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ABSTRACT 

Associating careers with a specific gender can lead to women and men turning away from 

jobs atypical of their gender (e.g., math-related for women and care-related for men). The 

effects of stereotype threat, defined as the negative impact associated with the fear of 

confirming negative stereotypes about one’s social group (Steele & Aronson, 1995) on 

women and men’s working self-concept (a dynamic view of oneself) may provide some 

insight as to whether genderization of careers can affect women and men at the individual 

level . The current research examined the role played by gender-related stereotype threat 

cues in self-concept consistency (SCC). One hundred and forty-two college students (80 

women) completed a reaction time-based career categorization task in which participants 

categorized math, care, and neutral jobs as either being related to “me” or “not me.” 

Then, participants received a threatening (i.e., why men (women) are not as successful as 

in care (math) careers as women (men)) or a non-threatening (i.e., differences in career 

choices) cue   and completed a questionnaire on their identification with domains related 

to math (e.g., algebra) and care (e.g., taking care of others). Finally, participants 

completed a second reaction time-based career categorization task, and the Implicit 

Associations Task (IAT) on their associations between words related to the categories of 

“self”, “others”, “math”, and “care.” Only men showed a significant reduction in the 

number of gender atypical (i.e., care-related) careers associated with themselves after 

experiencing the threatening cue, suggesting that men may disassociate themselves from 

care-related careers once gender-related negative stereotypes about men in those careers 

are activated. Women remained unaffected by the threatening cue, possibly as a result of 



 

the negative stereotypes about women and math being more prevalent, and thus more 

generalized rather than cue-dependent. The extent to which men and women identified 

with math- and care-related careers did not significantly moderate the number of gender 

atypical careers selected or their reaction times in categorizing these careers. The results 

aid in understanding how stereotype threat affects both men and women in relation to 

their self-concept and future career choices, complimenting findings from test-based 

situations. For future research, the exploration of perception of choice in career-related 

gender gap may aid in understanding the interaction between gender roles and the social 

environment, in hopes of encouraging the general population to pursue careers based on 

skills and abilities rather than gender.  

Keywords: Stereotype threat, working self-concept, gender differences, career choices 
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CHAPTER 1 

INTRODUCTION 

 Gender-based social categorization is a process people engage in almost 

instantaneously (Habibi & Khurana, 2012). One of the earliest demonstrations of 

stereotype formation among children is gender stereotypes, as gender is seen as a simple, 

two-category concept (Mackie, Hamilton, Susskind, & Rosselli, 1996). Gender-based 

categorization of social information is likely developed during infancy and made salient 

throughout adulthood (Mackie et al., 1996). The “genderizing” of categories often occurs 

when a person is faced with information concerning sports (e.g., American football is 

masculine versus cheerleading is feminine), food (e.g., steak is masculine and a pink 

cupcake is feminine), and more importantly, jobs (e.g., engineering is for men and 

nursing is for women). If a particular gender group is associated with a particular job, 

more positive stereotypes are likely to be associated with persons from that gender 

engaging in the job (Sakalli-Uğurlu, 2010). The stereotypes of a particular profession 

help shape the intellectual identity and the subsequent performance in the job (Steele, 

1997). Engineering is usually categorized as a masculine job, whereas nursing is usually 

categorized as a feminine job (Sakalli-Uğurlu, 2010; White & White, 2006). Conversely, 

both men and women in gender-atypical jobs are in the minority and may experience 

explicit and implicit negative attributions from their gender-appropriate colleagues (Glick 

& Fiske, 1999; Sakalli-Uğurlu, 2010).  
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Stereotype Threat 

One way that these negative attributions can affect a person in a gender atypical 

job is through stereotype threat. Stereotype threat puts a target person at risk of 

confirming to negative stereotypes about a group that he or she belongs to (Steele & 

Aronson, 1995).  The person also has to face the subsequent negative consequences 

associated with the negative stereotypes about his or her group (Steele & Aronson, 1995). 

Past research has examined this effect primarily with ethnic minorities and women 

(Taylor & Walton, 2011; Walton & Spencer, 2009), but it can affect any individual who 

is a minority in social situations (Inzlicht & Bee-Zeev, 2003; Nguyen & Ryan, 2008).  

A mere presence of situational cues is sufficient to remind a target of his or her 

minority status and elicit negative outcomes for the target (Inzlicht & Ben-Zeev, 2003). 

For example, when women report their gender, with no explicit indication of any test 

performance-related gender differences, stereotype threat may be activated. Because 

there is a negative stereotype of women underperforming in math, the activation of 

gender-related cues can lead to underperformance in testing situations (Schmader, Johns, 

& Forbes, 2008). Women who report their demographic information (i.e., gender) at the 

end of a math test are likely to perform better than those who report it prior to the test 

(Danaher & Crandall, 2008).  

The degree to which stereotype threat affects a person varies by the type of cues. 

A meta-analysis (Nguyen & Ryan, 2008) of different types of activation cues (i.e., 

blatant, moderately explicit, and subtle) showed subtle-threat cues (e.g., reporting gender 

in demographics) as producing the largest effect, followed by blatant information (e.g., 
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stating the exact negative stereotype to the target) and moderately explicit information 

(e.g., stating general information on differences between groups). These findings suggest 

that the threat does not need to be explicit and can be shown in subtle ways, such as 

implying that gender differences exist or reporting gender prior to taking a test.  

Therefore, a woman, as a gender minority in a male-typical profession, is at 

higher risk of experiencing the negative effects of stereotype threat. Examples of the 

negative effects range from negative views of one’s social identity (Steele, Spencer, & 

Aronson, 2002) and compromises in working memory capacity (Regner et al., 2010) to 

self-regulation abilities (Inzlicht, McKay, & Aronson, 2006). Whether men experience 

stereotype threat in a female-typical profession has received less attention. One aim of the 

present study is to explore this premise.  

The first empirical study to test stereotype threat examined the effects of 

academic-related stereotype threat among African Americans students (Steele & 

Aronson, 1995). In this study, African American and Caucasian students took a difficult 

verbal test presented as either being diagnostic of intellectual ability or not, which served 

as the manipulation for whether or not participants experienced the risk of confirming the 

race-based negative stereotype pertaining to African Americans’ intellectual abilities. 

African Americans, as compared to Caucasians, underperformed in the diagnostic 

condition, but not in the non-diagnostic condition (Steele & Aronson, 1995). These 

findings provided definitive evidence that underperformance among minority groups 

goes beyond pure ability-based differences, and that environmental differences, 

specifically stereotype threat, play a significant role.   
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The study discussed above set the precedence for more studies on stereotype 

threat specifically focusing on women in math-related situations, where Spencer, Steele, 

and Quinn (1999) provided the first empirical published evidence pertaining to the area. 

Women, usually at risk of being judged as less skilled in math than men, were expected 

to show detriments in a math test when under threat, similar to African Americans in 

intellectually diagnostic tests. When women were told that gender differences existed in a 

difficult math test, they underperformed in the test, compared to men (Spencer et al., 

1999). Women taking the easy math test performed just as well as men.   

Several studies support the findings of the two studies (Spencer et al., 1999; 

Steele & Aronson, 1995) discussed above (see Appel & Kronberger, 2012; Nguyen & 

Ryan, 2008 for reviews). A recent meta-analysis of stereotype threat studies showed 

women under threat underperformed when compared to women not under threat, with a d 

index of 0.24 (Picho, Rodriguez, & Finnie, 2013). Another meta-analysis (Stoet & Geary, 

2012) showed that 30% of experimental studies replicated the original study by Spencer 

and colleagues (1999). 1 Taken in a wider context, 30% is a large enough percentage to 

illustrate the importance of more research studying stereotype threat.   

There are currently two trends in the stereotype threat research area. One follows 

a macro-level approach in addressing issues such as gender discrimination within science 

fields (Moss-Racusin, Dovidio, Brescoll, Graham, & Handelsman, 2012), the biological 

differences in math and science aptitude (Halpern et al., 2007), and policy implications 
                                                            
1 Specifically, only 55% of experimental studies replicated the original results, but following a correction 
for preexisting mathematical score, only 30% replicated the original study. The percentage is also based on 
a total of 23 studies based on the following criteria: (1) tested both men and women, (2) used a 
mathematics test, (3) participants recruited regardless of their prior beliefs and gender stereotypes, (4) 
random assignment to conditions.  
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(Inzlicht, Tullett, Legault, & Kang, 2011). The second trend follows a micro-level 

approach by examining processes within the testing environment and factors affecting, 

mediating, or moderating the relationship between gender and math performance (see 

McGlone, 2007; Picho et al., 2013; Schmader, 2010 for reviews). The present study 

focused on micro-level process of how stereotype threat affects one’s self-concept, 

specifically on whether there are gender differences in implicit and explicit career choices 

when negative stereotypes pertaining to gender and professions are actived.  

Research suggests that stereotype threat negatively impacts cognitive, 

motivational, and social process. Specifically, stereotype threat affects test performance 

by compromising working memory performance (Schmader & Johns, 2003), increasing 

difficulty in learning mathematical operations (Rydell, Rydell, & Boucher, 2010), 

impairing the ability to formulate problem solving strategies (Quinn & Spencer, 2001), 

and increasing the frequency of mind wandering (Mzarek et al., 2011). Furthermore, the 

effects of stereotype threat can spill over to areas unrelated to the source of threat, such as 

eating habits and risk taking (Inzlicht & Kang, 2010) as well as consistency in one’s self-

concept through endorsement of math-related careers (Schmader, Croft, & Whitehead, 

2013). The extension of the spillover effects to career endorsement is of particular 

concern in the present study.  

Whereas previous literature has addressed the adverse effects of stereotype threat 

in relation to math performance, the effects of stereotype threat beyond performance 

measures has received less focus. Long-term exposure to math-related negative 

stereotypes can turn women off from considering math-related professions (Schmader et 
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al., 2013). Furthermore, the pre-requisites for competitive natural and social sciences 

graduate programs usually consist of math-heavy standardized tests. The interaction 

between the negative stereotypes and the prominence of math in most graduate programs 

may affect how women view these careers, regardless of whether or not they possess the 

skills to succeed in them.  

In contrast, men with long-term exposure to care- or affect-related negative 

stereotypes may be less inclined to consider care-related careers such as nurse, 

elementary school teacher, and social worker. For example, men reminded that women 

were better at processing affective information made more errors in an affective lexical 

decision task (Leyens, Desert, Croizet, & Darcis, 2000), thus showing that men were 

affected by a negative stereotype in a gender atypical environment. The adverse effects of 

stereotype threat on how men and women view career choices warrants further research.  

Two models provide the foundation for studying these effects, the integrated process 

model of stereotype threat and the working self-concept.  

Integrated Process Model of Stereotype Threat Effects and the Working Self-Concept 

Integrated Process Model of Stereotype Threat Effects 

The integrated process model of stereotype threat effects posits that stereotype 

threat affects performance via three mechanisms - a physiological stress response (e.g., 

increased blood pressure, increased cortisol levels), performance regulation and negative 

cognition, and emotion suppression (Schmader et al., 2008). The model in Figure 1 

illustrates how someone under stereotype threat experiences certain physiological 

responses combined with cognitive and emotional dysfunctions.  
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Figure 1. Integrated Process Model Stereotype Threat Effects (Schmader et al., 2008) 

 

These responses elicited by stereotype threat add to the cognitive load of the 

target of the negative stereotype, which affects performance.2 Studies applying this model 

show findings similar to that of Schmader and colleagues (2008). When presented 

negative stereotypes, the coping process requires more energy and effort (Inzlicht, 

Aronson, Good, & McKay, 2006) as well as more motivation to do well (Jamieson & 

Harkins, 2007). Subsequently, when failure is presented as an option (and there is already 

                                                            
2 It is worth mentioning that some studies suggest higher cognitive load benefits person perception 
accuracy (Patterson & Stockbridge, 1998), efficient collaborative learning (Pass & Sweller, 2012), and 
judgment of others when in a sad mood (Ambady & Gray, 2002). This discussion is beyond the scope of 
the current research, but shows that the effects of high cognitive load are not always detrimental.  

Physiological stress 
response

Active 
performance 
monitoring
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an increased motivation to do well), the targets of the negative stereotype engage in 

negative thought suppression (Johns, Inzlicht, & Schmader, 2008).  

The combination of the responses illustrated in Figure 1, in the face of stereotype 

threat, can affect a person’s view of self (i.e., self-concept). In gender atypical situations, 

a person’s self-view is influenced by the association between the self-concept and the 

expectation of success or failure in a particular task or job (Skaalvik & Skaalvik, 2004).  

The association between self-concept and performance expectations suggests that 

the domain of measurement (e.g., math) plays a large role in how much of an effect 

stereotype threat has. Women who identify strongly with the domain of math are more 

likely to be adversely affected by math-related stereotype threat (Spencer et al., 1999; 

Steinberg, Okun, & Aiken, 2012). However, the role of domain identification is not clear-

cut. Those who have high math ability are more likely to identify with the domain itself 

(Cullen, Hardison, & Sackett, 2004), which suggests one of two possibilities - the more 

one likes math, the better one does in math-related outcomes or the better one does in 

math-related outcomes, the more one likes math.    

When one’s social membership is activated in a highly identified domain, the 

pressure to succeed in this domain could compromise the domain-relevant performance 

(Schmader et al., 2008). For example, a woman who is an engineering major is more 

likely to experience pressure to succeed in comparison to a man who is an engineering 

major or a woman who is a fine arts major. Thus, the extent to which social membership 

is relevant to self-view may affect how a person views him or herself in an environment 

that activates a negative stereotype about that person’s social membership. The shifts or 
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changes in self-view can have strong effects on major life decisions such as what career 

one should pursue.  

Working Self-Concept 

  Self-concept is comprised of three primary facets: cognitive representations of 

oneself, general views of oneself based prior social experiences, and multiple identities 

(Figure 2; Markus & Wurf, 1987). A person’s self-concept is considered malleable based 

on salient social categories (Kawakami et al., 2012). For example, in a gender-based 

stereotype threat situation, a woman’s “female self-concept” is more likely to be 

activated than her ethnic self-concept.  

 

 

Figure 2. Working self-concept model (Markus & Wurf, 1987) 

 

Working 
Self‐

concept

Cognitive 
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The working self-concept is “…best viewed as a continually active, shifting array 

of accessible self-knowledge” (Markus & Wurf, 1987, p. 306), as illustrated by the model 

in Figure 2. For example, Americans travelling overseas are likely to have their 

“American” identity be more salient and accessible than their “Iowan” identity. However, 

if they were to travel within the U.S., their “Iowan” identity is more likely to be salient 

than their “American” identity. These two identities can be distinct from one another. As 

a person’s self-concept is more dynamic than static, making the use of the term “working 

self-concept” more appropriate than “self-concept” (Markus & Wurf, 1987). Therefore, a 

working self-concept shifts depending on environmental cues (Kawakami et al., 2012; 

Schmader et al., 2013). Both men and women have multiple working self-concepts, but 

which one is prominent at a particular time is dependent on environmental cues 

(McConnell, Shoda, & Skulborstad, 2012).   

Specific working self-concepts are activated based on a person’s goals within a 

particular environment (McConnell et al., 2012). For example, Jane, a math major who 

likes to exercise, will have her athletic working self-concept activated when she is 

exercising. However, when Jane is in a math class and her goal is to do well in the class, 

her math working self-concept is activated. When specific domains are activated, all self-

relevant knowledge with regards to that domain is activated and easily accessible 

(McConnell et al., 2012). The ease of accessibility to ideas and concepts relevant to the 

present working self-concept is an integral part of its measurement.  

The math working self-concept is usually associated with attributes such as being 

methodical and objective (McConnell, Rydell, & Brown, 2009). Thus, higher cognitive 
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accessibility to these math-related attributes (in comparison to non-math attributes) can 

lead to the activation of the math working self-concept (McConnell et al., 2009). Jane’s 

environment (i.e., math class) and goals (i.e., become a statistician) increase the 

accessibility of a math working self-concept (McConnell et al., 2009) and attributes 

related to this working self-concept are also more accessible (see Figure 3; adapted from 

McConnell et al., 2009). Accessibility of attributes is relevant to how the working self-

concept is measured.   

 

Figure 3. Working Self-Concept Representation of "Jane" 

 

Measurement of the Working Self-Concept 

Previous studies utilized both direct and indirect measurements of the working 

self-concept (Kawakami et al., 2012; Locke, 2006). Indirect measurements of the 
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working self-concept are necessary as they are better at showing the shift in the working 

self-concept produced by environmental cues than self-report measures (Stout, Dasgupta, 

Hunsinger, & McManus, 2011).  

Self-Report Measurement of Working Self-Concept  

Self-report measures of the working self-concept have been primarily used in 

studies of psychological well-being (Locke, 2006; Sheldon, Ryan, Rawsthrone, & Ilardi, 

1997) and cross-cultural studies of self-concept (English & Chen, 2011; Kraus, Chen, & 

Keltner, 2011). These studies utilize measures consisting of ratings of the extent to which 

certain attributes (e.g., anxious, dependable, conscientious) are descriptive of the 

participant across different situations as well as being predictive of psychological well-

being. The present study used participants’ explicit categorization of math, care, and 

neutral careers, which participants categorize as “me” or “not me” as a measure of their 

explicit association with these two categories of careers.  

However, contrasting the self-report measure of the working self-concept with the 

implicit measures of working self-concept is necessary to obtain a comprehensive view of 

the working self-concept. Accessibility to one’s working self-concept is a process that is 

unconscious, which warrants the use of a reaction time-based measure commonly used to 

examine automatic associations (McConnell et al., 2012).     

Indirect Measurement of Working Self-Concept  

Two indirect measurements of the working self-concept, reaction time-based 

measurement and the Implicit Associations Test (IAT), are relevant to the present study. 

The first, reaction time-based measurement, serves as a measure of accessibility of 
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working self-concepts (Kawakami et al., 2012; Schlegel, Hicks, Arndt, & King, 2009). 

When environmental cues activate a particular working self-concept, an individual shows 

faster reaction times to concepts or attributes related to that working self-concept. In past 

studies, the “me/not me” task has been used to assess the reaction times in associating a 

specific word to “me” or “not me” (Bargh, McKenna, & Fiztsimons, 2002; Ersner-

Hershfield, Garton, Ballard, Samanez-Larkin, & Knutson, 2009; Schlegel et al., 2009). 

Similarly, in the present study, heightened accessibility of women’s math working self-

concept and men’s care working self-concept was expected to be shown by faster 

reaction times (thus more automatic responses) in categorizing a particular job as being 

“me” or “not me.” As the activation of a particular working self-concept is based on 

environmental cues, the role played by negative or threatening information is relevant.  

The second indirect measurement, the IAT, is a measure of automatic associations 

between categories of concepts (Greenwald, McGhee, & Schwartz, 1998). A faster 

reaction-timed association between a target category (e.g., male or female) and a specific 

trait or descriptor is categorized as a stereotype-consistent association (Lane, Banaji, 

Nosek, & Greenwald, 2007). For example, if a person holds the stereotype that men are 

better at math, he or she will show faster reactions times when associating the target 

category “man” with the descriptor “math” in comparison to the descriptor “care.”  

