultural component of celebration of ethnic and/or gender diversity within

their classrooms regularly.

Table 17 shows that 44% of the respondents perceived that regular focus was
being placed on multicultural heroes and holidays. This result is very similar to that
found in the teachers responses to the Multicultural Gender-Fair Educational Infusion
Index which was 42%. Table 18 shows that 40% of the students respondents
acknowledged the addition of multicultural content, concepts, themes and perspectives
to the curriculum they were studying on a regular basis. This result compares to the
46% of the teachers that reported regular use of this technique. In Table 19, the results
show that 39% of the students in the survey perceived the regular use of change within
the structure of the curriculum for the sole purpose of viewing concepts, issues, events
and themes more multi culturally. This figure is substantially lower than the 46%

regular usage reported by the survey teachers.

This lower figure is present in Table 20 results. The student findings on the
question of being allowed to make decisions on important social issues showed that
36% of the students noted that multicultural strategies were afforded them on a regular
basis. However, the results of Table 13 of the Multicultural Gender-Fair Educational
Infusion Index finding on the same question shows the figure to be 46% usage on a

regular basis.

When the results of the students findings are viewed as a whole, two major

discoveries are found. First and foremost is that in each table, less than 50% of the
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students are being reached positively on a multicultural level. Less than half are aware
of attempts by their teachers to bring to their classrooms ingredients that are necessary
to function equitably in today’s pluralistic society. These findings if viewed in the same
context as a social studies or science class would no doubt result in failure by the
students and the re-teaching of the material by the educators with the hope of a higher

percentage of mastery by the class.

The second discovery is the discrepancies found in the results of Tables
14,15,16 and 20 when compared with the corresponding tables of the teachers findings.
Such discrepancies lead to the conclusion that the teachers are doing what they claim to
be doing, but it also raises the question of whether they are doing it well enough for
the students to perceive it and acknowledge it.

Discussion of Statistical Analysi

An alpha level of .05 was used in all statistical analysis. An analysis of variance
was performed on teacher responses and analyzed by gender, years of experience,
subject area and race. The main effect of gender was not significant F (1, 132) = .288,
p >.05. The main effect of teacher years of experience was also found to not be
significant F_ (23, 132) = 1.166, p > .05. However, the ANOVA for main effect of
race was statistically significant F (2, 132) =7.77, p<.01. Subject taught was also
significant as a main effect F (1, 132) = 15.419, p <.01. The ethnic background of the
teachers and whether they taught social studies, science or reading language arts
appears to be a significant factor in the teachers responses. Gender and years of

teaching experience were not significant factors in the teacher responses.
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The analysis of variance with regards to the student findings revealed that
gender F (1, 132) =.072, p>.05, and grade level F (2, 132)=1.177, p>.05, were not
significant . As in the teachers findings, again race proved to be an influence. The
ANOVA for the students with regards for race as a main effect was significant F (2,
132)=4.156, p< .05. This implies that minority students did not perceive multicultural
components being infused into the classroom at or near the same frequency as their
teachers or other students. This may explain the discrepancy found between the

teachers and students findings on corresponding research questions.

Implications for Practice
Because of the discrepancy between what the teachers said is being dong in
regard to MCGF infusion and what the students perceive is being done, it is
recommended that teachers at the beginning of each quarter or semester , create and
issue to the students a syllabus of MCGF educational components that are to be offered
and considered by the class as a whole. The value of each component should be
discussed and agreed upon along with the frequency with which the component is to be

employed in the curriculum.

Periodic checks should be established with the inclusion of the department
head or chair to minimize straying from the ideology. Review of the infusion through
the use of the MCGF Survey can measure the effectiveness of the program when

compared with the MCGF Index completed by the educator.
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Yearly or bi-yearly teacher in-services centered on the planning, organizing or
administering of multicultural instruction across the curriculum would help to foster

and maintain a strong pluralistic foundation.

Suggestions for Further Research
1. Because this research consisted of a relatively small sample in a mid-size
Midwestern city, it is suggested that further investigation using the MCGF Index and

Survey be conducted using a larger sample in multiple cities across the country.

2. The MCGF Index and Survey could be used in the university setting to
determine the rate at which multicultural gender fair components are infused into the

classroom by the instructor as well as how often students perceived their use.

3. The MCGF Index and Survey could be used in the university setting to

monitor the effectiveness of teacher education curriculum.

4. Qualitative inquiries could be used to gather a more in-depth view of
multicultural gender fair infusion into the classroom and the discrepancies between
what the teachers said they were doing and what the students perceived was actually

being done. This might allow the researcher to gain insight into this discrepancy.
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The purpose of the Multicultural Education Infusion Index is to evaluate the
effectiveness of the infusion of multicultural gender fair educational concepts within
the secondary and post-secondary environments.

Explanation of Terms

In Part II the term TESA stands for Teacher Effectiveness and Student Achievement.
GESA stands for Gender Effectiveness and Student Achievement. REACH stands for
Recognizing Ethnic and Cultural Heritage.

Directions for Part 1

The following statements represent a wide variety of components of multicultural
gender fair education employed in the classroom. Indicate your opinion on the value
of these components by marking each statement as follows:

Circle the SA if you STRONGLY AGREE with the statement
A if you AGREE but not strongly
U if you are UNDECIDED
D if you DISAGREE
SD if you STRONGLY DISAGREE
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PARTI

1. When planning a teaching strategy, multicultural gender fair components must be a
consideration.

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)

2. The celebration of diversity is a component of multicultural gender fair education
that is a must within the classroom environment.