Research suggests that the IAT is an effective measure of implicit associations 

concerning gender and career domain stereotypes. The gender-science stereotype version 

of IAT has been shown to be reliable and positively correlated with explicit measures of 

gender stereotypes (see Lane et al., 2007 for review). Similarly, test-retest correlations for 



14 
 

 

gender-related versions were somewhat satisfactory, r = .25 for gender stereotypes 

(Dasgupta & Asgari, 2004) and r = .68 for gender self-concept (Greenwald & Farnham, 

2000). Generally, the IAT is an adequate measure of implicit attitudes and associations 

that are not easily measured via self-report measures (Lane et al., 2007). Findings from 

one IAT study showed both men and women as having stronger associations between the 

target category “male” with traits or descriptors such as “mathematics,” “career,” or 

“strong” (Nosek, Banaji, & Greenwald, 2002). Implicit measures of gender stereotypes 

can potentially overcome the motivational biases and social desirability that come with 

self-report measures (Hofmann, Gawronski, Gschwendner, Le, & Schmitt, 2005). Results 

from past studies suggest that the IAT is a good measure of associations between 

concepts, but it lacks real world validity (see Blanton & Jaccard, 2006 for review). Thus, 

the present study included both reaction time and the IAT for a more holistic view of the 

working self-concept under threat.  

Stereotype Threat and Working Self-Concept  

With regards to stereotype threat, a woman who is in an environment where she is 

reminded consciously and unconsciously of her math knowledge is likely to have her 

math working self-concept activated (Markus & Wurf, 1987; McConnell et al., 2012). 

The role played by the working self-concept is to “reflect important goal pursuit” 

(McConnell et al., 2012, p.382), which implies that Jane, as a math major, is more likely 

to have a working self-concept for math rather than performing arts because performing 

arts does not help in achieving her goal of becoming a statistician. For Jane, a barrier to 

this goal is the negative stereotype pertaining to women and math (Schmader et al., 
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2013). In an environment where this negative stereotype is active, Jane’s math working 

self-concept could become susceptible to the inconsistencies (e.g., underperforming in a 

math test, or discounting the possibility of a career in math) compared to an environment 

where the negative stereotype is not prevalent.    

As the working self-concept is described as the general state of one’s self-concept 

(Markus & Wurf, 1987), the operational definition of this construct for the purpose of the 

present study is self-concept consistency (SCC) measured through reaction times to 

careers that participants categorize as “me” or “not me.” When one’s working self-

concept is relatively consistent across threatening conditions, it is activated automatically 

(i.e., less time to access information related to the working self-concept). However, if 

one’s working self-concept is inconsistent following activation of threat, then it is likely 

more time is spent accessing the relevant information, due to the additional compromises 

resulting from processing and evaluating the threat. Thus, whether a person’s working 

self-concept is relatively consistent across situations can be an indicator of the effects that 

threatening environments have.  

Some previous studies of stereotype threat created a threatening environment by 

informing women taking  a math test that men performed better on that test (e.g., 

Jamieson & Harkins, 2009; Johnson, Barnard-Brak, Saxon, & Johnson, 2012), but their 

working self-concept shifts based on reaction time measures were not tested. In one 

study, women under stereotype threat showed slower reaction times in endorsing math-

related careers for themselves, indicative of lower accessibility of their math working 

self-concept (Schmader et al., 2013). The researchers suggested that faster reaction times 
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in categorizing math careers as “me” is a result of more automatic working self-concept 

activation (Schmader et al., 2013).  Furthermore, the same study found that reaction times 

prior to threat activation were not predictive of reaction times after activation (Schmader 

et al., 2013). These findings suggest that women faced with negative stereotypes 

pertaining to math, show a lack of self-concept consistency.   

Gender Differences in Stereotype Threat and Working Self-Concept 

Based on the mechanism of stereotype threat, when an environment such as a 

place of employment is described as being gender-specific, it can affect both men and 

women. As hypothesized by previous researchers, individuals not exposed to a negative 

stereotype will have their reaction times, for categorizing gender atypical careers as being 

related to themselves, prior to threat activation be positively predictive of the number of 

gender atypical careers explicitly categorized as “me” after threat activation (Schmader et 

al., 2013). This finding is indicative of a more automatic activation of the working self-

concept, unhindered by the threatening environment. However, individuals usually 

affected by stereotype threat (e.g., women for math) are more likely to have a weaker 

relationship between their reaction times prior to and after threat activation, which is 

reflective of less accessibility to the relevant working self-concept, due to the hindrances 

created by stereotype threat.  

Men and Stereotype Threat Effects 

It is also relevant to study whether men in gender atypical situations experience 

the negative consequences of stereotype threat. When men are subjected to negative 

stereotypes about social sensitivity or nonverbal cues processing, they underperform in 
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tests assessing information processing (Koenig & Eagly, 2005). Whereas stereotype 

threat is studied more often in women, evidence suggests it affects both men and women 

depending on the domain of measurement and the saliency of cues. Women 

underperform in math-related situations, whereas Caucasian men perform worse 

compared to African American men in a sports-related tasks when they are told the task 

requires natural sports ability (Stone, Lynch, Sjomeling, & Darley, 1999).     

For men, there is a dearth of research looking at the effects of negative 

stereotypes and performance. Men who request family leave are viewed as being more 

feminine and weak and less competitive (Rudman & Mescher, in press). The finding 

further perpetuates the idea that men need to exhibit more masculine traits to be taken 

seriously in their jobs. While there are studies looking at domains related to men and 

athletics (Steele & Aronson, 1995) as well as homosexual men in providing childcare 

(Bosson, Haymovitz, & Pinel, 2004), there are very few that serve as a direct comparison 

with the stereotype threat literature on women and career choices.  

Outside of the stereotype threat literature, one review of research on gender 

differences in prosocial behaviour raises some important ideas. For prosocial behavior 

(which is usually associated with care), men and women do not generally differ in their 

extent of participation (Eagly, 2009). They differ on the type of prosocial behaviour 

engaged in, where women do more communal and relational tasks, whereas men do more 

physical and authority-related tasks (Eagly, 2009). Eagly (2009) posits that the 

differences are primarily based on the interplay between differences in physical abilities 

and societal differences in gender norms. A definitive empirical test of this premise is 
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lacking, but studying gender differences in career choices may provide some insight in 

whether the differences are related to gender-related preferences for certain types of 

tasks.  

Gender Differences in Career Choices  

A person’s career choice can be viewed as a reflection of his or her self-concept, 

as selection of a profession requires evaluation of one’s abilities and capabilities as an 

individual (Schmader et al., 2013). Several studies show that gender biases exist with 

regards to feminization or masculinization of certain professions. For example, one study 

using the IAT found participants’ reaction times in categorizing engineer as a masculine 

profession were faster in comparison to categorizing it as a feminine profession (White & 

White, 2006). Faster reaction times were also shown for categorizing elementary school 

teacher as a feminine profession, than a masculine profession (White & White, 2006). 

This genderization of careers may begin at a young age, as one study showed elementary 

school students of both genders were more likely to draw a male engineer than a female 

one, when asked to draw an engineer (Capobianco, Diefes-dux, Mena, & Weller, 2011). 

For women, implicit gender stereotyping affects their desire to pursue math-related 

careers, where women who identify highly with their gender and hold strong gender-

related stereotypes about math aptitude find math-related careers less desirable (Kiefer & 

Sekaquaptewa, 2006).  

 However, similar studies examining gender non-stereotypical careers for men are 

lacking. When stereotype-threatened men perform childcare-related tasks (reporting 

sexual orientation served as the prime), heterosexual men in the no-prime condition 
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appeared more anxious and relatively unskilled in childcare (based on observations of 

trained judges) than heterosexual men in the sexual orientation prime condition (Bosson 

et al., 2004). The researchers posited that the effect was attributable to men viewing 

childcare as a feminine job. Thus, heterosexual men in the no prime condition engaging 

in childcare-related jobs may have their masculinity or sexual orientation questioned, as 

they did not report their sexual orientation prior to engaging in the task (Bosson et al., 

2004).  

Furthermore, the genderizing of certain traits may affect the initial step taken 

towards one’s career, the selection of one’s college major. In one study, perspective 

taking and the desire to help others mediated the relationship between gender and the 

choice of psychology as a major (Lyons & Harton, 2003). This finding suggests that 

perspective taking and the desire to help may be viewed as feminine traits and could be 

one reason why men are less likely to choose psychology, a major usually considered as 

care-related and has a current trend of women dominating the field (APA Center for 

Workforce Studies, 2009). Taken together, the findings suggest that one’s personal view 

of gender as well as societal gender norms can potentially impact the career choices of 

both men and women.    

The Present Study 

The present study examined whether the working self-concepts of men and 

women are affected when they are in an environment where negative stereotypes 

pertaining to their gender are activated. Women received a math-related threat cue, 

whereas men received a care-related threat cue. Following either the no threat or threat 
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activation, participants provided reaction time-based and self-report responses relating to 

gender typical, atypical, and neutral careers.  

The study employed a 2 (time: Time 1 and Time 2) x 3 (career domain: math, 

care, and neutral) x 2 (type of cues: women-math threat cue and no threat for women; 

men-care threat cue and no threat for men) mixed factorial design for both men and 

women. Time and career domain served as the repeated measures factors.  

The study had three outcome measures. The first and second measures were 

obtained from the same task, measured at two time points. For this, participants 

completed a career categorization task. Their selection of  math, care, and neutral careers 

as being “me” or “not me” was the first outcome measure and the reaction times for 

categorizing the same careers as “me” or “not me” was the second outcome measure. For 

the third outcome measure, participants completed an adapted version of the IAT 

(Greenwald et al., 1998), which served as a measure of implicit associations between the 

self and certain math- and care-related concepts (discussed further in the Procedure). 

Participants completed the IAT once, after the cue activation, following the second career 

categorization task. Additionally, participants’ identification with the domain of math and 

care was tested as a moderator of the interaction effects.  

Hypotheses 

Hypotheses for Women 

Implicit endorsement of math careers. There will be a significant interaction 

between time, type of cue, and career domain such that women exposed to the women-

math threat cue (i.e., “why women are not as successful as men in math-related careers”) 
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will show slower reaction times for math careers after cue activation at Time 2 (i.e., less 

self-concept consistency) compared to Time 1. Women in the no threat condition are 

expected to show comparable reaction times for neutral and care careers across Time 1 

and Time 2.  

Explicit endorsement of math careers. There will be a significant interaction 

between time, type of cue, and career domain such that women exposed to the women-

math threat cue (i.e., “why women are not as successful as men in math-related careers”) 

will categorize fewer math careers as “me” after cue activation at Time 2 (i.e., less self-

concept consistency) versus Time 1. Women in the no threat condition are expected to 

categorize a comparable number of math careers as “me” across Time 1 and Time 2.   

  The effects of threat on IAT scores for women. Women exposed to the women-

math threat cue will make stronger “me-care,” and “other-math” associations 

(represented by a more positive D score) in comparison to women exposed to the no 

threat cue. 

Predicting math-related SCC under threat. Women’s reaction times in 

categorizing math careers as “me” at Time 1 will be less predictive of the number of math 

careers categorized as “me” at Time 2 once the women-math threat cue has been 

activated (i.e., less self-concept consistency across time), but not for the no threat cue 

condition. The reaction times in Time 1 will be a significant predictor of explicit care and 

neutral career categorization in Time 2 regardless of type of cue. Math domain 

identification is expected to interact with type of cue in significantly predicting the 

number of math careers categorized as “me” at Time 2.     
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Hypotheses for Men 

 Implicit endorsement of care careers. There will be a significant interaction 

between time, type of cues, and career domain such that men exposed to the men-care 

threat cue (i.e., “why men are not as successful as women in care-related careers”) will 

show slower reaction times for math careers after cue activiation at Time 2 (i.e., less self-

concept consistency) compared to Time 1. Men in the no threat conidition are expected to 

show comparable reaction times for neutral and care careers across Time 1 and Time 2.  

Explicit endorsement of care careers. There will be a significant interaction 

between time, type of cue, and career domain such that men exposed to the men-care 

threat cue (i.e., “why men are not as successful as women in care-related careers”) will 

categorize fewer care careers as “me” after cue activation in Time 2 (i.e., less self-

concept consistency) versus Time 1. Men in the no threat condition are expected to 

categorize a comparable number of care careers as “me” across Time 1 and Time 2.   

The effects of threat on IAT scores for men. Men exposed to the men-care threat 

cue will make stronger “me-math,” and “other-care” associations (represented by a more 

positive D score) in comparison to men exposed to the no threat cue. 

Predicting care-related SCC under threat. Men’s reaction times in categorizing 

care careers as “me” at Time 1 will be less predictive of the number of care careers 

categorized as “me” in Time 2 once the men-care threat cue has been activated (i.e., less 

self-concept consistency across time), but not for the no-threat cue condition. The 

reaction times in Time 1 will be a significant predictor of explicit math and neutral career 

categorization in Time 2 regardless of type of cue. Care domain identification is expected 
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to interact with type of cue in significantly predicting the number of care careers 

categorized as “me” at Time 2.   
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CHAPTER 2 

PILOT STUDY 

Ten undergraduate and graduate students participated in the pilot study. The 

participants rated one of two randomized lists of 65 careers (33 on one and 32 on the 

other) on whether they were “math-related,” “care-related,” or “neutral.” The list of 65 

careers was adapted from a long list of careers from the Current Population Survey on 

employment detailed by occupation and sex (Bureau of Labor Statistics, 2012). The 

researcher chose the careers based on the following criteria (1) percentage men and 

women in the career and (2) whether or not the career is likely known to undergraduate 

students (e.g., excluding masonry engineer). Participants also rated whether they thought 

there are more men or women in each of the careers. The pilot test participants also rated 

concepts as either being “math-related” or “care-related” for the purpose of the IAT (see 

Appendix B for complete list of words). Participants also provided verbal and written 

feedback on the appropriateness of career names as well as additional careers for 

inclusion. The verbal and written feedback also included some suggestions for careers to 

be added in the final task. The suggestions were discussed with the participants. The 

whole session took approximately 15 minutes.  

  The information from the pilot study aided in creating the final list of 63 careers 

used in the final career categorization tasks. Some careers were excluded and replaced by 

other careers as suggested by pilot study participants.  
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CHAPTER 3 

METHOD 

Power Analysis 

The power analysis for a factorial ANOVA used a medium effect size, f = .25, as 

recommended by Cohen (1988). The power analysis for a moderated regression used the 

lowest sensitivity estimate (β = .25) from the original study by Schmader and colleagues 

(2013). For both the factorial ANOVA and moderated regression, power of .95 would 

require an estimated sample size of 120 participants.  

Participants 

One hundred and seventy-six undergraduate psychology students (79 men and 97 

women) from an introductory psychology course at a Midwestern university participated 

in the study in exchange for research credit. From the 177, viable data from 62 men and 

80 women were analyzed. Data from 17 men and 16 women were excluded as they did 

not complete the career categorization tasks at either Time 1 or Time 2 or both. Thus, the 

missing data are primarily attributable to issues with instrumentation and potentially, a 

lack of clarity in the instructions.3 One additional female participant received the 

instructions relevant for men in the threatening condition, and her data were excluded.  

Participants’ age averaged 18.96 years (SD = 1.73). Of the 142 participants whose 

data were included in the analysis, 133 identified as Caucasian, 1 as African American, 3 

as Hispanic or Latino, and 2 as mixed ethnicity. Due to the lack of consistent cross-

                                                            
3 Examination of these participants’ open-ended responses showed the following: (1) participants had read 
the threat/no threat cue instructions and had recalled them accurately, (2) they had responded to the self-
report measures appropriately.  
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cultural effects of stereotype threat (e.g., Stoet & Geary, 2012), participation was limited 

to those who completed their high school education in the U.S. Three participants did not 

report their academic background, but reported themselves as being U.S. citizens. Thus, 

all 142 participants fulfilled this criterion. 

A chi-square goodness-of-fit test comparing gender differences by majors, where 

majors were categorized as STEM-related and care-related (minors were used a substitute 

for “undecided”), showed significant differences, 2 (1, N = 97) = 8.97, p = .003. 

Similarly, a 2 x 4 chi-square goodness-of-fit test comparing gender and four categories of 

college majors (STEM, care, undecided, and other) showed significant deviations 

between the observed and expected frequencies, 2 (3, N = 138) = 15.70, p = .0013. Both 

of these tests showed significant deviations in declaring care-related careers as majors, 

where more women (n = 31) declared care-related majors than men (n = 7). The number 

of STEM-related majors across men (n = 30) and women (n = 29) was comparable. Table 

1 summarizes the descriptives for all four categories of majors.  
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Table 1 

Number of men and women by majors 

Gender Majors n 

Male STEM 30 

 Care 7 

 Undecided 13 

 Other 10 

   

Female STEM 29 

 Care 31 

 Undecided 14 

 Other 4 

 

Measures 

Career Categorization Task  

Participants categorized a list of 63 different careers (based on the pilot test) 

consisting of an equal number of randomly presented math-related (e.g., physicist, 

computer engineer, mathematician), care-related (e.g., social worker, nurse, hospice 

caretaker), and neutral (e.g., editor, cook, reporter) careers, as “me” or “not me” (see 

Appendix A for list of careers). Participants pressed one keyboard key for “me” (q) and 

one for “not me” (p), respectively. The program recorded their response as well as their 

reaction times to the careers. Participants completed this task twice, once before and after 

the stereotype cue activation.  
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IAT  

The IAT examined the strength of associations between the self and concepts 

related to math and care (see Appendix B for list of categories and concepts). Participants 

read six concepts related to math (e.g., methodical, precise) and care (e.g., nurturing, 

affectionate), as well as four self-related concepts (e.g., I, me, myself, and mine) and 

other-related concepts (e.g., they, them, their, and other). Participants categorized the 

concepts as belonging to one of two paired categories. 

The procedures followed standard IAT protocol. Following two practice blocks, 

participants completed two critical blocks of 60 trials each, with the orders of the 

category pairs counterbalanced. For the first critical block, participants used the q key 

when categorizing self and math concepts and the p key when categorizing other and care 

concepts. In the second critical block, the program reversed keys. The version of the IAT 

used in the present study is a variant of the original version (see Greenwald, Nosek, & 

Banaji, 2003 for further discussion), in which participants must provide the correct 

response prior to proceeding. Participants completed the IAT once, after cue activation 

and the second career categorization task.    

Domain Identification Measure  

To assess the importance of the domains of math and care to the participants, 

participants completed a self-report measure of expertise across several domains such as 

auto mechanics, counselling, and calculus (adapted from Graziano, Jensen-Campbell, 

Shebilske & Lundgren, 1993; see Appendix C). Other domains were included to avoid 

raising participants’ suspicions about the proposed study. Participants rated how good 
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they considered themselves to be on each domain on a 10-point Likert scale (1 = not at 

all good, 10 = very good). The questionnaire consisted of a wide range of domains, 

including several neutral items. The two sub-scales relevant to the current study, the math 

and care sub-scales indicated an appropriate standardized Cronbach’s alpha of .74 for the 

math domain and .70 for care domain identification when examined separately. Each sub-

scale consisted of four items.  

Gender and Careers Questionnaire 

Participants indicated how masculine and feminine the careers of interest in the 

present study were (adapted from Leyens et al., 2000; see Appendix F). In this section, 

they answered the following question: “How feminine or masculine would you categorize 

the following careers as?” (1 = Masculine, 7 = Feminine). They also completed a 

questionnaire on gender-related career expertise: “In your opinion, are men or women 

better at the following tasks?” (1 = Men are better, 7 = Women are better). For this scale, 

the items from the domain identification questionnaire served as the expertise items.  

Post Study Questionnaire 

Participants reported their gender, ethnicity, sexual orientation, and age as well as 

their major and minor at the end of the study, to prevent any subtle effects of stereotype 

threat cues on the outcome measures (see Appendix D). This questionnaire also probed 

participants’ suspicion on the true purpose of the study by asking participants to respond 

to open-ended questions on what they thought the true purpose of the study was, whether 

they had heard of the study before, and if they had participated in a similar study.  
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Procedure 

Participants signed up for the study via the SONA system. The recruitment notice 

stated that the study would be a 30 minute session on differences in career choices. The 

study utilized Qualtrics research software for implementation. For all sessions, 

participants attended in mixed gender groups of 12. Upon arrival, each participant was 

randomly assigned to a computer. Then, they provided informed consent (see Appendix 

E), and began the study on the computer upon the experimenter’s instructions (i.e., “The 

purpose of this study is to examine differences in career choices. You will begin with a 

career categorization task, followed by a short questionnaire of your interests”).4   

First, participants completed the career categorization task for the first time (Time 

1). They categorized the list of 63 careers as “me” or “not me,” and had their reaction 

times in selecting the careers recorded. Then, participants completed the domain 

identification questionnaire.  

Participants received instructions for one of two randomly assigned conditions 

(one “threat” condition and one “no threat” condition). For women, 41 experienced the 

no threat cue, whereas 39 experienced the women-math threat cue. For men, both cue 

conditions had 31 participants.  

Women in the threat condition read the “woman-math threat” instructions: “As a 

second part of the study, you will complete a series of questionnaires assessing different 

factors in future career choices, in addition to a few questions assessing your abilities in 

certain domains. The purpose of this section of the study is to understand why women are 

                                                            
4 See Appendix H for full instructions and study protocol.  
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not as successful as men in math-related careers.” Men in the threat condition read the 

“men-care threat” instructions: “As a second part of the study, you will complete a series 

of questionnaires assessing different factors in future career choices, in addition to a few 

questions assessing your abilities in certain domains. The purpose of this section of the 

study is to understand why men are not as successful as women in care-related careers.”  

 Both women and men in the no threat condition read the following instructions: 

“As a second part of the study, you will complete a series of questionnaires assessing 

different factors in future career choices, in addition to a few questions assessing your 

abilities in certain domains.”  

Then, participants completed the second career categorization task and responded 

to an open-ended question asking them to recall the instructions (i.e., the threat or no 

threat cue) they had been provided with earlier. Next, they completed the IAT. Following 

this, participants rated each of the careers in the careers categorization task on whether a 

man or woman would be better suited for the career. This served as general measure of 

whether participants viewed certain careers as being gender-specific. Finally, they 

completed the gender and careers questionnaire and the post study questionnaire, after 

which the computer presented them with the debriefing of the true purpose of the study 

(see Appendix G). A protocol of the study is provided in Appendix H.  
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CHAPTER 4 

RESULTS 

Data Management 

Manipulation Checks 

Type of cue. A manipulation check for the type of cue manipulation showed that 

the manipulation was effective. First, a 2 x 2 independent ANOVA of the time spent 

reading the instructions showed no significant main or interaction effects across gender 

and type of cues, F(1, 138) = 389.72, p = .085, ீߟ
ଶ	= .005. Thus, this reduces the 

possibility that any significant effect may have been a result of structural differences of 

the cue (e.g., the length of cue).  

Second, a content analysis of open-ended responses to an instruction recall 

question showed that in the threat cue condition, 70% of men and 72% of women recalled 

gender-related terms in relation to careers in the threat cue condition (e.g., “men,” 

“women”). For men, 10% in the threat cue condition responded using self-related terms 

(e.g., “to see what I am good at”), indicating that these participants viewed the threat cue 

as being a comparative to another group. Women did not show a similar trend by 

responding in self-related terms in the threat cue condition. Also, 14% of women in the 

threat cue condition did not mention any gender-related terms in their responses. In the 

no threat cue condition, 95% of men and 84% of women said that the purpose of the 

study was examining “differences in career choices” or “comparisons of career choices.”5 

                                                            
5 The remaining percentages were for no responses as well as for no recollection of instructions for the 
threat cue (Men = 20%, Women = 28%) and for the no threat cue (Men = 5%, Women = 16%) conditions.  
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Type of careers. An additional manipulation check examined whether participants 

saw math and care-related careers as masculine or feminine through a one sample t-test. 6 

Participants viewed math careers (M = 43.47, SD = 10.30) as being more masculine than 

neutral, t(127) = -22.545, p <.001. Participants also viewed care careers being more 

feminine (M = 65.71, SD = 7.42) than neutral, t(132) = 21.322, p <.001.    

Reaction Time  

The reaction times from the career categorization task served as the implicit 

measure of self-concept consistency. Reaction times shorter than 300 milliseconds (msec) 

or longer than three standard deviations above the mean were removed for the final 

analysis (Bargh & Chartand, 2000). Following this, the distribution of the deleted 

reaction times across conditions was determined. This particular procedure examined 

whether a disproportionate number of the deleted times fell in one particular condition, 

which would be indicative of systematic errors within that condition (Bargh & Chartand, 

2000), and no such indication was found.  

 A second issue pertaining to reaction time data management is the high possibility 

of a positive skew in the distribution of the data (Bargh & Chartand, 2000). To counteract 

this, the data were transformed using the natural logarithm to normalize the distribution 

(Bargh & Chartand, 2000). 

 

 

                                                            
6 For math careers, participants rated a total of 16 careers on a 7-point scale. The mid-point of the scale was 
used as neutral, thus the mean was compared against the mean score that participants would obtain if they 
saw math careers as being neutral (M = 64). Similarly, for the 13 care careers were rated on a 7-point scale 
and the mean for comparison was 52.  
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IAT  

The computation of the IAT scores followed the procedures recommended by 

Greenwald, Nosek, and Banaji (2003). The computation sequence follows: (1) deletion of 

trials greater than 10,000 msec, (2) deletion of data from participants who had more than 

10% of trials with latency less than 300 msec, and (3) calculation of D score. The D score 

is the equal-weight average of ratios resulting from two mean differences calculated for 

the critical blocks, which are all the trials in Stages 3, 4, 6, and 7 (Lane et al., 2007). 7  

 The present study showed an overall high rate of missing data of approximately 

9%. Due to the lack of validity studies in IAT administration via Qualtrics, it is difficult 

to determine whether the data were missing at random. The pilot study showed no 

indication of a large amount of missing data, thus pointing to a possible technical issue 

with the implementation of the study to a larger group of participants. For women, 69 of 

the 80 participants had sufficient data to compute the D score. For men, 54 of the 62 

participants had sufficient IAT data for D score computation.   

Special Case of Missing Data 

 A large percentage of women and men had not categorized any math and care 

careers respectively, as being “me.” Thirty-nine (49%) women at Time 1 and 4 (5%) 

women at Time 2 did not categorize any math careers as being “me.” For care (Time 1: 

                                                            
7 The following is the step-by-step procedure for D score calculation as recommended by Lane and 
colleagues (2007): (1) Computation of inclusive standard deviation for all trials in Stage 3 and 6 as well as 
for trials in Stages 4 and 7; (2) Computation of mean latency for correct responses for Stages 3, 4, 6, and 7; 
(3) The incorrect response are replaced with the stage mean as well as a penalty, either as “Stage mean + 
600msec” (the computation used in the present study) or “Stage mean + twice the SD of correct responses 
for that stage; (4) Computation of  two mean differences between Stages 6 and 3 and Stages 7 and 4; (5) 
Each of the mean differences is divided by the relevant inclusive standard deviation, which resulted in the 
D score.  
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6%; Time 2: 10%) and neutral careers (Time 1: 0%; Time 2: 5%) among women, the loss 

of data was not as severe. For care career reaction times, 27 (44%) men at Time 1 and 32 

(52%) men at Time 2 did not categorize any care careers as being “me.” This loss of data 

was not as severe for the math (Time 1: 15%; Time 2: 5%) and neutral (Time 1: 0%; 

Time 2: 10%) careers for men.   

 The implications of this data loss are twofold. First, the degrees of freedom (both 

for men and women) are low in comparison to the total sample size for the mixed 

ANOVA analysis for implicit endorsement of careers as the no selection of math careers 

by women and care careers by men is treated as missing data. Similarly, the degrees of 

freedom for the moderated regression analyses will be lower than expected, in 

comparison to degrees of freedom in previous research. Upon examination of the degrees 

of freedom of the Schmader and colleagues (2013) study (specifically Study 2), their 

degrees of freedom appeared to be lower as well, from a total of 49 participants to 

degrees of freedom of 31 and 38 for the two-way interactions’ in the mixed ANOVA 

analyses. The researchers explicitly mention the exclusion of six participants from their 

final analyses, but there was no mention of the loss to degrees of freedom in the research 

article.  

 Second, the interpretation of the majority of the present study’s findings 

invariably excludes participants who may have been affected by the type of cue, but they 

simply did not see themselves in any math or care careers begin with. This is possibly 

due to disengagement or disinterest, based on prior experiences, the implications of 



36 
 

 

which will be addressed in the discussion section of this paper. However, when 

interpreting the results, the loss of these participants should be considered.       

Statistical Analyses 

Descriptive Analyses and Assumptions Testing  

First, data analysis consisted of testing the assumptions for conducting a mixed 

factorial ANOVA and multiple regression. For the mixed factorial ANOVA, the 

examination involved appropriate normality, homogeneity of variances, sphericity for 

repeated measures factor and assumption of equality of covariance matrices (using Box’s 

M statistic). For the moderated regression, assumptions testing consisted of tests of 

normality, multicollinearity, homoscedasticity and uncorrelated errors.  

 Assumptions for mixed factorial ANOVA. The log transformed and the 

standardized residuals for the log transformed reaction times showed acceptable levels of 

normality graphically. However, there was a negatively skewed distribution for the 

number of math, care, and neutral careers, which is expected as the explicit categorization 

of careers as “me” falls in a restricted range (i.e., participants can only categorize up to 

21 careers for each career domain). The Levene’s test of homogeneity of variances was 

satisfied for both men and women, across all outcome measures (ps ranging from .214 to 

.932).  

Mauchly’s test of sphericity was satisfied for men, 2(2) = 3.60, p = .165, but not 

for women 2(2) = 35.96, p = .000, for the implicit career categorization measure. For 

women, the examination of the Greenhouse-Geisser epsilon, ɛ = .605, showed that the 

sphericity violation was not severe. Thus, for women, the Greenhouse-Geisser correction 
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served as the basis for the inferential statistics for the implicit career categorization 

outcome. The test of sphericity for the explicit career categorization measure was 

satisfied for both men 2(2) = 1.575, p = .455, and women, 2(2) = 3.893, p = .143. Next, 

the assumption of equality of covariance matrices was satisfied for both men [Box’s M 

(21, 1356)= 34.27, F = 1.08, p = .36] and women [Box’s M (21, 4242) = 55.85, F = 2.16, 

p = ..002] for the implicit career categorization measure. The same assumption was 

satisfied for both men [Box’s M (21, 6367) = 43.01, F = 1.73, p = .02]8 and women 

[Box’s M (21, 14942) = 28.91, F = 1.24, p = .21], with the explicit career categorization 

measure. 

 Assumptions for moderated regression. The outcomes measures showed 

acceptable levels of normality (as discussed above).  The variance inflation factor (VIF) 

served as the test for multicollinearity. For both men and women, VIF was below 5, 

which satisfied the assumption. For the test of homoscedasticity of the data, the Breusch-

Pagan test indicated that the null hypothesis of homoscedasticity was not rejected for 

both men (p = .48) and women (p = .35).9   

Plan of Analysis  

The analysis examined two main models. The first model utilized a mixed 

factorial ANOVA, which examined the interaction effects of the independent variables on 

                                                            
8 As Box’s M is a highly sensitive test, the recommended significance level is .001 or less (Hair, Anderson, 
Tatham, & Black, 1998).  
9 The following is the step-by-step procedure for computing the Breusch-Pagan test (Breusch & Pagan, 
1979) for homoscedasticity: (1) Unstandardized residuals of the moderated regression model is squared [a]; 
(2) The sum of squared residuals is computed [b]; (3) The square residual is divided by the sum of the 
squared residuals, which is divided by the number of observations [a/(b/N)]; (4) The result of (3) is 
regressed against the predicted values; (5) The resulting sum of squares of this regression (SS_Regress) is 
used to calculate the Breusch-Pagan test score, B = ½ (SS_Regress); (6) The p-value is associated with a 
chi-square distribution (df=1) is computed.       
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the dependent variables, to illustrate the effects of stereotype threat cue, career choices, 

and time on reaction times and explicit career categorization. The analysis necessitated 

two separate mixed factorial ANOVA models for men and women as a mixed factorial 

ANOVA model larger than three independent variables poses some difficulty in 

interpreting the interactions (Box, Hunter, & Hunter, 2005). An independent t-test 

examined the effects of type of cues on the score obtained from the IAT (measured only 

once). For computation of the effect size statistic for mixed designs, the generalized eta 

squared (ீߟ
ଶ) was utilized. Several researchers recommend ீߟ

ଶ  as it is a more conservative 

and comparable estimate of effect size than the eta squared (ߟଶ ሻ and the partial eta 

squared (ߟ௣ଶሻ, especially in mixed designs (Bakeman, 2005; Lakens, 2013; Olejnik & 

Algina, 2003).  

The second model utilized multiple regression analyses for men and women 

separately, to examine self-concept consistency across Time 1 and 2 through the 

predictive value of the reaction times. The regression model also examined whether the 

type of cue, explicit career endorsement, and domain identification predicted implicit 

career endorsement for both men and women. Prior to these analyses, all continuous 

variables were centered.  

Analyses for Women 

 Implicit endorsement of math careers. First, a three-way interaction between the 

independent variables of time, career domain, and type of cues was expected to affect the 

reaction time of categorizing math careers as “me” in Time 1 versus Time 2. The mixed 
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model was not statistically significant, F(1.210, 42.355) = .043, p = .879, 	ீߟ
ଶ  <.001, as 

there was no three-way interaction between the factors (see Figure 4).  

There was a significant two-way interaction between time and career domain, 

F(1.210, 42.355) = 4.045, p = .043, ீߟ
ଶ	= .041. The first contrast analysis, comparing 

across Time 1 and Time 2 (weighted against reaction times for neutral careers), showed 

that there were no significant differences in math career reaction times (p = .194). The 

second contrast analysis, comparing across Time 1 and Time 2 (weighted against reaction 

times for neutral careers), showed significant differences in care career reaction times (p 

= .016). Table 2 provides the descriptives for this analysis.  

 

Table 2 

Descriptives for reaction times (log transformed) across career domains and time for 
women 

Time Career Domain Mean [95% CI] Std. Error 

1 Math 3.10 [3.06, 3.16] .02 

 Care 3.05 [3.02, 3.08] .02 

 Neutral 2.32 [2.28, 2.36] .02 

    

2 Math 2.98 [2.94, 3.02] .02 

 Care 2.99 [2.96, 3.03] .01 

 Neutral 2.09 [1.93, 2.24] .08 
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The other two-way interactions were not statistically significant. The type of cue 

and time did not significantly interact to affect implicit endorsement of careers, F(1, 35) 

= .280, p = .600, ீߟ
ଶ  = .001. Similarly, the type of cue and career domains did not 

significantly interact to affect implicit endorsement of careers, F(1.24, 43.44) = .121, p = 

ீߟ ,783.
ଶ  = .592. The main effect of time, as expected, showed statistical significance, 

F(1, 35) = 35.722, p < .001, ீߟ
ଶ  = .128. Overall, women showed faster reaction times in 

Time 2 (M = 2.69) versus Time 1 (M = 2.83). The main effect of career domains did 

attain statistical significance, F(1.24, 46.44) = 403.65, p < .001, ீߟ
ଶ  = .823. Women 

showed faster reaction times for neutral careers (M = 2.20) than math (M = 3.04) and care 

(M = 3.02) careers. The main effect of type of cue [F(1, 35) = .276, p = .603, ீߟ
ଶ  <.001] 

did not attain statistical significance. Table 3 and 4 summarize these findings, while 

Figure 4 graphically represents the three-way interaction. 10  

 

 

 

 

 

 

 

                                                            
10 Weighted contrast analysis using Bonferroni’s adjustment on career domains for Time 1 showed 
significant reaction time differences between math and neutral careers (p = .026), care and neutral careers 
(p <.001), and math and care careers (p <.001). Similar significant differences were found for career 
domains in Time 2, between math and neutral (p = .001), care and neutral (p <.001), and math and care (p < 
.001). This contrast does not include participants who chose none of the individual careers as being “me.” 
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Table 3 

Mixed ANOVA for implicit endorsement of careers for women 

Effects MS df F p ீߟ
ଶ  

Time 1.066 1 35.722 <.001 .128 

Time * Cue .008 1 .280 .600 .001 

Domain  27.204 1.241 403.648 <.001 .823 

Domain * Cue .008 1.241 .121 .783 .592 

Time * Domain .258 1.210 4.045 .043 .041 

Time * Domain * 
Cue 

.003 1.210 .043 .879 <.001 

Error .064 42.355    

Note: All statistics are from the Greenhouse-Geisser correction.  

 
 

Table 4 

Between subjects main effect of type of cue for implicit endorsement of careers for women 

Effect MS df F p ீߟ
ଶ  

Type of cue .005 1 .276 .603 <.001 

Error .582 35    
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Figure 4. The interaction of time, domain, and type of cue on reaction times for careers 

categorized as “me” for women        
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Explicit endorsement of math careers. Next, a mixed factorial ANOVA with the 

number of careers within each domain categorized as “me” in Time 1 versus Time 2 as 

the outcome variable showed no significant three-way interaction, F(2, 128) = .132, p = 

ீߟ ,877.
ଶ  < .001. Figure 5 shows the three-way interaction. Similarly, the two-way 

interactions of type of cue and time [F(1, 64) = .286, p = .594, ீߟ
ଶ  < .001], type of cue and 

career domain [F(2, 128) = .822, p = .442, ீߟ
ଶ  =.04], and time and career domain [F(2, 

128) = 1.277, p = .282, ீߟ
ଶ  < .001] did not attain statistical significance.  

There was a significant main effect of career domain, F(2, 128) = 447.784, p < 

ீߟ ,001.
ଶ=.26. Women categorized more care (M = 4.35) and neutral (M = 4.64) careers 

than math careers (M = 1.33) as “me” (see Table 5 for descriptives and Table 6 for 

ANOVA results). The main effects of time [F(1, 64) = .082, p = .776, ீߟ
ଶ  < .001] and type 

of cue [F(1, 64) = .020, p = .887, ீߟ
ଶ  < .001] did not attain statistical significance (see 

Table 7). 11 Figure 5 graphically represents the three-way interaction.   