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)

3. Multicultural gender fair instructional goals such as cultural awareness, cultural
pluralism, and cultural relativism are a must within the classroom environment.

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)

4. More focus on multicultural gender fair heroes, holidays, and discrete cultural
elements should occur in the classroom environment.

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)

5. Multicultural gender fair content, concepts, themes, and perspectives should be
added to the curriculum without changing its structure.

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)

6. The structure of the curriculum should be changed to enable students to view
concepts, issues, events, and themes from the perspectives of diverse ethnic and
cultural groups.

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)

7. Students should be given the opportunity to make decisions on important social
issues and to take action to help solve these issues. :

SA (Strongly Agree) A (Agree) U (Undecided) D (Disagree) SD (Strongly Disagree)
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PARTII

Indicate which components of multicultural gender fair education are presently being
infused in your classroom environment.

Please designate your:
Gender
Race
# of Years in the Teaching Profession
Subject Matter Taught

A. When planning TEACHING STRATEGIES I employ............

1. Teacher Effectiveness/Student Achievement Concepts (TESA)
2. Gender Effectiveness/Student Achievement Concepts (GESA)
___3. Consider teaching to varied learning styles

4. Teach to avoid bias

B. Icelebrate diversity within my classroom............

_____5. Ethnically and/or racially

______6.In terms of gender

_____7. By recognizing exceptional persons

8. By employing REACH (Recognizing Ethnic and Cultural Heritage)

C. When considering multicultural gender fair instructional goals, I employ.......

9. Cultural Awareness
__10. Cultural Pluralism
___11. Cultural Relativism
12, Cultural Sensibility
____13. Social Action
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PART IIT

The following statements represent the frequency with which MCGF components are
infused in your classroom environment. Circle your response.

1. Consideration of MCGF components when planning a teaching strategy.

A= Always B= Often C=Occasionally D= Rarely E= Never

2. The celebration of ethnic and/or gender diversity within the curriculum.

A= Always B= Often C=Occasionally D= Rarely E= Never

3. The use of multicultural gender fair instructional goals such as cultural awareness,
cultural pluralism and cultural relativism within the classroom environment.

A= Always B= Often C=Occasionally D= Rarely E= Never

4. Focus placed on heroes, holidays, and discrete cultural elements within the MCGF
framework.

A= Always B= Often C=Occasionally D=Rarely = E=Never

5. Changing of the structure of the curriculum in order to enable students to view
concepts, issues, events, and themes from the perspectives of diverse ethnic and
cultural groups.

A= Always B= Often C=Occasionally D=Rarely E=Never

6. Allowing students to make decisions on important social issues and then allowing
them to take action to help solve the issues noted.

A= Always B=Often C=Occasionally D=Rarely = E=Never
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The purpose of the Multicultural Educational Infusion Survey is to
evaluate the effectiveness of the infusion of multicultural gender fair educational
concepts with the secondary and post-secondary classroom environments.

Please designate your:
Gender
Race
Grade

58



Directions for Part I

The following statements represent a wide variety of components of multicultural
gender fair education used in the classroom. Indicate your opinion on the
value or worth of these components by circling “SA” for Strongly Agree, “A” for

Agree, “U” for Undecided, “D” for Disagree, and “SD” for Strongly Disagree.

8 8 3 8 8
2|23 12|35
3 2 2
E; 51° |3
[
5 :
w
1. My teachers/ instructors appear to consider multicultural SA |A U D SD
gender fair components when planning their teaching strategies.
2. My teachers/instructors display an awareness of cultural and SA | A U D SD
gender differences in the classroom environment.
3. My teachers/instructors make a conscious effort to celebrate SA | A U D SD
diversity within the classroom environment.
4. My teachers/instructors focus on multicultural gender fair SA | A 8) D SD
heroes, holidays and discrete cultural elements in the classroom
environment.
5. Multicultural gender fair content, concepts, themes, and SA | A U D SD
perspectives are added to the curriculum when possible without
changing its structure.
6. The structure of the curriculum is changed to enable students to | SA | A U D SD
view concepts, issues, events, and themes from the perspectives of
diverse ethnic and cultural groups.
7. My teachers/instructors give the students opportunities to make | SA | A U D SD
decisions on important social issues and to take actions to help
solve these issues.
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The following statements represent the frequency with which multicultural gender fair
components are infused into your classroom environments. Circle your response with

“A” for Always, “B” for often, “C” for occasionally, “D” for Rarely, and “E” for

Never.

decisions on important social issues and to take actions to help
solve these issues.

<
£ |° g g |2
8
o

1. My teachers/ instructors appear to consider multicultural A B C D E
gender fair components when planning their teaching strategies.
2. My teachers/instructors display an awareness of cultural and A B C D E
gender differences in the classroom environment.
3. My teachers/instructors make a conscious effort to celebrate A B C D E
diversity within the classroom environment.
4. My teachers/instructors focus on multicultural gender fair A B C D E
heroes, holidays and discrete cultural elements in the classroom
environment.
5. Multicultural gender fair content, concepts, themes, and A B C D E
perspectives are added to the curriculum when possible without
changing its structure.
6. The structure of the curriculum is changed to enable students to | A B |C D E
view concepts, issues, events, and themes from the perspectives of
diverse ethnic and cultural groups.
7. My teachers/instructors give the students opportunitiestomake | A | B C D E
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