 

 

 

 

 

 

                                                            
11 Weighted contrast analysis using Bonferroni’s adjustment on career domains for Time 1 showed 
significant number of careers differences between math and carel careers (p < .001), care and neutral 
careers (p <.001), but not math and neutral careers (p =.620). Similar significant differences were found for 
career domains in Time 2, between math and neutral (p < .001), care and neutral (p <.001), and math and 
care (p < .001) careers. This contrast does not include participants who chose none of the individual careers 
as being “me.” 
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Table 5 

Descriptives for number of careers categorized as “me” across career domains and time 
for women 

Time Career Domain Mean [95% CI] Std. Error 

1 Math 1.44 [.96, 1.92] .24 

 Care 4.64 [4.03, 5.26] .21 

 Neutral 4.29 [3.55, 5.04] .37 

    

2 Math 1.21 [.79, 1.64] .21 

 Care 4.69 [3.98, 5.40] .35 

 Neutral 4.40 [3.63, 5.16] .38 

 

 

Table 6 

Mixed ANOVA for explicit endorsement of careers for women 

Effects 1MS df F p Greenhouse
-Geisser 

ீߟ
ଶ  

Time .056 1 .082 .776 .56 < .001

Time * Cue .198 1 .286 .594 .286 < .001

Domain  447.784 2 42.599 <.001 42.599 .26

Domain * Cue 8.643 2 .822 .442 .822 .04

Time * Domain 1.025 2 1.277 .282 1.277 < .001

Time * Domain * 
Cue 

.106 2 .132 .877 .865 < .001

Error .802 128     

1MS for sphericity assumed 

 



45 
 

 

Table 7 

Between subjects main effect of type of cue for explicit endorsement of careers for women 

Effect MS df F p ீߟ
ଶ  

Type of cue .342 1 .020 .887 < .001 

Error 16.891 64    
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Figure 5. The interaction of time, domain, and type of cue on the percentage of careers 

categorized as “me” for women   
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The effects of threat on IAT for women. An independent t-test on the type of cues 

was expected to show that women who experienced the women-math threat cue were 

more likely to make stronger “me-care,” and “other-math” associations (represented by a 

more negative D score). The Levene’s test for the homogeneity of variances was not 

violated, F(1, 67) = .008, p = .929. The analysis showed no significant difference in the D 

score based on the type of cue, t(67) = .201, p = .841, d = .005. Women showed a slight 

preference for care association over math association, as indicated by the negative mean 

and standard deviations of D scores in Table 8. This parallels the findings on the mixed 

ANOVA model, where the type of cues did not have a significant effect on the outcome 

variable.  

 

Table 8 

Independent t-test of IAT D score by type of cue for women 

 No threat  
M (SD) 

Threat 
M (SD) 

t df ݀ 

D Score 
 
 
CI(95%) 

-.112 (.473) 
 
 

[-.282, .059] 

-.134 (.450) 
 
 

[.-.284, .016]

.201
 

 

 

67 .005

Note. M = Mean, SD = Standard deviation, CI = Confidence interval.  

 

Predicting math-related SCC under threat. These hypotheses examined whether 

women’s reaction times (log transformed) in Time 2 is predicted by their explicit math 

categorization in Time 2, moderated by whether or not threat was activated, through a 

moderated multiple regression. Step 1 consisted of reaction times in categorizing math 
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careers in Time 1, number of math careers categorized in Time 2, type of cue, and 

domain identification with math, and Step 2 was comprised of the following interactions: 

(1) type of cue and domain identification with math, (2) type of cue and math reaction 

times at Time 1, (3) type of cue and number of math careers at Time 1. Reaction time in 

categorizing math careers as “me” in Time 2 served as the outcome variable. All 

continuous variables were centered. For this hypothesis, the lack of self-concept 

consistency will be shown by the low predictability of number of math careers 

categorized as “me” in Time 2 by the reaction times in Time 1. 

For Step 1, the regression equation significantly predicted the reaction times for 

categorizing math careers as “me” in Time 2, F(4, 37) = 3.572, p = .012, R2 = .289, 95% 

CI [0.09, .478] (adjusted R2 = .212). The reaction times for categorizing math careers as 

“me” in Time 1 (β = .465, p = .002), significantly predicted the outcome measure.  

For Step 2, the regression equation significantly predicted the reactions times for 

categorizing math careers as “me” in Time 2, F(6, 35) = 2.373, p = .05, R2 = .289, 95% 

CI [.094, .484] (adjusted R2 = .167). Similar to Step 1, only one predictor, the reaction 

times for categorizing math careers as “me” in Time 1 significantly predicted the reaction 

times for categorizing math careers as “me” in Time 2 (β = .456, p = .023). However, the 

F change statistic for the Step 2 did not attain statistical significance (p = .985), which 

makes the findings of the model negligible. Table 9 summarizes the findings from this 

analysis. 
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Table 9 

Summary of Moderated Regression Analysis for Variables Predicting Math-related SCC 

for Women (N = 68) 

    Step 1   Step 2  
         

 Variable  
B  

[CI 95%] SE B β 
B 

[CI 95%] SE B β 
         

 Type of cue 
.023  

[-.041, .088] .032 .109 

 
-.023  

[-1.715, 1.670] .834 -.106 

 

Number of 
math careers in 
Time 2 

.012  
[-.011, .035] .011 .212 

 
 

.012  
[-.012, .035] .012 .206 

 

RT for math 
careers as 
“me” Time 1 

.421  
[.162, .680] .128 .465*** 

.412  
[-.012, .035] .174 .456* 

 
Math domain 
identification 

.003  
[-.004, .009] .003 .145 

.002  
[-.006, .010] .004 .129 

 

Type of cue *  
RT for math 
Time 1     

.014  
[-.531, .560] .269 .211 

 

Type of cue * 
Math 
identification     

.001  
[-.010, .012] .005 .031 

 R2(adjusted R2)   
.289 

(.212)   
.289 

(.167)  

 
F for change in 
R2   3.752*   .015   

Note: *p < .05, **p < .01, *** p < .005; B[C1 95%] = Unstandardized coefficient beta [95% confidence 
interval]; SE B = Standard error of unstandardized coefficient beta; β = Standardized coefficient beta.  
 

 

 



50 
 

 

Analyses for Men 

Implicit endorsement of care careers. To test the hypotheses for men, a 2 (time: 

Time 1 and Time 2) x 3 (career domain: math, care, and neutral) x 2 (type of cues: men-

care threat cue and no threat) mixed factorial ANOVA was conducted. It was expected 

that men exposed to the men-care threat cue (i.e., “why men are not as successful as 

women in care-related careers”) would show slower reaction times for care careers after 

the threat has been activated (Time 2), in comparison to the no threat condition.  

First, the three-way interaction between the independent variables of time, career 

domain, and type of cues attained statistical significance, F(2, 40) = 7.061, p = .002, ீߟ
ଶ	= 

.068. The first contrast analysis, comparing across Time 1 and Time 2 (weighted against 

reaction times for neutral careers), showed that there was a significant difference in math 

reaction times (p = .004) in the threat versus no threat conditions. The second contrast 

analysis, comparing reaction times for care careers across Time 1 and Time 2 (weighted 

against reaction times for neutral careers), did not attain statistical significance (p = .08) 

in the threat versus no threat condition. Figure 6 provides a graphical representation of 

these effects.  

There was a significant two-way interaction between time and domain, F(2, 40) = 

17.623, p <.001, ீߟ
ଶ=.153. The contrast analysis, comparing across Time 1 and Time 2 

(weighted against reaction times for neutral careers), showed significant differences in 

math careers reaction times (p = .005). The second contrast analysis for this interaction, 

comparing across Time 1 and Time 2 (weighted against reaction times for neutral 

careers), showed significant differences in care careers reaction times (p < .001). 
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Participants showed faster reactions times for math careers in Time 2 versus Time 1 and 

categorized neutral and math careers faster than care careers in across Time 1 and 2.    

 There was a significant main effect of time, F(1, 20) = 36.558, p <.001, ீߟ
ଶ	= 

.032. Participants showed faster reactions times in Time 2 versus Time 1 across all 

domains. The main effect of career domain attained statistical significance, F(2, 40) = 

867.271, p <.001, ீߟ
ଶ	= .951. Participants showed faster reaction times for neutral (M = 

2.12) than math (M = 3.04) and care (M = 3.05) careers.12 See Table 10 for descriptives, 

Table 11 for mixed ANOVA results and Table 12 for between subjects effect. Figure 6 

graphically represents the three-way interaction.   

 

 

 

 

 

 

 

 

 

                                                            
12 Weighted contrast analysis using Bonferroni’s adjustment on career domains for Time 1 showed no 
significant reaction time differences between math and care careers (p = .967), but found significant 
differences between care and neutral careers (p <.001), and math and neutral careers (p <.001). For Time 2, 
there were no significant differences between math and care careers (p = .224), but there were significant 
differences between math and neutral (p = .001), and care and neutral (p <.001).  This contrast does not 
include participants who chose none of the individual careers as being “me.” 
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Table 10 

Descriptives for reaction times (log transformed) across career domains and time for 
men 

Time Career 
Domain 

Mean (95% CI) Std. Error 

1 Math 3.10 [3.05, 3.15] .02 

 Care 3.07 [3.02, 3.11] .02 

 Neutral 2.25 [2.20, 3.00] .02 

    

2 Math 2.98 [2.95, 3.01] .02 

 Care 3.03 [2.98, 3.08] .03 

 Neutral 2.00 [1.91, 2.09] .05 

 

Table 11 

Mixed ANOVA for implicit endorsement of careers for men 

Effects 1MS df F p ீߟ
ଶ  

Time .587 1 36.558 <.001 .032 

Time * Cue .013 1 .789 .385 .009 

Domain  12.349 2 867.271 <.001 .951 

Domain * Cue .013 2 .890 .419 .252 

Time * Domain .115 2 17.623 <.001 .153 

Time * Domain * Cue .046 2 7.061 .002 .068 

Error .007 40    

1MS and p are for sphericity assumed.  
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Table 12 

Between subjects main effect of type of cue for implicit endorsement of careers for men 

Effect MS df F p ீߟ
ଶ  

Type of cue .001 1 .168 .686 <.001 

Error .006 20    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



54 
 

 

 

 

Figure 6. The interaction of time, domain, and type of cue reaction times for careers 

categorized as “me” for men  
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Explicit endorsement of care careers. A mixed factorial ANOVA to examine the 

effects of independent variables on the number of careers categorized as “me” in Time 1 

versus Time 2 showed a significant three-way interaction between time, domain, and type 

of cue, F(2, 84) = 3.231, p = .044, ீߟ
ଶ	=.003 (see Figure 7). The first contrast analysis, 

comparing across Time 1 and Time 2 (weighted against number of neutral careers), 

showed that there was a significant difference in number of math careers categorized as 

"me" (p = .028) in the threat versus no threat conditions. The second contrast analysis, 

comparing across Time 1 and Time (weighted against number of neutral careers), did not 

attain statistical significance for the number of care careers categorized as “me” (p = .55). 

The highest number of careers categorized as “me” were math careers at Time 1 of the no 

threat session (M = 3.76). Table 13 provides a summary of the descriptives. The two-way 

interactions between time and type of cue [F(1, 42) = .027, p =.871, ீߟ
ଶ  = <.001], career 

domain and type of cue [F(2, 84) = .317, p = .729, ீߟ
ଶ	= .042], and time and career 

domain [F(2, 84) = 1.369, p =.260, ீߟ
ଶ	= .001] did not attain statistical significance.  

The main effect of time on the number of careers categorized as “me” was 

significant, F(1, 42) = 12.921, p = .001, ீߟ
ଶ	= .007. Overall, men categorized more careers 

as “me” in Time 1 (M = 2.42) versus Time 2 (M = 2.04). The main effect of career 

domain also attained statistical significance, F(2, 84) = 14.487, p <.001, ீߟ
ଶ  = .137. 

Overall, men categorized significantly more math (M = 3.31) than care (M = 1.08) careers 

(p < .001) as well as significantly more neutral (M = 2.29) than care careers (p < .001). 

Table 14 summarizes the interaction and main effects for this model. The main effect for 
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type of cue on the number of careers categorized as “me,” did not attain statistical 

significance, F(1, 42) = .229, p =.635, ீߟ
ଶ	=.003, as shown in Table 15.13        

 

Table 13 

Descriptives for number of careers categorized as “me” across career domains and time 
for men 

Time Career Domain Mean [95% CI] Std. Error 

1 Math 3.60 [2.64, 4.56] .48 

 Care 1.17 [.76, 1.58] .20 

 Neutral 2.48 [1.81, 3.14] .33 

    

2 Math 3.01 [2.02, 4.01] .49 

 Care .99 [.63, 1.37] .18 

 Neutral 2.10 [1.48, 2.72] .31 

 

 

 

 

 

 

 

                                                            
13 Weighted contrast analysis using Bonferroni’s adjustment on career domains for Time 1 showed 
significant differences between the number of math careers  and neutral careers (p = .035), care and neutral 
careers (p <.001), and math and care careers (p <.001). Significant differences were found for career 
domains in Time 2, between math and care (p = .002), care and neutral (p =.001), but not for math and care 
(p =.366) careers.  
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Table 14 

Mixed ANOVA for explicit endorsement of careers for men 

Effects 1MS df F p ீߟ
ଶ  

Time 9.489 1 12.921 .001 .007 

Time * Cue .02 1 .027 .871 <.001 

Domain  108.858 2 14.487 <.001 .137 

Domain * Cue 2.381 2 .317 .729 .042 

Time * Domain .909 2 1.369 .260 .001 

Time * Domain * Cue 2.144 2 3.231 .044 .003 

Error .664 84    

1MS and p are for sphericity assumed.  
 
 

Table 15 

Between subjects main effect of type of cue for explicit endorsement of careers for men 

Effect MS df F p ீߟ
ଶ  

Type of cue 3.563 1 .229 .635 .003 

Error 15.588 42    
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Figure 7. The interaction of time, domain, and type of cue on percentage of careers 

categorized as “me” for men  
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The effects of threat on IAT for men. Finally, an independent t-test on the type of 

cues was expected to show that men who experienced the men-care threat cue were more 

likely to make stronger “me-math,” and “other-care” associations (represented by a more 

positive D score). The Levene’s test for the assumption of equality of variances was not 

violated, F(1, 51) = 1.998, p = .164. The analysis showed no significant difference in the 

D score based on the type of cue, t(51) = -.861, p = .393, d = -.233. Men showed a slight 

preference for math associations over care association, as represented by the positive 

mean and standard deviations of D scores in Table 16.   

 
Table 16 

Independent t-test of IAT D score by type of cue for men 

 No threat  
M (SD) 

Threat 
M (SD) 

t df ݀ 

D Score 
 
CI(95%) 

.120 (.420) 
 

[-.053, .293] 

.200 (.243) 
 

[.106, .294]

-.861a

 

 

51 -.233

Note. M = Mean, SD = Standard deviation, CI = Confidence interval for mean.  

 
Predicting care-related SCC under threat. These hypotheses explore whether 

men’s reaction times (log transformed) in Time 2 is predicted by their explicit care 

categorization in Time 2, following cue activation through a moderated multiple 

regression. Step 1 consisted of reaction times in categorizing care careers in Time 1, 

number of care careers categorized in Time 2, and type of cue. The following interactions 

comprised Step 2: (1) type of cues and domain identification, (2) type of cues and 

reaction times at Time 1, and (3) type of cues and number of care careers at Time 1. 
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Reaction times in categorizing care careers as “me” in Time 2 was the outcome variable. 

All continuous variables were centered. For this hypothesis, the lack of self-concept 

consistency will be shown by the low predictability of number of care careers categorized 

as “me” in Time 2 by the reaction times in Time 1.   

For Step 1, the regression equation significantly predicted the reaction times for 

categorizing care careers as “me” in Time 2, F(4, 40) = 4.349, p = .005, R2 = .303, 95% 

CI [0.10, .502] (adjusted R2 = .233). The reaction times for categorizing care careers as 

“me” in Time 1 (β = .532, p <.001), significantly predicted the outcome measure.  

For Step 2, the regression equation significantly predicted the reactions times for 

categorizing care careers as “me” in Time 2, F(2, 38) = .237, p = .021, R2 = .312, 95% CI 

[.108, .516] (adjusted R2 = .203). Similar to Step 1, only one predictor, the reaction times 

for categorizing care careers as “me” in Time 1 significantly predicted the reaction times 

for categorizing care careers as “me” in Time 2 (β = .556, p = .023). However, the F 

change statistic for the Step 2 did not attain statistical significance (p = .790), which 

makes the findings of the model negligible. Table 17 summarizes the findings from this 

analysis. 
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Table 17 
 
Summary of Moderated Regression Analysis for Variables Predicting care-related SCC 
for Men (N = 45) 
 

    Step 1   Step 2  
 
        

 Variable  
B  

[CI 95%] SE B β 
B 

[CI 95%] SE B β 
 
        

 Type of cue 
.001  

[-.063, .065] .032 .005 

 
.119  

[-1.535, 1.773] .817 .532 

 
Number of care 
careers in Time 2 

.013  
[-.010, .035] .011 .162 

 
 

.013  
[-.010, .035] .011 .162 

 
RT for care careers 
as “me” Time 1 

.502  
[.245, .760] .128 .532*** 

.525  
[.178, .872] .172 .556*** 

 
Care domain 
identification 

-.004  
[-.011, .003] .003 -.154 

-.002  
[-.011, .008] .005 -.062 

 
Type of cue *  
RT for care Time 1     

-.042  
[-.574, .491] .263 -.580 

 
Type of cue * Care 
identification     

-.004  
[-.018, .000] .007 -.140 

 R2(adjusted R2)   
.303 

(.233)   
.312 

(.203)  

 F for change in R2   4.349***   .237   
Note: *p < .05, **p < .01, *** p < .005; B[C1 95%] = Unstandardized coefficient beta [95% confidence 
interval]; SE B = Standard error of unstandardized coefficient beta; β = Standardized coefficient beta.  
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Exploratory Analyses 

 The present study did not directly compare gender. Thus, one of the exploratory 

analyses examined gender differences in the self and other associations in the IAT. The 

exploratory analyses further examined whether there were gender- and college major-

based differences in domain identification (as well as based on type of cue). Additionally, 

the analyses examined gender differences in perception of masculinity and femininity of 

careers as well as in domains and assessment of certain career-related abilities.     

Gender Differences in IAT Scores 

 The hypothesis tested earlier showed no statistically significant differences in IAT 

scores based on type of cue, for both men and women. Generally, men showed a slight 

preference for math associations over care associations, while women show a preference 

for care associations over math associations. An independent t-test examined whether 

gender had a significant effect on the IAT D scores (in addition to the earlier examination 

of the effects of type of cue on D scores). The results showed a significant difference in D 

scores between men and women, t(119.81) = 3.970, p < .001, d = .711.14 Table 18 

summarizes the findings.      

 

 

 

 

 

                                                            
14 Levene’s test of homogeneity was violated, F(1, 120) = .9.354, p = .003 
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Table 18 

Independent t-test of IAT D score by gender 

 Men 
M (SD) 

Women 
M (SD) 

t df ݀ 

D Score 
 
CI(95%) 

.162 (.337) 
 

[.069, .255] 

-.124 (.458) 
 

[-.234, -.014]

3.970a

 

 

119.81 .711

Note. M = Mean, SD = Standard deviation, CI = Confidence interval for mean. 

 

Domain Identification Questionnaire 

 The two sub-scales, the math and care sub-scales, showed some significant 

differences when compared across several demographic variables. Participants rated four 

math-related and four care-related items each on a scale of 1 (not at all good) to 10 (very 

good).  

 Gender and type of cue. Gender and type of cue did not significantly interact to 

affect identification with the domain of math, F(1, 136) = 2.330, p = .129, ீߟ
ଶ  = .02.15 The 

main effect of gender showed that men (M = 16.91) identified with the domain of math 

more than women (M = 13.99), F(1, 136) = 6.830, p = .01, ீߟ
ଶ  = .05 (see Table 19). For 

the domain of care, gender and type of cue did not show a significant interaction, F(1, 

134) = 2.164, p = .144, ீߟ
ଶ  = .01.16 The main effect of gender attained statistical 

significance, where women (M = 27.33) showed more identification with care than men 

(M = 22.45), F(1, 134) = 34.869, p = .000, ீߟ
ଶ  = 0.20 (see Table 20). 

                                                            
15 Levene’s test of homogeneity was not violated, F(3, 136) = .483, p = .695.  
16 Levene’s test of homogeneity was not violated, F(3, 134) = .138, p = .937. 
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Table 19 

Descriptives for gender by type of cue interaction on identification with domain of math 

Gender Type of cue Mean [95% CI] Std. Error n 

Men No threat 16.58 [14.26, 18.90]  1.18 31 

 Threat 17.24 [14.84, 19.64]  1.22 29 

     

Women No threat 15.37 [13.35, 17.39] 1.02 41 

 Threat 12.62 [10.54, 14.69] 1.05 39 

 

Table 20 

Descriptives for gender by type of cue interaction on identification with domain of care 

Gender Type of cue Mean [95% CI] Std. Error n 

Men No threat 23.36 [21.65, 25.06] .86 31 

 Threat 21.54 [19.74, 23.33] .91 28 

     

Women No threat 27.03 [25.52, 28.53] .76 40 

 Threat 27.64 [26.12, 29.16] .77 39 

 

 College major.17 Four categories of college majors (STEM, care, undecided, and 

other) were compared against participants’ domain identification. College major did not 

have a significant effect on participants’ identification with the domain of math, F(3, 

                                                            
17 The categorization of college majors here parallels the earlier categorization procedure used in the 
Participants section.  
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130) = .112, p = .953, ீߟ
ଶ  = .002.18 STEM (M = 14.84) majors did not significantly differ 

in their math identification from care (M = 14.97), undecided (M = 15.07), and other (M 

= 16.00) majors (see Table 21). Similarly, participants did not significantly differ in their 

identification to the domain of care, F(3, 130) = .978, p = .405, ீߟ
ଶ  = .02,19 across STEM 

(M = 25.16), care (M = 26.05), undecided (M = 25.22), and other (M = 23.08) majors (see 

Table 22).  

 

Table 21 

Descriptives for the effect of college major on identification with domain of math 

College 
Major 

Mean [95% CI] Std. Error n 

STEM 14.84 [13.08, 16.61]  .89 57 

Care 14.97 [12.81, 17.14]  1.09 38 

Undecided 15.07 [12.51, 17.64] 1.30 27 

Other 16.00 [12.44, 19.56] 1.80 14 

 

 

 

 

 

 

 

                                                            
18 Levene’s test of homogeneity was violated, F(3, 132) = 3.574, p = .016. 
19 Levene’s test of homogeneity was not violated, F(3, 130) = 2.242, p = .086. 
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Table 22 

Descriptives for the effect of college major on identification with domain of care 

College Major Mean [95% CI] Std. Error n 

STEM 25.16 [23.74, 26.57]  .72 57 

Care 26.05 [24.30, 27.81]  .89 37 

Undecided 25.22 [23.17, 27.28] 1.04 27 

Other 23.08 [20.11, 26.04] 1.50 13 

 

Gender and Careers Questionnaire 

Participants answered questions on the masculinity and femininity levels 

associated with the careers of interest in the present study. They answered the following 

question: “How feminine or masculine would you categorize the following careers as?” 

as well as the following question for the items on the domain identification questionnaire: 

“In your opinion, are men or women better at the following tasks?” For the first question, 

a higher score indicates a more feminine perception. For the second question, a higher 

score is indicative of a woman being better. Participants rated these questions on a scale 

of 1 (Masculine) to 7 (Feminine).  

Masculinity and femininity of careers. The perceptions of genderization of math 

careers did not show significant differences across gender and type of cue, F(1, 124) = 

.221, p = .639, ீߟ
ଶ  = .002.20 The analysis did not show a significant main effect of gender, 

F(1, 124) = 1.937, p = .166, ீߟ
ଶ  = .02. Men (M = 44.91) did not rate math careers as being 

                                                            
20 Levene’s test of homogeneity was not violated, F(3, 124) = 2.654, p = .052. 
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significantly more masculine than women did (M = 42.35). Table 23 summarizes the 

descriptives for math careers. For the perceptions of masculinity and femininity of care 

careers, the interaction between gender and type of cue did not attain statistical 

significance, F(1, 129) = .011, p = .916, ீߟ
ଶ  < .001,21 but there was a main effect of 

gender, F(1, 129) = 9.458, p = .002, ீߟ
ଶ  = .007. Men (M = 63.43) rated care-related 

careers as being less feminine than women did (M = 67.37).22 Table 24 summarizes the 

descriptives for care careers.  

 

Table 23 

Descriptives for gender by type of cue interaction on perceptions of masculinity-
femininity of math careers 

Gender Type of cue Mean [95% CI] Std. 
Error 

n 

Men No threat 45.00 [41.21, 48.79] 1.92 29 

 Threat 44.82 [40.88, 48.75] 1.99 27 

     

Women No threat 43.31 [39.90, 46.71] 1.72 36 

 Threat 41.39 [37.98, 44.79] 1.72 36 

 

 

 

 

                                                            
21 Levene’s test of homogeneity was not violated, F(3, 129) = 2.159, p = .096. 
22 Further analyses across the four categories of college majors showed no significant differences for both 
math-related [F(1, 120) = .922, p = .432, ீߟ

ଶ  = .023] and care-related [F(1, 125) = 1.015, p = .388, ீߟ
ଶ= 

.002] careers.  
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Table 24 

Descriptives for gender by type of cue interaction on perceptions of masculinity-
femininity of care careers 

Gender Type of cue Mean [95% CI] Std. 
Error 

n 

Men No threat 63.13 [60.52, 65.75] 1.32 30 

 Threat 63.77 [60.96, 66.58] 1.42 26 

     

Women No threat 67.20 [64.94, 69.46] 1.14 40 

 Threat 67.59 [65.22, 69.92] 1.19 37 

 

Domains and assessment of ability. For the second question, gender and type of 

cue showed no significant interaction in math-related domain ratings, F(1, 136) = 2.330, 

p = .129, ீߟ
ଶ  = .002. A main effect of gender, F(1, 136) = 6.830, p = .010, ீߟ

ଶ  = .005, 

showed that men (M = 16.90), in comparison to women (M = 14.03), believed women to 

be better at math-related domains.23 Table 25 summarizes the descriptives for math-

related domains. Similarly, the interaction between gender and type of cue did not 

significantly affect the assessment of abilities in care-related domains, F(1, 134) = 2.164, 

p = .144, ீߟ
ଶ  = .001.24 Women (M = 27.33), in comparison to men (M = 22.49), rated 

women as being significantly better at care-related domains, F(1, 134) = 34.869, p = 

ீߟ ,000.
ଶ  = .20. Table 26 summarizes the descriptives for care-related domains.  

                                                            
23 The descriptives for this analysis showed some interesting trends. Men under threat rated women as 
better at math-related domains (M = 17.24) than men not under threat (M = 16.58). Women under threat 
rated women as being worse at the math-related domains (M = 12.62) than women not under threat (M = 
15.37).  
24 Levene’s test of homogeneity was not violated, F(3, 134) = .138, p = .937. 



69 
 

 

Table 25 

Descriptives for gender by type of cue interaction on domains and assessment of ability 
for math 

Gender Type of cue Mean [95% CI] Std. Error n 

Men No threat 16.58 [14.26, 18.90] 1.18 31 

 Threat 17.24 [14.84, 19.64] 1.22 29 

     

Women No threat 15.37 [13.35, 17.39] 1.02 41 

 Threat 12.62 [10.54, 14.69] 1.05 39 

 

Table 26 

Descriptives for gender by type of cue interaction on domains and assessment of ability 
for care 

Gender Type of cue Mean [95% CI] Std. Error n 

Men No threat 23.36 [21.65, 25.06] .86 31 

 Threat 21.54 [19.74, 23.33] .91 28 

     

Women No threat 27.03 [25.52, 28.53] .76 40 

 Threat 27.64 [26.12, 29.16] .77 39 
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CHAPTER 5 

DISCUSSION 

 The present study examined the effects of career-related negative stereotypes (i.e., 

math for women and care for men) on self-concept consistency through implicit and 

explicit measures of self-concept consistency for both men and women.  

Implicit Endorsement of Careers 

Men were affected by negative stereotypes at the unconscious level, whereas 

women were not. Male participants told that men are usually not as successful as women 

in care-related careers, unconsciously disassociated more from care careers as shown by 

the differences in reaction times. Generally, research has not focused on men and job-

related stereotypes, but the present study showed that the activation of negative 

stereotypes about men in female-genderized jobs (i.e., care-related jobs) can have a 

negative impact at an unconscious level, specifically the extent to which they 

unconsciously associate with care careers.  

Conversely, women did not show any differences in their unconscious 

associations with math careers, whether or not the negative stereotype was active in the 

environment. Overall, women showed an unconscious preference for neutral careers over 

care careers, regardless of the presence of the negative stereotype. This finding may be 

indicative of women’s evolving perceptions of the careers they see themselves in, where 

women may not favor math careers, they also showed more of a preference for care 

careers and neutral careers (e.g., reporter, writer, photographer, which are not usually 

considered care-related). While they may unconsciously prefer neutral over care careers, 
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they also showed a lack of preference for math careers, which supports previous findings 

on women and math-related careers (Nguyen & Ryan, 2008; Schmader et al., 2013).        

 The findings of the present study pertaining to the implicit endorsement of careers 

for men showed that men are just as susceptible as women to the effects of stereotype 

threat (as shown for women in the study by Schmader and colleagues, 2013).  Men’s 

unconscious view of themselves is affected by negative stereotypes about their expected 

performance in a gender atypical vocation. For women, the findings contradicted the 

findings of Schmader and colleagues (2013). Their study showed that women’s self-

concept became more inconsistent when a threatening cue was activated in their 

environment, an effect that was not found in the present study.  

Explicit Endorsement of Careers 

 The negative stereotype about men and care careers significantly affected men 

across time and type of career domain, where men categorized more care careers as “me” 

prior to threat activation in comparison to after threat activation, an effect not found for 

men not under threat. Men were more likely to choose fewer care careers as being 

relevant to themselves after being informed of the negative stereotype that men are not as 

successful in care careers as women, in comparison to those who were not informed. The 

findings pertaining to men is a novel one as presently there are few experimental studies 

examining the effect of stereotype threat on associations with care-related careers among 

men. Alternatively, women did not show differences in their conscious selection of 

careers after being informed of the negative stereotype of women in math careers. 
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Generally, women chose care and neutral careers over math careers, but this selection of 

careers did not differ significantly after the activation of threat.  

 The present study showed that explicit changes in the working self-concept are 

affected by threatening environmental cue for men, but not for women. The lack of an 

effect for women could potentially be attributed to the level of importance placed in math 

careers to begin with, as shown by the high percentage of women did not select any math 

careers as being “me,” it is likely that the importance of math was not salient among 

women in the present sample.  

Past research examining the stereotype threat effects among women differs from 

the present study in that most research studies on stereotype threat experienced by 

women recruit participants from highly-ranked universities, where academic competition 

is much higher than mid to lower-ranked universities. As the women in the present study 

are not from a highly ranked institution, the general importance placed on math may be 

lower, thus leading to a higher selection of care and neutral careers, but not math careers. 

They may not necessarily be stereotype threatened as their academic environment does 

not make the negative stereotype salient.  The lack of importance placed on math also 

parallels findings on the effect of math domain identification on the extent to which 

women are susceptible to stereotype threat (Spencer et al., 1999; Steinberg et al., 2012), 

which was also examined in the present study.         

Predicting Self-Concept Consistency under Threat 

 Men who were under threat (i.e., told about the negative stereotype) showed no 

significant shifts in their self-concept consistency across time at the conscious or 
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unconscious levels (as shown by unconscious care career choices in Time 1 predicting 

the conscious care career choices in Time 2). Their level of identification with the 

domain of care also did not influence the shift in self-concept consistency. Overall, 

participants’ unconscious (i.e., reaction times) and conscious care career selection in 

Time 1 influenced the unconscious care career selection in Time 2. Similarly, women 

under threat showed no significant shifts in their self-concept consistency across time at 

both the conscious or unconscious levels. Overall, participants’ unconscious (i.e., 

reaction times) and conscious math career selection in Time 1 influenced the unconscious 

math career selection in Time 2, but the activation of the threatening cue or the level of 

identification with the domain of math did not influence this relationship. 

 As the working self-concept is expected to be sensitive to environmental cues and 

activates relevant aspects of the self in order to facilitate the achievement of a goal 

(Kawakami et al., 2012; McConnell et al., 2012), the present study showed that the 

threatening environmental cues in particular, did not play a significant role in predicting 

the shift of the working self-concept across time. However, the threatening cue affected 

both implicit and explicit career choices of men, but not that of women.  

 One reason women remained unaffected by the threat could be the subtle 

differences in the cues experienced by women in both the threat and no threat conditions. 

The research study by Schmader and colleagues (2013) and several other studies (see 

Nguyen & Ryan, 2008; Picho et al., 2013) employing the threat-no threat cue 

manipulation with women found significant differences in their outcome measures 

(including math test performance, reaction times to math and care careers, and conscious 
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selection of math and care careers) based on the type of cue, which was not shown in the 

present study.  

Thus, an alternative explanation for the lack of significant effects across the threat 

and no threat condition is the role of subtle cues in the present study, which can affect the 

responses in the outcome measures (Nguyen & Ryan, 2008). In the present study, the cue 

was adapted from previous research (Schmader et al., 2013), thus did not differ 

drastically. However, women across all conditions chose more care and neutral careers 

than math careers indicating a lack of an inclination toward math careers. In both the 

threat and no threat conditions, women completed the domain identification questionnaire 

after the first career categorization task and cue activation, which contained math-related 

domains such as “algebra” and “calculus.” These domains could have acted as subtle cues 

negating the effect for the type of cue manipulation, similar to the findings of the meta-

analysis by Nguyen and Ryan (2008). Thus, the effects of math-related negative 

stereotypes are present for women in both conditions as subtle cues from the experiment 

itself may have become a threat.    

 Alternatively, the effects of stereotype threat can vary by studies. One 

study showed that the effects of stereotype threat can be very task-specific and the 

findings for individual research studies can show much variability (Wicherts, Dolan, & 

Hessen, 2005). In the present study, the career categorization task and IAT were 

implemented on the Qualtrics platform. This implementation raised several data 

collection issues, such as incomplete responses that were possibly not due to participants’ 

non-response and glitches in the coding of scores for some participants. Presently, there 
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is no precedence for effective measurement of reaction time in Qualtrics. A recent review 

of Qualtrics (provided by Qualtrics itself) claimed that it can measure reaction time 

effectively (Qualtrics, 2014), but independent reviews say otherwise (see Cavallaro, 

2014). These issues may have compromised the quality of the data obtained. In the 

present study, any minor glitches due to the ineffectiveness of Qualtrics, especially since 

reaction time is measured in milliseconds, could have a significant impact on the results. 

Future studies could use research software such as DirectRT and Inquist, which are better 

suited for reaction time measurement, to ensure there are no such instrumentation issues.  

Thus, the present study’s findings are different from some past studies possibly due to the 

differences in the task implementation (as a possible additive function to the effects of 

subtle cues), thus making a direct comparison of the findings with other studies difficult.      

The present findings pertaining to men suggest that men, as opposed to women, 

may be less conscious of care-related threats as they are threats that are less common in 

daily life (Bosson et al., 2004; Koenig & Eagly, 2005), in comparison to women’s math-

related threat. Similar to the findings with women, the type of cue did not significantly 

moderate the change in self-concept consistency. Only reaction times for care careers in 

Time 1 uniquely predicted math reaction times in Time 2, which contradicts the 

hypothesis tested by Schmader and colleagues (2013), with regards to the lack of shift 

self-concept consistency shown through a lack of predictive relationship between reaction 

times in Time 1 and 2.  

The current study provides evidence for how the activation of care-related 

negative stereotypes can lead to disassociation with care-related outcomes. However, for 
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women, math-related negative stereotypes may be more indoctrinated and prevalent in 

their environment in comparison to men. This premise can potentially explain why the 

threat was ineffective for women, but not for men.                   

Limitations and Suggestions for Future Direction 

 The results of the present study should be interpreted with caution, given the low 

degrees of freedom and issues with missing data. The significant results despite the small 

degrees of freedom for all the hypotheses are indicative of the possibility that the 

significant findings being due to chance. Replication of the present study as well as a 

larger sample size could aid in understanding the extent to which the low degrees of 

freedom influenced the final results.   

One limitation of this study is the inability to know whether the threat was 

activated, beyond probing for suspicion in the post study questionnaire and recall of 

instructions.25 Participants did not significantly differ in the amount of time spent reading 

the instructions. Furthermore, the manipulation checks showed that a large percentage of 

participants mentioned the gender comparison in the threatening cue condition, but it is 

not clear that noticing that the instructions mentioned gender (or not) would directly 

relate to whether participants felt stereotype threat. Generally, the lack of effective 

manipulation checks appears to be an issue for the field as a whole to consider, as even 

the leading stereotype threat researchers have difficulty with manipulation checks (T. 

Schmader, personal communication, October 17, 2013).  

                                                            
25 As illustrated in the manipulation checks section.  
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Parallel to the issue of threat activation is the appropriateness of the threat cue. 

For men, the care-related threat may not be a strong enough threat to create the 

experience of stereotype threat (unlike the threat elicited by the math-related threat for 

women). Rather, the care-related threat may be more relevant to status- or pay-based 

threats, rather than skills-based. As STEM-related careers usually pay more and are of 

higher status (Georgetown University Center on Education and the Workforce, 2011), the 

threat to care-related abilities or skills may not have negatively impact men. This was not 

the case for gay men, who when reminded of their stigmatized identity, showed 

performance deficits in childcare-related tasks (Bosson et al., 2004). Conversely, 

heterosexual men, who did not report their sexual orientation, were more likely to 

experience stereotype threat than those who did report it (Bosson et al., 2004). These 

findings indicate that for heterosexual men, affirming their heterosexuality does not 

negatively impact their performance in care-related outcome measures. Thus, it is 

possible that men are more affected by identity-based threats such as threats of sexual 

orientation or other attributes related to masculinity than skill-related threats, particularly 

in relation to care-related careers.  This premise can be further explored through the use 

of a status-related threat, rather than a care-and skill-related one.    

An additional issue with the effectiveness of the threat cue is the use of mixed-

gender groups during the data collection of the present study. It is possible that single 

gender research sessions may have shown different results. However, previous research 

findings on the issue of whether stereotype threat is most likely to occur in single vs. 

mixed-gender groups is mixed, with majority favouring mixed-gender groups. The study 
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by Spencer and colleagues (1999) utilized mixed-gender groups and found significant 

stereotype threat effects for women. Several studies also suggest that women in single 

gender groups are affected less by stereotype threat (Ben-Zeev & Kirtman, 2012; Huguet 

& Regner, 2007). One study examining different gender group combinations found that 

women in men-majority groups experienced the most performance deficit, whereas 

women in women-majority groups experienced some deficits, but not as significant as  

those of women in the men-majority groups (Inzlicht & Ben-Zeev, 2000). Men in 

women-majority groups did not show significant differences compared to men in the 

men-majority groups (Inzlicht & Ben-Zeev, 2000). As past studies showed that threat can 

be elicited in the mixed-gender groups, it is possible that the lack of significant effects for 

women in the present study is attributable to an overall experience of threat as a result of 

being in mixed-gender groups. The inclusion of a gender group experimental 

manipulation would not have been feasible due to the study’s large design, but the 

implications of this should be considered when interpreting the findings of the present 

study.       

The career categorization task posed several limitations in the present study. 

Although there has been evidence to support the use of the task in self-concept research 

(Markus, 1977; Schmader et al., 2013), it does not discount the possibility that other tasks 

provide a better indicator of self-concept consistency. The overall faster reaction times in 

Time 2 in comparison to Time 1 may be indicative of practice effects. Thus, 

improvements are necessary in the career categorization to measure changes in self-

concept consistency effectively.  
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Alternatively, stereotype threat may only affect individuals in a performance-

based situation, where anxiety increases from the anticipation of completing an 

evaluation task or test (Schmader et al., 2013). The participants of the present study were 

not given any indication that they would complete an evaluative task or test at the end of 

the session. Therefore, the effects of cognitive load as an anxiety-producing factor in the 

integrated process model of stereotype threat (Schmader et al., 2008) possibly did not 

affect participants in the present study through the use of the career categorization task, 

which led to the lack of significant findings of women. Similarly, men require a care-

related diagnostic test in order to create a performance-based environment, which can be 

implemented by informing participants that they will be taking a social sensitivity test 

(Koenig & Eagly, 2005) or an emotional intelligence test.        

One suggestion with regards to the career categorization task is to use careers that 

are comparable and achievable by participants. For example, certain careers require very 

specialized knowledge and skill sets, while others do not. These differences should be 

explored in detail prior to implementation. Furthermore, the present design employs 

several tasks through the study session. Thus, it may be relevant to consider the 

motivational differences among participants in completing relevant and irrelevant tasks 

(Jamieson & Harkins, 2011). Participants may have responded differently based on their 

perception of importance of each task. For example, men may have taken the career 

categorization after the threat activation more seriously, so as not to show their 

“femininity” for the fear of being seen as less manly (Koenig & Eagly, 2005). This 
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suggestion can be implemented by having fewer tasks or adding an additional 

manipulation of informing participants of task’s relevance).  

An additional task-related measure-related limitation is the use of the IAT. The 

predictive validity of the IAT is less certain when motivational factors (e.g., need for 

cognition) are unaccounted for. There is also a lack of strong evidence that the IAT 

effects are indeed implicit as the IAT does show a weak correlation with traditional (i.e., 

explicit) measures (see Blanton et al., 2009; Fazio & Olson, 2003; De Houwer, Teige-

Mocigemba, Spuryt, & Moors, 2009 for detailed exploration of these issues). The results 

from these past studies indicate while the IAT is a good measure of associations between 

concepts, there is also evidence to suggest that the scoring, norming, and application of 

the D score lacks real world validity (see Blanton & Jaccard, 2006 for review), thus it 

may not provide a comprehensive view of working self-concept measurements, 

especially since the working self-concept is dependent on a person’s goals and 

motivations. Therefore, it is uncertain whether the IAT actually measures the 

stereotypical associations that an individual has.  

There is also the possibility of differing responses elicited by the domain 

identification measure in men and women, specifically the possibility of underreporting 

of actual interest in care-related careers among men. As a result of the prevalence of the 

women and math negative stereotype, women may identify less with the domain of math 

(as shown in the present study as well). However, men who identify strongly with the 

domain of care may see themselves as having a greater chance of being feminized or 

emasculated by others, which could lead to underreporting of their actual identification 
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with the domain of care. The average responses in the domain identification 

questionnaire do point to such a possibility, where men identified more with the domain 

of math than care.  

Future studies examining the impact of genderization of careers can apply the 

shifting standards model in understanding how within-sex standards for the roles played 

by men and women can lead to the formation of gender stereotypes (Bosak, Sczesny, & 

Eagly, 2012). For example, daughter of mothers who endorse gender stereotypical 

attitudes about girls and math are more susceptible to experiencing stereotype threat-

related math underperformance, which was not found when the mothers rejected those 

gender stereotypes (Tomasetto, Alparone, & Cadinu, 2011). Similarly, fathers have a 

stronger effect on how sons view themselves (i.e., self-concept) than mothers do 

(McGrath & Repetti, 2000). The findings of these studies illustrate that sometimes girls 

and boys look to individuals of their own gender as a standard for themselves, indicating 

that genderization is not always a result of comparing oneself with the standards of the 

opposite gender.  

 Future studies can also examine the role of individual differences in the 

interpretation and experience of threat. One such individual difference variable is 

sensitivity of threat. Sensitivity to threat can depend on the extent of one’s minority status 

(i.e., an ethnic and gender minority; Gonzales, Blanton, & Williams, 2002) as well as the 

saliency of other positive social identities (Gresky, Eyck, Lord, & McIntyre, 2005) and 

has varying effects on stereotype threat outcome measures such as math tests and self-

reflection tasks (Gresky et al., 2005; Rydell, McConnell, & Beilock, 2009).  Another 
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individual difference factor is self-esteem. Past research suggests that self-esteem and 

disengagement from academics played a combined role in influencing the experience of 

failure feedback for minorities (Major, Spencer, Schmader, Wolfe, & Crocker, 1998). 

Self-esteem can also serve as a buffer for the effect of stereotype threat among women 

(Rydell & Boucher, 2009). The role played by these factors can potentially aid in 

understanding whether the genderization of careers affects men and women in similar 

ways and which persons might be most affected by it.      

Furthermore, the role played by genderization of careers can potentially be 

examined beyond cisgender populations. Research in stereotype threat and genderization 

has primarily focused on men and women, but not with populations that identify with 

alternative gender identities such as transgender women (see McKinnon, 2014 for a 

review). Women who identify highly with their gender show increased susceptibility to 

stereotype threat (Schmader, 2002). The implications of this finding for transgender 

women, whose identification with their gender identity may be different from cisgender 

women, in a genderized workforce are relatively unknown and is a line of research worth 

exploring.  

General Implications 

The working self-concept exploration of stereotype threat reduces the risk of the 

overgeneralization that stereotype threat affects women and men the same way, across 

time. Thus far, the majority of stereotype threat research has focused on women and 

math-related outcome measures (see Nguyen & Ryan, 2008; Picho et al., 2013 for 

reviews). These findings are usually generalized to all women and across many 
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genderized situations. However, social policies need to consider women from different 

factions of societies, which requires understanding of stereotype threat at a micro level.  

As one’s working self-concept is tied to a particular social situation, how much 

one believes he or she belongs in a particular environment may influence one’s 

assessment of his or her capabilities (Dasgupta, 2011). This assessment may lead to 

feelings of being an “imposter” in a situation, especially if one is in the minority with 

regards to gender or ethnicity. In this case, “…what feels likes a free choice to pursue one 

life path or “possible self” over another is constrained by subtle cues in achievement 

environments that signal who naturally belongs there and is most likely to succeed and 

who else is a dubious fit” (Dasgupta, 2011, p. 231). The working self-concept view of 

stereotype threat accounts for variability at the individual-level, which is especially 

important when attempting to form effective policies for both men and women.  

Most other studies examine the effects of stereotype threat (as well as being an 

“imposter”) among female undergraduates, but not among male high school students or 

women and men in gender atypical careers. Research on elementary, middle school, high 

school students primarily examine race-based stereotype threat effects (see Alter, 

Aronson, Darley, Rodriguez, & Ruble, 2010; Wasserberg, 2014; but see Ambady, Shih, 

Kim, & Pittinsky, 2001 for both race- and gender-based examinations of stereotype threat 

effects). Thus, cross-sectional examination of how the effects of stereotype threat and 

genderization of careers and careers-related domains could aid in filling this gap. This 

line of research can aid in understanding how stereotype threat functions differently 

across situations. For example, the effects of stereotype are differential when the stakes 
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are higher (e.g., a test for job selection) where the higher stakes can potentially override 

the negative effects of stereotype threat (Wicherts et al., 2005). Furthermore, one study 

showed that female high students performed on par or better than their male counterparts 

in math-related subjects (Ganley et al., 2013).     

The larger importance of this study is in understanding the complex relationship 

between gender stereotypes and academic or career outcomes. The activation of gender-

related negative stereotypes elicits different reactions in men and women. Men are more 

likely to assume their masculinity or gender identity (and other related traits and 

attributes) is being questioned (Koenig & Eagly, 2005), whereas women are more likely 

to assume their abilities are being questioned (Schmader et al., 2013). The differences in 

reaction under threat may point to an inherent difference in motivational and cognitive 

process that occur between men and women. Future studies can aim to find stereotypes 

on which both men and women may show comparable reactions.  

Alternatively, an avenue for future research is in examining cross-cultural 

differences in the genderization of careers, taking into consideration culturally 

differentiated gender roles. Results from such studies may help in forming effective 

strategies to decrease the genderization of careers, as there are findings that show 

differences in the working self-concept across cultures (Cross, Gore, & Morris, 2003; 

Suh, 2002) 

For example, empirical evidence suggests a lack of a gender gap among computer 

scientists in Malaysia; women gravitate towards STEM-related careers because of the 

safer environment provided by these careers, which are usually office or lab-based 
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(Lagesen, 2007; Mellström, 2009). This particular finding potentially explains a part of 

the gender gap as being attributable to highly distinct gender roles in place within 

Malaysian society. . The U.S. scores higher on gender equality indices in comparison to 

Malaysia (Else-Quest, Hyde, & Linn, 2010). It is possible that the gender gap in the U.S. 

is a result of a “push-pull” process. For women in the U.S., gender equality is considered 

highly important and is a major part of women’s identity (Harrington, Van Deusen, & 

Humbred, 2011; Pew Research Centre, 2012), in comparison to women in Malaysia. This 

premise raises the possibility that women in the U.S. are more sensitive to genderization 

within the academic and vocational environments than women in Malaysia, making 

American women more susceptible to the effects of stereotype threat. Among American 

women, this possibility may be counteracted by increased exposure to counterstereotypic 

women leaders both at global (Taylor, Lord, McIntyre, & Paulson, 2011) and local 

(Dasgupta & Asgari, 2004) levels.  

However, this particular issue warrants more cross-national studies of gender 

stereotyping and stereotype threat, in the hopes of understanding the interaction between 

gender roles and the social environment and encouraging the general population to pursue 

careers based on skills and abilities rather than gender. Furthermore, cultural differences 

in work-related values (e.g., competition, assertiveness, modesty), especially with regards 

to the association of these values to a particular gender (Sczesny, Bosak, Neff, & Schnys, 

2004) may be an alternative avenue to explore.     

 Past literature on stereotype threat rarely discusses the role of choice in STEM or 

non-STEM career preferences among women. A recent study of sex differences in math 
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fields provided an alternative explanation, specifically the role of lifestyle choices in 

career preferences, while placing less blame on sex discrimination (Ceci & Williams, 

2010). The researchers posit that STEM-related attrition rates are higher in women, but 

also posit that it can be attributed to both societal constraints and freedom of choice (Ceci 

& Williams, 2010). Thus, it is also highly possible that women are making choices that 

parallel their lifestyles, but choices that can be negatively construed as gender stereotype 

consistent.  

 The findings of the present study also showed that men do not benefit from the 

genderization process. Men are the minority in care careers such as nursing (less than 0.5 

million registered men; U.S. Census Bureau, 2013), social work, (18% of registered 

social workers are men; U.S. Bureau of Labor Statistics, 2013) and child care (5.5% men; 

U.S. Bureau of Labor Statistics, 2013). Thus, even if men had an interest in care-related 

careers, the genderization effects are apparent in their representation. Because most 

STEM-related careers pay better and are considered to be of a higher status (Ceci & 

Williams, 2010), one way to counteract the effects of genderization is to provide similar 

incentives for men pursuing care-related professions and women pursuing math-related 

professions (i.e., making care-related jobs more high status). For example, the German 

government is attempting to provide children with a mixed gender environment by 

employing male teachers and providing them incentives, so that they choose to become 

child care workers (Friedmann, 2012). Empirical testing of the effectiveness of such 

strategies can potentially aid in the reduction of career genderization.   
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 As care-related jobs are usually associated with emotions and social sensitivity, 

some studies suggest that high cognitive load, an important factor in creating stereotype 

threat-related underperformance in math-related settings, can facilitate social sensitivity 

processing (Ambady & Gray, 2002; Koenig & Eagly, 2005). The difference in how 

cognitive load affects social sensitivity processing may speak to a need for a modification 

in the integrated process stereotype threat model when it is applied to non-analytical 

domains, as the effects may differ when the outcome of interest is less analytical and 

more intuitive. Further studies on how the role of cognitive load can vary depending on 

the type of negative stereotype (i.e., math-related or care-related) can provide more 

insight in the matter.  

Conclusion 

 Advocates for men in care-related jobs and women in math-related jobs are all 

equally concerned about the effects of genderizing careers (Reeves, 2001; Rohn, 2010). 

However, they are not unrelated issues. The larger task at hand is to reduce the 

genderization of careers and focus on strategies that can aid in the reduction of the effects 

of genderization as whole, rather than a piecemeal fashion (see Inzlicht et al., 2011 for 

recommendations with regards to women and math). 

 However, there appears to be a silver lining, especially with regards to women 

and math. A longitudinal study of mathematically precocious youth over the span of 35 

years showed that fewer mathematically precocious women entered math and sciences 

compared to men, but women still held high status careers that extended beyond just 

math and science careers to include law, medicine, and social sciences (Lubinski & 
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Benbow, 2006). Both men and women reported satisfaction with life choices, and viewed 

themselves as being equally successful to the other gender (Lubinski & Benbow, 2006). 

The authors posit that the lack of women is not a loss of talent, but a diversification of 

contribution within society (Lubinski & Benbow, 2006). It is unclear whether this 

premise can be applied in relation to men and care careers, but future studies can examine 

whether men holding high positions in care-related fields show similar satisfaction with 

their careers. Taken in a more general context, the longitudinal study showed that it is 

important to encourage boys and girls to choose career paths that are reflective of their 

abilities and skills, rather than based on gender-related expectations.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 



89 
 

 

REFERENCES 

Alter, A. L., Aronson, J., Darley, J. M., Rodriguez, C., & Ruble, D. N. (2010). Rising to 
the threat: Reducing stereotype threat by reframing the threat as a challenge. 
Journal of Experimental Social Psychology, 46, 166-171. 
doi:10.1016/j.jesp.2009.09.014  

Ambady, N., & Gray, H. M. (2002). On being sad and mistaken: Mood effects on the 
accuracy of thin-slice judgments. Journal of Personality and Social Psychology, 
83, 947-961. doi:10.1037/0022-3514.83.4.947  

Ambady, N., Shih, M., Kim, A., Pittinsky, T. L. (2001). Stereotype susceptibility in 
children: Effects of identity activation on quantitative performance. 
Psychological Science, 12, 385-390. doi:10.1111/1467-9280.00371  

APA Center for Workforce Studies. (2009). Doctoral psychology workforce fast facts: 
Research and other subfields. Retrieved from 
http://www.apa.org/workforce/snapshots/2009/fast-facts.pdf 

Appel, M. & Kronberger, N. (2012). Stereotypes and the achievement gap: Stereotype 
threat prior to test taking. Educational Psychology Review, 24, 609-635. 
doi:10.1007/s10648-012-9200-4  

Bakeman, R. (2005). Recommended effect size statistics for repeated measures designs. 
Behavior Research Methods, 37, 379-384. doi:10.3758/BF03192707  

Bargh, J. A., & Chartand, T. L. (2000). Studying the mind in the middle: A practical 
guide to priming and automaticity research. In H. T. Reis & C. M. Judd (Eds.), 
Handbook of research methods in social and personality psychology (pp.253-
285). New York: NY: Cambridge University Press.  

Bargh, J. A., McKenna, K. Y. A., & Fitzsimons, G. M. (2002). Can you see the real me? 
Activation and expression of the “true self” on the Internet. Journal of Social 
Issues, 58, 33-48. doi:10.1111/1540-4560.00247  

Ben-Zeev, A., & Kirtman, N. (2012). Stereotype threat beyond the laboratory: Do single 
sex colleges signal a safety in the air? In B. O. Hunter & T. J. Romero (Eds.), 
Psychology of Threat. Hauppauge, NY: Nova Science.  

Blanton, H. & Jaccard, J. (2006). Arbitrary metrics in psychology. American 
Psychologist, 61, 27-41. doi:10.1037/0003-066X.61.1.27  



90 
 

 

Blanton, H., Jaccard, J., Klick, J., Mellers, B., Mitchell, G., & Tetlock, P. E. (2009). 
Strong claims and weak evidence: Reassessing the predictive validity of the IAT. 
Journal of Applied Psychology, 94, 567-582. doi:10.1037/a0014665  

Bosak, J., Sczesny, S., & Eagly, A. H. (2012). The impact of social roles on trait 
judgments: A critical re-examination. Personality and Social Psychology 
Bulletin, 38, 429-440. doi:10.1177/0146167211427308  

Bosson, J. K., Haymovitz, E. L., & Pinel, E. C. (2004). When saying and doing diverge: 
The effects of stereotype threat on self-reported versus non-verbal anxiety. 
Journal of Experimental Social Psychology, 40, 247-255. doi:10.1016/S0022-
1031(03)00099-4 

Box, G. E., Hunter, W. G., & Hunter, J. S. (2005). Statistics for experimenters: Design, 
innovation, and discovery. Hoboken, NJ: John Wiley & Sons, Inc.  

Breusch, T. S. & Pagan, A. R. (1979). Simple test of heteroscedasticity and random 
coefficient variation, Econometrica, 47, 1287-1294. doi:10.2307/1911963   

Bureau of Labor Statistics (2012). Employed persons by detailed occupation, sex, race, 
and Hispanic or Latino ethnicity. Retrieved from http://www.bls.gov/cps/ 

Capobianco, B. M., Diefes-dux, H. A., Mena, I., & Weller, J. (2011). What is an 
engineer? Implications of elementary school student conceptions for engineering 
education. Journal of Engineering Education, 100, 304-328. doi:10.1002/j.2168-
9830.2011.tb00015.x  

Cavallaro, S. (2014). The easiest and fastest way to collect data. TrustRadius. Retrieved 
from http://www.trustradius.com/reviews/qualtrics-2014-02-25-11-17-46 

Ceci, S. J. & Williams, W. M. (2010). Sex differences in math-intensive fields. Current 
Directions in Psychological Science, 19, 275-279. 
doi:10.1177/0963721410383241  

Cohen, J. (1988). Statistical power analysis for the behavioural sciences (2nd ed.). 
Hillsdale, NJ: Lawrence Erlbaum Associates, Inc.  

Cross, S. E., Gore, J. S., & Morris, M. L. (2003). The relational-interdependent self-
construal, self-concept consistency, and well-being. Journal of Personality and 
Social Psychology, 85, 933-944. doi:10.1037/0022-3514.85.5.933 

Cullen, M. J., Hardison, C. M., & Sackett, P. R. (2004). Using SAT-Grade and ability-job 
performance relationship to test predictions derived from stereotype threat 
theory. Journal of Applied Psychology, 89, 220-230. doi:10.1037/0021-
9010.89.2.220 



91 
 

 

Danaher, K., & Crandall, C. S. (2008). Stereotype threat in applied settings re-examined. 
Journal of Applied Social Psychology, 36, 1639-1655. doi:10.1111/j.1559-
1816.2008.00362.x  

Dasgupta, N. (2011). Ingroup experts and peers as social vaccines who inoculate the self-
concept: The stereotype inoculation model. Psychological Inquiry, 22, 231-246. 
doi:10.1080/1047840X.2011.607313 

Dasgupta, N. & Asgari, S. (2004). Seeing is believing: Exposure to counterstereotypic 
leaders and its effect on the malleability of automatic gender stereotyping. 
Journal of Experimental Social Psychology, 40, 642-658. 
doi:10.1016/j.jesp.2004.02.003 

De Houwer, J., Teige-Mocigemba, S., Spruyt, A.,& Moors, A. (2009). Implicit measures: 
A normative analysis and review. Psychological Bulletin, 135, 347-368. 
doi:10.1037/a0014211  

Eagly, A. (2009). The his and her of prosocial behaviour: An examination of the social 
psychology of gender. American Psychologist, 64, 644-658. doi:10.1037/0003-
066X.64.8.644 

Else-Quest, N. M., Hyde, J. S., & Linn, M. C. (2010). Cross-national patters on gender 
differences in mathematics: A meta-analysis. Psychological Bulletin, 136, 103-
127. doi:10.1037/a0018053 

English, T. & Chen, S. (2011). Self-concept consistency and culture: The differential 
impact of two forms of consistency. Personality and Social Psychology Bulletin, 
37, 838-849. doi: 10.1177/0146167211400621 

Ersner-Hershfield, H., Garton, M. T., Ballard, K., Samanez-Larkin, G. R., & Knutson, B. 
(2000). Don’t stop thinking about tomorrow: Individual differences in future self-
continuity for saving. Judgment and Decision Making, 4, 280-286.  Retrieved 
from http://journal.sjdm.org/9310/jdm9310.html 

Fazio, R. H., & Olson, M. A. (2003). Implicit measures in social cognition research: 
Their meaning and use. Annual Review of Psychology, 54, 297-327. 
doi:10.1146/annurev.psych.54.101601.145225  

Friedmann, J. (2012). Gender gap: Desperately seeking male child care workers. Speigel 
Online International. Retrieved from 
http://www.spiegel.de/international/germany/germany-efforts-to-recruit-men-in-
child-care-fall-short-a-854311.html 



92 
 

 

Ganley, C. M., Mingle, L. A., Ryan, A. M., Ryan, K., Vasilyeva, M., & Perry, M. (2013). 
An examination of stereotype threat effects on girls’ mathematical performance. 
Developmental Psychology, 49, 1886-1897. doi:10.1037/a0031412  

Georgetown University Center on Education and the Workforce (2011). STEM. Retrieved 
from http://cew.georgetown.edu/stem  

Glick, P., & Fiske, S. T. (1999). The ambivalence toward men inventory: Differentiating 
hostile and benevolent beliefs about men. Psychology of Women Quarterly, 70, 
519-536. doi:10.1111/j.1471-6402.1999.tb00379.x  

Graziano, W. G., Jensen-Campbell, L. A., Shebilske, L. J., & Lundgren, S. R. (1993). 
Social influence, sex differences, and judgments of beauty: Putting the 
interpersonal back in interpersonal attraction. Journal of Personality and Social 
Psychology, 65, 522-531. doi:10.1177/0146167202250193  

Greenwald, A. G. & Farnham, S. D. (2000). Using the implicit association test to 
measure self-esteem and self-concept. Journal of Personality and Social 
Psychology, 79, 1022-1038. doi:10.1037/00122-3514.79.6.1022   
 

Greenwald, A. G., McGhee, D. E., & Schwartz, J. K. L. (1998). Measuring individual 
differences in implicit cognition: The Implicit Association Test. Journal of 
Personality and Social Psychology, 74, 1464-1480. doi:10.1037/0022-
3514.74.6.1464  

Greenwald, A. G., Nosek, B. A., & Banaji, M. R. (2003). Understanding and using the 
Implicit Association Test: I. An improved scoring algorithm. Journal of 
Personality and Social Psychology, 85, 197-216. doi:10.1037/0022-
3514.85.2.197 

Gresky, D. M., Eyck, L. L. T., Lord, C. G., & McIntyre, R. B. (2005). Effects of salient 
multiple identities on women’s performance under mathematics stereotype threat. 
Sex Roles, 53, 703-716. doi:10.1007/s11199-005-7735-2 

Gonzales, P. M., Blanton, H., & Williams, K. J. (2002). The effects of stereotype threat 
and double-minority status on the test performance of Latino women. Personality 
and Social Psychology Bulletin, 28, 659-670. doi:10.1177/0146167202288010 

Habibi, R., & Khurana, B. (2012). Spontaneous gender categorization in masking and 
priming studies: Key for distinguishing Jane from John Doe but not Madonna 
from Sinatra. PLoS ONE, 7. doi:10.1371/journal.pone.0032377 

Hair, Jr., J. F., Anderson, R. E., Tatham, R. L., & Black, W. C. (1998). Multivariate  data 
analysis (5th ed.). Upper Saddle River, NJ: Prentice Hall.   



93 
 

 

Halpern, D. F., Benbow, C. P., Geary, D. C., Gur, R. C., Hyde, J. S., & Gernsbacher, M. 
A. (2007). The science of sex differences in science and mathematics. 
Psychological Science in the Public Interest, 8, 1-51. doi:10.1111/j.1529-
1006.2007.00032.x 

Harrington, B., Van Deusen, F., & Humbred, B. (2011). The new dad: Caring, 
committed, and conflicted. Boston, MA: Boston College Center for Work & 
Family, Boston College. Retrieved from 
http://www.bc.edu/content/dam/files/centers/cwf/pdf/FH-Study-Web-2.pdf 

Hofmann, W., Gawronski, B., Gschwendner, T., Le, H., & Schmitt, M. (2005). A meta-
analysis on the correlation between the implicit association test and explicit self-
report measures. Personality and Social Psychology Bulletin, 31, 1369-1385. 
doi:10.1177/0146167205275613 

Huguet, P. & Regner, I. (2007). Stereotype threat among schoolgirls in quasi-ordinary 
classroom circumstance. Journal of Educational Psychology, 99, 545-560. 
doi:10.1037/0022-0663.99.3.545  

Inzlicht, M., Aronson, J., Good, C., & McKay, L. (2006). A particular resiliency to 
threatening environments. Journal of Experimental Social Psychology, 42, 323-
336. doi:10.1016/j.jesp.2005.05.005  

Inzlicht, M., & Ben-Zeev, T. (2000). A threatening intellectual environment: Why 
females are suspectible to experiencing problem-solving deficits in the presence 
of males. Psychological Science, 11, 365-371. doi:10.1111/1467-9280.00272  

Inzlicht, M., & Ben-Zeev, T. (2003). Do high-achieving female students underperform in 
private? The implications of threatening environments on intellectual processing. 
Journal of Educational Psychology, 95, 796-805. doi:10.1037/0022-
0663.95.4.796  

Inzlicht, M., & Kang, S. K. (2010). Stereotype threat spillover: How coping with threats 
to social identity affects aggression, eating, decision making and attention. 
Journal of Personality and Social Psychology, 99, 467-481. 
doi:10.1037/a0018951 

Inzlicht, M., McKay, L., & Aronson, J. (2006). Stigma as ego depletion: How being the 
target of prejudice affects self-control. Psychological Science, 17, 262-269. 
doi:10.1111/j.1467-9280.2006.01695.x 

Inzlicht, M., Tullett, A. M., Legault, L., & Kang, S. K. (2011). Lingering effects: 
Stereotype threat hurts more than you think. Social Issues and Policy Review, 5, 
227-256. doi:10.1111/j.1751-2409.2011.01031.x  



94 
 

 

Jamieson, J. P., & Harkins, S. G. (2009). The effect of stereotype threat on the solving of 
quantitative GRE problems: A mere effort interpretation. Personality and Social 
Psychology Bulletin, 35, 1301-1314. doi:10.1177/0146167209335165  

Jamieson, J. P. & Harkins, S. G. (2011). The intervening task method: Implications for 
measuring mediation. Personality and Social Psychology Bulletin, 37, 652-661. 
doi:10.1177/0146167211399776  

Jamieson, J. P., & Harkins, S. G. (2012). Distinguishing between the effects of stereotype 
priming and stereotype threat on math performance. Group Process and 
Intergroup Relations, 15, 291-304. doi:10.1177/1368430211417833  

Johns, M., Inzlicht, M., & Schmader, T. (2008). Stereotype threat and executive resource 
depletion: Examining the influence of emotion regulation. Journal of 
Experimental Psychology: General, 137, 691-705. doi:10.1037/a0013834  

Johnson, H. J., Barnard-Brak, L., Saxon, T. F., & Johnson, M. K. (2012). An 
experimental study of the effects of stereotype threat and stereotype lift on men 
and women’s performance in mathematics. The Journal of Experimental 
Education, 80, 137-149. doi:10.1080/00220973.2011.567312  

Kawakami, K., Phillis, C. E., Simard, D., Pontiero, J., Brnjas, A., & Khan, B., . . . 
Dovidio, J. F. (2012). In perfect harmony: Synchronizing the self to activated 
social categories. Journal of Personality and Social Psychology, 102, 562–575. 
doi:10.1037/a0025970 

Kiefer, A. K., & Sekaquaptewa, D. (2006). Implicit stereotypes, gender identification, 
and math-related outcomes: A prospective study of female college students. 
Psychological Science, 18, 13-20. doi:10.1111/j.1467-9280.2007.01841.x 

Koenig, A. M., & Eagly, A. H. (2005). Stereotype threat in men on a test of social 
sensitivity. Sex Roles, 52, 489-496. doi:10.1007/s11199-005-3714-x  

Kraus, M. W., Chen, S., & Keltner, D. (2011). The power to be me: Power elevates self-
concept consistency and authenticity. Journal of Experimental Social 
Psychology, 47, 974-980. doi:10.1016/j.jesp.2011.03.017 

Lagesen, V. A. (2008). A cyberfeminist utopia? Perceptions of gender and computer 
science among Malaysian women computer science students and faculty. 
Science, Technology, & Human Values, 33, 5-2. doi:10.1177/0162243907306192  

Lakens, D. (2013). Calculating and reporting effect sizes to facilitate cumulative science: 
A practical primer for t-tests and ANOVAs. Frontiers in Psychology, 4, 1-12. 
doi:10.3389/fpsyg.2013.00863    



95 
 

 

Lane, K. A., Banaji, M. R., Nosek, B. A., & Greenwald, A. G. (2007). Understanding and 
using the Implicit Association Test: IV. What we know (so far). In B.Wittenbrink 
& N. S. Schwarz (Eds.), Implicit measures of attitudes: Procedures and 
controversies (pp. 59-102). New York, NY: Guildford Press.  

Leyens, J.-P., Desert, M., Croizet, J.-C., & Darcis, C. (2000). Stereotype threat: Are 
lower status and history of stigmatization preconditions for stereotype threat? 
Personality and Social Psychology Bulletin, 26, 1189-1199. 
doi:10.1177/0146167200262002 

Locke, K. D. (2006). What predicts well-being: A consistent self-concept or a desirable 
self-concept? Journal of Social and Clinical Psychology, 25, 228-247. 
doi:10.1521/jscp.2006.25.2.228 

Lubinski, D. & Benbow, C. P. (2006). Study of mathematically precocious youth after 35 
years: Uncovering antecedents for the development of math-science expertise. 
Perspectives on Psychological Science, 1, 316-345. doi:10.1111/j.1745-
6916.2006.00019.x 

Lyons, P. C. & Harton, H. C. (2003). Gender, empathy, and the choice of the psychology 
major. Teaching in Psychology, 30, 19-24. doi:10.1207/S15328023TOP3001_03  

Mackie, D. M., Hamilton, D. L., Susskind, J., & Rosseli, F. (1996). Social psychological 
foundations of stereotype formation. In C. N. Macrae, C. Stangor, & M. 
Hewstone (Eds.). Stereotypes and stereotyping (pp. 41-78). New York, NY: 
Guildford Press.  

Major, B., Spencer, S., Schmader, T., Wolfe, C., & Crocker, J. (1998). Coping with 
negative stereotypes about intellectual performance: The role of psychological 
disengagement. Personality and Social Psychology Bulletin, 24, 34-50. 
doi:10.1177/0146167298241003 

Markus, H. (1977). Self-schemata and processing information about the self. Journal of 
Personality and Social Psychology, 35, 63-79.  doi:10.1037/0022-3514.35.2.63 

Markus, H. & Wurf, E. (1987). The dynamic self-concept: A social psychological 
perspective. Annual Review of Psychology, 38, 299-337. 
doi:10.1146/annurev.ps.38.020187.001503  

McConnell, A. R., Rydell, R. J., & Brown, C. M. (2009). On the experience of self-
relevant feedback: How self-concept organization influences affective responses 
and self-evaluations. Journal of Experimental Social Psychology, 45, 695-707. 
doi:10.1016/j.jesp.2009.03.011 



96 
 

 

McConnell, A. R., Shoda, T. M., & Skulborstad, H. M. (2012). The self as a collection of 
multiple self-aspects: Structure, development, orientation, and implications. 
Social Cognition, 30, 380-395. doi:10.1521/soco.2012.30.4.380 

McGlone, M. S. (2007). The generality and consequences of stereotype threat. Sociology 
Compass, 1, 174-190. doi:10.1111/j.1751-9020.2007.00021.x 

McGrath, E. P. & Repetti, R. L. (2000). Mothers’ and fathers’ attitudes toward their 
children’s academic performance and children’s perceptions of their academic 
competence. Journal of Youth and Adolescence, 29, 713-723 
doi:10.1023/A:1026460007421.  

McKinnon, R. (2014). Stereotype threat and attributional ambiguity for trans women. 
Hypatia. doi:10.1111/hypa.12097  

Mellström, U. (2009). The intersection of gender, race, and cultural boundaries, or why is 
computer science in Malaysia dominated by women? Social Studies of Science, 
39, 885-907. doi:10.1177/0306312709334636 

Moss-Racusin, C. A., Dovidio, J. F., Brescoll, V. L., Graham, M. J., & Handelsman, J. 
(2012). Science faculty’s subtle gender biases favour male students. Proceedings 
of the National Academy of Sciences, 109, 16474-16479. 
doi:www.pnas.org/cgi/doi/10.1073/pnas.1211286109  

Mrazek, M. D., Chin, J. M., Schmader, T., Hartson, K. A., Smallwood, J., & Schooler, J. 
W. (2011). Threatened to distraction: Mind-wandering as a consequence of 
stereotype threat. Journal of Experimental Social Psychology, 47, 1243-1248. 
doi:10.1016/j.jesp.2011.05.011 

Nguyen, H. –H. D., & Ryan, A. M. (2008). Does stereotype threat affect cognitive ability 
test performance of minorities and women? A meta-analytic review of 
experimental evidence. Journal of Applied Psychology, 93, 1314-1334. 
doi:0.1037/a0012702 

Nosek, B. A., Banaji, M. R., & Greenwald, A. G. (2002). Math = male, me = female, 
therefore math is not equal to me. Journal of Personality and Social Psychology, 
83, 44–59. doi:10.1037/0022-3514.83.1.44 

Olejnik, S. & Algina, J. (2003). Generalized eta and omega squared statistics: Measues of 
effect size for some common research designs. Psychological Methods, 8, 434-
447. doi:10.1037/1082-989X.8.4.43.  

Patterson, M. L., & Stockbridge, E. (1998). Effects of cognitive demand and judgment 
strategy and person perception accuracy. Journal of Nonverbal Behavior, 22, 
253-263. doi:10.1023/A:1022996522793  



97 
 

 

Pew Research Center (2012). A gender reversal on career aspirations: Young women 
now top young men in valuing a high-paying career. Pew Research Social & 
Demographic Trends. Retrieved from 
http://www.pewsocialtrends.org/2012/04/19/a-gender-reversal-on-career-
aspirations/  

Picho, K., Rodriguez, A., & Finnie, L. (2013). Exploring the moderating role of context 
on the mathematics performance of females under stereotype threat: A meta-
analysis. The Journal of Social Psychology, 153, 299-333. 
doi:10.1080/00224545.2012.737380  

Qualtrics, LLC (2014). S.C. Johnson Graduate School of Management case study. 
Retrieved from http://www.qualtrics.com/customers/johnson-school-cornell-
university/ 

Quinn, D. M., & Spencer, S. J. (2001). The interference of stereotype threat with 
women’s generation of mathematical problem-solving strategies. Journal of 
Social Issues, 57, 55-71. doi:10.1111/0022-4537.00201 

Reeves, R. (2001). Gender “apartheid’ of childcare. The Guardian. Retrieved from 
http://www.theguardian.com/society/2001/mar/06/publicsectorcareers.careers 

Regner, I., Smeding, A., Gimmig, D., Thinus-Blanc, C., Monteil, J.-M., & Huguet, P. 
(2010). Individual differences in working memory moderate stereotype-threat 
effects. Psychological Science, 21, 1646-1648. doi:10.1177/0956797610386619 

Rohn, J. (2010). Women scientists must speak out. Nature, 468, 733 (online). doi: 
10.1038/468733a 

Rudman, L. A., & Mescher, K. (in press). Penalizing men who request a family leave: Is 
flexibility stigma a femininity stigma? Journal of Social Issues. Retrieved from 
http://www.rci.rutgers.edu/~rudman/Rudman%20&%20Mescher%20Femininity
%20Stigma_in%20press.pdf 

Rydell, R. J. & Boucher, K. L. (2009). Capitalizing on multiple social identities to 
prevent stereotype threat: The moderating effect of self-esteem. Personality and 
Social Psychology Bulletin, 36, 239-250. doi:10.1177/0146167209355062 

Rydell, R. J., McConnell, A. R., & Beilock, S. L. (2009). Multiple social identities and 
stereotype threat: Imbalance, accessibility, and working memory. Journal of 
Personality and Social Psychology, 96, 949-966. doi:10.1037/a0014846  

Rydell, R. J., Rydell, M. T., & Boucher, K. L. (2010). The effect of negative performance 
stereotypes on learning. Journal of Personality and Social Psychology, 99, 883-
896. doi:10.1037/a0021139 



98 
 

 

Sakalli-Uğurlu, N. (2010). Ambivalent sexism, gender, and major as predictors of 
Turkish college students’ attitudes toward women and men’s atypical educational 
choices. Sex Role, 62, 427-437. doi:1007/s11199-009-9673-x  

Schlegel, R. J., Hicks, J. A., Arndt, J., King, L. A. (2009). Thine own self: True self-
concept accessibility and meaning in life. Journal of Personality and Social 
Psychology, 96, 473-490. doi:10.1037/a0014060 

Schmader, T. (2002). Gender identification moderates stereotype threat effects on 
women’s math performance. Journal of Experimental Social Psychology, 38, 
194-201. doi:http://dx.doi.org/10.1006/jesp.2001.1500 

Schmader, T. (2010). Stereotype threat deconstructed. Current Directions in 
Psychological Science, 19, 14-18. doi:10.1177/0963721409359292 

Schmader, T., Croft, A., & Whitehead, J. (2013). Why can’t I just be myself?: A social 
cognitive analysis of the working self-concept under stereotype threat. Social 
Psychological and Personality Science. doi:10.1177/1948550613482988 

Schmader, T., & Johns, M. (2003). Converging evidence that stereotype threat reduces 
working memory capacity. Journal of Personality and Social Psychology, 85, 
440-452. doi:10.1037/0022-3514.85.3.440 

Schmader, T., Johns, M., & Forbes, C. (2008). An integrated process model of stereotype 
threat effects on performance. Psychological Review, 115, 336-356. 
doi:10.1037/0033-295X.115.2.336 

Sczesny, S., Bosak, J., Neff, D., & Schnys, B. (2004). Gender stereotypes and the 
attribution of leadership traits: A cross-cultural comparison. Sex Roles, 51, 631-
645. doi:10.1007/s11199-004-0715-0  

Sheldon, K. M., Ryan, R. M., Rawsthorne, L. J., & Ilardi, B. (1997). Trait self and true 
self: Cross-role variation in big five personality traits and its relations with 
psychological authenticity and subjective well-being. Journal of Personality and 
Social Psychology, 73, 1380-1393. doi:10.1037/0022-3514.73.6.1380 

Skaalvik, S., & Skaalvik, E. M. (2004). Gender differences in math and verbal self-
concept, performance expectations, and motivation. Sex Roles, 50, 241-252. 
doi:10.1023/B:SERS.0000015555.40976.e6 

Spencer, S. J., Steele, C. M., & Quinn, D. M. (1999). Stereotype threat and women’s 
math performance. Journal of Experimental Social Psychology, 35, 4-28. 
doi:http://dx.doi.org/10.1006/jesp.1998.1373 



99 
 

 

Steele, C. M. (1997). A threat in the air: How stereotypes shape intellectual identity and 
performance. American Psychologist, 52, 613-629. doi:10.1037/0003-
066X.52.6.613 

Steele, C. M., & Aronson, J. (1995). Stereotype threat and the intellectual test 
performance of African Americans. Journal of Personality and Social 
Psychology, 69, 797-811. doi:10.1037/0022-3514.69.5.797  

Steele, C. M., Spencer, S. J., & Aronson, J. (2002). Contending with group image: The 
psychology of stereotype and social identity threat. Advances in Experimental 
Social Psychology, 34, 379-440. doi:10.1037/0022-3514.69.5.797 

Steinberg, J. R., Okun, M. A., Aiken, L. S. (2012). Calculus GPA and math identification 
as moderators of stereotype threat in highly persistent women. Basic and Applied 
Social Psychology, 34, 534-543. doi:10.1080/01973533.2012.727319  

Stoet, G., & Geary, D. C. (2012). Can stereotype threat explain the gender gap in 
mathematics performance and achievement? Review of General Psychology, 16, 
93-102. doi:10.1037/a0026617 

Stone, J., Lynch, C. I., Sjomeling, M., & Darley, J. M. (1999). Stereotype threat effects 
on Black and White athletic performance. Journal of Personality and Social 
Psychology, 77, 1213-1227. doi:10.1037/0022-3514.77.6.1213     

Stout, J. G., Dasgupta, N., Hunsinger, M., & McManus, M. A. (2011). STEMing the tide: 
Using ingroup experts to inoculate women’s self-concept in science, technology, 
engineering, and mathematics (STEM). Journal of Personality and Social 
Psychology, 100, 255-270. doi:10.1037/a0021385 

Suh, E. M. (2002). Culture, identity consistency, and subjective well-being. Journal of 
Personality and Social Psychology, 83, 1378-1391. doi:10.1037//0022-
3514.83.6.1378 

Taylor, C. A., Lord, C. G., McIntyre, R. B., & Paulson, R. M. (2011). The Hillary Clinton 
effect: When the same role model inspires or fails to inspire improved 
performance under stereotype threat. Group Processes and Intergroup Relations, 
14, 447-459. doi:10.1177/1368430210382680  

Taylor, V. J., & Walton, G. M. (2011). Stereotype threat undermines academic learning. 
Personality and Social Psychology Bulletin, 37, 1055-1067. 
doi:10.1177/0146167211406506 

Tomasetto, C., Alparone, F. R., & Cadinu, M. (2011). Girls’ math performance under 
stereotype threat: The moderating role of mothers’ gender stereotypes. 
Developmental Psychology, 47, 943-949. doi:10.1037/a0024047  



100 
 

 

U.S. Bureau of Labor Statistics (2011). Labor force statistics from the current population 
survey. Retrieved from http://www.bls.gov/cps/cpsaat11.pdf 

U.S. Census Bureau (2013, February). Men in nursing occupations. Retrieved from 
https://www.census.gov/people/io/files/Men_in_Nursing_Occupations.pdf 

Walton, G. M., & Spencer, S. J. (2009). Latent ability: Grades and test scores 
systematically underestimate the intellectual ability of negatively stereotyped 
students. Psychological Science, 20, 1132-1148. doi:10.1111/j.1467-
9280.2009.02417.x 

Wasserberg, M. J. (2014). Stereotype threat effects on African American children in an 
urban elementary school. The Journal of Experimental Education. 
doi:10.1080/00220973.2013.876224  

White, M. J., & White., G. B. (2006). Implicit and explicit occupational gender 
stereotypes. Sex Roles, 55, 259-266. doi:10.1007/s11199-006-9078-z 

Wicherts, J. M., Dolan, C. V., & Hessen, D. J. (2005). Stereotype threat and group 
differences in test performance: A question of measurement invariance. Journal 
of Personality and Social Psychology, 89, 696-716. doi:10.1037/0022-
3514.89.5.696  

 

 

 

 

 

 

 

 

 

 

 

 



101 
 

 

APPENDIX A 

LIST OF CAREERS IN CAREER CATEGORIZATION TASK 

1. Biological scientist 
2. Software engineer 
3. Midwife 
4. Mathematician 
5. Animal caretaker 
6. Audio engineer 
7. Counselor 
8. Electrical engineer 
9. Dental hygienist 
10. Economist 
11. Veterinarian 
12. Personal shopper 
13. Special education teacher 
14. Interpreter 
15. Telemarketer 
16. Instructor 
17. Web developer 
18. Translator 
19. Choreographer 
20. Credit analyst 
21. Social worker 
22. Hairstylist 
23. Travel agent 
24. News reporter 
25. Wait staff 
26. Massage therapist 
27. Psychologist 
28. Human Resource Manager 
29. Childcare worker 
30. Lawyer 
31. Geologist 
32. Bartender 
33. Nurse 
34. Dietician 
35. Librarian 
36. Elementary school teacher 
37. Secretary 
38. Homemaker 
39. Singer 
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40. Editor 
41. Actuarial scientist 
42. Proofreader 
43. Neuroscientist 
44. Personal care aid 
45. Pilot 
46. Hospice caretaker 
47. Flight Attendant 
48. Cook 
49. Physicist 
50. Statistician 
51. Paediatrician 
52. Baker 
53. Speech Therapist 
54. Home Care Assistant 
55. Nanny 
56. Accountant 
57. Chemist 
58. Aerospace engineer 
59. Mining engineer 
60. Reporter 
61. Financial Analyst 
62. Artist 
63. Computer scientist 
64. Writer 
65. Computer architect 
66. Photographer 
67. Administrative Assistant 



103 
 

 

APPENDIX B 

LIST OF CONCEPTS FOR IAT 

Self-related concepts: I, me, myself, mine 

Other-related concepts: They, them, their, other 

Math concepts: Complex, exact, factual, systematic, logical, formal  

Care concepts: Nurturing, caring, sensitive, loving, friendly, warm   
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APPENDIX C 

DOMAIN IDENTIFICATION QUESTIONNAIRE 

How good are you in the following domains? Rate them on the following scale: 

 1 2  3 4 5 6 7 8 9 10 

Not at all                  Very 
Expert                  expert 
 

1. Calculus      __________ 
 

2. Architecture      __________ 
 

3. Classical music     __________ 
 

4. Computers      __________ 
 

5. Taking care of others     __________ 
 

6. Manners      __________ 
 

7. Sports       __________ 
 

8. Interior decorating     __________ 
 

9. Chemistry      __________ 
 

10. Teaching children     __________ 
 

11. Counseling      __________ 
 

12. Algebra      __________ 
 

13. Fashion      __________ 
 

14. Auto mechanics     __________ 
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APPENDIX D 

POST STUDY AND DEMOGRAPHICS QUESTIONNAIRE 

Please answer the following questions:  

Age: 

Sex:   Male  / Female / Other 

Sexual Orientation: Heterosexual / Homosexual / Bisexual / Other (please specify:____) 

 

Major:       Minor (if any):  

Classification: Freshmen / Sophomore / Junior / Senior / Other (please specify: ______) 

 

Ethnicity: European American or White / African American or Black / Asian American 

or of Asian descent / Hispanic or Latino American / American Indian or Alaska Native / 

Native Hawaiian or other Pacific Islander / Mixed ethnicity (please specify: ________ ) / 

Other (please specify: __________) 

 

On scale of 1 (TOTALLY DISAGREE) to 7 (TOTALLY AGREE), please answer the 

following questions:  

1. In your opinion, do men in general have more difficulties than women in care-

related activities (e.g., nursing, preschool teaching, or social work)? 

2. In your opinion, do women in general have more difficulties than men in math-

related activities (e.g., physics, statistics, or engineering)? 
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3. In your opinion, do women in general have more difficulties than men in care-

related activities (e.g., nursing, preschool teaching, or social work)? 

4. In your opinion, do men in general have more difficulties than women in math-

related activities (e.g., physics, statistics, or engineering)? 

On scale of 1 (VERY BAD) to 7 (VERY GOOD), please answer the following questions:  

1. How good do you think you are in  math-related activities compared to someone 

of the other gender? 

2. How good do you think you are in care-related activities compared to someone of 

the other gender? 

Specifically, what did you think this study is looking at? 

Have you heard of stereotype threat before?  

What do you think stereotype threat is? 

Have you participated in a similar study before? 

Have you heard anything about this study before? 

Do you have any additional comments concerning this study? 
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APPENDIX E 

INFORMED CONSENT 

UNIVERSITY OF NORTHERN IOWA 

HUMAN PARTICIPANTS REVIEW 

INFORMED CONSENT  
 
Project Title: Differences in Career Choices.   
 
Name of Investigator(s): _Asha Ganesan___________________ 
 
Invitation to Participate: You are invited to participate in a research project conducted 
through the University of Northern Iowa. The University requires that you give your 
agreement to participate in this project. The following information is provided to help 
you made an informed decision about whether or not to participate. 
 
Nature and Purpose: The researcher intends to examine the differences in career 
choices.   
 
Explanation of Procedures: First, you will be asked to make certain career choices. 
Then, you will be asked to complete a questionnaire followed by another timed task. 
Finally, you will be asked to complete a few demographic questions and some study-
related questions. This study will take approximately 30 minutes. The data will remain 
anonymous.  
 
Discomfort and Risks: Risks to participation are similar to those experienced in day-to-
day life. 
 
Benefits and Compensation: There will no direct benefits or compensation that you will 
receive from participating in this research.  
 
Confidentiality: Information obtained during this study which could identify you will be 
kept confidential. The summarized findings with no identifying information may be 
published in an academic journal or presented at a scholarly conference. The survey 
program collects computer IP addresses. These will be deleted prior to data analysis and 
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will not be linked back to you. However, no guarantees can be made regarding the 
interception of data sent via the Internet by any third parties.  
 
Right to Refuse or Withdraw: Your participation is completely voluntary. You are free 
to withdraw from participation at any time or to choose not to participate at all, and by 
doing so, you will not be penalized or lose benefits to which you are otherwise entitled. 
 
Questions: If you have questions about the study or desire information in the future 
regarding your participation or the study generally, you can contact Asha Ganesan at 
ganesana@uni.edu or the faculty advisor, Dr. Helen Harton at helen.harton@uni.edu, at 
the Department of Psychology, University of Northern Iowa. You can also contact the 
office of the IRB Administrator, University of Northern Iowa, at 319-273-6148, for 
answers to questions about rights of research participants and the participant review 
process. 
 
Agreement: 

I am fully aware of the nature and extent of my participation in this project 
as stated above and the possible risks arising from it. I hereby agree to 
participate in this project. I acknowledge that I have received a copy of this 
consent statement. I am 18 years of age or older. 

 
Name:      Signature:  
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APPENDIX F 

GENDER-BASED CAREER RATINGS QUESTIONNAIRE 

How feminine or masculine would you categorize the following careers as? Please use 

the following scale: 1 (Masculine) to 7 (Feminine).  

1. Biological scientist 
2. Software engineer 
3. Midwife 
4. Mathematician 
5. Animal caretaker 
6. Audio engineer 
7. Counselor 
8. Electrical engineer 
9. Economist 
10. Veterinarian 
11. Personal shopper 
12. Special education teacher 
13. College Instructor 
14. Web developer 
15. Credit analyst 
16. Social worker 
17. Hairstylist 
18. Wait staff 
19. Psychologist 
20. Childcare worker 
21. Geologist 
22. Nurse 
23. Librarian 
24. Elementary school teacher 
25. Secretary 
26. Homemaker 
27. Actuarial scientist 
28. Neuroscientist 
29. Personal care aid 
30. Pilot 
31. Hospice caretaker 
32. Physicist 
33. Accountant 
34. Statistician 
35. Paediatrician 
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36. Home Care Assistant 
37. Nanny 
38. Chemist 
39. Aerospace engineer 
40. Mining engineer 
41. Financial Analyst 
42. Computer scientist 
43. Computer architect 
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APPENDIX G 

DEBRIEFING STATEMENT 

Thank you very much for your participation in this research. You were told before 

participating that this research is looking at differences in career choices. More 

specifically, the purpose of this study was to look at how different groups of people 

choose certain careers depending on the type of information they are given. This is 

expected to vary based on how people view themselves.  

The details of the study's purpose were not told to you before the study began so that you 

are not influenced by the true purpose while selecting the career choices. 

We're continuing to collect data on this study, so please do not share what have you 

have done here with other students. If anyone were to ask you, you can tell them you 

participated in a study looking at career choices and you had to do a career 

categorization task.  

If you would like more information on this research, please contact the researcher, Asha 

Ganesan (ganesana@uni.edu) or the faculty advisor, Dr Helen Harton 

(helen.harton@uni.edu).  

If you have any concerns about your rights as a participant in this experiment or have any 

ethical issues you would like to clarify, please contact the IRB Administrator, University 

of Northern Iowa, at 319-273-6148.   

Thank you for your participation.  
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APPENDIX H 

STUDY PROTOCOL 

Study Conditions  

There are four conditions in total. All conditions will categorize careers across three 

different domains which are math, care, and neutral (a repeated measures factor). All 

conditions will also complete the career categorization twice, which adds the repeated 

measures factor of time (i.e., Time 1 and Time 2). 

The following are the conditions based on the independent factors of gender of 

participants and type of stereotype threat: 

I. Condition 1: Men – men-care threat 

II. Condition 2: Men – no threat 

III. Condition 3: Women – women-math threat 

IV. Condition 4: Women – no threat 

 

Study Procedure  

I. Participants will be recruited via the SONA system.  

II. On the specific session day, upon arrival, participants will be randomly assigned 

to a computer. The following instructions will be read by the experimenter: 

Thank you for being a part of this study. The purpose of this study is to examine 

differences in career choices. This study is a joint collaboration between the 

Department of Psychology and UNI’s career advising center. You will begin with 

a career categorization task, followed by a short questionnaire of your interests. 
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Then, for the next part of the study, you will complete a series of questions 

assessing different factors in future career choices. The whole study is expected to 

take around 30 minutes. Please make sure you have read through the informed 

consent form in front you.  

Before starting the study, I would like to remind you not to press the “BACK” 

button on your browser as this would disrupt the data collection process in the 

study. If you have any questions, please don’t hesitate to ask me. Please read the 

instructions for each task carefully before beginning the task. Thank you and you 

may begin the study.  

III. They will provide written informed consent.  

IV. The session on the computer will begin after this, with the following sequence: 

A. Career categorization task (at Time 1) including math, caring, and neutral 

careers. Measurements taken:  

1. Reaction times to categorizing careers 

2. Explicit categorization of careers 

B. Domain identification questionnaire 

C. Participants will be shown one of the following instructions prior to 

progressing to the next task (separated by conditions, to which participants 

will be randomly assigned):  

1. For women: 

a. No threat: As a second part of the study, you will complete 

a series of questionnaires assessing different factors in 
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future career choices, in addition to a few questions 

assessing your abilities in certain domains.  

b. Women-math threat cue: As a second part of the study, you 

will complete a series of questionnaires assessing different 

factors in future career choices, in addition to a few 

questions assessing your abilities in certain domains. The 

purpose of this section of the study is to understand why 

women are not as successful as men in math-related 

careers.  

2. For men: 

a. No threat: As a second part of the study, you will complete 

a series of questionnaires assessing different factors in 

future career choices, in addition to a few questions 

assessing your abilities in certain domains.  

b. Men-care threat cue: As a second part of the study, you will 

complete a series of questionnaires assessing different 

factors in future career choices, in addition to a few 

questions assessing your abilities in certain domains. The 

purpose of this section of the study is to understand why 

men are not as successful as women in care-related 

careers.  
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D. Career categorization task (at Time 2) including math, caring, and neutral 

careers AND the IAT for self-other and math-care concepts, but the order 

will be randomly determined.  

E. Ratings of complete list of careers on whether a man or woman would be 

better suited for the careers.  

F. Post study questionnaire and demographics.  

G. Debriefing 
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